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Abstract

Motivation as a main driver of human behavior plays an important role in the
daily life of the individual. Lack of motivation leads to a withdrawal from activities
such as sports. Interpersonal relations in adolescence have a relevant role in the
development of motivation, with motivational climate formed by significant others
(ego oriented or task oriented motivational climate) that shapes the type of motivation.
This study examines the predictive role of motivational climate in the development of
amotivation in young handball players. The sample consisted of 26 handball players
from Vojvodina, average age of 12 years, who trained handball at least one year. Of
instruments we used Perceived Motivational Climate in Sport Questionnaire (PMCSQ,
Duda & Whitehead, 1998), and Sport Motivation Scale (SMS, Pelletier et al., 1995).
Results of regression analyzes indicate that the motivational climate is a significant
predictor of amotivation for sport (F(2)=5.93, p=.01) and that it explains 38% of variance.
Ego-oriented motivational climate has singled out as an individual predictor of amotivation
(B=.51, p=.02). The paper analyzes the practical and theoretical implications of the results.

Key words: amotivation, motivational climate, handball, adolescence, dropping
out of sport.

E®EKTH MOTUBALIUOHE KJIMME HA PA3BOJ
AMOTUBAILIMJE 3A CITIOPT KO MJIA/IUX
PYKOMETAIIIA

AncTpakT

MotuBan#ja ka0 MOKpeTay JbYJCKOI IOHAllaba NMa 3HA4YajHy YJIOTY y CBAaKO-
JHEBHOM JKMBOTY MHIuBHAye. Hemocratak MOTHBalMje TOBOJHM A0 OXyCTajama OJ
aKTHBHOCTH TOMYT GaBJbeba CriopToM. MelysbyICKH OHOCH Y HEepUOAY a/10JIeCIIeH-
[Mje UMajy 3Ha4yajHy yJIOTy Y pa3Bojy MOTHBAIIH]E, ITa TAKO MOTHBALMOHA KIIUMa KOjy
(dhopmupajy 3HaYajHU APYTH, a KOja MOXKe OMTH yCMepeHa Ha TIOCTUTHYhe Wi yueme,
obuiKyje BpcTy MoTHBanuje agonecuenta. OBo HCTpaXUBamkbe 32 MPEIMET UMa aMo-
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THBAIMjy 3a CHOPT KO MJIAANX PyKOMeTalla U MPEeJUKTOPCKY YIIOTY IepIHITHpaHe
MOTHUBALIMOHE KJIUME y TUMY Ha pa3Boj aMOTHBAaLKje. Y30paK ce cacTojao of 26 pyKo-
MeTallla, IpoCeyHor y3pacTa o 12 roawHa, KOju TPEHUPA]y PYKOMET MHHHUMYM TO-
IUHY JlaHa y pa3iYuTHM PYKOMETHHM KiIyOoBHMa ca Teputopuje BojBommue. 3a
HPOLIEHY MOTHBAIIMOHE KJIMMe KopuliheH je Ynumuuk 3a npoyeny Momusayuone K-
me (PMCSQ, Duda & Whitehead, 1998), a 3a mpoueny amotuBauuje kopumheHa je
cyrckana u3 Ynumuuxa 3a npoyeny momusayuje 3a cnopm (SMS, Pelletier et al.,
1995). Pesynratu perpecroHe aHalIM3e [OKa3yjy Jia je MOTHBAIIMOHA KJIMMa 3HadajaH
npeaukrop amoruBanuje 3a cropt (F(2) = 5,93, p = 0,01) u na ob6jammasa 38% Ba-
pHjaHce, a 1a MOTHBALlMOHA KJIMMa YCMEpEHa Ha MmocTHUrHyhe mpeicraBiba 3Ha4ajaH
UHANBHAYanHH npeaukrop amorusanyje (B = 0,51, p = 0,02). V pany cy pasmoTtpene
MpaKTHYHE U TEOPHjCKe UMIUIHKALIUje JOOHjEHUX Pe3yITara.

K/by4He peun: aMOTHBalMja, MOTUBALMOHA KJIMMA, PYKOMET, aJI0JIeCLICHIIH]a,

OZlyCTajarbe Of CIIOPTa.

