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Abstract

Increasing levels of poverty, social inequalities, broken marriages, domestic violence,
health problems and other (social) problems present challenges that often have negative
implications for school attendance and success at school. Given this fact, the school system
should provide more consistent support by introducing social workers to schools. In the
theoretical part of the paper, a brief overview of the history of the social work in schools,
that is, the basic postulates of school social work before the beginning of the 21st century
will be presented. Following this, the normative bases of the social work profession in
education in the Republic of Serbia will be presented, i.e. it will be pointed out whether and
in what way it is possible to implement this profession in the education system. In the
empirical part, the paper will attempt to answer two research questions: whether secondary
schools in Novi Sad perceive the need for social workers, and whether social workers
recognize the need of their profession in educational system. Data were collected through
interviews (structured questionnaire) that examined the perceptions of professional
associates (pedagogues, psychologists, and social workers from Center for Social Work,
Novi Sad) about the need for social workers in secondary schools in Novi Sad. The aim of
the research is to analyse the perceptions of professional associates on the values and need
for social work services in schools.

Key words: social work, social workers, educational system, school social work,
needs.

JA JIK CY COUJAJIHU PAJTHUIIU KAPUKA
KOJA HEJOCTAJE Y HOBOCAJICKHUM PEJJOBHUM
CPEJIBUM HIKOJIAMA?
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mKoJicky yerex. C 003MpoM Ha To, IIKOJICKU CHUCTeM Ou Tpebano ma o6e30equ KOH3HU-
CTEHTHH]y HOJPIIKY YYCHHIIMMA YBOh)EmheM COLMjalTHIX PaJHIKA Y IIKOJIE. Y TEOPHjCKOM
Jely paja, npukasahe ce Kparak OCBPT Ha MCTOPHjy COLIMjAJIHOT pajia y LIKOJIama, Ofi-
HOCHO IprKkazahe ce OCHOBHH IIOCTYJIaTH MCTOT TIpe royverka 21. Beka. HakoH Tora, mpu-
kazahe ce HOpMaTHBHE OCHOBE MpodecHje COLMjaTHOT pafa y oOpasoBamy y PermyOmuim
Cpbuju, onHocHo Buzehe ce fa M je ¥ Ha KOjU HaulH MOTryha HMIUIeMEeHTaI1ja OBe Mpo-
(ecuje y cucteM o0pasoBarma. Y eMIHPHjCKOM Jeiy, paa he MOKyIIaTH 1a OArOBOpU Ha
JIBa UCTPaKMBAYKa MUTAkba: J1a JIM HOBOCA/ICKE CPEEbE LIKOJIE BUJE TOTpedy 3a COLMjal-
HHM pajHANMMA, ¥ J1a J1 COLWjaTHH PAJHHIM IIPETo3Hajy HOoTpedy 3a CBOjOM MpOoQecH-
joMm y mkonama. [Tomaiw cy mpHKYIUBEHH ITyTeM WHTepBjya (CTPYyKTYpHpaHH YIUTHHK)
KOjH je UCINTAO MepleNuje CTPYYHIX pagHuKa (Tearor ¥ MCUXO0JIOT U3 IIKOJIa U COLH-
JAJTHU paTHUIM U3 HOBOcackor LeHTpa 3a corjaiHu paa) 0 HoTpeOu COHjTHAX PATHH-
Ka y CpeIbiM IKoIama. [isb HCTpaKKBarba jecTe aHaIi3a IepLeILrja CTPYYHHX capaj-
HHKa (TIearora, ICHXO0JI0Ta U COLMjaTHIX PaJHUKA) O BPEOTHOCTHMA U TIOTpeOH 3a ycIry-
rama COLMjaJTHOT pajia y MIKoJIama.

KibyuHe peun: coimjaiHu paj, COLMjATHU PaJIHULM, CHCTEM 00pa30Barba, COLIMjATHA
paz y Ko, noTpede.

INTRODUCTION - ROOTS AND THE DEVELOPMENT OF
THE SOCIAL WORK PROFESSION IN THE EDUCATIONAL SYSTEM

The role of schools is not only to educate, but also to provide

an environment where the potential of the child will be
maximized. In order to reach this potential, it is important to
involve the child, parents, school and community in the
education system. Obviously, the social worker plays an
important role in facilitating the connection between school,
community, students and parents. Such links are crucial in
breaking down barriers to educational attainment.

(McKinnon, Kearns and Crockett 2004, in McDavitt, 2017, p. 40)

The profession of school social work has emerged in the context of
the expansion of social work in many countries. The prerequisite for the
development of the profession of the social worker in the educational sys-
tem was the introduction of compulsory education for all children at a
time when education was no longer reserved only for the elite, but be-
came part of the preparation of all children for modern life (Pushkina,
2017). The history of the profession of school social work dates back to
the 19" century in the UK. What has led to this is the confrontation with
poverty, social injustice, the inexperience of parents who have not been
educated, etc., and for these reasons no connection was made between the
school community and its students. In accordance with the above men-
tioned problems, there is a need for social workers, who were originally
called “supervising officers” in charge of the cooperation between the
school and the local community in order to promote understanding and
communication. That is, these workers were hired as advocates for equal
rights and as field workers who went on home visits (Cekerevac, 2020).
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Initially, their work was not funded by the state but through various civil
society organizations. Later, an initiative was formed to change the exist-
ing (social) policies, and the National Association of Social Workers in
Education (NASWE) was founded in 1884 in the UK. Its original role
was to provide a link between the school and the family of students who
were marginalized (Allen-Meares, Washington & Welsh, 1996).

