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Abstract

The aim of this paper was to explore the effects of implementing a program based
on nonviolent communication and the influence of the causes and frequency of
conflict behaviour of younger school age children. A quasi-experimental research was
carried out, including 180 fourth-grade primary school students. The classes were
divided into the control and experimental group by using the randomization method.
The groups were matched for gender, age and frequency of conflicts, as demonstrated
in the pre-test stage. The research model was quasi-experimental, combining the intra-
and inter-group design. For the purposes of this quasi-experimental research, a special
scenario composed of 15 workshops that directly dealt with the topics related to
nonviolent communication was developed, as well as a survey questionnaire, designed
to assess the general modalities of nonviolent communication. The questionnaire
consisted of 14 questions with different response formats, and its internal consistency
reliability (Cronbach’s alpha) was satisfactory (0=0.76). In the analysis of the data, the
methods of descriptive statistics as well as the methods of nonparametric inferential
statistics were used. In order to examine the inter-group differences, two Mann—Whitney
U tests (nonparametric substitute for the independent samples t-test) and two Wilcoxon
signed-rank tests (nonparametric substitute for the dependent samples t-test) were
conducted, followed by four xz tests.

The results of the post-test point to the positive effects of implementing the contents
of nonviolent communication, with the respondents from the experimental group
(average rank=99.12) achieving lower scores than the respondents from the control
group (average rank=81.88), suggesting that the students from the experimental group
had shown a reduced tendency towardsconflict behaviour. The results related to the
frequency of conflict causes, for all four quasi-experimental situations,emphasize, as the
most frequent causes of conflict: insults and derogatory name-calling (in all four quasi-
experimental situations — 22.44% to 44.44%), saying inappropriate things about one’s
family (experimental group — initial assessment and both assessments in the control
group; 26.11% to 30.00%), as well as persuading other children not to socialize with the
respondent (experimental group —final assessment; 24.44%). The post-test, which
assessed the frequency, confirmed the positive effects of the NVC program on the
students from the experimental group in relation to the students from the control group.

Key words: nonviolent communication, conflict; quasi-experimental design,
conflict causes, conflict frequency.
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E®EKTU PEAJIMZALUJE IPOI'PAMA HEHACUJIHE
KOMYHUKAIIUJE HA Y3POKE U ®PEKBEHIIJY
KOH®JINKATA UBMEBY YYEHUKA

AncTpakT

lum pama Ouo je ucnutuBame edekara MpUMEHE HporpaMa yTeMeJbeHOr Ha
HEHACWJIHOj KOMYHHKAIMjH M yTHIAja y3poKa u (hpeKBeHIHje KOHGINKTHUX [TOHAIIa-
Ba ydeHHKa Miaher mkoJckor yspacra. IIpHMEHBEHO je KBa3HEKCHEPUMEHTATHO
HCTpaXUBame y KojeM je ydectBoBano 180 yuenmka |V paspena ocHOBHE IIKOJIE.
Onerbema cy y KOHTPOJIHY U €KCIIEpUMEHTAHY TPYyITy CBPCTaHa yrnoTpeOoM MeTona
HacyMHYHOCTH. ['pymie cy Omie yjeqHadeHe mpemMa Ioily, CTapoCTd, T¢ (PEeKBEHLINH
KOH(IIHMKATAa, IITO je TIOKa3aHo y mpenarect ¢as3u. Haupt uctpaxuBama je KBa3ueKcIie-
PUMEHTAJHHU, IPU YeMy je KOMOWHOBaH YHYTaprpynHH U MehyrpymnHu am3ajH. 3a mo-
Tpebe OBOT KBa3HEKCIIEPHMEHTATHOT HCTPaXKMBamba KOHCTPYHCAH je mocebaH CleHa-
pHO caumibeH o1 15 pannoHuiia Koje TUpeKTHO 00pal)yjy TeMe U3 00JacTH HeHACHITHE
KOMYHHKaI[Mje U aHKETHH YHHTHHUK YHja je HaMeHa [a MPOIEHU OIIITEe MOJAIUTETEe
HEHacWJIHe KOMYHHMKanuje. YIUTHUK Ce cacToju ox 14 murama ca pasInduTHM
(hopmaToM oAroBOpa, a MOy3AaHOCT 10 THITy HHTepHE KoH3ucTeHnuje (Kponbaxos o-
koeduuujeHt) 3agoBosbaBajyha je (o = 0,76). 3a ananu3y noparaka ymotpedsbeHe cy
METO/Ie IECKPUNTUBHE CTATHCTUKE, Ka0 M HemapaMeTpHjcke HH(EpeHIHjalHe CTaTh-
ctuke. Kako Om ce umcmurane mehyrpymHe pasimke, NpUMEmeHa cy aBa Mann—
Whitney U Tecta (HemapameTpujcka 3aMeHa 3a T-TECT 3a HE3aBHCHE y30pKe) M IBa
Wilcoxon signed-rank Tecta (HemapameTpujcka 3aMeHa 3a T-TECT 3a 3aBUCHE Y30pPKe),
a IIOTOM H Y4eTHpH Y>-TecTa.