INTRODUCTION

During adolescence about 35% of young people annually drop out of
sports (Fraser-Thomas, Cote, & Deakin, 2008; Petlichkoff, 1996). Dropping
out of sports at the time when sport has an important role in the development
of an adolescent (Bredemeier et al., 1986; Martinsen & Stephens, 1994; Sallis
& Patrick, 1996) but also in the development of professional athlete careers
(Cote, Baker & Abernethy, 2003; Fraser & Cote - Thomas, 2007), has
aroused the interest of psychologists. Young people who drop out of sport are
at the risk of engaging in risky behaviors (Sallis & Patrick, 1996) and having
poorer mental and physical health (Cecchini et al., 2014; Feltz & Ewing,
1987, Haug et al., 2009). Earlier studies have found that active involvement
in sport contributes to greater self-esteem, development of emotional
regulation (Bredemeier et al., 1986; Feltz & Erwing, 1987; Martens, 1988;
Ewing & Seefeldt, 2002) and acts as a protective factor for cardiovascular
and psychosomatic symptoms (Cecchini et al., 2014; Haug et al., 2009).

Models that explain the process of dropping out of sports primarily
consider the motivation of athletes as a key aspect of this process (Vallerand,
Deci & Ryan, 1987; Vallerand & Losier, 1999; Vallerand & Rousseau,
2001). Such models have proved to be relevant and effective in explaining
dropping out (Gould, 1987; Weiss & Chaumeton, 1998; Sarrazin & Guillet,
2001 by: Sarrazin et al., 2002) and in predicting participation in sports
(Vallerand, Deci & Ryan, 1987; Vallerand & Losier, 1999; Vallerand &
Rosseau, 2001). Motivation represents a hypothetical construct, and
consists from internal or external forces that form the initiative, direction,
intensity and duration of behavior (Vallerand, 2007). Motivation for sports
has a relevant role in a life of a professional athlete, but primarily it has an
important role during the early years of training, where intrinsic motivation
predicts determination and dedication to continue doing sports (Biddle et
al., 1999; Sarrazin et al., 2002; Sol Avareza et al., 2012), as well as high
achievement in sport.
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Deci and Ryan (1985), and later Vallerand and colleagues (1992)
proposed three levels of intrinsic motivation in accordance with the self-
determination theory where intrinsic motivation represents the highest
level of self-determination. They proposed three types of intrinsic motivation:
intrinsic motivation for learning; and intrinsic motivation to accomplish;
intrinsic motivation for stimulation. When it comes to extrinsic motivation
authors proposed four types according to the theory of self-determination
(Deci & Ryan, 2000): external regulation; introjected regulation; identified
regulation, and integrated regulation.

As an addition to the intrinsic and extrinsic motivation, the authors
define amotivation as a form of motivation that is not on the continuum of
neither intrinsic nor extrinsic motivation, a motivation that is similar to
the construct of learned helplessness. This form of motivation occurs when
people have the perception that there is no contingency between actions and
outcomes, when they feel incompetent and do not know why they play
sports (Deci & Ryan, 2000).

Researchers found that type of motivation has a predictive role of
one’s behavior and intentions like the intention to drop out or the intention
to continue sports (Vallerand, 1997). Amotivation in sports describes an
athlete who is not sure why he does sport anymore, an athlete who once had
different motivation for engaging and continuing sport, but during the
development years in sport, where with each year demands and expectations
get bigger, in combination with social factors, developed amotivation. Social
context in sport can be viewed from the aspect of significant others and the
conditions they form. The most important social factors that have the
undeniable role in the athlete’s life are parents, coach and teammates.
These significant others with their behavior also affect the formation of the
motivation of the athlete, which then influence the behavior and intentions
of the athlete (\Vallerand, 1997).