On the other hand, the introduction of the profession of the social
worker in educational systems across the United States began somewhat
later, in the 20" century. Regardless of the geographical area, it was ob-
vious that bridges had to be built between the community, school, imme-
diate family’s needs and long-term educational opportunities for students
(McDavitt, 2017). Initially, in the United States, this activity took place
through the so-called “visiting teachers” who worked in schools in Bos-
ton, New York, Chicago, etc., in the period between 1906 and 1907
(Kelly, 2008). The idea was for them to use “social work methods” to im-
prove children’s individual success at school, as well as the link between
family, school and community resources. Oppenheimer (1925) also
pointed out to the need for this connection, believing that non-cooperation
between school and family can extremely violate the rights of the child,
as did Mary Richmond (1922) who saw this project as a strategic basis for
building school-family-community relations. Richmond describes the qual-
ifications and roles of visiting teachers where she states that “the visiting
teacher is a social worker, preferably with classroom teaching experience”
(Richmond, 1922: 198). Namely, the visiting teacher gets to know the so-
cial network of students and families, and that is exactly what enables them
to follow cases every day, react to situations, provide consultations to
school staff and use their knowledge gained about the individual in their
environment (Oppenheimer, 1925). Precisely for these reasons, visiting
teachers played a unique role in the community due to their knowledge of
the dynamics of the student environment on the one hand, and the school
system on the other. These school experiments, when it comes to the social
work profession in schools, have resulted in better opportunities and pro-
gress in the education system and overall community development. In light
of this, other schools, districts and states also undertook the initiative of vis-
iting teachers, which later encouraged school-based services.

If we look at the European context, it could be said that the emer-
gence and development of social work in educational institutions is dif-
ferent in terms of the time of introduction, structure and goals. In addition
to the above-mentioned Great Britain, in the 1940s, the Nordic countries
launched an initiative to introduce social workers in schools, primarily to
prevent various psychosocial problems of students (prevention was re-
flected in the form of group work with students, development of new pro-
grams, consultations with relatives, etc.). In the 1960s, the social worker
became an integral part of the school system in Germany and Poland, and
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then in the 1980s, in other European and non-European countries, such as
Switzerland, Russia, Latvia, Hungary, etc. (Cekeravac, 2020). It is im-
portant to mention that in the former Yugoslavia, i.e. in today's Republic of
Croatia, in the 1970s, there were attempts to introduce social work into the
educational system. However, despite some examples of good and success-
ful practice, the wider employment of social workers in schools remained
inconsistent and sporadic. Some of the reasons for discontinuous and in-
consistent employment of social workers in schools were the frequent
changes in legislation, political context, etc. (Gavrilovi¢, 2013). Similar sit-
uation can be found in Bosnia and Herzegovina, i.e. Republika Srpska,
where in the period from 1974 to 1985, only 19 social workers were em-
ployed in the educational system, and the reason for this is considered, sim-
ilarly to the territory of the Republic of Croatia, insufficiently clear legal
regulations and the lack of a strategy for the development of this profession
in the education system (Basi¢, 2010). On the other hand, the social work
profession was introduced in educational institutions in 2008 on the territo-
ry of Republika Srpska, but the whole process was very slow and often in-
compatible with the real needs of students. This introduction of the social
work profession is regulated by the Law on Primary Education which rec-
ognizes social workers as professional associates, i.e. as an important part
of the school team (Official Gazette of the Republic of Srpska, 2017).

Similar attempts to introduce professional social work were rec-
orded in the Republic of Serbia when the Faculty of Political Sciences
implemented a project in several schools in Belgrade in the 1980s. De-
spite the satisfaction with the project and good results (i), this attempt to
introduce a social worker in schools remains inconsistent, which is sup-
ported by the fact that there are currently almost no social workers in high
schools in Serbia (except in some extreme situations) (Cekerevac, 2020).
A new attempt was recorded in 2019, when the project “Social worker at
school” was piloted with the aim of effectively connecting the social pro-
tection system and the educational system. However, the project lasted
for only three months and covered one municipality, i.e. four primary
schools. The project was set up with the support of the local self-
government and the initiative of the Center for Social Work of the Munic-
ipality of Stara Pazova. The project is designed with the idea of monitor-
ing and analyzing the social conditions and needs of students in order to
take appropriate measures to overcome any difficulties (Center for Social
Work Stara Pazova). Despite the positive results of the project and the
satisfaction of the actors involved, there is no relevant information on the
future and continuation of this project.

