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AncTpakT

OCHOBHH 3aXTeB KOju Tpeba 1a MCIyHH HH(pOpPMAIMOHA M aCHCTHBHA TEXHOJIOTHja 32
ocobe ca omrehemeM BHIa jecTe 00e30ehuBame nHpOpMaIMja y CKIaxy ca HHXOBHM
HepLenTHBHIM Notpedama. To nogpazymeBa NpeKoANparbe BU3YSITHHX CUMOOIIa Y CHTHAI
KOjU je moctymaH ocobama ca omrehemeM Buma. [Ipum Tome, TexHojiorwja Tpeda moa
00e30e11 arncoIyTHy MCTOBETHOCT M jeJHO3HAYHOCT CTPYKTYpE U calpikaja MpeKoampa-
HHX HH(pOpManyja, 6e3 003upa Ha TO Ja U Cy NpriaroheHe CIennM Win CIabOBHINM KO-
pucHuimMa. IIpumeHa MHGOPMAIIMOHE M ACHCTHUBHE TEXHOJIOTHjE TOKOM IIKOJOBAHa
oMoryhaBa ydeHHKy ca omrehemeM BrAa IpHjeM U 00paay MUCaHuX WH(POpMAIHja, HH-
XOBO BpEIHOBAHmE U JOHOLICHE oaropapajyher pemema. OBe BEIITHHE NPEACTABIbAjY
YCIIOB 32 CTHIah¢ HE3aBUCHOCTU U PABHOMpABHOI ydemha y CBaKOJAHEBHHUM YKHBOTHOM
aKTUBHOCTHMA. Y pajly je pazMarpaHa yiora nHGOPMALOHNX ¥ aCHCTHBHUX TEXHOJIOTHja
y o0pa3oBamy y4eHHKa ca omrehemeM Bua.

Kbyune peun: mpuctyn micanuM nH(opMarmjama, aCHCTUBHA TEXHOJIOTH]a, CIIETIH,
craboBuM, 00pa3oBame.

INFORMATION TECHNOLOGY AND ASSISTIVE DEVICES
IN EDUCATION OF VISUALLY IMPAIRED STUDENTS

Abstract

The basic goal of information and assistive technology is to conduct information
according to the perceptual needs of visually impaired users. This is done by re-coding
visual symbols into the signal the users are able to perceive. Moreover, this technology
absolutely needs to truthfully maintain the structure and meaning of the original
material, regardless of it being adapted to blind or low vision users. Applying
information and assistive technology in schooling enables a visually impaired student to
receive and process visual information, to assert their value, and conclude an adequate
solution to a problem. These skills are necessary for independent participation in
everyday activities. In this paper, we scrutinized the role of information and assistive
technology in the education of visually impaired students.

Key words: access to written information, assistive devices, blind, low vision,
education.
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VBOI

[IpuxBarame COIMjaTHOT MOJENIa OMETCHOCTH Y MHOTHUM 3€MJba-
Ma, ykipydyjyhu n Pemmyonuky CpOujy, MOKpEHYIIO je MPOMEHE 3aKOHCKE
peryiaTiBe, HAMETHYJIO AeUHUCAmkE IPONICca U CTaHIapAa 3a KOHCTPY-
ucame ypehaja, Mogudukanujy u ypeheme OKOIMHE Yy CMUCITY HPUCTY-
MaYHOCTH U YHUBEp3aJIHOr au3ajHa. Yian 9 3axona o nomephusarsy Kom-
seHyuje 0 npasuma ocoba ca uxsaruoumemom aehuHUIIE 007IaCT IPH-
CTYHaYHOCTH U mpeasul)eHe o0aBe3e mpeays3uMarma Mepa Koje ocobama
ca MHBAJIHIUTETOM Tpeba maa obe30ele IpUCTyIl, PaBHOIIPABHO Ca IPYTH-
Ma, (PU3HYKOM OKPYXKEHbY, IIPeB03y, HH(POpMallMjaMa U KOMyHHKaI[djaMa,
yKIbY4yjyhu uH(pOpMaIMoHe 1 KOMYHHKALMOHE TEXHOJIOTHjEe U CUCTEME
(SI. glasnik RS, br. 42/2009). MudopmarinoHa TEXHOIOTHja U PA3THIUTH
TEeXHOJIOMKK ypehaju omoryhaBajy ocob0ama ca WHBAJIHIUTETOM BHCOK
CTElleH HE3aBHCHOCTH W WHTCH3UBHHje ydelihie y akTHBHOCTHMA Koje
MPOKUMa]y CBE acleKTe KUBOTA. AJleKBaTaH M300p U CTBapame YCIOBa
3a HempecTaHo Kopumiheme OBHX CPENCTaBa, Y CKIALy ca IpenBUheHOM
CBPXOM M HaMEHOM, MMa IOCEOHO MECTO y TpoIlecy pexaOuiuTandje 1
oOpaszoBama ocoba ca omereHomhy. MH}opMannoHO-KOMyHHKAIIMOHE
TEXHOJIOTHj€ W aCUCTHBHA CPEJICTBA OJIAKINIABAjy MPEBa3MIaXKEHE OTpa-
HHUUYEHa ITOBE3aHNX ca WHBanHauTeToM. Kana je y mutamy HBHUXOB 3HAYa)
y 00pa30BHOM KOHTEKCTY, HECYMEHMBO TpYXajy OpojHe MoryhHocTH 3a
MHOBHUPAkhE METO/A Paja U 3a YKYITHO MOOOJBINAhEe aKaJIeMCKOr ycrexa
YVUCHHKA U CTyACHATa Ca HHBAIHIUTETOM.

