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Abstract

The topic of this study was the research of the connection between the active
participation of primary school students in school sport clubs and their relation
towards school violence. The goal of this study was to determine the level of connection
between the participation of students in school clubs, their exposure to violence in school
and reaction to violence. In this study we start from the supposition that the participation of
primary school students in school sport clubs is predominantly connected with the
diminishing of their exposure to the violence in school and their readiness to help
students who suffer from violence. In this research we applied the descriptive-
analytical method and survey as research techniques. The research was realized in the
first term of 2015/2016 school year and it included 236 students in the seventh and
eighth grade of primary school “Jovan Jovanovic Zmaj” in Svilajnac. In this work, a
special instrument was applied prepared only for this research -the survey about the
connection of school sport clubs and violence at school. In the quantitative analysis of
the data the following was applied: the percentage expression of frequencies and
Pearson’s hi-square test (x?) for testing the hypothesis about the significance of the
differences. The main results of this research showed that most non-sport students
have no affirmative attitude towards inclusion school sport clubs, (b) students who are
involved in school sport activities are less exposed to violence in school and they are
more ready to help those students who are more exposed to violence.

Key words: primary school, students, school sport clubs, school violence.
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CIIOPTCKE CEKIIMJE 1 HACUJBE
MEBY YYEHUIIUMA OCHOBHHUX HIKOJIA

AncTpakT

TIpenMer OBOT pajia je HCIUTHBAaE IIOBE3aHOCTH M3Mely akTuBHOTr yuernhia yde-
HHMKa OCHOBHHX IIIKOJIA Y CHOPTCKHM CEKIMjaMa U BbUXOBOT OJJHOCA IIpeMa HacHby y
mkond. b paga je na ce yTBpAM CTENeH MOBE3aHOCTH u3Mely yuemrha ydyeHHKa y
CIIOPTCKUM CEKIMjaMa, lbHXOBE N3JI0KEHOCTH HAaCHJbY Y IIKOJIM U PearoBame Ha caMo
Hacuibe. Y OBOM pajy IMOJa3H Ce O OCHOBHE IPETIOCTABKE Od je yueuihie yuenuxa
OCHOBHUX WIKOLA Y WKOJICKUM CHOPMCKUM CEKYUjAMA Y 3HAUAJHO] MepU NOBe3AHO ca
CMarberbeM HUX08e USONCEHOCMU HACULY Y WKOU U CHPEMHOCIU 04 ce NOMOZHE
YueHuyuma Koju mpne Hacuswve. Y UCTPAKUBAY je IPHUMEHEH JIECKPUIITHBHO-aHAIIN-
THYKH METOJI U aHKETHUPAhE Ka0 HCTPaKMBavKa TeXHHUKa. VICTpaxuBame je cripoBesie-
HO y IpBOM mnoiyroaumty mkosicke 2015/2016. n obyxBartmio je 236 y4ueHuKa cex-
Mor u ocMor paspena OcHOBHe mKouie ,,JoBan JoBanoBuh 3Mmaj” y CeunajHiy. Y pany
je TpUMemeH moce0aH HMHCTPYMCHT IPHUIPEMIbEH YIPABO 32 OBO HCTPAXHBAME,
VIUTHHK O TIOBE3aHOCTH MIKOJCKUX CIIOPTCKUX CEKIMja U HACHJbA Y LIKOJH. Y OKBH-
Py KBaHTHTATHBHE aHAIU3E MO/iaTaKa IPUMEH-CHO je. POLICHTYAIHO H3paKaBame (pek-
BeHImja 1 [TMpCOHOB xu-KkBaapar TecT ()X2) 3 TECTHPare XUIIOTE3a 0 3HAYAJHOCTH PaIH-
Ka. ['JIaBHY pe3y/ITaTi HCTPaKHBamka [OKa3aIH Cy 1a Hajehu Opoj yueHHKa HeCIIOPTHCTa
HeMa aMpMaTHBaH CTaB IPpeMa YKJbYUHBambY Y IIKOJICKE CIIOPTCKE CeKuyje, (0) yueHuIw
KOjHU CY YKJbYYCHH Y LIKOJICKE CIIOPTCKE aKTHBHOCTH Marbe Cy M3JI0KCHH HACHIBY y IIIKO-
JIM ¥ CIIPEMHMJH CY Jid IOMOTHY YYCHHIIMA H3JI0KEHUM HaCHIBY.

Kiby4yHe peun: OCHOBHA IIIKOJIa, YYEHHIIH, IIKOJICKE CIIOPTCKE CEKIH]E,
HACHUJbE Y LIKOJIH.

