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Abstract

The aim of this article was to determine and consider the attitudes of parents
towards cooperation with teachers during the SARS-CoV2 pandemic. The sample
included 110 parents of primary school students from the territory of the Republic of
Serbia. We used a descriptive-analytical method. We also used surveying and scaling
techniques, and we created a special instrument based on tangential literature for the
purposes of this research. The research was conducted electronically, and the data was
processed in the SPSS program. The obtained results show that mothers cooperated with
teachers more often than fathers, and that the most common forms of cooperation were
telephone conversations, and messaging via mobile applications. Unlike fathers, mothers
believe that frequent cooperation is very important during the process of children’s
formal education. The obstacles to cooperation during the pandemic cited by parents are:
the impossibility of visiting schools and teachers; the lack of face-to-face communication,
as well as the lack of advisory conversations with the teacher; the lack of adequate
technological equipment and appropriate applications mediating the communication
between parents and teachers; and insufficiently developed technological skills. The
findings of this empirical research can motivate scholars to embark on future research that
could more thoroughly consider the different forms of cooperation and communication
between parents and teachers during unstable circumstances and conditions.
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CTABOBU POJUTEJBA IIPEMA CAPAIBU
CA HACTABHUIIUMA Y OKOJTHOCTUMA
Y3POKOBAHUM NTAHAEMHNJOM

Arncrpakr

Iusb papa je na ce yTBpAe ¥ cariieiajy CTaBOBH POJMTEsba IPEeMa Capaimby ca Ha-
craBHHLMMa TokoM manaemuje SARS-CoV2. Y3opak je obyxsaruo 110 poauressa yue-
HHKa HIDKHX pa3pelia OCHOBHUX IIIKoJa Ha Tepuropuju PemyOmuke Cpouje. Kopuctimu
CMO JIeCKPUNITUBHO-aHAINTHYKY MeTOAy. Taxole, KOpHCTHIIM CMO TEXHHKE aHKETHPatha
U CKaJIMparba, a Ha OCHOBY TAHI'CHTHE JINTEPATYPE CMO KPSHUPAIIH HHCTPYMEHT 3a HOTpe-
6¢ OBOT HCTpakHBama. VICTpaKHBAbE je CIPOBEACHO EICKTPOHCKUM ITyTeM U MOJIali
cy obpalhenu y mporpamy SPSS. JloOujeHn pe3yiratu mokasyjy na ¢y Majke uemihe ca-
pabhuBasie ca HaCTAaBHUIIUMA O] 0YCBa, U JIa Cy HAj3aCTYIJCHHjU OOJHIN capaimbe OUITH
TeneOHCKH MO3MBH M pa3MeHa MOpyKa IMyTeM MOOWIHUX alUldKanuja. 3a pa3iuKy o1
04eBa, MajKe CMaTpajy lia je ydecrana capaimka BeoMa BaKHAa TOKOM (opMaiHOT o0pa-
30Bama Jele. PomuTesbu Kao HpernpeKke capalibi TOKOM IaHAEMUje HAaBOAE: HEMO-
ryhHOCT J1a ce moceTe IIKOJIe ¥ HACTABHUIIM; HEJOCTaTaK KOMYHHKALMje JTULEM Y JIULE,
Kao M HEJOCTaTaK CaBeTONABHUX Pa3roBOpa Ca HACTABHHUKOM; HEIOBOJbHY ONpPEMIbE-
HOCT CaBpPEeMCHOM TEXHOJIOTHjOM M OIroBapajyhiM aruiMkaijama 3a KOHTaKT ca Ha-
CTaBHUIIMMA; M HEIOBOJFHO pa3BHjeHE BELITHHE 3a Kopuiiheme TexHoioruje. Hanasu
OBOT eMITHPHjCKOT HCTPaKHBakha MOI'Y MOTHBHCATH HCTpaXKHBaye ia y OyayhHocTH Te-
MEJbHHjE pa3MOTpe U cariie/lajy pasiMuuTe OOJHKe capaiibe B KOMyHHKalHje u3mehy
poIMTEeIba U HACTAaBHUKA TOKOM HEYCTaJbeHHX OKOJIHOCTH U yCJIOBA.

KbyyHe peun:  poauTesbu, HACTABHUIIM, OCHOBHA IIIKOJIA, CAPa/iiba, HaHAEMHUja.

