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Abstract

Recognizing the importance of the OER and its most common initiatives, is an
important component of the promotion of higher education area in Serbia. The most
important reason for harnessing OER is that openly licensed educational materials have
tremendous potential to contribute to improving the quality and effectiveness of
education. OEE is one of the most important OER initiatives. Serbia is a full member of
the Bologna Process / EHEA since 2003. The starting point for the application of the
OER concept in Serbia is the Strategy for Education Development in Serbia 2020.The
Open Education Initiative, which has become more represented in the higher education
system in Serbia in recent years, is the Distance Learning System - DLS. The
representation of the DLS concept in the higher education system in Serbia was
examined based on the analysis of the number of accredited DLS study programs at
faculties and universities in Serbia. The numerical values obtained by analyzing the
representation of the DLS concept as the only OER (OEE) initiative actively applied in
the area of higher education in Serbia, point to the conclusion that the open education
initiatives for the moment in the higher education system are very modest, and that it is
necessary to work on their wider application and continuous development.

Key words: EHEA, OER, OEE, Strategy for Education Development in Serbia
2020, DLS.

OTBOPEHO OBPA3OBAIBE Y EBPOIIN -
MOI'YRHOCTU 3A YHAIIPEBEILE OBJIACTH
BUCOKOI OBPA3OBAIbA Y CPBUIUN

AncTpakT

[Ipeno3naBatbe 3Hauaja koHuenta OtBopenu oopazoBHu pecypeu (OEP) u meroBux
HAj3aCTyIUbEHHjHX MHUIIM]jaTHBA BEOMA je BakaH CEIMEHT yHanpeliema o0aacTu BHCO-
Kor obpasoBama y Cpouju. Hajsaxxuuju pasnor 3a npumeny OEP-a jecte To mito ymo-
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Tpeba JINIEHINPaHUX eIyKaTHBHUX MaTepHjasa OTBOPEHOT THIIAa MMa OrpOMaH IOTEH-
Ijal Ja JOTpHHEce Mo0oJbIIamky KBAIUTETA H euKacHOCTH oOpa3oBama. OTBOPEHO
obpazoBame y EBporm jenHa je on Hajpaxxamjux OEP nanmmjatusa. Cp6uja je ox 2003.
To/lMHe IMyHOoNpaBHY WwiaH Bonomckor nporeca / EBporickor npocropa BUCoKor o0paso-
Bama. [lonasHa tauka 3a mpumeny OEP konuenra y Cp6uju jecte Ctpareruja passoja
obpazoBama y Cpowju no 2020. roauHe, a WHMIMjATHBA OTBOPEHOr 0Opa3oBama
Distance Learning System — IJIC je y cucteMy BUCOKOT 0Opa3oBama y CpOuju mocie-
BHX FOJMHA IIOCTajIa CBE 3acTyIUbeHuja. 3actymubeHoct [IJIC xoHmenta y cucreMy Bu-
cokor obpasoBama y CpOHju cariiefana je y pagy Ha OCHOBY aHaun3e Opoja akpeau-
toBanux JIJIC crymumjckux mporpama Ha QakynTeTnma U yHHBep3uTeTnMma y CpOmju.
Hymepnuke BpeqHocTH nobujene ananmzoM 3actymubeHocTd J1JIC koHIenTa kao jeauHe
OEP (OEE) vnuimjatBe Koja ce aKTUBHO TPHMEEYje Y TIPOCTOPY BUCOKOT 00pa3oBa-
wa y Cpouju ymyhyjy Ha 3aKkibydak Ja ce MHHIMjaTHBE OTBOPEHOT 00pa3oBama 3a cajia
y CHCTeMy BHCOKOT 00pa3oBama BEOMa CKPOMHO NPUMEHY]Y, T€ Ja je HEOMXOTHO pa-
IITH Ha BbUXOBOj IIMPOj IPIMEHU U HEMPECTAHOM Pa3Bojy.