INTRODUCTION

The research about the connection of school sport clubs and presence
of the violence between students in primary school represents an attempt to
reveal the mechanism which would activate the processes directed towards
reducing school violence in the Republic of Serbia. Long social actions under
the slogan “schools without violence”, in accordance with the project of
international cooperation which was developed by the European Union under
the name “School violence” (1998/99) and programme “‘School without
violence — towards secure and incentive surrounding for children” which has
been carried by UNICEF and the Ministry of Education and Technological
Development of the Republic of Serbia since 2008/09, have not reached the
expected results — violence is still a part of school life in Serbian society.
School life shaped by the school rules and the way of participation of
different participants in its “practice”, which are, at the same time, carriers of
different values of life styles — are played within a broader social context.
The multilevel and multi dimensionality of the context and participant
faces the researches firstly with the demand to reveal their basic
characteristics and bring them to causal-consequence connections, and
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secondly, with the danger to ‘grasp’ only the surface form of the events in
relation society-school-students without the ability to reveal deeper
meaningful structures.

The intention of the author is to point out the significance of school
sport clubs as a part of school culture in successful socialization of each
new generation of students, also including the forming of their relation
towards violence. School standards indicate acceptance of a whole range
of norms and models of behavior to the participants of educational
process to whom their freedom is limited, and on the other hand, students
have no real chance to participate in the creation of school rules, which
brings certain tension in the students-school relation. A higher production
of tension often leads to a higher expression of emotions, even to aggression,
which is closely connected with violence (Anderson & Huesman, 2003;
Horne, Stoddard, & Bell, 2007). Institutional education offers students certain
possibilities of participation in the predefined matrixes of school life, which
can lead to certain “relaxation” in the school-students relation, one of which
is after-school sport clubs. The way in which young people participate in
sport clubs creating their own school life is an indicator of their preparation
and boldness to grow from an object to a subject of the society (Dibe, 2002).

THEORETICAL FRAMEWORK

The theoretical frame for the analysis of the connection of school
sport and violence in school has been developed on the basis of literature
which studies: the role of school in transferring knowledge and cultural
models; the role of physical education and school sports in articulation of
the aggressive behavior of students andsurpassing of the problem of
school violence.

Studying the school’s role in transferring values and cultural
models is based on the following approaches in the research:

Between the social organization of studying and social organization of
culture there is a correlation (Granese, 1978), school creates and transfers
certain cultural models (Ogbu, 1989) and partly enables the individuals
within the school to reflect their culture, and partly their own style of life
(Golubovic, 1973). Shaped in this way, school culture transfers the desired
cultural patterns, which always promote socially acceptable behavior.

According to the theory of the rational choice of participants, school
system has the ability to create its own culture, which is not one directed
but represents the expression of a complex multi action of different
constructions of a reality based on different values of their carriers
(Boudon, 1974). In accordance with this, the behavior of the participants of
the educational process can be explained by the choices which are made in
accordance with their own ideas about the price and usefulness of the
applied social action.
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Physical education teaching programme predicts extracurricular
activities which are planned with one or two lessons weekly (Budja,
1995). In most cases, the choice of the students are sport activities, so
called after-school sport clubs, which imply the activities and disciplines
which obligatory physical education programme cannot cover, and it is
individual choice of the students on the basis of the material-technical
conditions of the school, predispositions and wish to train the chosen activity,
deepen their knowledge and to compete with their mates (Ackovic, 1996).
The result in after-school sport clubs can be manifested through different
types of competitions: the lowest form of competition is class competition,
then school, municipal, regional and republic competitions.

“Physical activity establishes happy balance in the sphere of moral”;
in sport freedom is complete and courage sublime; it contributes to
morality in the way that it “satisfies senses and pacifies imagination”
...athletics has significant importance for whole intellectual
development..” (Lechner & Boli, 2008, p. 11).

Doing sports always represents questioning the identity and
developing the abilities for surpassing conflicts.

“Sport enables to different cultures to research old and new identities
and conflicts, especially those connected with community, sexes,
social class and nationality..” (Djulijanoti, 2008, p. 6).

The development of society is followed by a deviation of social
norms and values, which is most often explained by certain social relations,
which are characterized by inequalities, contradictions and conflicts
(Spadijer-Dzinic, 1988). One of the forms of the socially unacceptable
phenomena is the growing rate of violence, although it is not equal to the
panic that it provokes (Toh, 1978). Violence in schools in the world has a
pandemic form (Brkic, 1998) and in our country as well (Gasic-Pavisic,
2004; Savovic, 2001 and 2002), and a large percentage of students is
exposed daily to violence (Roland & Idsge, 2001; Veenstra et al., 2005),
which demands deeper studying of this phenomenon and finding out the
ways to prevent it. Effective ways are not, it seems, repressions of different
intensity towards bullies because they encourage violence rather than curb
it (Toh, 1978a) but prevention of aggressive and bullying behavior
(Savovic, 2006) by the development of healthy life styles, including sport
as a life style (Kokovic, 2005).