HHDOOPMALIMOHA H ACHCTUBHA TEXHOJIOTHUJA'Y
KOHTEKCTY ObPA30BAIbA YHYEHUKA CA OLUTEREFGEM BHJ[A

AcHCTHBHA TEXHOJIOTH]a je NerHMCaHa Kao OMJIO KOjU MPOU3BO/I,
MHCTPYMEHT WIIM OIIpEMa IIpujaroheHa WiadM IoceOHO Iu3ajHMpaHa 3a
moboJbIname (yHKIHOHNCcama ocoba ca umuBamumurerom (World Health
Organization, 2001). V acucTHBHY TEXHOJOTHjy yOpajaMo CBY OIpeMmy,
ypebhaje u npousBojie koju 00e36el)yjy ocodu ca MHBATMIUTETOM OJpIKabLE,
noBehame WK MoOOJBIIAkEe CIIOCOOHOCTH yuelnha y akTHBHOCTHMA CBa-
KOJIHEBHOI' JKMBOTA, Ka0 U CTUIAKE CTPYYHOCTH M BEUITHHA 3a paj
(Individuals with Disabilities Education Act, U.S. Government Printing
Office, 2004). Be3 063upa Ha TO Ja JI Cy Y MUTalby HAMEHCKH IPOU3Be-
JIeHa CPEJICTBa MM KOMEPIUjATHA TEXHOJIOIIKH ypehaju momupukoBanun
u npunarohenu norpedbama ocoda ca MHBAUIUAUTETOM, TIOHY/Ia OBE TEXHO-
noryje je y mocneamux 20 roguHa 3HaTHO oOorahena. MHdopmannona
texHooruja (UT) mojam je kKojuM ce omucyjy copTBEpCKO-XapIBEPCKH
ypehaju koju oMmoryhaBajy mpucTyname, npey3umMame, 4yBame, OpraHu-
30Bame, 00paay U npeHoc nHhopMaIHja eIeKTPOHCKUM IyTeM. YTOTpe-
0a WH(pOpPMAIMOHUX TEXHOJIOTHja Y CaBPEMECHOM CBETY TpEACTaBba je-
JIaH O] OCHOBHHX €JIeMEHATa MUCMEHOCTH.
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VY caBpeMeHHMM yCJIOBHMA )KHBOTA, PA3IMIUTH ypehaju u pauyHapu
MOCTajy jeJlaH O] HajBaXKHUjUX YMHIJIAIA HHTETpaImje ocoda ca omrrehe-
BEM BHJA, Oe3 003upa Ha mBuxoB y3pact (Vucini¢, Andelkovi¢, Grbovic i
Jablan, 2016). AcuctuBHa cpezacTBa (JIyre, eJIeKTPOHCKH yBenndaBajyhu
CHUCTEMH, CHCTEMH 32 HONHO OCMaTpame, Iyrd IITall U CI.) oMoryhaBajy
KOPUCHHUIIMMA OCTBapUBame Behie CaMOCTATHOCTH Y CBAKOJAHEBHUM aKTH-
BHoctrMa (Jutai, Strong, & Russell-Minda, 2009). Pauynapu omoryha-
Bajy JIaKIIIe YKJbyYMBAIh€ OBHX YUEHHUKA Yy PEIIOBHE IIKOJE jep 00e30e-
Hyjy camocrannocT u He3aBucHOCT y yuewy (Alves, Monteiro, Rabello,
Gasparetto & Carvalho, 2009). KomyHukanujy ca OKOJIHHOM YUHE ehHu-
kacHujoM (pyskajy Op3y moBpatHy nHboOpMaIHjy, haBopusyjy npaheme
HAayKe W KYJITYpE), OJaKIIaBajy CTHIAMhE BEIITHHA U MPOMOBHIIY CaMoO-
cramroct (Palomino, 2013; Stanimirovi¢ i Mijatovi¢, 2009). Uudopma-
THYKa 3Hama W MPHUCTYN HHOOPMAIMOHWM TEXHOJoTrHjama ToBehaBajy
JIOCTYITHOCT WH(pOpMaIHja U TPYyKajy MOTyhHOCT MpOIMUpHBamka 3HaMbA,
a TUMe M 3aHUMama Kojuma ce ocode ca omrehemeM Bua MOTy mpode-
CHOHAITHO OaBUTH.

MelytuM, npuMeHa caBpeMeHe WH(POpPMAIMOHE W aCHCHUTHBHE
TEXHOJIOTH]j€ 3aXTeBa MOTUBUCAHOCT M aJICKBaTHY 00yJICHOCT KOPUCHHUKA.
IIpema Hexum mopanmma, oko 30% ypehaja u momarana ocobe ca omre-
hemem BuIa mpecrtajy na Kopructe Beh HaKOH HEKOJIHMKO MECCIM O] Ha-
6aske (Strong, Jutai, Bevers, Hartley & Plotkin, 2003). Pasnosu ose 1o-
jaBe Cy C jellHe CTpaHe caMH KOPUCHHUITY ca omTeheeM BHIa, a ca qpyre
CTpaHe HEIOBOJbHA MOIpIIKA U3 OKoirHe. OKpyKeme 4ecTo cMarpa ja
OBe 0co0e HHCY CIIOCOOHE 3a ymoTpeOy TEXHOJOMIKUX CPeJCcTaBa WiId JIa
UM TakBa 3Hama Hucy norpebua (Kelly, 2009; Palomino, 2013).