Kmyune peun:  Eporicku npocrop Brcokor obpasosama, OEP, OEE, Crpareruja

pasBoja obpazoBama y Cpouju 1o 2020. rogusne, 1JIC.

INTRODUCTION

The modern system of higher education in Europe in the period from
the 90s of the twentieth century until today is faced with many pressures of
globalization and expansion in the development of information and
communication technologies.In such circumstances, it is inevitable that there
have been significant changes in the European system of higher education.
The main changes relate to the introduction of precise criteria for the
accreditation of the universities, faculties, and academic programs and
orientations, as well as the introduction of criteria and rules for quality
control in higher education.

Among the goals of the United Europe is the creation of a European
knowledge society, which rests on two pillars— European Resaerch Area —
ERA and European Higher Education Area — EHEA. Their implementation
has a special strategic position in the European integration (Komnenovi¢,
2005, p. 7).

Major changes in the way of teaching caused the expansive
development, implementation and wide availability of information and
communication technologies.

At the global level in recent years in the field of higher education,
and lifelong learning, there has been a very intensive development and
application of the concept Open Educational Resources — OER, which
includes a free (or for a symbolic fee) multiple use, access, and distribution
of educational and research materials.In the European research and
education area contemporary Open Education concept is known as Open
Education Europa — OEE, andmeans an approach that is best described with
slogan Europe’s community for innovative education.
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What does the OER concept mean, what are its reflections on the
higher education system and the concept of lifelong learning, which
implications does OEE have on the development and training of Higher
Education in Serbia and implementation of ERA and EHEA standards,
what is strategically important in the process of European Integration, are
some of the issues that deserve a more detailed elaboration.

After theoretical determination and understanding of the significance
of the OER and OEE concept, it is necessary to briefly analyze the current
situation regarding the real representation of the open education initiatives
in the higher education system in Serbia.Namely, the question that arises is
whether and how many open education initiatives are taught in the curricula
of faculties and universities in Serbia. The starting methodological
framework in analyzing the above issues is the theoretical analysis of the
content, the deductive method, and the basic quantitative data analysis.

ERA AND EHEA - BRIEF OVERVIEW

Creation of the European Resaerch Area was launched by the
European Commission in 2000, seeking to overcome three major perceived
weaknesses: insufficient funding of research activities; lack of supportive
environment and using the results of research activities; and completely
fragmented activities and dispersion of sources (Komnenovi¢, 2005, p. 7).
The objectives of the ERA concept are definitely better coordination and
cooperation between research activities and policies at the national level,
under the umbrella of the European research policy, but also creatingarea
within which the knowledge, information and research results can to flow
freely, and the allocation of relevant resources can be much more optimal.

According to official data, the ERA evolves around six priorities:
“more effective national research systems; optimal transnational co-
operation and competition, including ‘optimal transnational cooperation
and competition’ and ‘Research Infrastructures’; an open labour market for
researchers; gender equality and gender mainstreaming in research; optimal
circulation, access to and transfer of scientific knowledge, including
‘Knowledge circulation’ and ‘Open Access’; international cooperation”
(EC ERA Progress Report 2016, 2017, p. 3).

The creation and development of European Higher Education Area
is known as the Bologna Process. The Bologna Declaration was signed in
1999 by ministers responsible for higher education from 29 European
countries. Many authors believe that the Bologna process can be seen as a
response to European institutions of higher education in the process of
globalization and technological development.

As some authors point out, “among the priorities of the Bologna
Process are: the adoption of a common framework for comparability of
qualifications and diplomas; the introduction of joint degrees study in all
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countries (two-stage study); introduction of the European Credit Transfer
System; introduction of European standards for quality assurance of
higher education; smooth movement of students and teachers within the
single European area, regardless of country / system from which it comes
and to which it goes; the inclusion of doctoral studies into a single system
EHEA and ERA,; the development of lifelong learning” (Komnenovic,
2005, p. 8).