Violence in school is seen as a phenomenon which can be understood
only through the prism of context in which violent behavior is happening —
through the prism of microstructures, mesostructures and macrostructures of
the ecological system (Bronfrebrenner, 1979; Popadic, Plut and Pavlovic,
2015) Our research dealt with the connection of individual characteristics
of primary school students (sex), participation in the work of after-school
sport clubs (additional body movement and exercise) and violence as an
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element of school context (peer violence, exposure to violence, reactions
to violence).

The exposure to intentionally negative, repeated action by one or
more students, with disproportionately real or perceptive force, because
of which a child suffers physical and (or) emotional damage, and is helpless
to confront it (Olweus, 1993), is determined as violence. Violence is more
present in the age of adolescence than in other periods of life (Vejmelka,
2012) and it is the expression of a complex interaction of intra individual
and inter individual variables (Popadic, 2009). Individual characteristics are
under the influence of different contexts (Nedimovic and Biro, 2011),
including school as well, which can contribute to the occurrence and
demonstration of violence in school. The research about the connection of
sex and violence indicate that boys in relation to girls are more inclined to
showing violence (Keenan and Shaw, 1997), that boys opt more for harder
forms of violence (Lahey et al, 2000) and that between boys and girls there
is difference in response to peer violence (Baldry, 2005).

In the realized research it was started from the following definitions of
violence and violence in school:

Violence is a behavior which fulfils the following criteria — it
brings to a psychological or physical damage of the other person; the
intention of such behavior is to hurt the other person; hurting is unduly
(Popadic et al., 2015b, p. 24-25).

Violence in schools is an interaction in which the participants
behave towards each other based on their roles which they have inside
school context even when the interaction is not within “school walls”
(Popadic et al., 2015c, p. 38). For the basic unit of the analysis of violent
behavior, the social situation taken is that which at least two persons are
involved in, in the school context.

METHOD

The subject of this work is the research of the connection between
active participation of primary school students in school sport clubs and
their relation towards violence in school. The goal of this work was to
determine the level of connection between participation of school
children in after-school clubs, their exposure to violence in school and
reaction to violence itself.

(1) determine the most frequent forms of violence in primary

schools;

(2) determine the percent of students who were exposed to violence

during present schooling;

(3) determine the percent of students who were exposed to violence

during physical education lessons during present schooling;
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(4) determine if there is significant percentual difference between
sport and non sport students who were exposed to violence
during physical education lessons in former schooling

(5) determine who students address for help when they are exposed
to violence and

(6) determine the level of readiness of students to help the victims
of violence in schools.

The following hypotheses were determined: 1. Basic hypothesis —
Participation of primary school students in school sport clubs is
primarily connected with the reduction of their exposure to violence in
school and their readiness to help those students who suffer violence.

Special hypotheses:

(1) Older primary school students are involved in the after school
sport clubs in small number.

(2) The most frequent form of violence in older grades of primary
school is verbal violence, and the least present is physical
violence.

(3) A significantly small number of older primary school students
were exposed to violence.

(4) During physical education lessons the students who are not the
members of school sport sections (non sport students)
experience violence more often than the students who are active
in sport sections.

(5) Students who are exposed to violence in school, regardless of
sexual differences, react in the same way — they are inclined to
respond by violence.

(6) Students who are exposed to violence usually address their
class teacher.

(7)Male students in older grades of primary school show
significantly higher readiness to help the victim of violence
than female students.

In this work, the descriptive-analytical method and survey

technique were applied.