For a better understanding of motivation in sport, the researchers
turned to theories that are based on the socio-cognitive approaches where
the person is seen as someone who designs its own activities and is
responsible for their activation (Veskovi¢, 2012). With understanding that
man is an active being, there is a need to understand the context of the
achievement (Roberts et al., 2007). The Achievement Goal Theory, one of
the socio-cognitive theories (Duda & Hall, 2001), assumes that individuals
can be oriented to learning and developing skills or ego-oriented where the
focus is on the achievement alone (not on the hard work). The basic idea of
the Achievement Goal Theory (AGT) is that every individual is directed
toward a specific goal in order to demonstrate competence and to avoid the
assessment by others or personal judgment of incompetence (Nicholls, 1989).

In psychology of sport, constructs that postulates the AGT are of
great importance for understanding the behavior of athletes, such as
motivation, determination, devotion, efficiency, burn-out, etc. (eg. Smith,
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Gustafsson & Hassmen, 2010). In addition to individual dispositions that
the AGT emphasizes, important construct for psychology of sport is a
motivational climate, which refers to the situational context of motivation.

Social Factors and Motivation for Sports

Motivational climate refers to the perception of social cues and
expectations of others that encourage the development of goal orientations,
and encourages participation in the activity itself on the basis of these goal
orientations (Vazou, Ntoumanis, & Duda, 2006). The author Ames defines
two types of motivational climate. The first motivational climate, task-
involving climate, is focused on learning, and the other, ego-involving
climate is focused on achievement (Ames, 1992), both motivational climate
are in line with the AGT. Task-involving climate rewards and encourages
training and mastering tasks with skill, commitment and effort, provides
social support and understanding from significant others. Ego-involving
climate encourages social comparison and achievements, the focus is on a
sense of superiority, with no support from significant others, but with
criticism and rejection from the significant others in case of a failure. Both
motivational climates exist simultaneously, depending on the situation and
needs that are excited at that moment.

During adolescence the influence of significant others is at its peak.
There is a strong need for belonging and being accepted, where the social
support from peers has the most value (Wigfield, Byrnes, & Eccles, 2006).
Entering into a sport team, adolescent has to form new interpersonal
relationships with teammates and coach. In most situations teammates are the
same age and represent social group where the same rules apply as those in
the school social group. It is desired to be accepted, and it is desired to have a
support from teammates.

If motivational climate within a team is focused on the learning, those
needs are fulfilled. The teammates do not see each other as competitors, they
give support to one another and encourage every member to try and do his or
her best. Every team member has a sense of belonging; there is a strong sense
of social support (Vazou, Ntoumanis, & Duda, 2006). On the other hand, if
teammates encourage competition between them, laugh when one member
makes a mistake, and don’t try to help each other to be better but count who
scored the most points, motivational climate in that team is focused on the
achievement (Vazou, Ntoumanis, & Duda, 2006). The theory of social
learning gives as an example of how we learn certain behaviors. In the team,
adolescents see teammates as models and internalize values and attitudes of
the group (Bandura, 1989). They learn how to behave during practice, during
the game, and outside the court. If teammates promote motivational climate
focused on learning or achievement, the athlete will internalize those
behaviors and start to encourage the same values as others, changing his or
hers behavior and motivation in the process.
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Previous research has linked the impact of peer relationships on
personal experience of competence, moral principles, behavior and emotions
in young athletes (Fraser-Thomas et al., 2008; Smith, 2003). Studies have
shown that task-oriented motivational climate created by teammates has a
significant effect on the development of intrinsic motivation and that the ego-
oriented motivational climate shapes extrinsic motivation and amotivation
(Burstard & Partridge, 2002, Joesaar, Hein & Hagger, 2011; Jbesaar &
Hagger, 2012; Ntoumanis & Vazou, 2005; Vazou, Ntoumanis, & Duda,
2006), where amotivation is associated with the intention to drop out from
sport (Biddle et al., 1999; Sarrazin et al., 2002; Sol Avareza et al., 2012). If
teammates are focused on helping and stimulating each other to do their best,
with emotional support when a teammate makes a mistake, athletes will have
a higher level of enjoyment for sport (Carr, Weigand, & Hussey, 1999;
Vazou, Ntoumanis, & Duda, 2006) as well as higher level of self-confidence
(Fraser-Thomas et al., 2008; Smith, 2003) which contribute to the decision to
stay in the sport, and to the development of internalized intrinsic motivation.
The intention is a proximal predictor of behavior (Ajzen & Fishbein, 1980;
Ajzen, 1985, 1996), especially in sports (Kimiecik, 1992). Studies have
found a connection between intrinsic motivation with the intention to
continue doing sports as well as with the longevity of participation in sports
(Pelletier et al., 1995; Sol Avrez et al., 2012; Vallerand, 1997; Vallerand &
Losier, 1999; Ryan, 1995, Deci & Ryan, 1995; Sarrazin et al., 2002).