So, according to official data, “it should be emphasized that Adult
Education is a subject of great interest to the European Union. A series of
reports over the last few years have made it clear that the EU has
considerable catching up to do in order to match the level of education of
other advanced economies. Alarmingly, one in five adults have low
literacy and numeracy skills, one in four have completed lower secondary
education at most and one in three have very low or no ICT skills.While
progress is being steadily made, considerably more work needs to be
done” (Directorate-General for Internal Policies, 2015, p. 11).

OPEN EDUCATIONAL RESOURCES AND REFLECTION
ON THE EDUCATIONAL SYSTEM

According to official data, based on the analysis of the representation
of modern educational resources, “as information technologies have become
more readily available, those involved in education have found that a vast
number of digital resources are available from many sources. Many teachers
are using the Internet in their courses and thus the amount of course content
available in digital format is growing. Yet, until recently, much of this
material was locked up behind passwords within proprietary systems. The
OER movement aims to break down such barriers and to encourage and
enable sharing content freely”” (CERI, 2007, p. 30).

Experts who support OER, highlight the following benefitsof this
modern approach to education: open access to content for educational
institutions and teachers, students and lifelong learners, etc; content is often
designedfor easy re-use in that open content standards and formats; the
availability of relevant applications, software, etc (OLCQOS, 2007, p. 20).

In its simplest form, according to Butcher, “the concept of OER
describes any educational resources (including curriculum maps, course
materials, textbooks, streaming videos, multimedia applications, podcasts,
and any other materials that have been designed for use in teaching and
learning) that are openly available for use by educators and students,
without an accompanying need to pay royalties or licence fees” (Butcher,
2015, p. 5).According to the views of many authors, “OER movement
originated from developments in Open (free) Learning, Distance Learning
and the broad context of a culture of Open Learning, Open Source, free
sharing and many others who have appeared at the end of the 20th
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century” (Mossley, 2013; Wiley, 2007). The OER has provided great support
for significant changes in education.lts transformative power lies in the easy
handling of digitized educational resources. What significantly differentiates
OER and other contemporary approaches to education is the existence of a
license. Thus, “an OER is simply an educational resource that incorporates a
licence that facilitates reuse, and potentially adaptation, without first
requesting permission from the copyright holder” (Butcher, 2015, p. 5).

According with that, OER concept include learning content, adequate
software to support the development and use of learning content and
intellectual property licences to promote open publishing of materials, as well
as the necessary ethical standards in this process (CERI, 2007, p. 30-31).

The concept of OER and the work of the OER movement “draw on
the principle of ensuring the right to education for all (as stated in the
United Nations’ Universal Declaration of Human Rights)” (Wilson-
Strydom, 2009). Therefore, according to Conole, “the OER movement
argues that educational materials should be freely available for learners
and teachers as a fundamental human right” (Conole, 2012, p. 112).

The importance of connecting teaching and learning practice with
ICT in education/eLearning/eEducation policies is now well recognised.
Nonetheless, making this connection meaningful and effective is far from
trivial. Blin and Munro argue that “although most institutions now have
technology infrastructure, easy-to-use virtual learning environments (VLES),
and learning management systems (LMSSs) in place, with a range of tools to
support the delivery and management of student learning, there is still
significant resistance from academics to adopting technology for teaching
and learning” (Blin, Munro, 2008). Concomitantly, there is a resistance to
the adoption of open education practices (OEP), which are defined by the
International Council for Open and Distance Education (ICDE) “as practices
which support the production, use and reuse of high quality open
educational resources (OER) through institutionalpolicies, which promote
innovative pedagogical models, and respect and empower learners as co-
producers on their lifelong learning path” (Conole, 2012, p. 112-113).

In contrast to traditional education OER concept offers different
possibilities to learners and teaching staff.

Given this, the transformative educational potential of OER revolves
around three linked possibilities: “1. Increased availability of high quality,
relevant learning materials can contribute to more productive students and
educators; 2. The principle of allowing adaptation of materials provides one
mechanism amongst many for constructing roles for students as active
participants in educational processes, who learn best by doing and creating,
not by passively reading and absorbing; 3. OER has potential to build
capacity by providing institutions and educators access, at low or no cost, to
the means of production to develop their competence in producing
educational materials and carrying out the necessary instructional design to
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integrate such materials into high quality programmes of learning” (Butcher,
2015, p. 13).