The Sample of Examinees

The research was realized in November 2015 in the primary school
“Jovan Jovanovic Zmaj” in Svilajnac. The sample consisted of 236
students of the seventh grade (104) and the eighth grade (132), which was
divided into four characteristic sub samples in relation to sex and active
involvement in a sport club: the sub sample of 45 sport male students, the
sub sample of 84 non-sport male students, the sub sample of 35 sport
female students and the sub sample of 72 non-sport female students.
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The Instrument of Research

A special instrument was applied which was prepared just for this
research: a questionnaire about the connection of after school sport clubs
and violence at school. The survey contained questions (a) which
questioned the social matrix of the families from which the students came
from, (b) which questioned the attitudes of the students towards sport and
their participation in after school sport clubs, (c) which questioned the
students’ attitudes about violence, their exposure to violence in school
and readiness to help the victims of violence. Before filling in the
guestionnaire the students were informed that the term violence indicates
all these cases when someone suffers, by procedures or words, pain, fear
or humiliation. It was also indicated that teasing and small arguments, as
well as, accidental occurrences, with no intention of doing harm and
damage did not represent violence (Popadic and Plut, 2007). The research
was done by expert surveyors during November 2015, with the consent of
the school’s principal. All students of the seventh and the eighth grade
who were in school that day filled in the questionnaires during one school
class with the help of the surveyors.

Statistical Processing of the Data

In the processing of the data acquired by empirical research, the
nature and distribution of the results determined the adequate statistical
procedures. In the quantitative analysis of the data, the following was
applied: the percentage research of frequencies and the Pearson’s hi-
square test (x°) for testing the hypotheses about the significance of
differences.

The realised research belongs to the micro researches and the
general conclusions are not possible, but, the data can be used to fullfill
the image of violence in schools in the Serbian society today and to
highlight the importance of school sports (physical education), as an
important factor which can contribute to the reduction of violence.

RESULTS AND DISCUSSION

By looking at the Table 1 it can be stated that there is a higher
involvement of sportsmen and sportswomen in the after school sport
clubs in relation to non-sport male students and non-sport female
students. Female students who do sport are more frequent in school clubs
in comparison to male students. With 21.4% for non sportsmen and
22.2% of sportswomen it can be seen that there is a difference in the after
school sport clubs.
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Table 1. Numerical and percentage frequency in after school sport clubs

Yes I was but not No Total
any more
Sportsmen 27 (60.0%) 3 (6.7%) 15 (33.35%) 45 (100.0%)
Non-sportsmen 8(9.5%) 18 (21.4%) 58 (69.0%) 84 (100.0%)
Sportswomen 28 (80.0%) 5 (14.3%) 2 (5.7%) 35 (100.0%)
Non-sportswomen 4 (5.6%) 16 (22.2%) 52 (72.2%) 72 (100.0%)

x°=38.044, df 25, p=.000; x°=65.041 df 2 p=.000

The interesting thing is the knowledge that a large number of male
students is not involved in the after school sport clubs. One of the reasons
in most of the cases is everyday practices in the clubs. For both sexes,
between the students sportsmen and non sportsmen, there is a statistically
significant difference in participation in the after school sport clubs with
the level of statistical significance of p=.000.

Table 2. Numerical and percentage frequency of types of violence

in school
Eo Tg = 2o
£5 229 38 T ZE 38 2
22 £58 22 33 €% T3 ¢
8= g5~ &8 S5 Fg >% F
IS OB = ¥
Sportsmen 8 5 16 3 2 11 45
(17.8%) (11.1%) (35.6%) (6.7%) (4.4%) (24.4%) (100.0%)
Non-sportsmen 15 4 43 2 3 17 84
(17.9%) (4.8%) (51.2%) (2.4%) (3.6%) (20.2%) (100.0%)
Sportswomen 3 4 16 1 0 11 35

(8.6%) (11.4%) (45.7%) (2.9%) (0.0%)

(31.4%) (100.0%)

Non-sportswomen 6 2 31 0 3 30 72
(8.3%) (2.8%) (43.1%) (0.0%) (4.2%) (41.7%) (100.0%)

y°=4.944, df 5, p=.423; ¥°=9.644 df 6 p=.140

The most of maltreatment and violence is happening in schools
(Kasen et al, 2004). Physical violence is most frequent according to the
claims of all examinees; it is predominant for the students non-sportsmen
with 51.2%. In the second place is verbal violence, which is most frequent for
girls who do sports with 41.7%. In the third place is hooliganism and
bullying which are more prominent for boys. With growing up we come
to the changes in frequency and dominant forms of aggression. Physical
violence is most frequent from eight to eighteenth year of age (Bjorkvist
et al., 1992), which has been determined by this research. The values of
the »*-test and the level of statistical significance indicate that there are no
statistically significant differences between the students sportsmen and
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non-sportsmen and the female students sportswomen and non-sportwomen in
relation to the frequency of the kind of violence in their school (Table 2).