Contrary to this, examples of good practice are recorded in Slove-
nia, where the social work profession existed in schools even when Slo-
venia was part of former Yugoslavia. Namely, the Counselling Depart-
ment in primary schools consisted of a pedagogue, psychologist, defec-
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tologist and a social worker (Popov & Spasenovic, 2018). The main activ-
ities of social workers were to monitor and support the psychosocial de-
velopment of students, work with school staff and parents, as well as to
cooperate with the community. Similarly, in Macedonia, the Law of Pri-
mary Education and the Law of Secondary Education (Official Gazette of
the Republic of Macedonia, 2017) stipulate that professional associates in
the school include a pedagogue, psychologist, sociologist, social worker,
defectologist and librarian. The basic role of social workers is reflected in
supporting students to fulfill their full potential on the academic, emo-
tional, social and behavioral levels. In accordance with that, the role of social
workers in the field of designing and implementing developmental and
preventive activities in school is emphasized (Popov & Spasenovic, 2018).

Given that the above mentioned social work services in schools
have evolved and changed over time. If we summarize the abovemen-
tioned, some of the crucial responsibilities of school social workers have
been: helping teachers understand that the negative social environment
(poverty, child labor, domestic abuse, child labor, etc.) greatly influences
school attendance, mediation between schools and families and communi-
ty, prevention programs, etc. From all of the above, it can be concluded
that social work in schools a few decades ago was not the same as today's
social work - the path was often unclear, perspectives were changing, roles
were often modified, etc. Today, its function is primarily a holistic model of
social work that has multiple roles, which will be discussed later.

Normative bases of the social work profession in the educational system
in the Republic of Serbia

The Law on the Fundamentals of the Education System (Official
Gazette of the Republic of Serbia, 2020a) in Article 8 emphasizes the
goals of education, i.e. states the full intellectual, emotional, social, moral
and physical development of each child, student and adult, in accordance
with his age, developmental needs and interests as an indispensable goal
of the education system. Given that social work is an activity that (among
other things) seeks to improve the overall functioning of individuals,
groups and communities, we can say that this goal is intrinsically linked
to the role of social workers in society. On the other hand, the Law rec-
ognizes that professional work in the school is performed by professional
associates, namely a psychologist, pedagogue and librarian (Article 135).
Depending on the needs of the school and the program that is being real-
ized, additional support and professional work can be performed by a so-
cial worker, defectologist, speech therapist and an andragogue. Accord-
ing to the Law, psychologists and pedagogues have the status of profes-
sional associates, while social workers are proposed just as associates.

Legal frameworks recognize this profession in the domain of the
education system, but in practice it is completely absent, even though
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there is an expansion of social problems. From the above, the fact arises
that the educational system in the Republic of Serbia does not deal con-
tinuously and consistently with the social problems of students, but only
sporadically, i.e. in extremely drastic and individual cases. In contrast,
Gavrilovi¢ (Gavrilovi¢, 2020) points out that social work in school should
become a link between all actors in the community who synergistically
affect the continuous well-being of the individual, the development of
school as an environment within which the individual should enjoy their
rights and fulfill their capacities. That is, the social work(er) together with
the school and the community should promote a holistic approach when it
comes to the well-being of students, as well as their families.

If we look at the Law on Secondary Education and Upbringing
(Official Gazette of the Republic of Serbia, 2020b), we notice that the
goals are explicitly amended with regard to the respect for racial, nation-
al, cultural, linguistic, religious, gender, sex and age equality, tolerance
and respect for diversity (Article 2.), which also represents the basic val-
ues of social work. That is, social work promotes social justice and social
changes that are moving towards equality, supports people in overcoming
various social problems and empowers their users so that they can over-
come certain problems with their own strengths and potentials. Namely,
when it comes to the above-mentioned expansion of social problems, fre-
quent divorces, poverty, premature consumption of alcohol and/or various
psychoactive substances, frequent physical confrontations in and out of
the school yard, these are just some of the problems that require response
and the holistic approach we have mentioned before.

Analyzing the existing principles of our educational system, the
current problems of our community, as well as the goals of education and
upbringing (Official Gazette of Republic of Serbia, 2020a; 2020b), it is
clear that there is room for the implementation of the social work profes-
sion in schools. However, the question that arises is why the social work
profession has been neglected in our schools, while a large number of
countries on all continents have affirmed, recognized the importance and
legally regulated the social work profession in schools long ago. That is,
it is important to point out that our Law acknowledges the possibility, but
not the obligation, of employing social workers, as is the case with peda-
gogues or psychologists.

CONTEMPORARY PERSPECTIVE AND ROLE
OF SCHOOL SOCIAL WORKERS

The dynamics of social development of a society are linked to the
widening of social problems, especially in the context of education. The
role of social work in educational institutions is essential, primarily be-
cause of its large role in the field of inclusion of marginalized children in
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the education system. Given that social work focuses on the well-being of
the individual in terms of increasing and developing their capacities, it
could be said that social work services cannot be separated from inclusive
education (Balli, 2016).