How important is the use of OER by the fact that the European
OER's record increase of users, the majority of this number is calculated
from several hundred thousand registered users and up to several million.
In the USA the number is much higher. In Serbia, the OER was inserted
into the Strategy of Higher Education by 2020, which is based on the
openness of Education (Milosevi¢, Milosevi¢, Radovi¢, 2015).

There are a number of initiatives in the field of higher education in
the European Union (both by organizations and by individuals) relating to
the promotion of public education available globally community learning
and teaching. Some of these initiatives are: Open Education Europa;
Miriada X, which was launched in Spain; iMOOC, which was launched
in Portugal; FutureLearn as a branch of the Open University and forum,
which were launched in the United Kingdom; Alison, and IREL-Open,
which were launched in Ireland; (...) Be the Engineer, which was
launched at the Architecture and Civil Engineering, University of Banja
Luka; Knowledge for All, which was launched by the University Library
"Svetozar Markovic" in Belgrade; The platform called Distance Learning
System (DLS), which was launched by LINKgroup company in Belgrade,
which has developed its own system of distance learning, with many of
courses (BAEKTEL, 2014, pp. 12-20).

OPEN EDUCATION EUROPA — NEW OPPORTUNITIES
FOR EUROPEAN HIGHER EDUCATION AREA

At the beginning it should clarify the concept of "openness" within
the open education concept. The concept of 'openness' in contemporary
open education is constantly evolving.

Namely, according to some attitudes, “open education is an umbrella
term under which different understandings of open education can be
accommodated. In Europe, and particularly in higher education, opening up
education does not refer exclusively to open educational resources or to the
availability of open access research in repositories. However, these two
aspects of education can and should be included in the broader concept of
open education” (Inamorato dos Santos, Punie, Castano-Munoz, 2016, p. 10).

In accordance with this opinion, it is important to emphasize the
goal of open education, which consists of widen access and participation
to everyone by removing barriers and making learning accessible,
abundant, and customisable for all. Open education offers multiple ways
of teaching and learning, building and sharing knowledge (lbid).

The use of Open Educational Resources has been developing fast
in Europe. According to official data, “it is clear that OER can offer many
benefits, including, longer term, the possibility of delivering education in
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a more effective fashion while keeping a close eye on cost” (Directorate-
General for Internal Policies, 2015, p. 11). In recent years, digital learning
resources globallyhave developed very well. In the European context, this
development was slower. The reasons that should be mentioned are
certainlymany different languages, different educational frameworks and
various aspects of cultural diversity. However, generally speaking, official
data point to the fact that “there is a predominance of material in English, due
to the considerable and sustained efforts of countries such as the USA (e.g.
MERLOT - Multimedia Educational Resource for Learning and On-Line
Teaching), Canada (EduSource — Canadian Network of Learning Object
Repositories), Australia (EDNA Online) and, on the European side, the
United Kingdom” (OLCOS, 2007, p. 31).

Open Education Europa is one of the most important OER
initiatives. It was launched by the European Commission, as part of the
European Consortium of Publicly Available Educational Programs.
Reasons for initiating the OEE initiative are follows. Namely, “every day
teachers, school leaders, researchers, organisations and students discover
new ideas and methods to make learning more effective, interesting and
motivating. This might have a small impact or change entire lives. But
rarely are those ideas shared and taken up by others. The European
Commission launched Open Education Europa to capture these ideas and
ensure that anyone from across the EU can find, discuss and learn how to
bring innovation to the world of education” (Open Education Europa,
https://www.openeducationeuropa.eu).