Pesynratu moctrecta ykasyjy Ha MO3UTHBHE e)eKTe MPHMEHE CaApiKaja HeHACHII-
HEe KOMYHHKaIlMje, TAC HCIUTAHULIM CKCIIepUMEHTANIHE Tpyne (IpoceyaH paHr =
99,12) mocTHKy HIKE pe3yirare OJf MCIUTAaHWKAa M3 KOHTPOJHE rpyme (ImpocedyaH
panr = 81,88), mrTo HaBOIM Ha 3aKJbYYaK [a je KO/ YUCHHKa eKCIIEpUMEHTAIHE TpyIie
UCIIOJbeHA Mama KOH(QIMKTHOCT. Pe3ynrtat koju ce ogHOce Ha QpeKBEHIMjy y3poKa
KOH(JIMKTa 3a CBE YCTHPH KBa3WEKCIICPHMEHTATHE CUTYallWje H3/Bajajy Kao Haj-
3aCTyIJbCHUjE y3poKe KOH(IIMKTA: Bpehambe M Ha3uBamke MOrPAHUM MMeHuMa (y cBe
YeTHPH KBa3HEKCIIepUMEHTAIHe cutyauuje — 22,44 % no 44,44 %), roBopeme HelpH-
MEpEHHUX CTBapH O NOPOAULH (EKCIIEPHMEHTANIHA TPya — II0YETHO Mepere U 0ba Me-
pema Ko KoHTpoJHe rpyme; ox 26,11 % no 30,00 %), kao 1 HoACTHIIAKE APYTe AeLe
Jia ce He JpyXe ca MCIUTAaHUKOM (eKCIepHMEHTAlIHA TPyHa — 3aBPIIHO TECTHUPAE;
24,44 %). Ha moctTecty KojeM je MepeHa (pekBeHIHja (YUIecTaaocT) MOTBphEeHH Cy
no3uTuBHH edektn nporpama HHK Ha y4yeHuke excriepuMeHTalHe rpyne y OJHOCY
Ha y4eHHKe KOHTPOJIHE TpyTIe.

KibyuHe peun: HEHacHJIHA KOMYHHKAIH]ja, KOHQIUKT, KBAa3UEKCIIEPUMEHTAIHH
IIM3ajH, y3pouu KoH(InKkTa, ppekBeHnja KOHIUKTA.

INTRODUCTION

Communication is a process that takes place between the source of
information and the recipient, i.e. between the speaker and the listener
(Ivanovi¢, 2002). Kare (2006), states that, to communicate in a non-violent
manner, means not to judge what others do or say, but to pay special attention
to what we feel and to express our needs. Nonviolent communication (further
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in the text — NVC), represents an easy path towards successful and peaceful
communication which emphasizes pleasure, empathy and an absolute respect
for the diversity of all participants in the communication.

The concept of NVC emerged from the tradition of humanistic
psychology of Carl Rogers (1951), as one of the recognized cooperative
practices that has a clear connection with Gordon (1975), with mediation and
constructive conflict resolution in the presence of a moderator. In addition to
Rogers, the development of the concept of empathic appreciation of feelings
and needs (NVC model) was also influenced by Marshall B. Rosenberg
(1982), who based NVC on the theoretical conceptions of Fritz Perls (1951)
regarding the raising of awareness about feelings and needs and the model of
conflict resolution by Rudolph Dreikurs (1931) and philosopher Mahatma
Gandhi (Mohandas Gandhi) (Stankovi¢-Pordevic, 2009).

The main focus, during the implementation of NVC, is placed on
language, i.e. the manner in which words are used, on the one hand, and
listening on the other (Rosenberg, 2006). Leu (2006) considers that the
basis of NVC lies in recognizing the universal needs that are common to
all beings. According toRosenberg (2006), in its development, the process
of NVC is transformed and goes through the following four stages:

= observations as concrete actions which we register or observe,
which directly affect us;

= feelings, following the observation of the actions which affected us;

= needs (desires, values, etc.) and the facts about what it is we want,
following the "“triggered" feelings and

= request (plea) formulated as concrete actions that we want the
other person to performin order to fulfil our needs (desires).

The path of NVC is affirmed starting from the definition of problems
and expression of emotions, through an analysis of real and factual needs,
which must be separated from wishes and clearly expressed attitudes and
expectations.

Contrary to NVC is communication which is based on moral
accusations, denial of responsibility and demonstration of power, on
evaluating and comparing behaviours and actions. Such communication
results in labelling and judging, it blocks compassion, creates a rift between
the participants and opens a possibility for new conflicts (Rosenberg, 2006).

The type of communication that will be primary and dominant in
everyday life, i.e. within a school and in interactions between students as well
as between students and teachers, largely depends on the attitude and role of
the teacher, but also on the interest of students in learning about
communication, tolerance and successful cooperative relationships. The
emergence and the resolution of conflicts, both between peers and between
teachers and students, depends, among other things, on the choice of the
manner of communication. NVC may be implemented on all levels of
communication and in various cultures, activities, groups, and situations,
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such as those which are interpreted in families, schools, institutions, during
business negotiations, diplomatic discussions, relationships characterized by
emotions, therapy and counselling, conflicts, quarrels, and the like. In certain
cases, communication may alienate one from life, because it originates from
hierarchical societies, but also supports them (Rosenberg, 2006).