INTRODUCTION

The changes in the social context caused by the pandemic were re-
flected in a negative social climate and people’s growing concerns; con-
sequently, parents’ involvement in the process of institutional upbringing
and education through cooperation and communication between teachers
and parents was one of the challenges emerging from this climate. During
the pandemic “in Serbia, a combination of classroom education and dis-
tance education has taken place” (Stojkovi¢ & Jeli¢, 2021, p. 240). Con-
temporary parents encountered another novelty — participation in chil-
dren’s distance learning. It was necessary to harmonise professional obli-
gations and requirements, i.e. staying at work or working from home, and
an active involvement in children’s education and online learning. Dis-
tance learning implies that students learn at home (Randjelovié¢ et al.,
2022), where in addition to performing daily duties, parents also have to
provide their children assistance in learning and, to a certain extent, take
on the role of a teacher at home (Slovaéek & Cosi¢, 2020). Thus, the edu-
cation of children during the pandemic required additional parental in-
volvement in home learning, and the process of learning and performing
children’s school assignments. The pandemic further aggravated and bur-
dened parents with additional demands and tasks stemming from school
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activities. Throughout history, families have encountered many problems
and obstacles, and each family has differed in the way in which it over-
came current obstacles and problems (Vaux & Asay, 2019). Thus, the
family was faced with the global problem known as the SARS-CoV2 virus
pandemic and, on their own, parents sought to reconcile all commitments
during the pandemic with the need to dedicate themselves to learning and
their children. In order to help contain the spread of the virus, many coun-
tries closed educational institutions (Oli¢ Ninkovi¢ & Adamov, 2022).
Due to the danger posed by the virus, all school activities, including the
cooperation of parents and teachers, became remote. A systemic review
of the cooperation between the family and the school implies and requires
that the contributions of all the participants in the process (teachers, par-
ents and students), alongside their attitudes and thoughts, be considered
with focus on a two-way, functional and successful mutual relationship
(Polovina, 2007). Many authors state that the cooperation of the family
and the school, as well as the involvement of parents, leads to the positive
progress of the child (Epstein, 2008; Matejevi¢c & Jovanovi¢, 2017;
Susanj Gregovi¢, 2018; Milanovi¢, 2021a), which is why it is necessary
for the cooperation and communication of parents and teachers to be fre-
guent even in sudden and unforeseen circumstances. The reason for this is
the parents’ first encounter with this way of working, which focused on
the students’ learning from home. This, in turn, made the role of parents
more and more complex and demanding, and the support teachers and
schools provide to parents and families in this context is indispensable:

In the period of the pandemic and the changed work in schools,
parents were a factor that largely determined the success of
children’s attendance, and the general involvement of children
in school life. The impression is that the relationship between
parents and teachers has never been in focus as it was during
the pandemic.

(Popovi¢-Citi¢ et al., 2021, p. 11)

Thus, parents were key actors and facilitators in engaging children
in the processes of distance learning, and mastering materials and content.
The cooperation process allows the work, commitment, motivation and
development of the child to be monitored through assistance and guid-
ance (Ili¢, 2010). The family and the school are very important systems
for a child, and it is very important that a quality relationship and a com-
mitment to building partnerships exist between them (Matejevi¢ & Jo-
vanovi¢, 2017). Therefore, the parent and the teacher must be partners
who agree and work together to overcome obstacles and achieve the de-
sired results with the child. In order for the cooperation between parents
and teachers to be successful, it must be based on the principles of open-
ness, trust, gradualness, two-way communication, and diversity (Pavlovi¢
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Breneselovi¢ & Krnjaja, 2017). These principles are the basis of good co-
operation, and effective communication is essential for the development
of that process:

The model of partnership between family and school puts the
student in the center of interest. Cooperation enables us to
always know what and how a student works, when and why he
needs help and how far the results of his work reach.

(Cati¢ & Karajbi¢, 2010, p. 180)

As the authors point out, the cooperation of parents and teachers
empowers the child by putting him in the focus of interest, which pro-
vides them help and attention. In this way, the child feels safe and care-
free, as well as motivated to learn, acquire new knowledge, improve skills
and become better in the school and extracurricular environment.