In addition to peers who have a significant role in the development of
the individual, an important role in the life of a young athlete has a coach
(Alvarez et al., 2012; Poczwardowski, Barotto, & Jowett, 2006; Sarrazin et
al., 2002). The coach represents a new attachment figure for athlete. The
coach’s style of team management has an impact on the team and on the each
member individually. The task-involving motivational climate created by the
coach develops athlete’s intrinsic motivation and a sense of competence
(Blanchard & Vallerand, 1996; Gillet et al., 2010; Stein, Bloom & Sabiston,
2012; Sarrazin et al., 2002; Vazou, Ntoumanis, & Duda, 2006). If the coach
himself is ego-oriented, and encourages the ego-involving motivational
climate, athletes will develop extrinsic motivation and amotivation
(Blanchard & Vallerand, 1996; Gillet et al., 2010; Stein, Bloom & Sabiston,
2012; Sarrazin et al., 2002; Vazou, Ntoumanis, & Duda, 2006). Athletes
develop amotivation in the ego-involving motivational climate created by
coach, because they learn that training is a merely a means to a victory (Gillet
et al., 2010; Nicholls, 1989), and they do not see success as a personal
endeavor due to the low level of control and a small personal investment in
the process (Duda & Hall, 2000). They are under the pressure to maintain a
high level of confidence that is not based on personal skills and investment
(Ryan & Deci, 2000). The quality of the coach-athlete relationship and
motivational climate that coach creates are relevant factors in the decision
making process about continuing to do sports (Fraser-Thomas, Cote, &
Deakin, 2008).
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METHODOLOGY

Research Problem

Considering the role of significant others on the development of
motivation in young athletes, this research examines the effects of perceived
general motivational climate on amotivation, as a potential risk factor for
dropping out of sport. Studies have showed that an ego-oriented motivational
climate leads to the development of amotivation (Blanchard & Vallerand,
1996; Gillet et al., 2010; Stein, Bloom & Sabiston, 2012; Sarrazin et al.,
2002; Vazou, Ntoumanis, & Duda, 2006; Joesaar, Hein & Hagger, 2011;
JOesaar & Hagger, 2012; Ntoumanis & Vazou, 2005). Determining the role
of motivational climate represents a relevant start in the understanding of the
process of dropping out of sport. In the crucial formatting years for young
athletes, where they have to decide if they want to continue doing sports that
may lead them to the professional carrier as an athlete, almost 50% of young
athletes drop out of sports (Fraser-Thomas, Cote, & Deakin, 2008;
Petlichkoff, 1996). During adolescence, sports have a protective role in
developing unstable mental health, problem and risky behaviors, substance
abuse, and overweight problems (Cecchini et al., 2014; Feltz & Ewing,
1987, Haug et al., 2009) which is why it is important to examine the effects
of social factors on the process of dropping out of sports within young
athletes. This age group of athletes was selected on the basis of the earlier
researches and on the basis of the Developmental Model of Sport
Participation (Cote & Fraser-Thomas, 2007) where young athletes transition
from the sampling stage to the specialization stage at the age of 12 (Cote &
Fraser-Thomas, 2007) with an intention to do one sport and to master skills
and techniques that the chosen sport demands. Research showed that at this
age young athletes drop out of sport in large numbers (Fraser-Thomas, Cote,
& Deakin, 2008; Petlichkoff, 1996).

From the defined research problem the goal of this research is to
determine the predictive role of the perceived motivational climate on
amotivation for sports of young handball players.

Sample and Procedure

The sample consisted from 26 young male athletes from handball
clubs in Vojvodina, Serbia, average age of 12 years. Only athletes who
trained handball at least one year and more were taken into account. The
average time spent in training handball was 31 months. Young athletes
filled out the questionnaires anonymously, during the summer camp in
July of 2015. Data was analyzed with SPSS 16.