Table 3. Numerical and percentage frequency of the violence
during schooling of students of their school

Yesmore Yesonly TIdon’t No Total
than once once  remember
Sportsmen 6(13.3%) 3(6.7%) 6(13.3%) 30(66.7%) 45 (100.0%)
Non-sportsmen 10 (11.9%) 11 (13.1%) 7 (8.3%) 56 (66.7%) 84 (100.0%)
Sportswomen 2(5.7%) 2((5.7%) 1(2.9%) 30(85.7%) 35 (100.0%)

Non-sportswomen  6(8.3%) 3(4.2%) 10 (13.9%) 53 (73.6%) 72 (100.0%)
x*=1.891, df 3, p=.595; °=3.570, df 3, p=.312

According to the results, 66.7% of male students did not
experience any kind of violence from their friends during their schooling.
The percentage of female students who were not exposed to violence is
even higher and for female non-sport students it is 85.7%. Violence
experienced once or several times is more frequent for male students and
it is typical for 20% of the male sportsmen students and 25% of the non-
sport students. The frequency and exposure to one or several types of
violence is identical to the results which were discovered by Plut and
Popadic (2007) in which 27% of male students in Serbia responded that
in the last three months they had been exposed to peer violence (once or
more). The results of the students correspond to the results of the research
by Craig & Harel (2004) about school violence done in 2001/2002 in 35
countries and regions on the sample of over 120.000 students between
11,13 and 15 years of age where in the group of the 15 year olds students
11% were exposed to the violence at least two times.

The exposure to violence of female students is smaller: for
sportswomen it is 11.4% and for non-sportswomen it is 12.5%. The
values of the y° - test indicate that there are no statistically significant
differences between the students sportsmen and non-sportsmen (p=.595)
and female students sportswomen and non-sportswomen (p=.312) in
relation to the frequency of experienced violence during schooling by the
students of the same school (Table 3).

By the insight in Table 4 it can be seen that there is a high
percentage of male and female students who did not, during schooling,
experience any kind of violence from their friends. Only one student was
exposed to constant violence during classes, and it showed that it was
verbal violence (mocking) because of his obesity. The data show that,
during physical education classes, six students experienced violence once
and seven students more than once. For female students that number is
smaller and only two female students experienced violence once and five
female students experienced violence several times. Physical education
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class with its contents has the function to relax the students from their
intellectual and psychical burden and one of the roles of the teacher is
directing the energy towards the body exercises and not to violence
towards the friends in the class. Therefore, although the facts show a
relatively small percentage of the exposure of students to violence, its
existence is still worrying.

Table 4. Numerical and percentage frequency of violence
during physical education classes by peer students

Yes,on Yes, more Yes,only TIdon’t No Total
every class thanonce once remember

Sposrtsmen 1 3 1 3 37 45
(2.2%) (6.7%) (2.2%) (6.7%) (82.2%) (100.0%)
Non-sportsmen 0 4 5 5 70 84
(0.0%) (4.8%) (6.0%) (6.0%) (83.3%) (100.0%)
Sportswomen 0 2 2 1 30 35
(0.0%) (5.7%)  (5.7%) (2.9%) (85.7%) (100.0%)
Non-sportswomen 0 3 0 2 67 72

(0.0%)  (42%) (0.0%) (2.8%) (93.1%) (100.0%)
x°=2.986 df 4, p=.563; y°=4.376 df 3, p=.224

The values of the y’-test indicate that there are no statistically
significant differences between the male students sportsmen and non-
sportsmen (p=.563) and female students sportswomen and non-
sportswomen (p=.224) in relation to the exposure to violence from their
peers during physical education classes.

Table 5. Numerical and percentage frequency
of the kind of reaction to violence

Irespond Isuffer |address I I return Total
inthe same and | am my address  violence
way silent teacher my  twiceas
parents  much
Sportsmen 22 7 9 6 1 45
(48.9%) (15.6%) (20.0%) (13.3%) (2.2%) (100.0%)
Non-sportsmen 39 11 17 9 8 84
(46.4%) (13.1%) (20.2%) (10.7%) (9.5%) (100.0%)
Sportswomen 14 1 9 10 1 35
(40.0%) (2.9%) (25.8%) (28.6%) (2.9%) (100.0%)
Non-sportswomen 20 9 20 18 5 72

(27.8%) (125%) (27.8%) (25.0%) (6.9%) (100.0%)
y'=2.577 df 4, p=.631; x"=4.304 df 4, p=.366

The students sportsmen (48.9%) and non-sportsmen (46.4%)
respond similarly to violence. A smaller number addresses their teacher; a



1285

number of them is silent and suffers (15.6%), while a small number of
them decide to address their parents (13.3%). In the non-sportsmen category
we meet students who, with the help of their friends, return violence twice as
much (9.5%). In the category of the students sportswomen the situation is
identical. Most of them respond with the same measure (40.0%). Help is
similarly searched from the teacher and from the parents. Most students
sportswomen are silent and they suffer (12.5%) or they return violence
twice as much, with their friends (6.9%).