Humira Gosba cuTyarja HUje HU Kaja je y TUTaky HacTaBa, Yak
y IIKOJaMa y pa3BHjeHHMM 3eMJbaMa. HemoBOJbHA U YECTO HealleKBaTHA
yrmoTpeba acHCTHUBHE U MHPOPMAIIMOHE TEXHOJIOTH]jE Y HACTABH Be3yje ce
3a CBE y4eCHHKe 00pa30BHOI MPOLEca, P YeMy C€ y IIPBHU IUIaH UCTHYY
nacrasuuk ¥ yuenuk (Cardin, Thalmann, & Vexo, 2007). Illupy mpume-
HY, TIpe CBEra, orpaHHuYaBa HE3aJ0BOJbABAjyhr HHBO 3Hama HACTABHHUKA
KaKO O CAMUM TEXHOJIOIIKUM CPEICTBHMA M MOTYHOCTHMA KOje IPYXajy
Yy CBaKOJHEBHOM pajy TaKO U O METOJIOJIOTHjU OOyKe CJICTTUX M ClIabOBU-
IMX yYeHHKa 3a muxoBy ynorpedy (Kamei-Hannan, Howe, Herrera &
Erin, 2012; Vu¢inic¢ i sar., 2016). Ha mpumep, npeBolere BU3yETHUX ca-
Jpxkaja (IpTexH, cimke, hopMmyie, TpadUKOHU W qUjarpaMu) y gopmar
JOOCTYIIaH TAKTWIHO-KUHCCTECTHUYKOM WJIM OTPaHMYCHOM BHU3YCJIHOM OIla-
JKamby 3aXTEBa CIEIMjaTn30BaHa 3HAalba HACTABHUKA U BHCOK HUBO HH-
(hopMaTHUKe TMHUCMEHOCTH. Y KOjOj MEpH je OBaj MpoOjieM KOMILIEKCaH
rOBOPH MOJIATaK Ja MPO(ECHOHAIHY CUTYPHOCT M CaMOIOY3/amkhe Y MpH-
MEHHM aCHCTHBHE TEXHOJIOTHjE y IIKOJIamMa 3a Jeiy ca omrrehiemeM BUa
uma tek 40,7% macraBauka (Zhou, Ajuwon, Smith, Griffin-Shirley, Parker
& Okungu 2012). ¥V MHKITy3MBHUM MIKOJIAMA CHTYAIlHja j€ jOII CII0KCHU-
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ja jep HacTaBHHWIIM HeMajy KoMme Ja ce oOpare 3a momoh kazaa jkeie jaa
HEKH CaJp)Kaj YUUHE JOCTYIIHUM y4eHHUKY ca omrehemem Buaa. Tako Be-
huHa HacTaBHUKA MPUPOJHO-MATEMATUUKHUX MpPEAMETa CMaTpa Jia Cy OBE
HayKe TEIKe M HEeMpHCTyayHe 3a yueHuke ca omrehemem Buma (Beck-
Whinchatz, & Riccobona, 2008; Kouroupetroglou, & Kacorri, 2009,
mpema: Moreland, 2015). HactaBuuiy y HHKJIY3UBHOM CHCTEMY 00pa3o-
Bama UCTUYY U Ja yrmoTrpeba TexHOoJOomKuX ypehaja y pamy ca gemom ca
omrehemeM BUa oly3MMa MPEBUIIIC BpEMEHa KOje UM je HEOIXOIHO Ka-
ko Ou peanmsoBamu mporpam (DePountis, Pogrund, Griffin-Shirley &
Lan, 2015).

C npyre cTpaHe, 1 caMd YYCHHUIM Hajuenihe HeMajy TOBOJHHO WH-
(dbopmanja 0 IpeHOCTHMA KOje MPYKajy caBpeMeHa TEXHOJIOIIKA CPeI-
CTBa, HEMajy TPUIIUKE 32 O0YKY WIM HUCY JOBOJbHO MOTHBHUCAHH 32 HbH-
xoBy npumeny (Kelly, 2009; Palomino, 2013). OcuM Tora, cMaTpajy aa Ha-
CTaBHUIIM HE BEPYjy Y BUXOBE CIIOCOOHOCTH, HE YIIaXy JOBOJAHO HAIOPa
Jla UM YYHHE TPaJUBO IPUCTYIIAYHUM, & HEKaJJa UX YaK OKPUBJBY]Y LITO HE
MOT'Y JIa CXBaTe caJipkaje KOoju ce HajBehnM JIelioM 3aCHUBAjy Ha BU3Yel-
auM nadopmanrjama (Maguvhe, 2015, mpema: Vudini¢ i Andelkovi¢, 2016).

[Ipeno3naBame Moryhux npenpeka Hamehe u norpedy 3a mpoyda-
BamkeM II0BE3aHOCTH H3Mel)y COIMjalHO-€KOHOMCKUX BapHjaliii U Ko-
puithema HHPOPMAIIMOHUX TEXHOJIOTHja U aCUCTHBHUX ypehaja y oOpa-
30BHOM KoHTekcTy (Borg, & Ostergren, 2015). Y ToM cMuCITy, HCTHUY Ce
HEIOBOJbHA HMH(MOPMHCAHOCT OKPY)KCHa, ald W MOTCHIHUjaTHUX KO-
PHUCHHKA O HAYMHY HaOaBKe OBHX ypelaja, lUXOBUM MOTyhHOCTHMA H Te-
XHMYKUM Kapakrepuctukama (Kamei-Hannan, Howe, Herrera & Erin,
2012), xao u Temkohe ca 0b6e30ehuBameM TEXHUUKHUX U JbYICKUX PECyp-
ca KOju MOTY Jia IPyXe KOHTHHYUTET y KOpHIIhewy oabpaHux cpecTa-
Ba (Byunnuh u cap., 2016). [Ipu ToMe, BHCOKa IieHa oripeMe u coTBepa
3a pe3yJTaT uMa He3aJ0B0JbaBajyhy 3acTymibeHOCT HHPOPMAIIMOHUX Te-
XHOJIOTHja U acCUCTHBHHX ypehaja y oOpa3oBamy HE caMo CJIENUX W clia-
OoBuaux Beh M CBUX JAPYruxX y4YeHHWKa ca CMETHama M Tellkohama y
pa3Bojy (IlIsenoB & Pomuna, 2010).