217

Table 1. Characteristics of the sample

Frequency Percent
Center 5 19.2
Left and right backs 9 34.6
Goalkeeper 3 115
Wing 9 34.6

58%

42%

O First team lineup E Second team lineup

Graph 1. Percentage of players who play in first and second lineup

Variables

Variables used in this research:

= ego-oriented motivational climate defined by the summary
score from the questionnaire PMCSQ;

= task-oriented motivational climate defined by the summary
score from the questionnaire PMCSQ;

= amotivation defined by the summary score from the questionnaire
SMS;

Instruments

The Sport Motivation Scale (SMS, Pelletier et al., 1995) consists
from 28 items, with seven subscales that measure three types of Intrinsic
motivation (intrinsic motivation to know, intrinsic motivation to accomplish
things, intrinsic motivation to experience stimulation) and three forms of
regulation for Extrinsic motivation (identified, introjected, external) and
Amotivation for sports. For the purposes of this study, only the subscale
Amotivation was taken into account. The subscale Amotivation consists from
4 items (a=.72) that determines athletes ambivalence about doing sports, and
if he lost his reason and motivation to continue doing sports. The athlete
answers the question “Why do you practice your sport?” and marks on the
five point Likert scale from 1 (Does not correspond at all) to 5 (Corresponds
completely) if the given reason corresponds to his own reasons. In this
research modification of the SMS consisted from translation of the scale from
English to Serbian, and from narrowing the range of the answer from the
seven point Likert scale to five point scale.
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The Perceived Motivational Climate in Sport Questionnaire
(PMCSQ, Duda & Whitehead, 1998) assesses players’ perception of the
motivational climate in the current team. The questionnaire taps behaviors of
both coach and teammates and as outcome gives the athlete’s perception of
general motivation climate that dominates in the team. Original version
consists from 21 items that form two dimensions: ego-oriented motivational
climate (12 items, 0=.88) and task-oriented motivational climate (9 items,
0=.44).The athletes responded to the items on the five point Likert type scale
ranging from 1 (strongly disagree) to 5 (strongly agree). In our research, after
conducting internal confidence analysis of the questionnaire, question 15 had
low weigh and with the elimination of the question from the subdimension
task-oriented motivational climate the index of the internal confidence of the
subdimension was higher (0=.52).

The questionnaire about sport participation was constructed for
the purposes of the research. It consisted from social-demographical
guestions such as age, time spent training handball, parents sport history, etc.

RESULTS

The young athletes achieve average score on the scale that measures
amotivation, as well as on the scale that measures ego-oriented motivational
climate, but achieve above average scores on the scale that measures task-
oriented motivational climate (Table 2)

Table 2 Descriptive statistics

N Minimum Maximum Mean Std. Deviation

Amotivation 24 4.00 16.00 8.04 4.00
Task-oriented motivational 26  26.00 40.00  34.50 3.67
climate
Ego-oriented motivational 24  11.00 49.00  26.75 9.74
climate

Amotivation is significantly correlated with both motivational
climates. When an athlete perceives that motivational climate is ego-
oriented he scores high on the scale for amotivation, but when he perceives
that motivational climate is task-oriented he scores low on the scale for
amotivation (Table 3).
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Table 3. Correlations between variables

1 2 3
Amotivation )
Ego-oriented motivational climate 5917 )
Task-oriented motivational climate -.396" -.376* :

*p<.05 **p<.01

Predictive Role of Motivational Climate on Amotivation for Handball

In order to determine the predictive role of motivational climate in
developing young athletes’ amotivation for sports, regression analysis
was applied with ego-oriented and task-oriented motivational climates as
predictors and amotivation as a criteria.

Table 4. Results of regression analysis

Sum of Mean si R
Squares Square g Square

Model 129.414 2 64.707 5926 .010 .620 .384

The results show that motivational climate represents a significant
predictor of amotivation for sports in young handball players, and that
this model explains 38% of variance.