Conflict, in its entirety, is unconscious. The contradictory tendencies
that are at play within it are not recognized, but are instead deeply supressed
(Hornay, 2005). As such, conflict may be defined as the result of a conflict of
behaviour, motivation, needs, interests, opinions or contrary evaluations.
Piaget (1926) believes that frequent conflicts between children are a
necessary and very significant condition for cognitive development in its
entirety (Piaget, 1926, according to: Botvin& Murray, 1975). The first
systematic studies of conflicts were performed by Pavlov in the 1920s within
his experimental neurosis research. A dynamic approach to the research of
conflicts began in the 1930s in the United States with the works of Lewin
(1931), and it can be said that his findings are still relevant today.

The model of successful communication was developed by Gordon
(1975). A central place in this model belongs to the concept of
communication based on YOU and | statements and active listening. I-
statements can also be called responsibility statements, for two reasons:
teachers stating I-statements take responsibility for their inner state (they are
listening to themselves) and the responsibility to be open enough to share this
with the students and, I-statementsplace the responsibility for their own
behaviour to wards students (Gordon, 2006).

I-statements are a manner of conversing, through which we can
influence the change in the behaviour of the child without placing blame,
attacking, inflicting harm. They allow children to modify their behaviour
without harming their self-esteem (Holcer, 2009). An integral part of
nonviolent communication is active listening, which manifests itself through
the use of I-statements. Even the most carefully composed I-statement may
cause students to feel hurt, surprised, embarrassed, ready to defend
themselves and argue, and even cry (Gordon, 2006). When there is a lack
of active listening, communication can be significantly altered and
devastated. Namely, the persons participating in the communication process
turn to accusations or withdraw and therefore completely cease with
communication, while using YOU-statements. This is when conflict enters
the scene.

When resolving conflicts (conflict resolution) between students, the
majority of teachers apply the two, common winner-loser methods. One of
them implies that students fully accept suggestions made by primary school
teachers (teachers), and the other that they absolutely reject the proposals and
suggestions made by teachers, which consequently results in the persistence
of unacceptable behaviour in students (Gordon, 2006). The third, desirable
result, but also one that occurs much less frequently, is the possibility of a
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compromise, in other words an amicable termination of a conflict (conflict
settlement). However, a compromise is not always achievable, nor is it
always the most desirable manner of conflict resolution. According to Burton
(Burton, 1990), in addition to the three mentioned models, students need to
be made aware of the fourth model of constructive conflict resolution as well,
in which both sides benefit (win-win solution — | win/you win). The goal of
this model is to achieve an acceptable and a positively sustainable solution,
without the presence of a competitive approach. Management of conflicts
(conflict management) favours a de-escalation of the conflict itself, with an
aim to establish positive relations and relationships between the conflicted
parties, which pave the way to the possibility of beginning the process of
conflict resolution.

Many studies have shown that the frequency, duration and intensity of
peer conflicts decrease with age and experience (according to Petrovic,
2010). Depending on the manner in which a conflict is manifested in, its
nature and dynamics, i.e. its frequency of occurrence, Adams and Laursen
(2001) emphasize and differentiate between reasons for triggering conflict
situations themselves, the tone that accompanies them, as well as the
strategies that are used to overcome them. The significance of conflicts in
childhood and adolescence has been recognized and explored by practitioners
Johnson and Johnson (1996), as evidenced by different programs aimed at
constructive conflict resolution by using peer mediation (e.g. Farell, Meyer &
White, 2001; Ignjatovi¢-Savi¢, Stojanovi¢, Krstanovi¢, Mihajlovi¢, Koruga,
Vranjesevié, 1996; Ili¢, Jerotijevié, Petrovi¢, Popadi¢, 1995; Johnson &
Johnson, 2005; Kreider, 1990; MrSe, Petrovi¢, Ili¢, Plut, Jerotijevic,
Bogdanovi¢, Krivaci¢, 2008; Sandy & Boardrnan, 2000; Uzelac, 1997, 2000;
Van Gurp, 2002).

When it comes to determining the frequency, i.e. the rate of frequency
of conflicts between peers in early adolescence, the results of individual
studies (as listed by Raffaelli, 1997; according to Noakes & Rinaldi, 2006),
confirm that the average frequency of conflicts is one occurrence weekly,
while other authors (Laursen, 1995; Petrovi¢, 2009), consider the usual
occurrence to be up to two conflicts per day.