YIIOI'A ACUCTHUBHE Y UHOOPMALIMOHE TEXHOJIOI' HJE
Y IIPUCTYIIY ITHCAHUM HHDPOPMALIHJAMA Y YCIIOBUMA
OLITERERA BHJIA

TexHomomka cpecTBa Koje ocobe ca omrehemeM BUaIa KOPUCTE
3a YUTakE U MHCamkhe MOTy OMTH BeoMa jeHOCTaBHA — yBehaH TEeKCT, JH-
HHjCKH BOJMYH 34 MHCAhe, KIACHYHE U SICKTPOHCKE JIyIe U CIHYHO (Ka-
PaKTEPUCTHYHU 32 ClIa0oBHe 0co0e) WM BeoMa COPUCTUIIUPAHA — CHH-
Te3a roBopa, YMTauM ekpaHa (KapakTepucTuuHu 3a cierne ocode) (Vucinié
i sar., 2016). Be3 063upa Ha HUBO KOMIUICKCHOCTH, YJIOTa aCHCTHBHE W
uHpOpMAIOHE TeXHOoJOTHje je ucta. OMoryhasa ciernuM U ClIaboBHIUM
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ocobamMa IIOTIIYHO HE3aBHCAH MPHUCTYI NHCaHUM uHbopManujama. Y
IIKOJICKOM y3pacTy IONPHHOCH OOJbUM aKaJIeMCKHM IOCTUTHyhuMa u
UMa CHa)KaH MO3UTUBAH YTUIA] HA TICUXO-COLHUjaTHE YNHHOIIE IIKOJICKOT
ycrexa (cTaBoBe IpeMa Bpiimbanuma u mpema cebu) (Bikson, Bikson, &
Genensky, 1978).

Acucmusna u qubopMaquHa me)&HOﬂOZMja 3a cnene KOpuCHuke

IIponanackom bpajeBor mucMma pelieHo je MUTamke MPUCTYIa M-
canuM uH(popmaljama 3a cierne ocode, ajau je yop30 HOKpEeHYyT MpodiieM
orpanuueHor (GoHma JOCTymHe JuTeparype. Mamu ¢GoHI je mpe cBera
MIOCIICIMIIA BUCOKE IICHE IITaMIIamba 3a MaJld OpOj KOPUCHMKA, Ha IITa Ce
HaJ0Be3yje U Mpo0JIeM IIPOCTOpa 3a BHXOBO CKJIAAUIITEHC, Oyayhu na
cy Kmure Ha bpajeBom nucmy Beoma riiomasse. OBe Temkohe pelieHe cy
3axBasbyjyhu CTBapamy ,,TOBOPHE KE-HUTE”, IITO j€ MPEACTaBJha0 BEIUKU
HanpeJaK y MPUMEHU acCUCTHBHE TEXHOJIOTH]e 3a ocobe ca omrehemeM
Buga (Vudini¢ i sar., 2016). Kopumrheme TpaguiMoHaTHIX 3BYUHUX KEBH-
ra ¥Ma HU3 MPEIHOCTH, aJll M HEJOCTaTaka. Y CHTYyallHjH Koja 3aXxTeBa
yuTamke OOMMHM]MX CaJpikaja, 3BydHa KibUIa je Beoma KopucHa. Mehy-
THM, OClIafhbabe CaMO Ha ayJUTHBHE 3aIllCe OMETa pasyMeBambe TEKCTa
(Grbovi¢, Stanimirov, i Jablan, 2013). ITyreM 3By4HHX KE-HMIa HUjE MOTY-
he ycBajame MPaBOMHMCHUX M I'PAMAaTHYKUX MPABMIa MATEPH-CT jE3UKa.
Taxobe, ydeme cTpaHHX je3WKa caMmo IyTeM clymama Huje Moryhe. IIpe
CBETa 3aTo IITO je CIYHIalkhe TeKCTa Ha CTPAHOM jE€3UKY MHOT'O 3aXTCBHUjE
U CIIOKCHHjE O]l YHTaa, a OCUM TOTa HE IOCTOjHu MOTYNHOCT CTHIamba
IpeCTaBa o MHCalky, Kao MTo To oMoryhasa mrammnal win bpajeB Texct
(bazapos, 2010).

Pa3Boj mH(pOpManMoHE TEXHOJOTHje M ACHCTHBHUX CpEIACTaBa
oMmoryhro je mpeBasmiIaKeme HAaBEICHWX OrpaHHYCHA 3BYYHE KIHHTE,
mTo je 00e30eano cluenuM u clIaboBUANM ocob0amMa CBEOOYXBATHHUjU U
KBAJIMTETHUjH TIPUCTYT TicanuM nHdopmanujama (Vudinic i sar., 2016).

[Ja 6u cnema ocoba MOrja caMOCTaHO J1a paad Ha padyHapy, He-
OIXOJIHU CY jOj YMTad eKpaHa W jeJUHMIIA Koja Mera MoHuTOp (I1IBeron
& Pomuna, 2007). Ynraun ekpaHa ¢y cOPTBEpCKHU MakeTH KOju oMmoryha-
Bajy npeHoc uHpopmalija n3mel)y onepaTUBHOT cUCTEMa U KOMITaTHOMII-
HHUX Tporpama, ca jemHe CTpaHe, U TH(PIOTEXHHIKUX ACHCTUBHHX CpEI-
cTaBa Koja 06e36el)yjy oarosapajyhu usnas, ¢ apyre ctpane — bpajes pen
WM 3ByYyHH u3na3. HajmosHatwju uuraum expana cy JAWS screen
reading software 3a Windows, BrailleBack 3a Android u Voiceover 3a
iOS (Apple, Mac). V cymtiay, 0BU cODTBEPCKH MAKETH HYyJE OIIHUje
npeTBapama BU3yeITHUX MH(OpMaIja ca eKpaHa y 3BydHe momohy mpo-
rpama 3a ToBOpHY cuHTe3y (AnReader 3a cpIricku je3uK), WM Y TaKTHIHO-
kuHecTeTHdke momohy ypehaja mox HasuBom bpajeB pen (nucmuej). Haj-
0oJbe yciioBe 3a pall Ha pauyHapy o6e3beljyje nctoBpeMeHo kopumheme
o0e onmuje, 3axBasbyjyhu o0jequmaBamy BUXOBUX NT00puX crpana. Ha-
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BeJicHa kKoMOMHaIMja ypehaja u copTBepckux makera omoryhapa mperien
eKpaHa W KOHTpPOJY yJa3HHX HH(OpMalHja, y3 HCTOBPEMEHO MpYKarmbe
U3J1a3HUX TOfIaTaka Ha oAroBapajyheM Menujy (TaKTHIHO-KUHECTETUIKOM
win aynutuBHOM) (Bazapos, 2010). Ha taj HaunH wH(QOpMAIMOHA TEXHO-
JIoTHja Y KOMOMHAIMJH ca aCUCTUBHHM CpPEJICTBUMA OCHUTYpaBa OJIroBapa-
jyhn mportok nHpoOpManyja, ITO CTBapa ycioBe 3a epukacaH paja Oe3 Ko-
pumrhera Buga 1 oMoryhasa IOTIYHY KOHTPOJIY pajia Ha padyHapy ciie-
oM kopucHuKy (IlIBeroB & Poruna, 2007; eskyw, 2011).