The significance of the OER concept and its initiatives, which
include OEE, is great for the European Higher Education Area— EHEA.
This assert, among other things, “Communication from the European
Commission to the European Parliament, the Council, the European
Economic and Social Committee and the Committee of the Regions,
called Opening up Education: Innovative teaching and learning for all
through new Technologies and Open Educational Resource” (COM
(2013) 654), which sets out a “European agenda for stimulating high-
quality, innovative ways of learning and teaching through new
technologies and digital content. ‘Opening up education' proposes actions
towards more open learning environments to deliver education of higher
quality and efficacy and thus contributing to the Europe 2020 goals of
boosting EU competitiveness and growth through better skilled workforce
and more employment”(COM (2013) 654).

Thanks to OER, a large number of teachers and education
institutions can now reach better opportunities for education. Cooperation
between learners, educators, researchers and institutions thereby is
continually improving (COM (2013) 654).

The most prominent examples of use OEE initiative, in terms of
the existence and application platforms and repositories for Open
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Educational Resources are: “OER Repository and Open E-books — at
Open AGH e-textbooks, AGH University (Akademia Gérniczo-Hutnicza)
in Poland (Name of the initiative: Open AGH e-textbooks); Open
Courseware, free online courses — at OpenLearn, The Open University in
United Kingdom (Name of the initiative: OpenLearn); OER repository —
at Canal-U, Centre National de la Documentation Pédagogique in France
(Name of the initiative: Canal-U); Regional OER platform — at N/A in
United Kingdom (Name of the initiative: OER Wales); OER repository —
at Open Sverige, Karlstad University in Sweden (Name of the initiative:
Open Sverige); OER Repository — podcasts — at Multimedia Kontor
Hamburg in Germany (Name of the initiative: PodCampus); OER
Repository — at Jozef Stefan Institute in Slovenia (Name of the initiative:
VideoLectures.net); OER Repository — at Dutch Ministry of Education in
The Netherlands (Name of the initiative: Wikiwijs Textbooks Square)”
(Lazeti¢, Souto-Otero, Shields, 2015, pp. 34-41).

THE POSSIBILITIES FOR APPLICATION OF OER AND OEE
CONCEPT IN THE EDUCATIONAL AREA OF SERBIA, IN THE
CONTEXT OF FULFILLMENT OF ERA AND EHEA STANDARDS

Serbia is a full member of the Bologna Process / European higher
education area since 2003 (initially as Serbia-Montenegro).

For the implementation and development of the OER concept and
all its initiatives, which include in the first place the OEE initiative, at the
national level, it is necessary to obtain adequate legal conditions. The
starting point for the application of the OER concept in Serbia is the
Strategy for Education Development in Serbia 2020 (hereinafter:
Strategy), (Official Gazette of the Republic of Serbia, No. 107/2012),
which is based on the openness of education.

In the first part of the Strategy it is stated that circumstances
arising in the environment of the Republic of Serbia, especially in the
European Union, make clear that the country needs a very thoughtful,
organised and high-quality development of education because it is one of
the key conditions for the development of Serbia towards a society based
on knowledge and capable of providing good employment opportunities
to the population. These circumstances call for a harmonisation of the
education system in the Republic of Serbia with the European educational
area (The Ministry of Education, Science and Technological Development of
the Republic of Serbia, 2012, p. 13).

Strategyprovides answers to the following questions:

“1) What can and should be the system of education in the
Republic of Serbi like, by 2020 and beyond — a vision of desirable yet
possible future state — so it could best meet the life and development
needs of the citizens of the Republic of Serbia and the society on the
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whole by and after 2020 (the time horizon is marked as “2020 +”) and
continue to grow in the correct direction in the very long term? (...)

4) In which ways the education system in the Republic of Serbia
can become (a) a competent part of the European area of education,
especially the higher one, and (b) attractive for international cooperation
and the provision of educational services (especially in higher education)
in the direct environment of Serbia, in the Western Balkans and in
Southest Europe?

Strategyshould fulfill two main roles: it is (a) an integrated framework
(basis) for the design of key laws, regulations and other regulatory
instruments for the operation and development of education in the Republic
of Serbia, and (b) the main strategic instrument by which the education
system in the Republic of Serbia is efficiently and acceptably translated
from the present to the desired and achievable state by 2020 and beyond”
(The Ministry of Education, Science and Technological Development of
the Republic of Serbia, 2012, p. 13-14).