Although social workers have a great deal of responsibility and dif-
ferent roles in the school system of education, there are several basic tasks
common to all school social workers. As a member of the team and the
school community, the social worker is expected to be in constant contact
and communication with other members, to apply his assessment to various
roles in direct service, consultation and development programs, to be capa-
ble to do direct intervention with children and parents in various forms of
cooperation (individual, group and family modalities), and to participate in
the creation of development programs (Constable, Kuzmickaite, Harrison,
& Volkmann, 1999). Research by Frey and George states that the primary
goal of social work in schools is to allow students to function and learn
without disturbances in the school environment. In other words, effective
practice of social work in schools consists of cooperation, counseling, de-
veloping behavioral plans and education, and the training of other partici-
pants in the school system towards more demanding students, in the context
of daily student experience at school. They work, mainly, with individual
students, but can set up and run different groups of students as well as par-
ents (Frey & George-Nichols, 2003).

NASW Standards of Practice for School Social Workers (NASW,
2008) provide a list of factors that affect students' ability to actively pursue
learning. These are mainly family changes, drug and/or alcohol abuse within
the home environment, poverty, violence, abuse and neglect, transition or
housing instability, etc. School social workers can implement early interven-
tion, prevention and intervention strategies in areas such as networking,
counseling, case management and participation in the design and monitoring
of different education policies. According to the aforementioned list of
threatening factors, school social workers are there to support these students,
in which case they advocate for the right to an education that respects the
dignity, value and culture of the individual. Similarly, O’Donell believes that
social work in schools plays a key role in developing and connecting students
with the necessary resources and support, to maximize their potential in the
educational process (O’Donnell, 2000).

NASW also emphasizes the unique contribution of the school so-
cial worker to the interdisciplinary team, allowing the family, the school
and the community an interdisciplinary approach (NASW, 2002). Ac-
cordingly, membership of interdisciplinary teams requires (1) interde-
pendence; (2) ability to perform new professional activities and take on
new tasks as needed; (3) flexibility; (4) collective ownership of goals and
(5) process thinking (Bronstein, 2003). What is often a problem in this
context is that teachers and other school staff do not understand the role



944 J. Skori¢, M. Nedeljkovié¢, U. Tancik

of school social workers, and as a result, do not value them. Avant (2014)
conducted a study on the role of school social workers in implementing
response to intervention. During the research, school social workers stat-
ed that they were often considered pseudo-administrative staff. First of
all, teachers did not regard them as important members of the school staff
and did not include them in various interactions. The lack of understand-
ing certainly has negative implications for the students themselves.
Research (Balli, 2016) considers that "one of the most important
aspects of school social workers is to monitor students in a family context
and further strengthen the relationship between school and parents” (Bal-
li, 2016, p. 175). Accordingly, it could be said that social workers have an
active and integral role in the lives of students and their families, and on
the other hand they remain an underutilized resource within school facili-
ties. Hayne argues that, although the primary mission of the education
system is academic development, the school should take more responsi-
bility for social and "silent™ issues (Haynes, 2002). As teachers develop
students 'potentials through the transfer of knowledge, skills and values,
social workers can support students' well-being so that they are ready to
learn. This means that social workers in this context play a key role as
partners with schools to provide students with support in reaching their
full intellectual, emotional and social potential (Huxtable, 2013). Specifi-
cally, it follows from the hypothesis that the daily lack of attention in
schools for the psychological, social and emotional well-being of students
has led to maladaptive behavior within classrooms. Closely related to this
are lower academic achievement, chronic failure in school progression,
impairment of mental health, etc. (Haynes, 2002). According to NASW:

School social workers represent an integral link between school,
home, and the community in helping students achieve academic suc-
cess. They work directly with school administrations as well as with
students and families, providing leadership in school disciplinary poli-
cy-making, mental health interventions, crisis management and sup-
port services. As part of an interdisciplinary team that helps students
succeed, social workers also facilitate community involvement in
schools by advocating for student success. (NASW, 2017: 1)

Boyle and co-workers were concerned with implementing the
skills needed to be an effective social worker in the school system. The
following are relevant: ability to evaluate and treat students properly; di-
rect practice and experience - having practical skills to work with indi-
viduals, groups or the local community; the ability to counsel individuals
on mental health issues, working with students with emotional or behav-
ioral problems; the need for home visits with certain students; ability to
work in groups; having the knowledge to establish and maintain profes-
sional/supportive relationships; ability to collect and possess information
about a particular problem or information; ability to identify client's ca-
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pabilities and strengths; ability to develop a plan to improve a situation or
chance of solving a problem; ability to use legitimate and recognized re-
search interventions; work within the value system and ethics of the pro-
fession of social worker, etc. (Boyle et al., 2006).

RESEARCH OBJECTIVES AND HYPOTHESES
OF THE RESEARCH

1. Providing a more complete picture of the role of social workers in schools,
2. Analysis of the perception of professional associates (psychologists,
pedagogues, and social workers) on the need for social workers in sec-
ondary schools,

3. Pointing out the need for social workers in high schools in Novi Sad

H1: Pedagogues and psychologists believe that the existence of social work-
ers in schools would contribute to a more effective solution to students' vari-
ous social problems.