The results of the research conducted by Garbe et al. (2020)
showed that parents agreed with the closure of schools during the pan-
demic, and that they were very satisfied with the schools’ help and sup-
port, but that there were certain obstacles that parents face in the distance
learning process. The results obtained by the research conducted by
Badea and Tudorache (2021) showed that teachers tried to maintain good
cooperation with families, but that some of the obstacles were a lack of
proper technical equipment and poor digital competencies, as well as par-
ents’ reluctance. The results of the research conducted by Bocos and Mar-
in (2022) showed that teachers and parents were satisfied with the quality
of the cooperation and communication during the pandemic. Also, the re-
sults of the research conducted by Jones and Forster (2021) showed the
schools’ great efforts in maintaining cooperation and good communica-
tion with the families of students during the pandemic and the period of
schools’ closure. Research conducted by Soltero-Gonzalez and Gillanders
(2021) found that low-income parents collaborated with teachers and
supported children in learning at home.

Based on all that has been read above, cooperation between teach-
ers and parents is the key to student success in both the unchanged social
context and the social context shaped by the SARS-CoV2 pandemic.
Therefore, the aim of this research is to examine parents’ attitudes to-
wards the quality of their cooperation with teachers during the pandemic.

METHODOLOGY

Considering the many difficulties that education was faced with
during the pandemic, as well as the enormous importance of the impact of
cooperation and communication between parents and teachers on chil-
dren’s development, the problem of this research is the manner in which
parents assess the quality of their cooperation with teacher in the social
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context changed by the pandemic. Considering the numerous research
papers that focus on online teaching during the pandemic, it is necessary
to consider both the parents’ satisfaction with and attitudes towards the
quality of their cooperation with the teacher during this unusual and un-
expected situation which left its mark worldwide.

The subject of this research is the cooperation between parents and
teachers during the pandemic. The aim of this paper is to determine and
consider parents’ attitudes towards cooperation with teachers during the
SARS-CoV2 pandemic.

The research tasks are as follows:

= Determine the attitudes of parents towards the relevance of coop-

eration with teachers in the social context changed by the pan-
demic;

= Examine forms of cooperation with the teacher during the pan-

demic;

= Determine how often parents came into contact with the teacher

during distance learning;

= Analyse how parents evaluate communication with teachers dur-

ing a pandemic;

= Examine whether parents perceive the existence of an obstacle in

cooperation with teachers.

= Investigate whether there are statistically significant differences in

terms of obstacles in the process of cooperation with teachers dur-
ing the pandemic, in relation to gender, and the parents’ level of
education and place of residence;

= Examine the obstacles parents have noticed during cooperation

with teachers.

Although the distance education process is accompanied by nu-
merous obstacles, we started with the assumption that parents’ attitudes
towards cooperation with teachers are positively oriented. In this re-
search, we applied a descriptive-analytical method. The technique of sur-
veying and scaling was also used. A survey questionnaire with a Likert-
type assessment scale was the applied research instrument. Based on tan-
gential literature, an instrument was created for the purposes of this re-
search. The questions in the instrument were formulated in the form of
closed, combined and open questions. The questions were clearly formu-
lated and directed towards the set research aim. The instrument included
questions related to the sociodemographic characteristics of parents (gen-
der, level of education, number of children in the family, and place of res-
idence), and questions directed at parents’ attitudes towards cooperation
with teachers during the pandemic crisis. This empirical research was re-
alised by filling in the electronic form of the online survey questionnaire.
We processed the obtained data in the statistical package SPSS. We ap-
plied the determination of frequencies (f) and percentages (%), and the
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calculation of arithmetic mean (M) and standard deviation (SD), and cal-
culated the chi-square test (x2).

The sample of our research consists of 110 parents of children in
the lower grades of primary schools in the Republic of Serbia. Out of the
total number of parents who participated in the study, 70 were mothers
and 40 were fathers.

Table 1. Structure of respondents

Variables f %
Gender Male 40 36.4
Female 70 63.6
Level of education Primary school 15 13.6
High school 59 53.7
Faculty 36 32.7
Number of children One child 30 27.3
in the family Two children 44 40
Three children 17 15.4
More than three children 19 17.3
Place of residence City 52 47.3
Suburb 25 22.7
Village 33 30

RESULTS AND DISCUSSION

Considering the great importance of cooperation between parents
and teachers, the first research task was to determine parents’ attitudes
towards the relevance of cooperation with teachers in the social context
changed by the pandemic. Parents were offered a five-point Likert-type
assessment scale.