The relation that students have towards peer violence from their
class is under the influence of certain factors: the structure of the class
and its non-formal organization, characteristics of class norms, attitudes
that the students who are present during violence and victimization have,
sex and the experience of previous victimization (Markovic, 2014).

The values of the y*test indicate that there are no statistically
significant differences between the students sportsmen and non-sportsmen
(p=.451) and female students sportswomen and non-sportswomen (p=.460)
in relation to the kind of the reaction to violence.

Table 6. Numerical and percentage frequency of searching for help

Friend Friends Class Teacher Total

fromthe from the teacher who leads

class club the club
Sportsmen 10 (22.2%) 2 (4.4%) 31(68.9%) 2(4.4%) 45 (100.0%)
Non-sportsmen 24 (28.6%) 1(1.2%) 52 (61.9%) 7(8.3%) 84 (100.0%)
Sportswomen 7(20.0%) 0(0.0%) 25(71.4%) 3(8.6%)  35(100.0%)

Non-sportswomen 19 (26.4%) 1 (1.4%) 50 (69.4%) 2 (2.8%) 72 (100.0%)
x°=2.640 df 3, p=.451; x°=2.587 df 3, p=.460

As different from bullies, the victims of violence have several
close friends who have similar social status in peer group, which puts the
min a position where they find it harder to protect the victim from an
attack from others (Hanish et al., 2004). There fore, the role of a class
teacher is very important in solving students’ problems. The research
shows that trusting a class teacher is the same both for male and female
students. The results of the studies in which the evaluation of students and
teachers are compared show that teachers make mistakes in evaluating the
vulnerability of their students (Benbenishty and Astor, 2005; Espelage
and Swearer, 2003; Popadic, 2009). In many studies it is shown that teachers
are most sensitive towards physical violence. Teachers’ perception of
violence as a problem and the level of their empathy towards students are the
strongest predicators of the level up to which they will be ready to engage
themselves in preventive programmes (Popadic and Plut, 2013).

Friends from the same class help students in trouble even though
they have good class teachers. Friends from school clubs are less reliable,
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they are from different grades and different classes and they are together
only for one or two lessons weekly. The teacher who leads the club can
help only during these extracurricular activities.

Small numerical and percentage differences did not produce a
statistically significant difference between the students sportsmen and
non-sportsmen (p=.451) and female students sportswomen and non-
sportswomen p=.460) in relation to the trust towards the persons who can
help them most in the situations when they are exposed to violence.

Table 7. Numerical and percentage frequency of helping friends
who are exposed to violence

Yes if this  Yesifthis 1am not No Total
happens in  happens sure
school outside
school
Sportsmen 9(20.0%) 32 (71.1%) 3(6.7%) 1 (2.2%) 45 (100.0%)
Non-sportsmen 16 (19.0%) 50 (59.5%) 12 (14.3%) 6 (7.1%) 84 (100.0%)
Sportswomen 8(22.9%) 2160.0%) 5 (14.3%) 1 (2.9%) 35 (100.0%)

Non-sportswomen 15 (20.8%) 51 (70.8%) 5 (6.9%) 1 (1.4%) 72 (100.0%)
x°=3.403, df 3, p=.334; °=2.085, df 3, p=.555

Readiness to help someone who is in jeopardy outside of school
was represented by 71.1% of sportsmen, and 59.5% of non-sportsmen.
The same attitudes are for sportswomen and non-sportswomen. Almost
the same ratio is for both male and female students who would like to
help a friend who is exposed to violence, only in school. All of this
indicates humane relations and a high level of friendship in the higher
grades of primary school students. The results show that a number of the
non-sport students’ (7.1%) reaction to violence which they notice, is
harmonized with their own notions of price and usefulness of the
undertaken social action, which is in line with Boudon’s (Boudon, 1974)
theory of rational choice of participants. Minimal differences in reaction
to violence to which the others are exposed are not statistically significant
differences between the students sportsmen and the non-sportsmen
(p=.334) as well as the female students sportswomen and the non-
sportswomen (p=.555) in relation to readiness to prevent violence done to
other friends, regardless if that is happening in school or outside of it.