Table 5. Standardized coefficients of predictors

Standardized Collinearity
Coefficients Statistics
Model Beta t Sig. Tolerance VIF
Ego-oriented 514 2.647 016 858  1.165
motivational climate
Task-oriented -.202 -1.042 310 858 1.165

motivational climate

Specifically, ego-oriented motivational climate significantly predicts
amotivation of young handball players (B=.514, p<.05).

DISCUSSION

Motivation as a construct that incorporates internal and external
forces that give a person a strength and “fuel” to take actions and do
various activities represent one of the most investigated and most
influential constructs in psychology. Motivation for sport has an



220

important role in an athlete’s professional life. Depending on the type of
motivation, actions that athletes take differ, as do decisions and behaviors
athlete exhibit. In sports, motivation for sports contributes to the
performance of the athlete (Cox, 2005) and represents predictor of
participation in sport as well as the dropping out of sports (Vallerand,
Deci & Ryan, 1987; Vallerand & Losier, 1999; Vallerand & Rousseau,
2001). On the basis of the self-determination theory besides intrinsic and
extrinsic motivation, a person can develop amotivation. Amotivation is
considered as the non-regulatory type of motivation, and as such
represents person with no internal or external forces that encourage one to
do activities. This type of motivation in sports represents a risk factor for
dropping out of sport, especially in adolescence (Biddle et al., 1999;
Sarrazin et al., 2002; Sol Avareza et al., 2012). Almost 50% of young
athletes drop out of sport annually (Fraser-Thomas, Cote, & Deakin,
2008; Petlichkoff, 1996). This large percentage calls out for researches to
determine what influences the process of dropping out. In most studies,
the process of dropping out of sports was viewed from the point of view
of motivation and social factors that form an athlete’s motivation for
sports (Gould, 1987; Weiss & Chaumeton, 1998; Sarrazin & Guillet,
2001 by: Sarrazin et al., 2002).

Motivational climate is considered as a relevant social factor,
which represents situational aspect of motivation that significant others
form. In this research, our results show that motivational climate have
significant role as a predictor of amotivation for sports in young handball
players. More specifically, ego-oriented motivational climate predicts
amotivation for sports of young handball players. If an athlete perceives
that the motivational climate that coach and teammates form is ego-
oriented, and perceives that only achievement is relevant and mistakes are
not allowed, he or she will develop amotivation for sports. Ego-oriented
motivational climate describes training as a means to an end and doesn’t
develop the sense of personal endeavor due to the low level of control and
small personal investment in the training process and the game itself
(Duda & Hall, 2000). Athletes with amotivation lack confidence in their
technical skills due to the climate where coach and teammates don’t pay
attention to development of skills and do not value hard work, but only
final product. Athlete is under a lot of pressure to maintain high level of
confidence that ego-oriented motivational climate demands but doesn’t
provide. With a number of goals as a stimulator of confidence, the athlete
struggles to maintain the self-confidence because that kind of confidence
is not based on the personal skills and investment (Ryan & Deci, 2000).

Since Bandura, Piaget and Vygotsky, in the developmental
psychology there has been a high understanding and appraisal of group
dynamics and the influence of a group on the development of an
individual. The group represents a model for learning different behaviors,



221

and gives one a opportunity to interact in the social system where member
are equal by power such as a sport team. Vygotsky has highlighted the
importance of peer interaction, where peers represent a model for skills
which individual has to internalize and develop (Vygotsky, 1977, by:
O’Donnell, 2006). Team members are a peer group from which an atlehte
learns and internalizes skills and values, and learns how to adapt and behave.
If a team nurses the ego-orineted motivational climate, each member will
internalise that belief system and behavie in such order where friednship is
not a humber one prioirty, nor is a sense of belonging. During adolescence
being accepted and being a part of the team is a developmental task that
represents the basis for later interpersonal relationships (Trbojevic &
Petrovi¢, 2014). If an athlete doesn’t have a sense of belonging, and if he or
she is surrounded with peers that do not award closeness and intimacy, the
developmental task of establishing reciprocated friendship won’t be
achieved. Ego-oriented motivational climate highlights competition between
teammates and contributes to the development of amotivation for sports
during adolescence because it discourages intimacy between team members
for which adolescences have a great need. Ego-oriented motivational climate
created by teammates because of the belief system, the same way as the
coach created ego-oriented motivational climate, develops amotivation for
sports on the basis of encouraging achievement which is internalize only as
number of goal and not as a sense of competence and well developed skills.