Table 2. Parents’ agreement with claims about the importance of
cooperation between parents and teachers in a changed social context

M SD
Frequent cooperation with the teacher is very
important during formal education. 432 0.98
During the pandemic, | realized that the job of a 485 0354

teacher is very complex and demanding.

During the pandemic, | became aware of the

importance of the partnership between parentsand 4.55  0.699
teachers for the positive development of the child.

When we look at the results presented in Table 2, we can see that
parents are very appreciative of the claims aimed at the importance of co-
operation between parents and teachers. Parents notice the great contribu-
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tion that cooperation with the teacher has in the process of formal educa-
tion. Also, mothers stated that they fully agreed and agreed with the men-
tioned item more often than fathers. Furthermore, the parents showed
high agreement with the item stating that, during the pandemic, they be-
came more aware of the importance of cooperating with the teacher, and
they estimate that the job of a teacher is very complex and demanding.
The results of the research conducted by Demir & Demir (2021) show
that parents’ awareness of children’s education has increased, and that
they better understand the value of primary school teachers.

The next research task we were guided by was to examine the
forms of cooperation with the teacher during the pandemic. Parents’ re-
sponses were as follows: 55.5% of the parents cited telephone calls as the
most common form of communication with teachers during the pandem-
ic; 31.8% of the parents stated that the exchange of messages via mobile
applications was their most common form of communication with teach-
ers (Viber, Whatsapp); 9.1% of the parents cited communication via
email as the most common; and only 3.6% of the parents cited online
meetings. According to the above answers, we can conclude that the most
present form of cooperation between parents and teachers during the pan-
demic were phone calls and messaging via mobile applications. Exchang-
ing emails and holding online meetings were not commonly present
forms of cooperation. Thus, we can observe that teachers and parents ad-
hered to certain recommended protection measures and maintained re-
mote contact. Phone calls, text messages, and emails are important factors
in building and maintaining partnerships (Epstein et al., 2018). The re-
sults of the research conducted by Pek and Mee (2020) show that the
communication between teachers and parents was realised through social
networks, phone calls and message. The benefits of modern information
and communication technologies have been crucial for students, parents
and teachers in this changed context.

In addition to the most common forms of cooperation, we tried to
determine how often parents came into contact with teachers during dis-
tance education. We received the following answers: 20% of the parents
said that they received information from teachers every day; 34.5% of the
parents said that they communicated with teachers two to three times dur-
ing the week; 18.2% of the parents said that they were in contact with
teachers once a month; and 27.3% of the parents said that they were in
contact with teachers several times a month. The presented answers show
that about a third of the parents stated that they contacted the teacher two
to three times during the week. The parents explained this choice of an-
swer by saying that they had positive feedback from the teacher whenever
there was need to contact them, and that daily contact with the teacher
was not always necessary because the information provided was clear.
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We asked the parents if they cooperated with teachers more often
during the pandemic. To calculate whether there is a statistical signifi-
cance in terms of more frequent cooperation with the teacher during the
pandemic in relation to the parents’ gender, we used the parameter chi-
square test.

Table 3. Statistical significance in terms of more frequent cooperation
with teachers during the pandemic with regard to the gender of parents

x2 df p
22.068 4 0.000

Table 3 shows the calculated value of the chi-square and, based on
the presented values, we can notice that there are statistically significant
differences between parents of different genders. Mothers believe that
cooperation with teachers during the pandemic was more frequent to a
greater extent than fathers. Parents state that they had numerous questions
about distance learning and teaching, ways of implementing classes, and
materials that they did not know how to explain to the child and that they
ultimately addressed teachers with. For these reasons, parents believe that
cooperation was more frequent. A situation that affected teachers, stu-
dents and parents required many answers. Teachers are actors with whom
parents most often interact, so it was expected that they would ask them a
number of questions when faced with the uncertainty of the pandemic.
From the attached findings, we see that teachers were willing and ready to
cooperate, which is an extremely important condition for building trust
and partnership with parents. The involvement of teachers in providing
information, guidelines and instructions is of great help to parents at-
tempting to manoeuvre the entire situation, and correctly respond to all
requests and tasks.