CONCLUSION

Institutional education represents one of the sources of forming
culture and at the same time, it is a catalyst of certain cultural patterns and
values. After school sport clubs in primary schools are a special segment
because they have special possibilities to promote the spirit of knighthood,
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morality and solidarity between students, which, as a consequence, can create
conditions for the development of school culture in which violence will be
stigmatized and rejected. However, a smaller number of the total student
population is active in different school sport clubs, which considerably
reduces the capacities of a school sport to have influence in the field of
improving life styles, as the best prevention of violence. It is interesting that
only 11.4% of students who are members of their school sport clubs consider
that they have a friend in the club who would help them if they were exposed
to violence, which indicates that more emphasis is put on achieving results
within the club and that the educational component is lost.

The following are stated as the most common forms of violence:
physical violence (43.2%), verbal violence (29.2%) and hooliganism and
bullying (13.6%). The examinees claim that they saw violence done on
the students in their school several times (18.6%) or only once (12.7%) and
that 49.6% of students who are members of school clubs claim that they
would help the student who is exposed to violence if they knew that he/she is
a member of the same school club. The last fact, however, shows that
participation in school sport clubs increases team work, cooperation,
solidarity, empathy, which is a resource for reducing aggressive behavior of
students.

However, only the whole range of repeated researches and cumulative
data could contribute to a clear knowledge about school clubs as a factor of
forming students’ attitudes about violence and forming their behavior as a
reaction to violence. The realized research represents a small contribution to
revealing the connection between the participation in after school sport clubs
and forming the decision of the student on how to react to violence in
schools, and at the same time, the results cannot be analyzed out of the
context in which they were achieved. The results of this research in fact
reveal basic characteristics of school clubs, typical forms of violence and the
ways of reaction of students to violence in schools, which represent a part of
the local social environment and represent a complex area of interrelations of
microstructures, mesostructures and macrostructures, an ecological system
(Bronfrenbrenner, 1979).
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CIIOPTCKE CEKIIMJE 1 HACUJBE
MEBY YYEHUIIUMA OCHOBHHUX IIKOJIA

Kusopan MapKOBI/Ihl, Becna Tpn(byﬂosnhl, TI'opan [lexesmunh?
YYHusepsurer y Kparyjesity, dakynrer neJaromknx Hayka, Jaromuna, CpGuja
ZYHI/IBepBI/ITeT y Kparyjesity, Yuuresbcku daxkynreT y Yxkuiy, Cpouja

Pe3ume

[Toe3anocT yueniha y4eHHKa OCHOBHHX ILIKOJIA Y IIKOJICKHM CIIOPTCKUAM CeKIjama
ca (opMHpareM HIXOBOT OTHOCA TpeMa HACHIBY Y MIKOJIHU TIPeIMET je MCTPaKHBaba
oBor pana. OcHOBHa Hamepa ayTopa Owna je Ja YTBp/H CTENeH MOBE3aHOCTH H3Mely
yuemrhia ydeHHKa y CIIOPTCKHM CEKIMjaMa, IBUXO0BEe M3JI0KEHOCTH HACHIBY Y LIKOIH U
pearoBama Ha caMO Hacuibe. AYTOpH CMaTpajy jJa oBa MpoOjeMaThKa HHje JOBOJHHO
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HCTpaXXKMBaHa, HAPOUHTO JUMEH3Hja Koja oBe3yje ydemhe ydeHHKa OCHOBHHX IIKOJIA Y
IIKOJICKIM CIOPTCKHM CEKIMjaMa Ca CMAambeHEM HHXOBE H3JI0KEHOCTH HACHIBY Y
IIKOJIM, Ka0 U crpeMHolhy /ia ce IIOMOTHE ApyruMa KOju TpIe HaCHJbe — YYSHHIIUMa U
OHMMA KOjH HUCY YUCHHIIH.

HcrpaxkuBame je CHIpOBENEHO y MpPBOM Iodyromumry mkoicke 2015/2016. u
oOyxBatmwio je 236 ydeHWKa cemMmor M ocMor paspena OCHOBHe IWIKoie ,,JoBaH
JoBanoBuh 3maj” y CmmajHimyy. Y WCTpaXuBamy je NPUMEHEH JECKPUITHBHO-
AQHAJUTHYKU METO/l ¥ aHKETHPAHe Kao HCTpaKMBauka TeXHUKa. [IpuMereH je moceban
MHCTPYMEHT TNPHIPEMJbCH YIPABO 32 OBO HCTPaXKMBAE: YMHTHUK O MOBE3aHOCTH
IIKOJICKMX CHOPTCKHUX CEKIMja M HaCHba Y IIKOJNK. Y OKBUPY KBaHTHTATHBHE aHAIIM3E
HojlaTtaka MPUMEEHO je MPOLCHTYATHO H3pakaBame (pekBeHIMja U [InpcoHoB XH-
KBaJIpaT TecT (}2) 3a TeCTUpaE XUIIOTE3a O 3HAYAJHOCTH Pa3uKa.