Motivational climate represents a model for young athletes and as
such has a great role in developing internal value system and belief system,
on which basis athletes develop the reason they do sports, and find meaning
for their actions. The quality of the coach-athlete relationship as the quality
of team mates relationship, and motivational climate that coach and
teammates create are relevant factors in the decision making process about
continuing to do sports (Fraser-Thomas, Cote, & Deakin, 2008). Besides
parents, coach and teammates are second most influential figures in young
athlete’s life, and as such they contribute to the development of athlets
emotional, social, cognitive and physical competences. These results
provide an opportunity to show just how influential coach is in the process
of development of a professional athlete. Coach defines the rules and
demands of a team and each member, he or she develops the climate which
young athletes internalize. The climate models motivation and motivation
guides athletes behavior. During adolescence, the ego-oriented motivational
climate is a risk factor for developing amotivation for sports, which is then
a risk factor for dropping out of sport in the time when sports has a great
role in the healthy development of an adolescent. This research can be a
guideline for the seminars and education programs for coaches in order to
stimulate task-oriented motivational climate in handball, and prevent
dropping out of sports. Future research can expand the sample and involve
girl handball players, and could compare the effects of motivational climate
in different sports.
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CONCLUSION

This research highlights the importance of coach and teammates
in adolescence in the development of motivation for sports, and gives
guidelines for sport experts that work with young athletes.

Motivational climate represents an important predictor of the
motivation for sports in adolescence. Primarily, ego oriented motivational
climate created by coach and teammates greatly contributes to the
development of amotivation for sports in adolescence. Creating an
atmosphere where being better than teammates is important, as is the win
itself, with no social and emotional support in the critical moments, has an
impact on self image and the perception of ones competence in sports,
demines ones needs and will to continue doings sports. It is necessary to have
knowledge about the effects of coaches and peers created motivational
climate on motivation in adolescence in order to individualize the training
process of young athletes, prevent dropping out of sport and enable the stable
self image, identity and mental health.
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E®EKTH MOTUBALIUOHE KJIMME HA PA3BOJ
AMOTHUBAILIMJE 3A CITIOPT KO MJUIAJIUX
PYKOMETAIIIA

JoBana TpoojeBuh, Jeauna [lerpoBuh
Yuusepsuret y HoBom Cany, ®unozodcku pakynret, JlenapTMaH 3a MCHXOIOTH]Y,
Hosu Can, Cpbuja