[pennoct xopumhema caBpeMeHe HHPOPMALIIOHE TEXHOJIOTHjE Y
CBaKO/IHEBHUM >KUBOTHHM M PaIHIM OKOJHOCTHMA je HecyMmuBa. Codt-
BEPCKU IAKETH MOTY C€ TIOBE3aTH ca Telle()OHUMA, TadIIeTUMa, My3HIKIM
iejepuMa U ApyruM ypehajuma, mTo ojakiiaBa CIemUM KOPHCHHIMMA
cnpoBoljere CBakoAHEBHUX KUBOTHUX akTuBHOcTH (IlleBkyH, 2011).
BpajeB pen onmakmaBa pan Ha peOUrOBamy TEKCTOBA, OMOryhaBa duTame
TEKCTOBA KOJH UMajy CIOXEHY JOTHUKY CTPYKTYpPY, HE3aMEHJbHUB je TpH-
JUKOM y4erma CTpaHuX jesuka uth. CHHTeTH3aTOpu ToBopa 00e30ehyjy
Op KM | JIAKIIX PHUCTYIT TEKCTY, ITO HAPOUHUTO JoOHja HA 3HAYAJY Y CITY-
4ajy moTpede unTama OOMMHHJUX TEKCTOBA KOjU CajpiKe M0cTa WHOOp-
Mmarja (bazapos, 2010).

C npyre crtpaHe, HHGOpPMaMOHAa U aCHCTHBHA TEXHOJIOTHja TPY-
Kajy MakcHMaiaH edekar camo y CiIydajy Jaa je ,,paJHo” MeCTO CIIETIOoT
KOPHCHHKA ONPEMJbEHO CBHM MOTPeOHMM KOMIOHeHTama. Mehytum, 1ie-
Ha ompeme (coTBepckH MakeT, pauyHap, CHHTETH3aTOp TOBOpa, 3ByYHH
n3nas, bpaje pen u bpajeB mramimay) 3Ha4ajHO yTHYE HA IHAPY JOCTYII-
HOCT, HE CaMo II0ojeArHIMMa Beh U caBe3Ma W OpraHu3anyjama ClernX.
300r Tora 6u Tpebano pa3MOTPUTH HabaBKy KOMIUIETHE OIIpeMe 3a ycTa-
HoBe (miKoje, (akynrere, OMOIUOTEKE) TIAC MX MOXE KOPHUCTUTH Behun
6poj ocoba ca omrrehemem Buaa ([IIseros & Pomuna, 2007).

Acucmuena u unghopmayuona mexnono2uja 3a ciraboguoe KopucHuxe

CnaboBune ocobe MOTY IMPHUCTYIATH NHCaHUM HWH(popMammjama
MOMONy KOMITjyTepcKO-HH(POPMAIIIOHE TEXHOJIOTHje, CICIHjaTHO KOH-
CTPYHCaHHX €JIEKTPOHCKUX CHCTEMA 33 YBEJIMYaBaWbE W ONTHYKUX [TOMa-
raja (Jiyna 1 TeJIECKOIICKHX CUCTEMa).

EnextpoHcko yBennyaBame (OWJIO CIICIUjaATHO KOHCTPYHCAHHM
CPEACTBUMA WM IIyT€M KOMIIjYTepPCKO-UH(OPMALMOHE TEXHOJIOTH]je)
npy’ka KOPUCHHUKY (PIICKCHOMIHO U (PYHKIIMOHATHO OKPYKEHE KOj& MOXKE
3HATHO Jia yOnaxku edexte mpomMeHa Ha BU3yenHOM cuctemy. [Ipe cBera,
3aro mto oMoryhapajy kopuniheme 006a oka y3 cJI000HO TTOMEpamke Tiia-
Be U Tena. Cnobojia mokpeTa je o U3y3eTHOT 3Hauaja caboBUAUM 0coda-
Ma, jep je 3a HeKa CTama BHJa W BH3YeTHHX (yHKIHWja (HIp. omteheme
[EHTPAHOT BHUJA, HIUCTarMyc, omTehele BUAHOT MoJba U CII.) OCOOH He-
OIXOIHO JIa 3ay3Me ojarosapajyhu yrao riuegama (Watson, & Berg, 1983).
Cod1Bepu 3a yBennuaBame caapikaja eKpaHa, HHBEPTOBamkE 00ja U Toja-
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YaBame KOHTPACTA, y3 CKEHEp M YUTaY 32 ONTHYKO MPEHO3HABAKE 3HAKO-
Ba (enri. Optical Character Recognition, OCR) 1 cHHTETH30BaHH TOBOP
y HOTIIYHOCTHU 33JI0BOJbaBajy morpede ciaaboBuaux ocoba (Jutai, Strong
& Russell-Minda, 2009). EnexTpoHCKH CHCTEMH 3a yBeIHdYaBame (EHIJL.
Closed circuit televisions, CCTV u TB nyme) mocebHO Cy KOHCTpyHCaHU
CaBpeMEeHH TEeXHOJIOWKH ypehaju 3a crnaboBUIle KOPHCHHKE KOjU elle-
KTPOHCKHUM IIyTE€M YBEJIN4YaBajy mocMarpaHy ciauky u go 80 myra. Ca-
CTOje ce oJ Kamepe y 60ju ca Op3uM ayTo(OKyCcOM, MOHHTOpPA BUCOKE pe-
30lyLije U MOKpETHOr nocTtosba. BehnHa oBux ypehaja omoryhasa npu-
narohaBame ogHOCa (UTIypa—II03aMHA, MeHmambe KOHTpPAcTa, H300p ele-
KTPOHCKOT 03HaYMBa4a, OJJHOCHO ITHUPUHE H 00je JIMHHU]E 32 MAapKHPAkHEe U
npaheme pefa MPUIMKOM YnTama. Moryhe je U ymameme 0poja BU3yen-
HHUX MH(pOpMAalFja Ha eKpaHy 3aTaMIbUBamkEM JIeJIOBA TIOCMATpPaHe CIIUKe
KOjU HemoTpeOHO onBiade naxmwy uutaona (Pamymos, 2011; IlleBkyH,
2011). Ocum ToOra, caBpeMeHa ONTOEICKTPOHCKa cpencTBa omoryhasajy
quTambe ocobama Koje MMajy MmoTpedy 3a BUCOKMM KOHTPAcTOM M 3HAT-
HUM yBeanuameM Tekcta (Watson, & Berg, 1983).