H2: The presence of social workers in schools would contribute to a bet-
ter communication between the school and the centers for social work.
H3: Social workers believe that the social work profession is necessary in
educational institutions — secondary schools.

METHODOLOGY AND PROCEDURE
Sample

The study was conducted in 2018/2019 school year, and involved
12 public high schools in Novi Sad. Psychologists and pedagogues were
interviewed from each school with a total of 23 pedagogues and psy-
chologists (i.e., 10 psychologists and 11 pedagogues, while two did not
comment). In addition, 15 social workers working at the Center for Social
Work in Novi Sad participated in the research.

Data Collection Techniques

Data were collected through an interview (structured questionnaire)
that examined the perceptions of professional associates (pedagogues, psy-
chologists, and social workers) about the need for social workers in second-
ary schools.

For the purpose of the research, the principals of all secondary
schools on the territory of Novi Sad were contacted, and were visited by
researchers personally. After interviewing the principals, psychologists
and pedagogues were contacted, and the researchers interviewed the par-
ticipants on the premises of the school. Also, the Director of the Center
for Social Work on the territory of Novi Sad was contacted, and the re-
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searchers personally interviewed all social workers who were present on
the day of the interview.

RESULTS OF THE RESEARCH

This research looks at the responses of professional associates in
high schools in Novi Sad when it comes to the support of social workers
in them. That is, as mentioned above, a total of 23 pedagogues and psy-
chologists (i.e., 10 psychologists and 11 pedagogues, while two did not
participate) from 12 high schools on the territory of Novi Sad, participat-
ed in the research. Moreover, the survey also included 15 social workers
working at the Center for Social Work in Novi Sad. The results that will
be presented were obtained through the statistical analysis of the answers
given by pedagogues, psychologists and social workers during interview.
The results of the descriptive statistics will be presented first, followed by
the correlation and the results of the chi-square test.

The sample included all high schools on the territory of Novi
Sad. The obtained results are grouped into two thematic sections:

1. Attitudes of pedagogues and psychologists about social work
profession in schools,

2. Attitudes of social workers about the social work profession in
schools.

School social work and attitudes of pedagogues and psychologists

In the section that follows, we will deal with the presentation and
data analysis concerning the attitudes of pedagogues and psychologists
when it comes to the inclusion of social workers in high schools. If we
look at the age: 11 of them are between 50 and 59, slightly less, 9 of them
are between 40 and 49, while there are only 3 respondents over 60. Also,
the results indicate that the most significant number of respondents, or 14
of them, have over 20 years of school experience, 8 respondents have 15-
20 years of school experience, while only 1 respondent between 1 and 5
years. The attitude that most respondents agreed with (16 respondents)
was that the school would be a more favorable environment for the psy-
chosocial development of students if it had a social worker position. On
the other hand, only 5 respondents do not know or are not sure about this
claim, while no respondents believe it to be false.

The following table shows the attitudes of pedagogues and psy-
chologists and their views on differences in activities within the school
when it comes to the social work profession and the profession of peda-
gogy and psychology. Specifically, the results obtained indicate that ex-
pert associates believe that social workers would be the most supportive
of socially disadvantaged families, and this function cannot be compen-
sated by a school psychologist and/or pedagogues.
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Table 1. The difference in school activity between the social worker,
psychologist, and pedagogues

Attitudes N %

Access to education 3 214
Support for disadvantaged families 8 57.1
Cooperation with social welfare institutions 2 143
There is no difference 1 7.1

In the following table, we will look at the responses of psycholo-
gists and pedagogues in the context of seeing the main role of social
workers in schools. Namely, the results of the research show that as many
as half of the respondents, or 50%, believe that the role of the school so-
cial worker is preventive work (cooperation with the Center for Social
Work, MIA, etc.). Fewer respondents, or 33.3%, believe that the role of
school social work is to connect school, students, family and the commu-
nity. Accordingly, the respondents (N=14) strongly believe that teachers
themselves would be more effective in teaching if they had the support of
a social worker.

Table 2. What is the role of the school social worker?

Attitudes N %
Preventive work 9 50.0
(cooperation with the Center for Social Work, MIA, etc.)

Connecting school, students, family and community 6 33.3
Support for disadvantaged families 3 16.7

After presenting the role of the social worker in the school, in Ta-
ble 3, we will see how the introduction of the social worker in the
schools would result. Specifically, 86.4% of respondents believe that in-
troducing a social worker into schools would result in a higher degree of
support for students and their families. On the other hand, only 1 re-
spondent felt that there was no need to introduce social workers in
schools. In contrast, the most significant number of respondents, 15 of
them, thought that they had so far needed the support of social workers in
many cases, but did not get adequate support. Accordingly, in the follow-
ing graph, we will show what these situations were. As many as 71.4% of
respondents believe that the biggest problem that requires the intervention
of social workers at school is domestic violence. Given the above, it is not
surprising that the respondents are dissatisfied with the cooperation with
social workers from the Center for Social Work, because, as the respond-
ents say, the cooperation is only sporadic, unsystematic and inconsistent.
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Table 3. What would the introduction of a social worker in schools result in?