Pe3ume

Tokom apmosecreHIMje BEIMKH Opoj CIOPTHCTAa OXycTaHe Of cropra. 3a 00-
janmsere mpoleca olycTajamka 0J CopTa HAaBOJM C€ Ja BPCTa MOTHBALMje 33 CIIOPT
JONPHHOCH HAMEPH, a KacHHUje U OITyIH Jja ce HAIyCTH CIIOPT MU Ja Ce OCTaHEe y
cropty. Ha pa3Boj MoTHBaIHje 3a CHOPT YTUIY OpOjHU MHAUBHIYAIHU U CHTYalHOHH
¢akropu. [Tox curyarmoHuM (akTopuMa y OBOM HCTPa)KMBamy MHUCIIU C€ HA MOTHBA-
LIMOHY KIIMMY KOja c€ MOXK€ TI0CMaTpaTH Kao ABOAMMEH3MOHAIHN KOHCTPYKT KOjU ce
CacToOjH 0] MOTHBAIMOHE KIMME yCMEpeHe Ha IOCTHrHyhe M MOTHBAI[HOHE KIIHME
ycMepeHe Ha ydeme. Ilepuumupame MOTHBALMOHE KJIMME IIOJpa3yMeBa TyMaduere
COLMjaTHUX 3HAKOBA M OYEKHMBama 3HAYajHUX JAPYrHX KOja yTH4y Ha Pa3BOj LMJbHE
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opujeHTanyje ¥ MoTHBanuje. Ilopen MHTPHH3MYKE M EKCTPHH3MYKE MOTHBANHje 3a
CIIOPT, Ka0 KOHCTPYKT KOjU Ce He HaJla3W HU Ha jeTHOM KOHTHHYYMY a KOjH II0J[pazy-
MeBa cTambe 0cobe Koja HeMa HHTepHAIM30BaHe pasiiore 3a 0aBbeHhe CIOPTOM, HABO-
I ce aMOTHBalHja, Koja MpeAcTaBba (HakTOp pU3MKA 32 HAMyIITame Cropra. 300T
Pa3BOjHOT 3HAYaja CIOpTa y MEPHOLY aI0JeCIeHIje, OBO HCTPAXKUBAKE 3a MpeIMeT
MMa TIPEJUKTOPCKY yJIOTy NepuuIUpaHe MOTHBAIMOHE KIMME Y Pa3Bojy aMOTHBAIIHje
KOJl MJIQJIX pyKOMeTalla. Y30pak ce cacTojao o1 26 pykoMerala, IIpOCeIHOT y3pa-
cTa ox 12 roamHa, KOjU TPEHUPAjy PYKOMET MHHUMYM TOAMHY JaHAa y PaslHdUTHM
pyKoMeTHHM Ki1yOoBHMa ca TeputopHje BojBoanHe. 3a nmpolieHy MOTHBALMOHE KIIUME
kopuiheH je ,,YmutHuk 3a mpoueHy Motuanuone wiamme” (PMCSQ, Duda &
Whitehead, 1998), a 3a nporieHy amoTHBanuje KopuiulieHa je CyIcKaia u3 ,,Y TUHTHHKa
3a mpoueHy moruBanuje 3a cropt” (SMS, Pelletier et al., 1995). Herpaxkusame je
CHpoBeACHO TOKOM jyna 2015. roanHe, kaja cy MIAAd PYKOMETAlld OWJIM Ha PYKO-
METHOM KaMImy. Pe3ynraTu perpecnoHe aHaiau3e Mokasyjy Jia je MOTHBAMOHA KIMMa
3HAYajaH npeaukrop amotusanyje 3a crnopt (F(2) = 5,93, p = 0,01) u na oGjanmasa
38,4% BapujaHce, a Ja MOTHBAaIlMOHAa KJIMMa YCMEpeHa Ha MOCTUTHyhe mperncraBiba
3HaYajaH MHIMBUIYaTHU npeaukTop amotusanwmje (B = 0,51, p = 0,02). Ykonuko tpe-
Hep U caurpadyn GopMHpPajy KIUMY TIe Ce HeTyje KOMIIETHIIN]a, KPUTHUKA U 0J10a1nBa-
Be ycie Heyclexa, Milai CIIOPTUCTH he pa3BUTH aMOTHBALM]y 3a CIIOPT yCJex He-
JOCTaTKa IOJPIIKE M HE33aI0BOJbEHA OCHOBHUX IICHXOJIOMIKHX MOTpeda MOIyT KOM-
MEeTeHIHje, AayTOHOMHje ¥ MOBE3aHOCTH, KOj€ Cy OJ BEJMKOT 3Havaja y IMepHoay aio-
necuennyje. IIpakTHyHEe MMIUIMKALMjEe OBOT HCTPaXXHMBamba MOTY €€ OIJIeNaTH Y
OCMHIIIJbaBamy CEMHHApa 32 TPeHepe Kako OM ce eqyKOoBaIU O e()eKTUMa MOTHBALH-
OHE KJIMME Ha MOTHBAIMjy 3a CHOPT Kao BHJ NPEBEHIMje OycTajama OJ CIOopTa y
aJI0JIeCeHINjH, KaJja OH HMMa 3allTHTHY W 3HadajHy pa3BojHy ynory. Teopujcke
UMIUIMKaLje OBOT HCTPAKMBama OJHOCE CE Ha MPOIIHPEHE JIUTEPAType O ICUXO0JIO0-
THjH CIIOpTa, Ka0 M Ha MpPOIIUpEEHE CXBaTamka 3Hauaja MehyJbyACKHX OIHOCAa Ha
pa3Boj MOTHBAIIH]E.