The daily occurrence of violence on the streets, in the family, between
peer groups, at sports fields, as well as in school, imposes a constant need for
educating students, teachers and parents in order to achieve the most
appropriate way to prevent violent behaviour and overcome conflicts.
Williamson points out that the “extraordinary language of NVC modifies the
relationships between parents and children, teachers and students and all of
us, and even the way we treat ourselves” (Williamson, according to
Rosenberg, 2006). Accordingly, the theoretical starting point of our quasi-
experimental research that emerged is the constructive approach to conflict
resolution based on the contents of NVC. “NVC means respecting ourselves
and others; taking care of ourselves and our own needs but in such a manner
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that we are not harming others or ourselves. The main goal of the process of
non-violent communication is to have people compassionately listening to
one another, so that they can clearly perceive their own needs as well as the
needs of others, and communicate their needs in such a manner that others
want to help them” (Stankovi¢-Pordevi¢, 2009). The classification and
analysis of the causes of student conflict behaviour was basedon the
classification of peer violence from the Special Protocol for the Protection of
Children and Students against Violence, Abuse and Neglect in Educational
Institutions (Ministry of Education of the Republic of Serbia, 2009), where
verbal, psychological (emotional), physical, social, electronic, and sexual
violence are clearly defined.

RESEARCH METHODOLOGY

Research Problem

The main problem of this research was an examination of the
effects of implementing a program of NVC in the context of the causes
and frequency of conflict behaviour of younger school age students. The
significance of this problem is reflected in the possibility of prevention of
violent communication as well as in the development of NVC among
students of a younger school age.

Research Variables

The research model was quasi-experimental, combining the intra-
group and inter-group design. Independent variables were: group
membership, with its two levels: control group (1) and experimental group
(2); and assessment, also with its two levels: initial (pre-test, 1) and final
(post-test, 2). Dependant variables were: the frequency of conflict (ordinal
level) and causes of conflict (nominal level) and they are viewed through the
frequency of conflict situations and the perception of conflict causes. The
research design made a distinction between four situations: control group —
initial assessment, control group — final assessment, experimental group —
initial assessment and experimental group — final assessment.

Instruments

For the purposes of the quasi-experimental research a survey
questionnaire was designed, intended to assess the general modalities
of nonviolent communication — The Questionnaire on Nonviolent
Communication (UNK). The questionnaire consisted of 14 questions with
different response formats. Its internal consistency reliability (Cronbach’s
alpha) was satisfactory (0=.76). Of primary interest for this research were the
questions related to the causes of conflict behaviouras well as the frequency
of violent behaviour.
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The answers of the respondents, about the causes of conflict, were
scored as follows: 1 — He/she had deliberately made me trip and fall;
2 — He/she touched and took my possessions; 3 — He/she made other children
gang up on me; 4 — He/she had convinced other children not to socialize with
me; 5 — He/she had insulted me, called me derogatory names; 6 — He/she had
said something rude about my family and 7 — Other. The answers of
respondents about the frequency of conflicts were scored as follows: 1 — This
never happens to me; 2 — Sometimes; 3 — Rarely; 4 — Once a day; 5 — Twice
a day and 6 — Whenever | come to school.

During the analysis of the causes of student conflict behaviour,
we have considered the classification of peer violence (according to the
Protocol of the Ministry of Education, 2009) which was recognized as:
verbal, psychological (emotional), physical, social, electronic, and sexual.

Research Aim

This research was aimed at examining the effects of implementing
a program based on NVC and determining its effect on the causes and
frequency of conflict behaviour of younger school age students. This was
operationalized through the following specific goals:

1. Examine the difference between the groups of students (control
and experimental) regarding the effects of implementing the contents of
NVC on the frequency of conflicts, following the implementation of the
NVC program.

2. Determine the difference between the groups of students
(control and experimental) regarding the dominant causes of conflicts (the
frequency of causes and their perception), following the implementation
of the NC program.

Hypotheses

In accordance with the research problem and aims, two research
hypotheses were defined:

Hi: There is a statistically significant relationship between the
implementation of the NVC program and the emergence of conflicts — in
respondents who have not been subjected to the NVC program, conflicts
are present more often.

H,: There is a statistically significant relationship between the
implementation of the NVC program and the perception of conflict causes —
when it comes to the respondents who have not been subjected to the NVC
program, their perception of conflict causes will differ from the perception of
conflict causes in the group of respondents who were subjected to the NVC
program.
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Research Procedure

The research was conducted in three stages.

In the first stage of the research, students and teachers were
introduced to general information regarding the research. The parents of the
students have signed an informed consent for the participation of their
children in the research. The students were not familiar with the purpose of
the research. In this stage of the research, the students have completed the
NVC questionnaire for the first time, during an additional lesson, in the
presence of their teachers.

In the second stage of the research the program of NVC was realized
with the students from the experimental group. The program consisted of 15
workshops which lasted for 45 minutes and were realized over the period of
15 weeks, during additional lessons. The respondents from the control group
had attended classes according to their regular curriculum, with no additional
lessons, and they were not exposed to any additional contents related to
NVC.

In the third stage of the research, the questionnaire on nonviolent
communication was given once again to all respondents. The respondents
have completed the questionnaire during an additional lesson, after classes, in
the presence of their teachers. After the questionnaire was completed, the
students were briefed on the goal of the research.