Attitudes N %
Introducing social workers into schools would result in a higher 19 86.4
degree of support for students and their families

The introduction of social workers in schools would result in more 18 76.3
effective cooperation between school, family, and the community

There is no need for social workers in schools, as an pedagogues 1 43
and psychologist are enough

I do not know what would result in introducing social workers to 2 87
schools

Situations where the support of social workers is needed

Family violence Uncontinuous and Child sexual Poverty and Children in street
inconsistent abuze existential situations
Conpetaton iR = needs
Center for Social Work

Graph 1. Situations where the support of social workers is needed

Attitudes of social workers when it comes
to the social work profession in schools

A total of 15 social workers from the Center for Social Work from
the City of Novi Sad participated in the survey. Out of the total, 12 were
female, 2 were male, and one was undecided. When it comes to the age cate-
gory, we have had diverse results: 1 respondent between 18 and 29, while
there are 4 respondents in the 30 to 39 group. The age group 40-49 includes 4
respondents, while the same number of respondents belongs to the age group
50-59. There are only 2 respondents over 60. In addition, the results show
years of work at the Center for Social Work. Only 1 respondent has been
working at the Center for less than a year, while 4 respondents have been
working there between 1 and 5 years, 5 respondents 15 to 20 years, and 1 re-
spondent for more than 20 years.

Specifically, the results show that most of the surveyed social work-
ers, or 80% of respondents, believe that social workers are needed in sec-
ondary schools. Accordingly, in the following chart, we will outline the
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attitudes of social workers on the positive effects that would potentially
be the result of the introduction of a social worker.

Positive effects after the introduction of a social worker in high schools

Frequency

Monitoring and supporting Better cooperation Establishing communication More efficient
students who belong various  with Center for Social between school, parents, teaching
marginalized groups Work children and the community

Graph 2. Positive effects after the introduction of a social worker
in high schools

If we look at the results from the chart above, we can conclude that
the majority of respondents believe that positive results would be reflect-
ed in better cooperation with the Center for Social Work, as well as in es-
tablishing communication between the school, parents, and children and
the community. In addition, social workers feel that they have a broader
field of activity (than pedagogues and/or psychologists) and that they can
contribute to a better school climate, more efficient teaching, and better
psychosocial development for the students themselves. Accordingly, they
conclude that the system does not sufficiently recognize the role of social
waorkers in schools. Further findings show the responses of social workers
when it comes to the reason for not recognizing the role of the social
worker in schools. The majority of social workers (87%) consider that the
main reason for not recognizing the mentioned role is the lack of financ-
es. Futher, as many as 80% social workers agree that introducing social
workers into school would contribute to effective cooperation between
school, family and the community. On the other hand, no social worker
believes that there is no need to introduce social workers into schools,
that is, that having psychologists and pedagogues in schools is enough.
Namely, 100% of respondents agree that the social worker at school
would be a link connecting social work centres and schools, and would
make their cooperation more constructive and useful. In addition, re-
spondents overwhelmingly agreed that the existence of social work in
schools would also provide an integrative link between the school, fami-
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lies and the whole community. Based on the interpretation of the statisti-
cal data, we can conclude that there are no significant differences regard-
ing the surveyed attitudes with regard to the comparison of the age groups
of the respondents and the length of their years of service. Also, there are
no statistically significant differences among schools with regard to any
of the attitudes in the questinnaire, which can be explained by the gener-
ally accepted attitude towards the need for the category of social workers
in secondary schools in Novi Sad, which may of course be indicative for
some future research on a similar topic with extended territorial sample.
However, a statistically significant difference (p=0.045) was observed
between the respondents’ answers themselves, in this case the pedagogues
and psychologists, whereby it was found that psychologists were the ones
who believed that the introduction of school social workers would result
in a greater degree of support for the students and their families which is
demonstrated by Graph 3. This also raises the question of whether this
claim can be linked to the extent to which the work of social workers co-
incides with the domain of work of these two categories of workers in
schools, to whom and to what extent, the extension of this sphere of
working with children, supporting families and working with competent
institutions, such as the Center for Social Work goes in favour.

Bar chart

Count

Psychologist Pedagogue
13. Profession

Graph 3. Introducing social workers into schools would result
in a greater degree of support for students and their families

Several other relevant conclusions could be drawn from the com-
parison of results. Those pedagogues and psychologists who believe that
the school would be a more favorable environment for the psychosocial
development of students if it had a position of social worker, at the same
time believe that the introduction of social workers would result in a
greater degree of support for students and their families.