A special part of the Strategy is dedicated to the purpose that in the
educational area in Serbia is fully implemented ERA and EHEA
standards. Namely, in accordance with the tendencies of the Strategy, the
higher education will continue to adapt its work, development and
behaviour to the principles on which the EHEA and the ERA are based.

Given that the Strategy focused on targets to be achieved in the
period up to 2020 in the educational area of Serbia in general, and that the
results of the planned activities are not always compatible with the initial
plans, it is not superfluous to make a brief overview of the actual situation
of fulfillment of certain ERA and EHEA standards, given in the National
Report regarding the Bologna Process implementation, for the period
2012-2015, which refers to Serbia.

In National Report regarding the Bologna Process implementation
2012-2015 — Serbia (contributors to the Report: Department for Higher
Education of the Ministry of Education, Science and Technological
Development), it was pointed out that Serbia is an active and successful
participant in numerous European projects of students and staff mobility,
reform and modernization od Higher education and scientific cooperation
TEMPUS, Erasmus Mundus, Marie, Curie Action, CEEPUS, IAESTE, Fund
for young talents of the Republic of Serbia, FP projects and numerous
bilateral projects. The expectations are that participation in programme
Erasmus+ and Horison 2020 will continue in the same way (chapter 7.4.2.1.
of the Report) (EHEA introductory material, http://www.ehea.info/
cid101594/serbia.html).

In chapter 7.10. of the Report, on the question “Do any higher
education institutions (HEIs) in your country offer massive open online
courses (MOOCs)?”, the answer in Report is “No”. In chapter 7.11.1. of
the Report, on the question “Which are the main regions of operation for
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student mobility?”, the answer in Report is “EHEA and North Africa”.
Also, in chapter 7.11.9. of the Report, on the question “Which are the
main regions of operation for international cooperation in research?”, the
answer in Report is “EHEA and China specifically” (EHEA introductory
material, http://www.ehea.info/cid101594/serbia.html).

From all of the above, it can be concluded that there are opportunities
for the application of OER and OEE concept in the educational area of
Serbia,that both the concept and other initiatives of the Open Education
recognized as an essential approach to the further development and
modernization of higher education and lifelong learning in Serbia, that the
acceptance and implementation of the ERA and the EHEA standards are
provided by the highest legislative acts at the national level, and that the
strategic framework specified objectives in this domain, as well as ways of
their realization.

For the first three years of the implementation of the Strategy, which
can be seen in National Report regarding the Bologna Process
implementation 2012-2015 which refers to Serbia, some of aspects ERA and
EHEA standards (in this primarily refers to the OER concept and its
initiatives - in this case OEE) have not yet been implemented, and the
implementation of these contemporary approaches in education is expected
in the future.

PARTICIPATION OF THE OER AND OEE INITIATIVES
IN THE FIELD OF HIGHER EDUCATION IN SERBIA

The Open Education Initiative, which has become more represented
in the higher education system in Serbia in the past years, is the Distance
Learning System - DLS. DLS is a type of modern approach to education,
and is a form of learning based on the application of ICT, and includes,
among other things, the physical distance between students and teachers, an
organization that provides teaching content in electronic form, and (mostly)
interactive implementation of teaching through information technology.

The representation of the DLS concept in the higher education
system in Serbia can best be seen by analyzing the number of accredited
DLS study programs at faculties and universities in Serbia. The analyses
presented below are tabulated on the basis of the official data of the
Commission for Accreditation and Quality Assurance (CAQA), and
include all current study programs, such as those that have not yet entered
the re-accreditation process, and those who successfully completed the
process. Analyses were updated by CAQA as of October 13, 2017. The
starting methodological framework in analyzing the above issues is the
theoretical analysis of the content, the deductive method, if the basic
quantitative data analysis.
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Table 1. Representation of DLS study programs at faculties
and universities in Serbia

Universities in ~ Faculties in In total
Serbia - Serbia
studies at the
university

DLS — Bachelor’s degree 10 19 29
DLS — Master studies 4 9 13
DLS — Basicprofessionalstudies / 2 2
DLS 14 30 44

Source: CAQA, 2017, pp. 5-60.