Sample Description

The research sample consisted of 180 students of the Primary School
“Sonja Marinkovi¢”, from Novi Sad. The average value of the students™ age
was 11 years; all of the students were attending the fourth primary school
grade during the research. The sample included an equal number of female
and male respondents (90; 50%) and a total of 6 classes. The research was
conducted during the second semester of the 2010/2011 school year (2
classes in the control and 2 classes in the experimental group) and the first
semester of the 2011/2012 school year (one class in the control group and
one class in the experimental group). The classes were categorized into the
control and experimental groups by using the randomization method whereby
the groups of students were matched for gender — there were 45 male and 45
female respondents in each group; and age — all respondents were eleven
years old.

Statistical Procedures

Given the levels of measurement of dependant variables, in-data
analysis the methods of descriptive statistics were used, as were methods of
non-parametric, inferential statistics. Non-parametric methods were also
applied because the distribution of empirical data varied significantly from
the normal distribution. Descriptive statistical parameters and the testing of
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the deviation of the empirical distribution from the normal distribution, are
shown in Appendix 1.

In order to test the Hy, two Mann-Whiteney U tests were applied
(non-parametric substitute for the independent samples T test) as well as
two Wilcoxon signed-rank tests (non-parametric substitute for the
dependent samples T test). The Mann-Whiteney U tests were applied in
order to test for inter-group differences.

In order to test the H,, four y2 tests were applied. The answers of
the respondents from the experimental and control group regarding the
causes of conflict, in the initial and final assessment, were compared to
one another.

RESULTS

Relationship between the Implementation of the NVC Program
and the Appearance of Conflict (Hy).

Table 1. Intra-group differences in conflict frequency

Group Assessment N Averagerank Ranksum Ztest P level

Control Initial 90 9.19 73.50 -0.29 0.773
Final 90 7.81 62.50

Experimental Initial 90 39.50 592.50 -2.74 0.006
Final 90 28.95 1360.50

Legend: Average rank — rank mean after the transformation of original values,
lower values indicate a lesser incidence of conflicts.

The results shown in Table No. 1 suggest that there are
significant differences between the two assessment intervals, with regard
to the experimental group (Z = -2.74, p < .01), with the respondents from
this group having conflicts more often at the moment of the initial
assessment (average rank = 39.50), than during the final assessment, after
the implementation of the quasi-experimental program (average rank =
28.95). When it comes to the control group, no significant differences
were observed (Z = -.29, p > .05) in the frequency of conflict emergence
between the two assessments.

Table 2. Inter-group differences in conflict frequency

Assessment Group N Average rank Rank sum ) P level
test
Initial Control 90 89.99 8099.00 4004.00 0.893
Experimental 90 91.01 8191.00
Final Control 90 81.88 7369.50 327450 0.024

Experimental 90 99.12 8920.50
Legend: Average rank — rank mean after the transformation of original values,
lower values indicate a higher incidence of conflicts.
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Table 2 shows inter-group differences in conflict frequency in the
initial and final assessment. At the moment of the initial assessment there are
no significant differences in conflict frequency between the respondents from
the control and experimental groups (U = 4004.00, p > .05). At the moment
of the final assessment, after the presentation of contents about nonviolent
communication, there were significant differences in conflict frequency
between the respondents from the control and experimental group (U =
3274.50, p < .05), with the respondents from the experimental group (average
rank = 99.12) achieving lower scores than the respondents from the control
group (average rank = 81.88).

4.00

3.80 3.78 3.9
370 i

3.74 Experimental group
250 Control group
3.40
3.30
3.20

3.21

3.10

3.00
Initial assessment Final assessment

Figure 1. The effect of the implementation
of nonviolent communication content.

The systematization of intra-group and inter-group differences is
presented in Figure 1. When it comes to the intra-group factor, the control
group had achieved uniform results in the initial (M = 3.78; SD = 1.80) and
final assessment (M = 3.79; SD = 1.74), while the experimental group
achieved somewhat lower results (i.e. reported a lesser number of conflicts)
in the final assessment (M = 3.21; SD = 1.55) as compared to the initial
assessment (M = 3.74; SD = 1.78). When it comes to the inter-group factor,
at the moment of the initial assessment, the control and the experimental
group had achieved uniform results (M= 3.78, SD = 1.80; M= 3.74, SD =
1.78) while, during the final assessment, the experimental group achieved
somewhat lower results (i.e. reported a lesser number of conflicts — M = 3.21;
SD = 1.55) as compared to the control group (M = 3.79; SD = 1.74). In
conclusion it can be said that the respondents from the experimental group
report on a fewer number of conflicts following the implementation of the
NVC program than before the implementation of this program, and they also
enter into conflicts more rarely than the respondents from the control group,
both before and after the implementation of the NVC contents.
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Relationship between the implementation of the NVC program and the
perception of conflict causes (H>).