Communication is an extremely important factor in successful co-
operation, so our next research task was to analyse how parents evaluated
communication with teachers during the pandemic. Parents claimed that
teachers responded regularly to messages and calls (M = 4.56; SD =
0.796), that teachers had understanding and patience for many questions
posed by parents (M = 4.65; SD = 0.783), that teachers provided parents
assistance in explaining certain lessons to children and in overcoming
certain barriers in accessing the various educational platforms used during
distance learning (M = 4.69; SD = 0.502), and that communication was
high quality, two-way and direct (M = 4.90; SD = 0.301). Parents’ atti-
tudes are positively oriented towards the quality of communication with
teachers during the pandemic, which confirms our hypothesis. The results
of the research conducted by Komnenovi¢ & Milanovi¢ (2021) show that
students praise teachers for their patience, calmness, and desire to explain
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the material during online classes, which points towards the fact that the
teachers’ work is highly evaluated by both parents and students.

Education faced many problems during the pandemic, so we want-
ed to examine whether parents perceived any obstacles in the process of
cooperation with teachers. Of the total number of participants, 74.5% of
the parents aid that they believe that there were obstacles in the process of
cooperation, while 25.5% of the parents reported that there were no ob-
stacles. These findings show that a large number of parents encountered
obstacles, created by the pandemic, in the process of establishing and
maintaining cooperation during educational work. We also wanted to in-
vestigate whether there are statistically significant differences regarding
obstacles in the process of cooperation with teachers during the pandem-
ic, in relation to the parents’ gender, level of education and place of resi-
dence.

Table 4. Statistical significance regarding the existence of obstacles in
the process of cooperation with teachers during the pandemic, with
regard to gender, level of education and place of residence of parents

x2 df p

Were there any obstacles in the process of

cooperation with the teacher during the pandemic, 9.625 1 0.002
considering the gender of the parents.

Were there any obstacles in the process of

cooperation with the teacher during the pandemic, 14.744 2 0.001
given the level of education of the parents.

Were there any obstacles in the process of

cooperation with the teacher during the pandemic, 2.926 2 0.232
considering the place of residence of the parents.

The results of chi-square, presented in Table 4, show that there are
statistically significant differences between parents of different genders.
Mothers estimated that obstacles existed more often than fathers, which
can be explained by the fact that mothers are more often involved in the
process of cooperation with teachers. Also, there is a statistically signifi-
cant difference between parents with different levels of education. Most
parents with a high school degree reported that there were obstacles in
cooperation. The calculated chi-square showed that there are no statisti-
cally significant differences regarding the existence of obstacles in the
process of cooperation with the teacher in relation to the parents’ place of
residence. When asked what obstacles they noticed, the parents reported
the following: the impossibility of visiting schools and teachers; a lack
face-to-face communication, as well as a lack of counselling conversa-
tions with the school teacher; and a lack of proper technical equipment
and appropriate applications for contact with teachers, as well as insuffi-
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ciently developed technical skills. So, these are just some of the problems
parents encountered and were not prepared for. Therefore, it was not at all
easy to adapt to the innovations brought about by the pandemic. We no-
ticed that a large percentage of parents reported that there were obstacles
in the process of cooperation with teachers. Certainly, this socially unfa-
vourable situation brought the parents into a state of confusion. Face-to-
face contact and communication are compensated by collaboration
through modern technology. Parents missed interacting with the teacher
in a real environment. Counselling conversations are of great importance
for the cooperation between parents and the school. If the relationship
with the teacher is positively built and filled with trust, parents are pre-
sented with a greater number of opportunities to ask for help and share
their problems with the teacher:

Counseling does not mean giving ready-made advice to solve a
specific problem, but establishing a positive emotional climate
and such interpersonal relationships that help the user of
counseling in personal maturation and progress.