Such an attitude points to a clear correlation between understand-
ing the importance and role of social workers in schools and their poten-
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tial benefit for the general educational and learning environment in
schools and the psychosocial development of students themselves. The
same understanding is present in respondents who said that introducing
social workers would result in more effective cooperation between
school, family and the community. It is exactly this intermediary and co-
operative role that the importance of this category of school workers is re-
flected in. Equally significant is the fact that those who believe that the
school would be a more favorable environment for the psycho-social de-
velopment of students also believe that there are not enough developmen-
tal programs designed to support students. In their opinion, this is a seri-
ous problem and a sphere that requires a lot of work and investment in
order to improve and change things for the better. This means that social
workers can help build a more efficient, fruitful and better collaboration
and communication between the various actors involved in the life and
work of an educational institution, such as secondary schools.

When it comes to the group of responses from the questionnaire
concerning social workers, it should be noted that the age groups of the
respondents do not differ significantly in terms of statistics when it comes
to any attitudes in the research, nor on the basis of years of service. Those
who believe that there is a need for social workers in schools also believe
that introducing a social worker position would result in more effective
cooperation between the school, family and community. The above points
to the conclusion that respondents in this category among social workers
believe that they can play a significant role when it comes to implement-
ing and improving the quality of work in schools. This means that, based
on their responses, introducing the position of social workers in schools
would result in a greater degree of support for students and their families.
However, it is noted that, as with the responses of psychologists and ped-
agogues, social workers do not recognize the system's sufficient interest
in implementing such measures. In their opinion, our system does not suf-
ficiently recognize the role and importance of social workers in schools.
Which is in direct relation to the understanding that the introduction of
social workers in schools would provide both a more integrative and
stronger connection between school, family and the whole community.

SUMMARY OF RESEARCH RESULTS

Finally, we can summarize the following observations based on the
research conducted according to the set hypotheses:

H1. Pedagogues and psychologists believe that the existence of so-
cial workers in schools would contribute to a more effective solution to
students' various social problems. This hypothesis has been confirmed
because both pedagogues and psychologists perceive that the introduction
of social workers would result in a more efficient cooperation between
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school, family and the community, but also in a greater degree of well-
being of students and their families.

H2. The existence of social workers in schools would contribute to
a better communication between the school and the centers for social
work. This hypothesis has been confirmed because the results of the re-
search indicate the need to introduce the position of social worker in
schools and their importance and role when it comes to improving the
quality of work and coordination of educational programs, and establish-
ing a more integrative connection between school, family and the whole
community.

H3. Social workers believe that the social worker job positions are
necessary in school institutions. This hypothesis has been confirmed be-
cause the results of the research show that almost all social workers think
that this job position is needed by the schools for better psychosocial de-
velopment of students, better quality of teaching, but also for a greater
degree of support for families.

DISCUSSION AND CONCLUDING REMARKS

The research results have highlighted several important benefits
that, from the perspective of the school and social workers, would condi-
tion the improvement of the quality of work in schools, regarding the in-
troduction of the position of social work(er) in these institutions. Primari-
ly, it is all about the attitude that introducing the profession of social
workers would provide a higher level of quality and a range of possibili-
ties in solving different social problems of students attending different
profiles of schools, from grammar schools to those applied and vocation-
al. Thus, social workers can be seen as important actors in dealing with
many conflicts and crises, with a social background, playing an important
role in mediating between the school and the social work centers, but also
parents/caregiver/family and the students themselves. On the other hand,
a social worker is able to advocate for social change that is geared to-
wards social justice and equality. In addition, a greater degree of support,
the possibility of more direct, professional and immediate contact, work-
ing in a different environment, continuous work on raising the well-being
of students (but also their families and communities), on their fullest and
most comprehensive psychosocial development, the ability to rely on in-
stitutions - are only some of the benefits that the introduction of the social
worker job position into schools would bring. The role of the social
worker in the school is, therefore, definitely of both systemic and individ-
ual importance, because in some ways it represents a bridge and a pillar
of trust between different, interconnected links.

Phillippo and Blosser (2013) explain that social workers in schools
provide different services to children that contribute to their psychosocial
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development, as well as their motivation when it comes to school success.
In other words, social workers are able to maximize school and social re-
sources towards better academic achievement. Similarly, our findings in-
dicate that positive results would be reflected in more consistent student
support and (more) sustained collaboration with the Center for Social
Work, as well as in establishing communication between the school, par-
ents and children. Similarly, research (Bulanda & Jalloh, 2017) systema-
tizes teachers' responses stating that the most common problems at
schools that require the involvement of social workers are in fact related
to poverty (lack of school supplies, school leaving due to child labor,
etc.). On the other hand, our research findings have indicated that domes-
tic violence and collaboration with the Center for Social Work are the
main problem that requires the involment of social workers. Namely, it is
not disputed that the range of problems is wide and complex, and the role
of social workers in schools is to promote (above all) equal educational
opportunities, social justice and remove various barriers that hinder learn-
ing. Similarly, Allen-Meares (2008) states that school social workers pro-
vide key services in the areas of prevention, intervention, and positive
change for children and their families. In addition, timely interventions
aimed at supporting children through capacity building of family mem-
bers are crucial.