If we look closely at the data displayed, the following is noted:

The total number of accredited DLS study programs at universities
in Serbia is 14, while the total number of accredited DLS study programs
at universities in Serbia is double the size, and it is 30. At the level of all
faculties and universities in Serbia, regardless of the educational field,
type and type of ownership structure (whether it is the founder of the state
or it is privately owned), the total number of accredited DLS study
programs is 44. Of the total number of accredited DLS study programs, 29
are accredited in Bachelor’s degree, 13 are accredited to Master studies,
while only two DLS study programs are accredited in Basic professional
studies.

If we compare the total number of accredited DLS study programs
(44) with the number of universities (18), faculties (around 140) and all
study programs that follow the concept of traditional (classical) education
(over 1,770), it is perceived that for the introduction the DLS concept in
some study programs was decided by very few faculties/universities,
whereby institutions choose for accreditation mostly one or two study
programs on the level of the whole institution.

CONCLUSION

Serbia, as well as other participants of the Bologna process, in
recent years actively working on establishing a national qualifications
framework that comply with the general framework of qualifications for
the EHEA, then, the quality assurance system in accordance with the
European Standards and Guidelines for Quality Assurance in the EHEA
and fair recognition of qualifications and diplomas in accordance with the
Convention on the recognition of qualifications by Council of Europe and
UNESCO (Lisbon Convention).

What is certainly important for the Serbian educational area,
especially for Higher Education, is the development, introduction of new
and further implementation of a small number of existing initiatives from
the OER concept, in which primarily refers to the initiative - Open
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Education Europa.This is fully according with the framework that
provides Strategy for Education Development in Serbia 2020, whose
objectives are that higher education, its work, development and behavior,
further harmonize to the ERA and EHEA principles and standards.

The numerical values obtained by analyzing the representation of
the DLS concept as the only OER (OEE) initiative actively applied in the
area of higher education in Serbia, point to the conclusion that the open
education initiatives for the moment in the higher education system are
very modest, and that it is necessary to work on their wider application
and continuous development.

Namely, to accept innovations in the field of education, a very
powerful influence has a system of values in a particular society, then a
cultural moment as well as a motivational aspect.The decision for a
certain approach, in this case in the education system, is not conditioned
only on the comparative aspect of the good and bad sides of an approach,
but also on the readiness of society to understand the benefits of a
particular model of teaching and learning, and in accordance with that
assessment and apply it.
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OTBOPEHO OBPA3OBAIBE Y EBPOIIN -
MOI'YRHOCTU 3A YHAIIPEBEILE OBJIACTH
BUCOKOI OBPA3OBAIbA Y CPBUIUN

Jesena MaTnjameBnh-OﬁpaLmBnhl, Boxugap Banosuh?, Mean Joxcnh?
Mpuspenna akanemnja, [IpaBrn dakynter 3a npuspeay u npasocyhe, Hosu Car,
CpOuja
2Yuusepsuter y Beorpany, ®akynrer 6e36emnoctu, beorpax, Cpbuja

Pe3ume

Mebhy mwseBnMa yjenumene EBporie je cTBaparme €BPOICKOT JPYIITBA 3Hama Koje
nouyrBa Ha aBa cryba — EBpolickoM mpocTopy HMCTpakuBama M EBpOICKOM mpocTopy
BHCOKOI' 00pa3oBama. IDHXOBO oCTBapuBame HMMa IIOCEOHO CTPaTelIKO MECTO Y
eBponHTerpanyjama. Mehyrum, npeno3HaBame 3Ha4aja KoHuenTa OTBOpeHH 0Opa3soBHH
pecypcu (Open Educational Resoursces — OEP) u meropux Haj3acTyIUbEHHjUX HHHLIH-
jaTHBa — BeoMa je BakaH CErMEHT yHarpelerma obnacTu BUcokor oOpasoBama y Cpouju.
HajBaxxunju pasnor 3a npumeny OEP-a jecte To mTo ynorpeba JIMIIEHIMPAHHUX €Iy-
KaTUBHUX MaTepHjajia OTBOpeHOr Trma (0e3 HaKHa/e WK Y3 CUMOOIMYHY HAKHAY) HMa
OrpOMaH MOTEHIIM]j A J1a IONPHHECE MTOO0JBIIAKY KBATUTETA U e(pUKACHOCTH 00pa3oBama.