VY acuCTHBHA CpelCcTBa Koja caboBuIe 0co0e TPaJAUIIHOHAIHO KO-
pHUCTE 3a YMTake U MHUcame yOpajajy ce pa3iuuuMTe BpCTe Jyna (eHIII.
Optical Low vision devices, LVD) u teneckoncku cuctemu. OBa momara-
Jla TIyTeM coYMBa (JIyIie) U CHCTeMa covmBa (Tesieckonu) 00e36elyjy yBe-
hame mocmarpaHne ciuke. Kopucre ce 3a ocTBapuBame 3aJaTaKa KOju 3a-
XTeBajy paj Ha Onu3uHy (HIp. pajg Ha KOMIjyTepy, NMHUCAalme, YUTAmbE,
urpame KapaTa, pydHH paj W CI.), a Pa3luKyjy ce Ipe CBera mo Tex-
HUYKHM KapaKTepPUCTUKaMa M M0 HaMeHH. 3a YUTame ClabOBUIUM 0CO-
0ama Torojyjy Cpellie jake JIyle ca IIMPOKUM BUIHUM TOJbeM M MUHH-
MaJTHOM JTUCTOP3HjOM, UHja ce KIKHA JajbuHA ((POKYC) ayTOMATCKH I0-
JeIIaBa IMOCTaBhalkbeM Ha TEKCT. YKOIHMKO je 0cO0H 3a YHTame MoTpedaH
MamHd CTereH yBeiaudama (2 10 4 myra), 100po peleke MpeacTaBiba
yrnotpeba ®penenoux donuja (enra. magnifier Fresnel lens). Ose do-
JIMje TIOKPUBAjy 1Ie]Ty CTPAHMILy TEKCTa U HE CY)KaBajy BUIHO IOJbE, ITO
OJIaKIIaBa YHTabE Y Iy)KEM BpEeMEHCKOM repuoay. Py4ne nyne omoryha-
Bajy KpPaTKOTPajHO YHTamE, KA0 IITO je, Ha MPHUMEp, Mperies nHpopMa-
TUBHUX Opolrypa (IICHOBHUK, JEJIOBHHK M CJ.), 300T Uera cy IMoImyJiapHe
KOJ cTapujux ocoba. MelhyTum, moMeHyTa ONTHYKa CPEJCTBA HE OMOTY-
hasajy nucame. Ilucame oMmoryhasajy cToHe Jiynie ca ayTOMAaTCKUM OJp-
aBameM (okyca. OBe iyme oMmoryhaBajy OyXu pax Ha OMU3UHY, Hapo-
YUTO YKOJHMKO Mocenyjy uHTerpucano ocsersberbe (Kelleher, 1982. pre-
ma: Panynos, 2011). TeTeCKONCKH CHUCTEMH Cy CICHHJATHO KOHCTPY-
WCaHU ONTHYKH CHCTEMH Ca BHUIIIE COYMBA, KOjU yBEIMUYaBajy ox 2 10 15
nmyTta. MoHTHpajy ce Ha rmoctojehe Haouapu KOpHCHUKA, 300T Yera Cy Io-
3HATHU U 1101 HA3MBUM TEJIECKOIICKE HaouapH. 3a pasjiMKy OJ JIyla U elie-
KTPOHCKHX yBeIH4aBajyhux cpencraBa, TelecKolcke HaodapHu omoryha-
Bajy mocMaTpame yIaJbeHHX caapxkaja (mKoJicke Tabdie, caodpahajHux
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3HAKOBa, CIIOPTCKUX Jorahaja, TeneBu3uje U CI.). tbuxoB OCHOBHH Heo-
CTaTaK je IMTO BeoMa Cy)KaBajy BHUIHO IOJbE, Ta je 3a Kopuiiheme Io-
TpeOHa nocebHa oOyka (Stamenkovi¢, 1 Stankov, 2010; Pagynos, 2011).

Ynorpeba pa3IMUUTHX CHCTEMa 3a YBeJIMYaBame, OO padyHapa,
SJIEKTPOHCKHX CHCTeMa WM Jiyrla — oMmoryhaBa ciaboBHIUM ocobama
MPEBA3WIAKEHE OTPaHHUYCHhA Y YOOHYAjeHUM >KUBOTHHM CHTYyallHjamMa
(Farmer, & Morse, 2007), mrto yTHYe HA HUBO CAMOCTAIIHOCTU M CaMOIIO-
y3nama 1 oMoryhaBa oCTBapuBame LIMPOKOT JWjana3oHa BU3YeJIHUX 3a-
naraka (Bell, & Anderson, 2010).