The research results show that there is no consistent and systemic
collaboration between the schools and the Center for Social Work, and
the research (e.g. Gilbert et al., 2009) highlights the vital and necessary
collaboration of the aforementioned for the benefit of the students and the
entire community. Specifically, the findings indicate that schools and
teachers are overburdened with various administrative tasks and do not
have the time or expertise to cope with the challenges that students face
on a daily basis. On the other hand, social workers can cope with these
challenges and coordinate resources appropriately. The paper itself did
not address the identification of all factors leading to questionable collab-
oration between the school and the Center for Social Work, and this paper
opens another new topic that could be addressed in the future.

This research project has also helped us to better, more systemati-
cally and reliably look at the real state of affairs when it comes to the po-
sition and role of social workers in schools. The results we have obtained
are a reflection of the attitudes of school psychologists, pedagogues, but
also social workers themselves, which makes these results even more val-
uable. Moreover, this project is an important initial step in shedding light
on the importance and potential role of social workers and overcoming
institutional constraints which have been noted in their work so far. Alt-
hough based on the territory of the city of Novi Sad, this research can
serve as a starting point for studying this topic in any other territorial or
social context, and especially in environments that share a similar posi-
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tion, that is, the lack of the profession of social workers in schools. There-
in lies the possible limitations of this research, with a clear and adequate
room for expanding, concretizing and systematizing a scientifically based
examination of this topic.

From the elaboration so far, we can conclude that various norma-
tive regulations on the territory of the Republic of Serbia in the field of
education recognize the social work profession. However, not as a man-
datory and valuable resource of the educational system that has the power
to help and support students and their families, but only in terms of op-
portunities. On the other hand, we can conclude that the quality of a stu-
dent's education should not be limited to where the student lives, his/her
family's income or any other external factors. For this reason, school so-
cial workers can be a starting point in the paradigm shift that will initiate
positive changes in the educational system toward addressing the social,
emotional, behavioral, mental and many other problems of students (their
families and the entire community).
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JA JIX CY COIMJAJIHU PATHUIIU KAPUKA
KOJA HEJOCTAJE Y HOBOCAJICKMM PEJOBHUM
CPEJIBUM HIKOJIAMA?

Josana IlIxopuh, Mapuna HenesbkoBuh, Yaa Tanunk
Yuusepsurer y HoBom Cany, ®unozodexu Paxyner, Hosu Can, Perryomnka Cpouja

Pe3ume

V oBOM pajly ayTopH Keje Ja CKpeHy MaXiy Ha MoTpedy 3a COLMjalHUM PajHH-
¥Ma y PEIOBHHM CpeAHM IIKOIama Ha Teputopuju rpaga Hosor Cama. OmHOCHO,
IIMJBEBU OBOT HCTPaXKUBAMa Cy: NpYXame HOTIYHHje CIMKE O yjorama COLMjATHHX
pagHMKa y IIKOJNaMa; aHajIn3a MepleNnyje CTPYIHNX capaJHuKa (TICHXO0JIora, Iefarora
U COLMjAJTHUX PaJHUKA) O TIOTPeOH 32 COLMjaTHUM paIHULIMA Y CPEABHM LIKOJIaMa U
yKa3uBame Ha I0TpeOy 3a COLMjaIHUM paIHHUIIMA Y PEIOBHIM HOBOCAICKHM CPEIEHUM
mkonama. McrpaxkuBame je 00aBibeHo mikojcke 2018/2019. ronuHe u y mbeMy Cy y4e-
CTBOBAJIC CBE PEIOBHE AP KaBHE IIKOJIE (OMHOCHO BuX 12) Ha TepuTopuju rpaga Hosor
Cama. Pan he mokymaté a OArOBOPH HAa [[Ba MCTP)KHBAuka MHUTama: MPBO, JAa JH
HOBOCAJICKE CPe/ibe IIKOJIE BU/E MOTPeOy 3a COLMjaTHUM paJHULUMA, U IPYTo, 13 Jn
COIMjAJTHH PaTHUITH TIPETIO3HA]y MOTpeOy 3a CBOjoM MpodecHjoM y IIKoIama.

JloOujenu pe3yiraTu HCTpaXMBamka HEABOCMUCIEHOO Cy yKa3alH Ha BEJIHKY I10-
TpeOy 3a NICHTH()UKOBAKHEM COLMjaHUX paJHUKa (y HOBOCAICKUM PEIOBHHM Cpel-
BUM IIKOJIaMa) Ka0 BaKHOI YWHHOLA Y KOHTHHYHPAaHOM M 3JPaBOM IICHXOCOLH-
JAJTHOM pa3BOjy yYeHHKa, IocpefoBamy usMely poauressa, mkone, LleHrpa 3a comu-
JAITHH pajI ¥ 3ajeTHHUIIE, Al U Kao [EeJOKYITHA TOAPIIKA POJUTEIFUMA, OJHOCHO TOPO-
IUIaMa ¥ YUTaBOj 3ajCIHULIH.