Table 3. Frequency of the causes of conflict
for all four quasi-experimental situations

Causes of student conflicts
What is the most common reason for you to enter into an altercation with
your friend?
He/she had He/she He/she  He/she had He/she He/she  Other

deliberatel touchedand  made convinced had had said
ymademe  took my other  other children insulted something
tripand fall possessions  children not to me, called rude about
gang up socialize with me my family
onme me derogatory
names
E f 3 3 9 10 40 25 0
| %  3.33% 3.33% 10.00% 11.11% 44.44% 27.78% 0.00%
c f 9 4 12 22 22 12 9
% 10.00% 4.44% 13.33% 2444% 24.44% 13.33% 10.00%
E f 2 2 8 9 39 27 3
F % 2.22% 2.22% 8.89%  10.00% 43.33% 30.00% 3.33%
c f 10 10 9 9 28 20 4

% 11.11% 11.11% 10.00% 10.00% 31.11% 22.22% 4.44%
Legend: C — control group; E — experimental group; | — initial assessment;
F — final assessment; f — response frequency; % - percentage of responses.

Table No. 3 shows the frequency of the causes of conflict for all
four quasi-experimental situations. The following stand out as the most
common causes of conflict: insults and derogatory name calling (in all four
quasi-experimental situations — 22.44% to 44.44%), saying improper things
about one’s family (experimental group — initial assessment, and both
assessments in the control group; 26.11% to 30.00%), as well as convincing
other children not to socialize with the respondent (experimental group —
final assessment; 24.44%).

Table 4. The relationship between group membership, initial and final
assessment and the perception of conflict causes.

2

Group Assessment N X dad p

Experimental and control Initial 180 257.78 30, 1 .000
Experimental and control Final 180 288.09 36, 1 .000
Experimental Initial and final 90 259.19 30, 1 .000
Control Initial and final 90 272.47 36,1 .000

The results shown in Table No. 4 suggest that there is a significant
correlation between:

= The frequencies of estimated causes of conflicts of students

from the control and experimental group, both during the initial
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assessment (x*(30,1) =257.78, p < .05), and during the final
assessment (%" (36,6) =288.09, p< .05);

= The frequencies of estimated causes of conflicts of students
between the initial and final assessment, both for the respondents
from the control group (x*(30,1) =259,78, p < .05), and for the
respondents from the experimental group (¥*(30,1) =272,47,
p <.05).

In other words, it is not justifiable to conclude that there are differences in
the dominant causes of conflict after the implementation of the contents of
nonviolent communication, between the control and experimental group. In
order to gain a more detailed insight into the obtained results, the frequencies
of the estimated causes of conflicts, separately for groups (experimental and
control) and assessments (initial and final), are shown in Figures 2 to 5.

a5 Initial assessment

Experimental group

. I I .- i
o -

He/she had He/she He/she He/she had Hefshe had He/she had Other
deliberately touched and made other convinced insulted me, said
made me took my children other called me something
trip and fall possessions gangup on children not derogatory rude about
me to socialize names my family
with me

Response frequency

Figure 2. Frequency of the perception of conflict causes in the initial
assessment in the control and experimental group.

In the initial assessment (Figure 2), the respondents from the
control group more often report insults and saying inappropriate things
about one’s family as the causes of conflicts, while the respondents from
the experimental group more often report convincing other children not to
socialize with the respondent as a frequent cause of conflicts.
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Figure 3. Frequency of the perception of conflict causes in the final
assessment in the control and experimental group.
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In the final assessment (Figure 3) different causes of conflicts are
equally present in the experimental and control group.
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with me

Figure 4. Frequency of the perception of conflict causes in the initial and
final assessment in the experimental group.

The respondents™ answers about the causes of conflicts in the
initial and final assessment are almost identical in the experimental group
(Figure 4).
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trip and fall possessions up on me not to socialize not to socialize derogatory
with me with me names
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Other

Response frequency

Figure 5. Frequency of the perception of conflict causes in the initial and
final assessment in the control group.

When it comes to the control group (Figure 5), respondents more
often report insults and saying inappropriate things about one’s family as
causes of conflicts in the final assessment, while in the initial assessment
they more often report convincing other children not to socialize with the
respondent as a common cause of conflict.

CONCLUSION

The results of the initial research, related to the frequency of expressed
conflict behaviours in the control and experimental group, indicate that there
are no significant differences regarding the frequency of conflicts, between
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the respondents (U = 4004.00, p > .05). The students had completed a
questionnaire on nonviolent communication in the presence of teachers.
Since we did not control whether the teachers had any influence on the
responses provided by the children, it is not known whether the children had
responded completely impartially. Therefore, a guideline for future research
is to control the influence of teachers on the responses of children.

After the realization of the scenario which consisted of fifteen
workshops that covered various aspects of NVC (realization of the
experimental program, which was implemented solely in the experimental
group), the assessment of all students from the control and experimental
group was conducted once more, whereby significant differences were
observed between these groups (U = 3274.50, p < .05). The respondents from
the experimental group (average rank = 99.12) had achieved lower scores
than the respondents from the control group (average rank = 81.88),
suggesting that a lesser tendency towards conflict was manifested among the
students from the experimental group. Based on the results presented above,
it can be concluded that there were positive effects of the implementation of
the NVC program as well as that there had been a reduction in the number of
conflicts among the students from the experimental group, as compared to
the students from the control group.