IIPUMEHA CABPEMEHUX TEXHOJIOLLIKUX CPE/][CTABA
Y HACTABHU CA VHEHUILIUMA CA OLUTEREBEM BHJIA —
MOI'YRHOCTH U O PAHUYEFRA

VY HacTaBHW ca CIENHM YYCHHIMA TPAJUIHOHAIHO CE€ KOPUCTH
Bpajena nucaha mammaa. Mehytum, oHa cTBapa BelMKy OYKY W HHje I10-
rojiHa 3a ynorpedy y MHKIY3UBHUM IIKOJaMa. Y MHKITY3HUBHHM YCJIOBH-
Ma Tperopyuyje ce kopuniheme bpajee 6enexnuie. To je mopTadn ype-
haj BemumHe HOTeca KOju oMoryhaBa Kymame Tekcta bpajeBuM nmucMom
U YyBame HAIMCAHOT y WHTErpHcanoj Memopuju. CadyBaHH Mojamy ce
KacHHje mrTammajy nmomohy bpajeBor mrammnaya, mro oMmoryhaBa yuTame
sammcanor (Grbovié i sar., 2013). OBaj mocTymak moapasymeBa Iocemo-
Bame OJroBapajyhe KOMI[jyTepcke ompeMe, y3 BHCOK CTeleH MH(popMa-
THUYKUX 3Hama U 100py o0ydeHocT 3a kopuiihewe bpajesor nucma.

VY HacTtaBu ca cnabOBHINM yUYCHUIMA TPAJAUIMOHAIHO c€ KOpPH-
cTe yBehaHu yyOeHHUIHM, ITO 3aHeMapyje NoTpedy YuTama y CBaKOJHEB-
HUM BaHIIKOJICKUM CHTyaljama. ¥ ToMm cmuciy, KopH u capagHuim
(Corn, Wall, & Bell, 2000; Corn, Wall, Jose, Bell, Wilcoks, & Perez,
2002) cmatpajy ma cy onTHYKa momaraia 6oJbe pememe. Unrame TeKCTOo-
Ba CTaHAAp[HE BEIMUYHHE y3 YIOTpeOy ONTHYKUX ToMaraia je epukacHo,
HE 3aMapa y4eHHKa, a moBehaBa MoryhHocT mpucTyna pa3sHOBPCHHM ITH-
cannMm uHpopmarjama (Barraga, 1990, prema: Corn et al. 2000). IIpexn-
HOCTH yrnoTpe0e ONTHYKHUX ITOMarayia orijie/iajy ce y OJaKIIaHOM YUTaby
obumunjux texcroBa (Ferrell, 2006) u moGoJsplarby YHTATAYKHX CIIO-
cobroctu (Farmer, & Morse, 2007) y cMmuciTy 3Ha4ajHe MopacTd Op3uHe
yuTamka M OoJjber paszymeBama npouuTaHor (Corn et al. 2000; 2002).
HcrpaxuBama y Halioj 3eMJbU MOTBPhYjy edukacHOCT mpumeHe caBpe-
MEHHX TEXHOJOIIKHUX CPEACTaBa y HACTABH ca YUCHHUIINMA ca omTehemeM
Buza. Ilporotun TB nyme omoryhaBa Beoma mo6po omaxkame OpojeBa
(maremaTHnuke 3amuce) u 100py payeHTHOCT unTama 0e3 003upa Ha cTe-
neH omtehema Buaa. Tpeba HATOMEHYTH J1a CY OBH PE3YJITAaTH J0OHjCHU
0e3 mpeTxoHe BexOe (EKCIepHMEHTATHO UCIUTHBAbE), a J]a CE MaxoM
paauiio o yYeHUIIMMA KOjU Cy Y HACTaBH KOPUCTHIIN UCKJbYYHBO bpajeBo
mucmo (Diki¢ 1 Grbovié, 2001, 2003).
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Mehytum, ynorpeba oBux ypehaja 3axTeBa 100py pa3BHjeHOCT BH-
3yeNHUX BEIITHHA U MMO3UIMOHUpAak-¢ YICHUKA HAa HAYMH KOju oMoryhasa
e(pUKacHy MaHHMITYJalHjy MOMaraioM, y3 moceOHy oOyKy 3a ymorpely
ayne y cBpxy untama (Watson, & Berg, 1983; Paxymnos, 2011). O6yxka je
y BE3W ca TEXHHYKUM KapaKTepHCTHKaMma yBeludaBajyher cpeactBa u
KOHTeKcTa y KoMe he ce ce oHO ymoTpebJsbaBaTH, a oOyxBara Ipe cBera
CTUIae 3Haha M BEIITHHA HEONXOJHUX 3a OfpKaBame (oKyca W Mpo-
HaJaxeme 00jeKTa MHTepecoBama y MpocTtopy. Hamme, TexXHWYKe Ka-
pakTepucTHke yBenudasajyhux ypehaja Hamehy Hu3 orpanndema. PagHa
yaajbeHoCT Jyme (pacrojame m3Mmel)y Jyme U Tekcra) oOpHYTO je cpa-
3MepHA ONTUYKO] CHa3K (BUCHMHHU yBenn4arma). [Ipu ToMe je mpevHuK co-
YrBa MamU IITO je CTEIeH yBelIndama Belin. YKyIHO ocMaTpaHo, ca 1o-
BehameM onTHyke cHare Jyre, pajHa AUCTAHLA U BUIHO MOJbE CE CMakby-
Jy, IITO 3aXTeBa 3HATHO CaBHjCH IOJIOKA] Teja MPH paiy, MpeTepaHo 3a-
Mapa ¥ HeraTHBHO yThde Ha (usnoorike cucteme ydennka (Jose, 1985,
npema: Yalo, & Indoshi, 2010; Bell, & Anderson, 2010, Paxysos, 2011).

YroTpeOy caBpeMEHNX TEXHOJOMIKMX CPECTaBa M aCHCTHBHE Te-
XHOJIOTHj€ CBaKako Ipare M3BecHe Temkohe, 300T dera jeé MOTHBHCAHOCT
y4YeHHKa 3Ha4ajaH YMHWIAI BUXOBe nmpuMmeHe. byayhu na je motuBuca-
HOCT YIJIaBHOM IIOBe3aHa ca yrmorpeOHoM Bpeanomhy onpehenor cpen-
crea (Jutai, Strong, & Russell-Minda, 2009), 3nauajuo mosee paga Ha-
CTaBHHKa — TH(IIONOra MPEe/ICTaBba MPEH3HO YTBphHBame crennduy-
HUX 3aXTeBa YUEHHKa Kako ce onadbpaio cpeacTBo koje he omoryhuru Bp-
meme xesbere aktuBHocTh (Bell, & Anderson, 2010; Paxymnos, 2011).