VYnotpeba OEP-a 6p3o ce paseuja y Epormu. JacHo je ma OEP Moxe na monymu
MHOTO TNPEHOCTH, YKJbYdyjyhH, gyropodHo rirenano, MoryhHOCT mpyskama oOpasoBarba
Ha jefaH eUKACHUjH M PAlMOHATHH]H HA4YMH, NMajyhy y BHIy TPOLIKOBE 00pasoBamba.
OtBopeno o6pasoBame y EBponm (Open Education Europa — OEE) jenna je ox HajBax-
anjux OEP unHMnmjatvBa, Koja je MOKpeHyTa on cTpaHe EBporcke kommchje, Kao Ieo
EBporckor koH30puHjymMa jaBHO JOCTYIHHX 00pa3oBHUX mporpama. Cpbwuja je ox 2003.
TOJMHE IyHONpaBHH wWwiaH Bonomckor mporeca / EBpornckor mpoctopa BHCOKOT 00pa-
30BambA.

Tlonazna tauka 3a mpumeny OEP konmenra y Cpbuju jecte Ctparermja pasBoja
obpazoBama y Cpbuju 10 2020. ronunae. Moxke ce 3aKJbYUUTH J]a TIOCTOj€ OUTHYHE MO-
ryhHoctu 3a npumeny OEP n OEE konuenTa y o6pa3oBHoM npoctopy Cpbuje, kao OHT-
HMX TPHCTYINA 3a JajbU Pa3Boj M MOJEPHH3ALMjy BHCOKOT 00pa3oBarba M J0KHBOTHOT
yuema y Cpouju. Melhyrum, npakca y npumeru OEP u OEE konuenra y CpOuju paznm-
Kyje ce y OTHOCY Ha JIeKJIapaTHBHH MPHUCTYN AaT y CTpaTeruju.

INotnyna npumena caspemenux npucryna (OEP, OEE wutxn.) y oOpa3oBHOM mpocTopy
Cpb6uje unak ce ouekyje y oyayhHocTn.

MunmmjatBa oTBOpEHOT 00pa3oBama Koja je y CHCTEMY BHCOKOT 0o0pa3oBama y
CpOwuju mocieAlBMX TOANHA TI0CTalla CBe 3acTyrubeHnja jecte Distance Learning System
— JUIC. 3acrymsenoct JUJIC koHIenrta y cucteMy BHCOKOr oOpaszoBawa y CpoOuju
carjefaHa je y paagy Ha OCHOBY aHaim3e Opoja akpeamroBanux JIJIC crymmjckmx
nporpama Ha QakynternmMa W yHuBepsuretuMa y CpOuju. Hymepmuke BpeqHoCTH
nobujere anamzoM 3actyrubeHocTH [1JIC koHnenTa xao jenuae OEP (OEE) nammjartise
KOja ce aKTHBHO NPHMEYje Y IPOCTOPY BUCOKOT oOpazoBama y CpOuju — ymyhyjy Ha
3aKJby4aK Ja Cce MHHIMjaTHBE OTBOPEHOT 00pa30Bama 3a cajila y CHCTEMY BHCOKOT
o0pa3zoBama BeOMa CKPOMHO MHpHMEHbYjy, T€ 1a je HEONXOJHO PajJUTH Ha HUXOBO]
IIKPO]j MPHUMEHHU U HENIPECTAaHOM PasBOjy.