The results related to the frequency of conflict causes for all four
quasi-experimental situations indicate the following as the most prevalent
causes of conflicts: insults and derogatory name calling (in all four quasi-
experimental situations — 22.44% to 44.44%), saying improper things about
one’s family (experimental group — initial assessment, and both assessments
in the control group; 26.11% to 30.00%), as well as convincing other children
not to socialize with the respondent (experimental group — final assessment;
24.44%). These results suggest that the respondents from the experimental
group report on a fewer number of conflicts following the implementation of
the NVC program than before the implementation of this program, and they
also enter conflicts more rarely than the respondents from the control group,
both before and after the implementation of the NVC contents.When it comes
to the perception of conflict causes, the implementation of the NVVC program
did not influence the perception of the causes of conflicts in the experimental
group. The results of this research are in line with the conclusions of previous
studies, but they also point to the potential limitations of the NVC program,
as well as to the need for its further development.

The frequency and perception of conflict causes were assessed on the
basis of two questions from the questionnaire on non-violent communication.
Even though the results of the conducted research point to the significant
effects of NVC when it comes to the context of frequency, but not when
it comes to the context of different conflict perception, the guideline for
future research may be a further development of the questionnaire on
nonviolent communication. If the frequency and perception of conflict causes
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are defined as dimensions of nonviolent communication, which are
operationalized through a larger number of items, further research may
provide a more detailed insight into the effects of the NVC program. An
additional advantage of the development of the instrument might also be
reflected in the possibility of using more advanced statistical techniques and
obtaining more precise information in the context of the effects of the
implementation of the NVC program.
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E®EKTU PEAJIMZALUIJE IPOI'PAMA HEHACHUJIHE
KOMYHUKALOUJE HA Y3POKE U ®PEKBEHLINJY
KOH®JIUNKATA UBMEBY YYEHUKA

Mupcana [ladpepoBuh
JpxaBuu yausep3uteT y HoBowm IMazapy, Hosu [azap, Cp6uja

Pe3ume

IojaBa HACHIHHINTBA Y CBAKOJHEBHOM JXUBOTY, KOja Pe3ylTUPa KOH(IMKTHHM
cuTyalyjaMa, HOCHEANIA jé W30CTaHKA KBAIHTETHE, MHPOJbYOHBE M KOHCTPYKTHBHE
KOMYHHUKaIuje u3Mel)y yuecHuIma, Ouo aa je ped o oapacinM ocobama, ydeHUIIMa
Y OCHOBHO] MJIM CPEH0j LIKOJH, JeIH Y MPEAIIKOJICKUM ycTaHoBama. KomyHukanuja
o0eexeHa Kao JBOCMEPaH IPOLEC NPEACTaBba TEMy O KOjoj Ce TOBODH Y CBHM
cthepama XKUBOTA ca HEIPECTAHOM TEKESOM A CE FeH KBAIIMTET yHAIIPEAH U IT000JbIIA,
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QI Ha 33/I0BOJBCTBO CBHX YYECHHKA Y KOMYHHKAIIM]CKOM TIpoIiecy. JemaH oJ] CHTypHUX
IyTeBa KBAIUTAaTHBHOI yHampelhema KOMyHHKalje je NpHMEHa HEHACHIHEe KOMYHH-
Kanuje. HeHacuiiHa KOMyHHKaIlja MPEACTaBJba jJeAHOCTABAH MyT YCIELTHE U MHPOJbY-
OuBe KOMYHHKaIj€ y KOjOj 0 M3pakaja JoJia3e 3aJ0BOJBCTBO, EMIATHYHO U allCOIyT-
HO yBa)XKaBame Pa3IMUUTOCTH CBUX ydecHHKa. OHA ce MOXKe MMIUIEMEHTHPATH ¥ WHTe-
TPHCATH Y CBE HUBOS KOMYHHUKAIHje W Y Hajpa3IMIUTHjUM KyJITypama, akTUBHOCTHMA,
Tpyrnama M CHTyaljaMa, Kao IITO Cy OHE KOje Ce HHTEPIIPETHpajy y HOPOANIIH, IIIKOJIH,
MHCTUTYLIMjaMa, IMOCIOBHOM IIPETOBapamby, JUIUIOMATCKOj KOHBEP3aLHMju, OXHOCHMA
000jeHUM eMolljaMa, Tepamuju M CaBeTOJaBHOM paay, KOH(IMKTHMA, cBahama.
IoTtmyHO cympoTaH TBOCMEPHOM KOMYHHKAIH]jCKOM TIporecy (TIpolecy HeHAaCHIHe KO-
MYHHKaI[je) CBaKako je jeHOCMepaH KOMYHHKAIMjCKH ITyT O3Ha4YeH Kao KOH(IHMKT
(xoH(}IMKTHA cuTyanuja). buno na je ped o yHyTpammbeM, CIoJballllbeM (OTBOPEHOM),
JATEHTHOM (CKPHBEHOM), HECBECHOM, JAXHOM, (QYHKIHOHATIHOM, JACCTPYKTUBHOM,
MEIIOBUTOM WM KOH(IMKTY TPOM3alUIOM M3 HOTpede, BPEAHOCTH WIM YIIOra, KOH-
(IIIKTH HHUCY HETIOKEJbHH Y JKMBOTY M OZpacTamy MiaJie JJMJHOCTH. HanpoTus, KoH-
(IMKTH Cy TMOXKEJbHH, jep ce Kpo3 KOH(IHMKTE Y4H, CIIO3HAjy TpaHuIlle ¥ MOryhHOCTH,
onpelyjy craBoBm, mTO TONPUHOCH ahUPMALjH JIMIHOCTH. Pe3ynTaT mpeacTaBbeHOr
UCTPKMBaHa y OBOM paJly TOBOPE y MPHJIOT MMILIEMEHTAIIM]a caipikaja 3aCHOBAaHUX Ha
HEHACHJIHOj KOMYHHKAIHje, aCepTHBHOCTH U EMIIaTHjH Y PEOBHE OOpa3oBHE CHUCTEME,
IpH YeMy CajpXKaju HEHACWJIHE KOMYHHKalWje, AUPEKTHO W IMO3UTHUBHO YTHYY Ha
CMambeHhe (peKBeHINje U KOHMIMKTHOCTH Y4eHHKa Miaher mKkoyickor ypacrta. Kopu-
crehn KBa3MEKCHEPUMEHTAIHH HALPT MCTPaKHBabha, OCMUIIUBEH j€ eKCIICPUMEHTAIHU
nporpam (o 15 crieHapuja/paqrioHHIa 32 paj] ca eKCIepUMEHTaTHOM I'PYIIOM) U aHKeT-
HM YINHUTHUK YHja je HaMeHa J1a IPOLEHH OIITEe MOJAINTE HEHACUITHE KOMYHUKAIHje —
VYIuTHUK 0 HEHACWITHO] KOMYHUKAIMjH. YIIMTHHUK C€ CacToju of 14 murama ca pasiu-
9uTUM (HOPMATOM OIroBOpa. Y30paK MCIHTaHHKa mpeacTaBiba 180 yueHHMKa OCHOBHE
mkosie. MoasHa BpeJHOCT CTAPOCTH YUeHHKA je n3HOCHIa 11 TomuHa; CBH yYCHULH Cy
TOKOM CIIpoBOlera NcTpaxknBama noxahamu [V paspen ocHOBHE HIKoJIE.