(Zukovié, 2016, p. 111)

Therefore, the counselling process is very sensitive and requires
a degree of professionalism from teachers working with parents. Some of
the mentioned obstacles were aimed at the parents’ lack of proper tech-
nical equipment and digital competences, which resulted in the inability
to get in touch with the teacher and follow current events and teaching ac-
tivities to a satisfying degree. The study conducted by Anwar et al. (2020)
shows that students also encounter barriers in terms of technical equip-
ment and computer literacy, while the results of the study conducted by
Jovanovi¢ and Dimitrijevi¢ (2021) show that teachers perceive the fol-
lowing obstacles in conducting distance learning: evaluation obstacles,
organisational-administrative obstacles, and material-technical obstacles.
The results of the research conducted by Maksimovi¢ et al. (2021) show
that the disadvantages of online teaching mentioned by teachers are:
modest technical capabilities, difficulties that follow the verification of
students’ knowledge, teachers’ lack of friendship and teamwork, stu-
dents’ lack of motivation to perform school duties, and students copying,
or cheating, during tests. Distance education can be an obstacle for stu-
dents with developmental disabilities, so the results of the study conduct-
ed by Milanovi¢ (2021b) indicate that the parents of students with intel-
lectual disabilities reported that they had problems helping their children
complete their school duties at home, but that cooperation with teachers
was exceptionally good, and that they provided a lot of help and support.
We noticed that teachers, students and parents all faced obstacles during
the education process at the time of the pandemic. The support of teachers
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and the school, and the active participation of parents are factors neces-
sary for one to be able to overcome the aforementioned obstacles and
look for the most favourable solutions in the given situation.

CONCLUSION

With this empirical work, we wanted to look at parents’ attitudes
towards cooperation with teachers in the social context changed by the
SARS-CoV2 pandemic. The results of our research show the quite positive
attitudes of parents towards cooperation with teachers. The parents re-
ported that the teachers were very willing to cooperate, and that the com-
munication was of high quality. As schools were closed and all school ac-
tivities were carried out online, it was expected that the most common
forms of cooperation would prove to be phone calls and messaging via
mobile applications (Viber and Whatsapp), while communication via
email would prove to be very rare. The obtained findings show that hold-
ing online parent meetings was not a frequent form of cooperation at all,
because attention was mainly focused on individual conversations with
parents. In addition to being dedicated to parents and regularly providing
them with necessary information and support, teachers needed to organise
occasional online parent meetings. These meetings would help parents
share their problems, discuss the barriers they encountered, exchange ex-
periences, and help each other in a difficult new situation. Certainly, the
entire process of distance education was a challenge for all parents, and
joint meetings could help them feel that they are not alone in difficult sit-
uations, and that other parents also encountered obstacles in different
segments of online education and upbringing. The parents believe that
teachers were very dedicated during the pandemic, and that communica-
tion was very good, two-way and immediate. These findings point to-
wards the teachers’ great commitment to their vocation, and their excep-
tional professional approach to working with both students and parents.
As obstacles, parents cited the inability to visit the school, the lack of
face-to-face communication with the teacher, the lack of counselling ses-
sions, and the lack of proper technical equipment and digital skills neces-
sary to actively access all applications that required parental involvement
in school activities. As far as physical visits to the school and face-to-face
communication are concerned, they were not feasible due to the spread of
the virus and the preventive measures put in place. Accordingly, the ad-
vantages of this research are reflected in the consideration of cooperation
between parents and teachers in a social context new to all actors in the
educational process. To this we can add that the strengths of this work are
reflected in the choice of respondents, which included parents of children
in the lower grades of primary school, because the research sample com-
prehensively shows the evaluation of cooperation during the pandemic.
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The shortcoming of this research can be said to be the small sample of re-
spondents - future research could focus on a sample with a larger number
of respondents, which would include both parents of children in lower
grades and parents of children in higher grades of elementary school. In
this way, the difference in the views and attitudes of the parents of chil-
dren belonging to these two groups could be observed, and potential im-
provements could be made in the segment of cooperation and partnership
between the family and the school. The conducted research can motivate
researchers to direct future research towards the examination of the quali-
ty of communication between parents and teachers during the pandemic,
as well as the examination of teachers’ views on the quality of coopera-
tion with parents during the pandemic crisis. Additionally, future research
could focus on encouraging and motivating parents to apply contempo-
rary information and communication technologies for the purpose of ex-
changing ideas and building a partnership with the school.
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CTABOBH POJUTEJ/bA ITPEMA CAPAIIBA
CA HACTABHUIIMMA Y OKOJIHOCTUMA
Y3POKOBAHUM ITAHAEMUJOM