Jlobujenu momamy ykasyjy Ha BHCOK IIPOLICHAT YKJBYYCHOCTH yYEHHKa CIIOPTHCTA
(60,0%) u yuenura crioptuctkuma (80,0%) y IIKOJICKE CHOPTCKE CEKIMje. YUeHHIH
Koje ce He OaBe aKTHBHO CIIOPTOM ca 9,5% u yuenune ca 5,6% yKJby4eHH Cy Y IIKOJICKe
crioptcke cekipje. Du3nuko Hacwibe je Haj3acTyIUbEHHWje, NpeMa TBpAmaMa CBUX
UCIHTAaHMKA, KOJ ydeHHKa Hecmoptucta ca 51,2%. Ha nmpyrom mecty je BepOamHO
Hacwibe, KOje je Haju3pakeHHje KO JEBOjUHIa Koje ce He OaBe croptoM ca 41,7%. Ha
TpeheM MecTy je XyJIMraHCTBO M CHIICIIH]CTBO, KOje je M3pakeHWje koia nedaka. OHO
mTo 0Xpadpyje jecte momarak na 66,7% ydeHHWKa HHUje JOKHBEIO OWIO KOJU BHI
HAacWJba O] CBOJHX JPYroBa Y TOKY IIKOJIOBama. [IpolieHaT ydeHuIa Koje HUcy Ouie
M3II0)KeHE HaCHUJbY je jom Behw 1 Koj yueHHIa CIOPTUCTKIba H3HOCH 85,7%.

Beoma je BHCOK IpoIIeHaT y4eHHKa M YYEHUIA KOjU y TOKY LIKOJIOBamka HUCY HU Ha
jeIHOM Yacy (hM3MYKOT BaCIUTAba JOKMBEIN OMJIO KOjH BHJ HACWIJbA O] CBOjUX JIPYTOBa
WK Jpyrapuia. YueHuy croptucta y 48,9% wu Hecmoptuctn y 46,4% ciydajeBa
0JIrOBapajy MCTOM MepoM Ha Hacuibe. Mamu 0poj ce oOpaha HacTaBHUKY, jejaH Opoj Tpiu
u hyru, mok ce Mamu Opoj oIIydyje Aa ca CBOjUM MpoOJIeMOM ymo3Ha poautesbe. Kox
HecropTHcTa cpeheMo ydeHmke Koju y3 momoh apyrosa Bpahajy aymio Bumie. Kox
y4eHHIIa je cuTyaruja ckopo naeHtmyHa. Hajsehn Opoj Bpaha mcrom mepom. ITomoh ce
TIOJjeITHAKO TPaXKH OJ] HACTaBHUKA U OJ1 poauTesba. Behn Opoj yueHna HeCnopTHCTKHEbA
hyru u tprm Hacwibe (12,5%) wnm ca apymreoM Bpaha aymio Buite (6,9%). Hajpumre
MOBEpEerha YUSHHUIM 1 yUEHHULE NMajy Y OJIeJbeHCKOT cTaperuHy. [lopen crapermne, Ty
ce yBek Hal)y 1oOpH JpyroBH M Apyrapuile U3 ofieJbersa Ja NputekHy y nomoh. JIpyrosu
U3 CEKILHje CY Mambe M0Y3/1aHH, JOK HACTaBHHK KOjH BOJIM CEKIIHjy MOXke TIoMohu camo Ha
vacoBuMa cekimje. CipeMHOCT J1a TIpy»e HoMoh OHMMa KOjH Cy M3JI0KEHH HacWJby BaH
mkone Tmokazyje 71,1% yuenmka cmoptucrta u 59,5% ydwenmka HecropthcTta. Kox
crioptucTkuma (60,0%) M HeCIOpTUCTKHIba Koje OM IOMOrJie KpTBama HacWba je
(70,8%). Ioctoje Mare pasmuke m3Mel)y y9eHHKa W yIeHHIA y UCKA3UBAbYy CIPEMHOCTH
Jla IOMOTHY APYTY WM JpYyrapuiy KpTBaMa Hacwba y KoM, Mamu je Opoj ydeHuKa
crioptrcta (2,2%) 1 ydeHHuIa CIOPTUCTKUIba (2,9%) Koje He OM TOMOTIIe Y CUTYyaIdjaMa
HACWJba HaJl CBOJUM APYrOM WJIH APYrapHIIOM.