MoryhnocTH Koje npyxajy caBpeMeHe HHHOPMAIIMOHE TEXHOJIOTH]je
Y aCHCTHBHA CpPEJICTBA Y 3HAa4ajHOj MEPH MOTY JONPHHETH MOAN3alky KBa-
nurera HactaBe (Kamei-Hannan, Howe, Herrera, & Erin, 2012), ycBajamy
aIAaNITUBHUX BEIITHHA U MOOOJBIIAKY YKYITHOT (DYHKIIMOHUCAMA YICHUKA
ca omrreherem Buaa (Thomas, Crossland, & Dahlmann-Noor, 2015).

3axwyuak

CappemeHH TeXHOJIOMKHN ypehaju omoryhaBajy ocobama ca orre-
hemeM BHIa Ja TIOCTUTHY 3aJ0BOJbaBajyh KBAJMTET KUBOTA, CaryielaH
KPO3 CaMOCTAJIHOCT Y KpeTamy U yuewy,  condjanny uarerpanyjy (Bili¢
Prci¢, Runji¢ i Sikiri¢, 2011). Wako je Behuna texHomomkux ypehaja 3a
MPUCTYI MHCAaHKM MH(OpManKjaMa HaMEHkeHa oJpaciuM ocobama (Tip-
BEHCTBEHO Kao CPEJACTBO 3a paj), CaBpeMEHH TPEHAOBU Yy 00pa3oBamby
Hamehy moTpeOy mTo paHujer ycBajama 3Hama (MHGOPMATHYKE TTHCME-
HOCTH) U BEIITHHA (BU3YEJHUX, TAKTUIIHUX ) Koje he ydeHuuma ca omre-
hemweMm Buga omoryhutu ymnorpeOy caBpeMeHe TexHoioruje u ypehaja u
Ha Taj HAYMH OJIAKIIATH HACTABHU IPOLIEC M CTHLAME 3Hama. MehyTum,
YCIEIIHOCT Kopuihiemha caBpeMeHe TEXHOJOTHje Y HACTaBH HE 3aBUCH
caMo OJ 3Hama M BEIITHHA YYCeHUKA Beh M O KOHTEKCTa, COIHjaTHUX U
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KYJITYPOJIOIIKHX YMHHOIA KOJU MOT'Y YTUIIATH Ha e(pUKACHOCT yroTpeoe.
Y ToM cmucity Tpeda pasMoTputTu cieacha nurama: Jla 1M cpeacTBo oj-
roBapa y3pacty? Koju je HHUBO BemTHHa noTpedan yuenuky? Jla mu yue-
HUK MOJKE Ja Yyje TOBOPHH H3JIa3 WM BHAW MIPHKa3e Ha €KpaHy y Ofpe-
herum cpenunckum ycinoBuMa? [1oTpeOHO je MPOILCHUTH U TPAjHOCT YIIO-
Tpebe, OTHOCHO BEpPOBATHONY CBPCHCXOMHOr KopHimhema omadpaHor
CpelcTBa He caMo y o0pa3oBamy Beh U y KacHUjeM NpodecuoHaTHOM pa-
oy (Vuéinié i sar., 2016).

CBakako J1a yKJby4HBamkbe WHPOPMAIOHE U ACHCTHBHE TEXHOJIO-
ruje y oOpa3oBame yueHHKa ca omrehemeM BUIa MMa joIl T0CTa Hepe-
NICHUX NMHTamka. be3 003upa Ha OpojHE AuieMe, pa3mMarpame MoryhHOCTH
KOje caBpeMeHa aCUCTUBHA M MH(OPMAIOHA TEXHOJIOTHja Y HACTABU Ca
yueHHIIMa ca omtehemeM BHa, Ka0 U CBOM JPYrOM JCIIOM Ca TEIIKO-
hama y pa3Bojy, npya — IocTaje IMIIapeTUB CaBPEMEHOT JPYIITBA.
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INFORMATION TECHNOLOGY AND ASSISTIVE DEVICES
IN EDUCATION OF VISUALLY IMPAIRED STUDENTS

Aleksandra Grbovié, Vesna Vuéinié
University of Belgrade, Faculty of Special Education and Rehabilitation

Summary

The use of information technology and assistive devices represents one of
important requirements for a more intensive participation of the visually impaired
persons in activities throughout all aspects of life. Modern technology enables autonomy
and independence in mobility and learning, thus improving the quality of life and
allowing for a better social interpretation among the blind and visually impaired. In
educational context information technology and assistive devices are significant,
because they make limitations related to vision impairment easier to overcome. Today’s
software packages enable transfer of information between operating systems and
compatible programs on one hand, and assistive devices that provide tactile or spoken
output, on the other hand, thus making conditions for efficient independent work on the
computer without the use of sight. This is how today’s technology is becoming one of
the most important factors in social participation of the visually impaired.

In the context of education, information technology and assistive devices
provides simple adaptation of written information for the blind or visually impaired.
However, certain visual content (e.g. formulas, graphs and diagrams), represents a major
problem to visually impaired students. Translation of such content into accessible format
for tactile-kinesthetic perception of the blind or adapting it for limited visal perception
of low vision students requires everyday use of information and assistive technology in
education. However, another problem emerges. The problem of the educators not having
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sufficient knowledge about adapting visual content to the perceptive abilities of the
students, as well as the lack of training students how to use assistive devices in
education. This situation most commonly results in the majority of teachers believing
natural sciences to be inaccessible to the visually impaired students.

These problems can be solved by engaging teachers in an appropriate training
aimed towards applying screen readers, optical text recognition systems, screen zooming
software or Braille display in their everyday work with blind and low vision students.
Educators need to know how to use electronic and optical magnifier, given that the
efficiency of using them is of crucial significance for improving visual functioning of
visually impaired students and learning adaptive skills that enable easier enroliment of
these students in inclusive schools.