Henesmko Musanosuh', Mapuna Marejesnh?
'Vaupepsurer y Kparyjesity, @akyTer nefarolmkux Hayka y Jaroaunu, Cpouja
2ynupepsuter y Hurry, @unosodeku daxynrer, Humm, Cpouja

Pe3ume

Henpensulene oxonHoctr mnpoy3pokoBane nannemujoM SARS-CoV2 nocraBmiie cy
HacTaBHUKE U POJIUTEJbE y HOBE YJIOTe, U Y CKJIaIy ca TUM LIWJb OBOT HCTpaXKHBama OHO je
Jla ce yTBpZE U carjiefiajy CTaBOBH POAMTEbA MPEMa Capajibi Ca HACTABHHUIIMMA TOKOM
nangemuje SARS-CoV2. Kopuithenu ¢y TecKpUNTHBHO-aHAIMTUYKA METO/A, Kao U TeX-
HUKE aHKETHPamba U CKaJUpara. AHKETHH YITUTHUK Ca CKaJIOM IPOLICHE KPEUPaH je 3a Mo-
Tpebe OBOT NCTPaKUBama Ha OCHOBY TaHT'€HTHE JINTepaTtype. McTpaxuBame je peaan3osa-
HO eJIeKTpOHCKHM IyTeM. JloOujenn nopanu obpahenn cy y cratuctuukom makery SPSS.
Y3opak ucTpakuBama o0yxBato je 110 pomuressa y4eHHKa HIDKHX paspela OCHOBHE
mIkoje. Y mcTpaxuBamy je ydectBoBaso 70 majku u 40 oueBa. Pesynrtatu nctpaxkuBama
THOKa3yjy /la Cy POAUTEIbH TOKOM MaH/EMHUje TIOCTAIN CBECHU]U 3Ha4aja capaibe ca Ha-
CTaBHHKOM, T€ IPOLEHYjy U Ja je M0Ca0 HACTaBHUKA BEOMa KOMIUIEKCAH M 3aXTEBaH.
IIporec KOMyHHKaIMje M CapaJibe OZBHja0 ce IMyTeM CaBpeMEHE TEXHOJIOTHje M MO-
OownHuX armkaipja. Hajydecranuju oOmuiw capaame OWin Cy TeleOHCKU MO3UBH U
pa3MeHa MmopyKa ImyTeM MOOWITHUX arukanuja. JJoOujeHn pe3yiraTy mokasyjy Ja BHILE
MajKH HETO 04eBa cMatpa Ja je capajiba ca HaCTaBHUKOM TOKOM MaHzeMuje Onita ydecra-
mmja. Pogurersu HaBOzie la cy MMany OpojHA MHTama 3a HACTABHHKE, 1A U3 THX pasjora
cMartpajy J1a je 300r HOBOHACTAJle CUTYalllje capaimba Omna yuectammja. Takohe, poaure-
JbH TIPOLIEHHYjY J1a jé KOMyHHUKallija ca HacTaBHUIMMA Ovla BeoMa e(MKacHa, KBaIUTETHA
U NIO3UTHBHA, U UCTYYY U3Y3€THO aHI'AKOBAE HACTABHUKA Yy LEJIOKYITHOM I[E€AaromKoM
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pany. Yak 74.5% pomuterpa cMatpa 1a je OWiio mpenpeKa capaliby, IPH 9eMy Cy Majke
yemhe HEro OdYeBH NpOLEIUBANE Jia Npenpeke I0CToje. Pe3ynrati oBOr eMIMpHjCKOT
HCTpaKMBam-a MOTY MOTHBHCATH HCTpaXUBade 1a y OymayhHOCTH TeMeJbHHje pa3sMOTpe U
caryeiajy pasmauTe oOJIMKe capaihe U KOMyHHUKanuje u3Mely poauTesba 1 HaCTaBHUKA
TOKOM HEYCTaJbeHHX OKOJHOCTH M YCJIOBa, Ka0 U Ja carjiefiajy cTaBOBE HACTaBHHKA O
KBAJIUTETY KOMYHHKAIIH]€ U Capaibe ca POAUTE/bUMA Y OBUM U3MEHEHUM OKOJTHOCTUMA.