HakoH ocTBapuBama clieHapyja eKCIIepUMEHTAIHOT porpama (MeTHAeCT paauoHH-
1a) Koje cy oOyXBaTwie pa3IMiuTe acleKkTe HeHacHIIHE KOMYHHKalmje (peaiu3aryje
EKCTIEepIMEHTATHOT MPOTpaMa, KOjH je pealn30BaH HCKJBYYHBO y EKCIEPHMEHTAIHO]
IPYIH), MOXKE Ce 3aKJbYUUTH J1a je JIOILIO JI0 MO3UTHUBHUX edeKaTa IprMeHe IporpaMa
HEHAaCWIHE KOMYHHUKaIHje U CMamemha Opoja KOH(GIMKTHHX CHUTyalja KOJ y4eHHKa
eKCIepUMEHTAJIHE TPYIIe Y OTHOCY Ha YUEeHNKE KOHTPOJIHE rpyIe.

Pesynratu koju ce omHOCe Ha (pEeKBEHIM]Y (YUECTaIOCT) y3poKa KOH(IHMKTA Cy-
TepHIIy Ha OJaTKe Jja NCITMTAHUIIM U3 eKCIIEPUMEHTAIIHE IPYIIe U3BEIITABAjy O MambeM
0pojy KoH(IIMKaTa HAKOH LITO Cy MPOLUIM IPOrpaM O HEHACHIIHOj KOMYHHUKAIHjH HETO
npe MpUMEHE caapaja O HEHACHJIHO] KOMYHHKaIlMju, a Takohe u pehe momaze y
KOH(UIMKTHE CUTYyalje o] HCIMTaHWKa M3 KOHTPOJIHE IPyIe U Mpe U HAKOH HNpHUMEHe
caaprkaja 0 HeHacHITHOj kKoMmyHuKanuju. Kazma je ped o meprentmju y3poka KoH(ImKara,
NpHMEHa HeHaCcHJIHe KOMYHHKAllMje HUje yTHIajia Ha MPOMEHY HeplLelyje O y3ponuma
KOH(JIMKaTa KOJi eKCIIepUMEHTAJIHe IpyIe. Pe3ynTati oBor HCTpaxkuBama Cy y CKIamy
ca 3aKJby4llUMa MPETXOAHHMX HMCTPaKHBama, aly Takohe ykasyjy ¥ Ha IOTEHIHjajHa
OrpaHHYECHA TPOrpamMa HEHACHJIHE KOMYHHKAIMje, Ka0 M Ha MOoTpedy 3a HEeroBUM
JTAJbUM Pa3BOjEM.



