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Abstract

The education becomes a necessity, rather than an option. In addition, the
competition in the knowledge and education market is increasingly stronger. In this
respect, educational institutions begin to operate as entrepreneurial organizations, with
a strong tendency towards the internationalization of their business activities.
Educational franchises become global trend, bearing in mind that they are focused not
only on achieving business goals, but also on achieving social goals, such as education
and dissemination of knowledge. Despite numerous literature about franchising, the field
of educational franchising is still insufficiently researched. The aim of the paper is to
point out the importance of educational franchising and its role in the
internationalization of education, both in the sector of formal and in the sector of non-
formal education, and to determine the influence of internal factors from the domain of
age, size and areas of providing educational services on the internationalization of
educational franchises.

Key words: educational franchising, internationalization, internal factors,
franchisee, franchisor.

EAYKATUBHU ®PAHIINU3UHI KAO CTPATETHJA
NHTEPHAIIMOHAJIM3ALMUJE OBPA30BAIbA

AmncTpakT

OOpa3oBame CBe BHINIE II0CTaje HYXKHOCT ymMecTo u3bopa. Y3 To, CBe ce BHIIE
3a0IITpaBa KOHKYPEHIMja M Ha TPXKHIUTY 3HaKba M 00pasoBama. Y TOM CMHCIY,
00pa3oBHE MHCTUTYIMje TOUYHIbY Aa (yHKIMOHHUITY Kao NpeLy3eTHHYKe OpraHu3anyje,
y3 HarjalmeHy TEHACHIHMjy Ka HWHTEPHAIJMOHAIM3ALMjH TOCIOBHUX aKTHBHOCTH.
EnykatuBHE (paHImm3e nocTajy rio0aiHu TpeH, nMajyhil y BHIY 1a Cy yCMepeHe He
caMo Ha OcCTBapeme NMpOoMHUTHHX LH/beBa Bell M APYIITBEHHX LH/BEBA KA0 ILITO CY
o0pa3oBame U IIMPEHE 3Hama. YIPKOC OpOjHO] JIUTEpaTypu Ha TeMy (ppaHIIN3HHTA,
eyKaTHBHH ()PAHILIM3MHT je jOIll YBeK HEOBOJFHO MCTpakeHa obnact. b paza je na
ce yKaxe Ha 3Ha4aj CAyKaTUBHOI (DPAHIIM3UHTA W HETOBY YIOTY Yy HHTEpHa-
LMOHATIM3ALMjH 00pa3oBaba, Kako y CEeKTopy (HOPMATHOT TaKo U y ceKTopy Hedop-
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MaJHOT 00pa3oBama, Te Ja Ce yTBPIH YTHIAj YHYTPAIIBUX (akTopa U3 JOMEHa CTapo-
CTH, BEIMYMHE M 00JacTH I0CIOBamka Ha MHTEPHAIIMOHAIN3AIM]Y eqyKaTHBHUX (paH-
Mmu3a.

Kibyune peun: emykaTuBHH (paHIIN3UHT, HHTEPHAIIMOHATIM3AIH]a, HHTEPHU
(haxTopH, KOpUCHUK (paHIIM3e, faBajall (paHIIU3e.

INTRODUCTION

Contemporary  business  conditions impose the need for
internationalization in the field of education. Actually, educational
institutions begin to operate as entrepreneurial organizations, while
knowledge is observed as any other goods that is the subject of exchange on
the market, in this case, on the knowledge market. International education
is closely related to franchising, while educational franchises are becoming
a global trend. Despite the extensive literature on the subject of franchising,
there are still not enough studies about educational franchising. Therefore,
the aim of this paper is to point out the importance of educational
franchising and its role in the internationalization of education (both in the
sector of formal and in the sector of non-formal education), and to
determine the influence of internal factors from the domain of age, size and
areas of providing educational services on the internationalization of
educational franchises.

In this paper, we will try to prove the hypothesis that the size of an
educational franchise system has a positive impact on internationalization,
namely that there is a strong and statistically significant positive correlation
between the size and the internationalization of an educational franchise
system. In addition, the other hypothesis is that the age of educational
franchise system positively affects the internationalization, namely that
there is a strong and statistically significant positive correlation between the
age and the internationalization of the educational franchise systems. The
size of an educational franchise system is observed through the total
number of franchise units, while the age of an educational franchise is
observed through the number of years in franchise business. Another
assumption is that the area of providing educational services affects the
internationalization, namely, there is a difference in the internationalization
of educational franchise systems in various fields of educational services.

The study is designed in a manner that in the first part of the study
we explain the concept, and we point out the importance of educational
franchising as a strategy for the internationalization of educational
institutions. The second part of the paper deals with the concept of non-
formal ie. non-academic educational franchising, while explains concepts
of "shadow education" and learning centers, and indicates the differences
between them in order to to show the importance of educational franchises
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in the internationalization of the non-formal education programs. In the
third part of the paper, we indicate the impact of internal factors (from the
domain of the size, age and areas of providing educational services) on the
internationalization of educational franchising systems. In fact, the third
part of the paper focuses on the correlation analysis between the size of the
educational franchise system and the number of international franchise
units, as well as the correlation analysis between the age of the educational
franchise system and the number of international franchise units. In
addition, we will analyze whether there is a difference in internationalization
between the educational franchises from different areas of providing
educational services.

EDUCATIONAL FRANCHISING —
STRATEGY FOR INTERNATIONALIZATION OF EDUCATION

In terms of globalization, educational franchises become a growing
phenomenon (Altbach, 2012). Actually, due to the development of modern
information and communication technologies and the increasing
interconnectedness of the world economy, education begins to follow the
conventional path of internationalization, as well as enterprises (Altbach,
2002; Hira, 2003). Education and knowledge become the goods that are
the subjects of the international trade. In order to build a set of required
skills, consumers 'buy' education and knowledge from the multinational
corporations or academic institutions that operate as entrepreneurial
organizations (Altbach, 2002). The term internationalization of education
is often used to describe one or a combination of the following activities:
international mobility of students and teaching staff between countries,
internationalization of the curriculum of higher education, international
connection of research and open learning programs, bilateral, regional
and international recognition of higher education qualifications (Herman,
2004). However, the internationalization of education is not simple, given
that the topics that are relevant for students in one country may be
irrelevant for students in another country. Also, it is very difficult to
control the key elements of the curriculum and pedagogical philosophy
(Altbach, 2002). Because of this, franchising can be seen as a response to
the challenges in internationalization of education.

International education (or transnational education) is often associated
with educational institutions and programs franchising. Educational
franchising is similar to the business franchising, although it has its own
specificities. The literature does not pay so much attention to the educational
franchising as to the business franchising (Yorke, 1993). Characteristics
of business format franchising, referring also to the educational franchises
are as follows (Adams & Prichard Jones, 1990): franchisor has a market-
tested product or service (in this case an academic or tutoring program),
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franchisee operates under the franchisor's brand, franchisee operates in
accordance with the franchisor's standards, and franchisee pays a fee to
the franchisor.

Educational franchises are an excellent method for starting a
successful business along with provision of assistance to young people in
order to make changes in their lives. As education becomes a necessity rather
than an option, educational franchises gain more importance. Educational
franchises include the provision of services to students of all ages, starting
from educational services for children (education through entertainment), to
tutoring and preparation for tests as well as business training. Some of the
educational franchises can be run from home, while other, such as centers
of learning, require renting an appropriate place for providing the tutoring
services. With annual revenue of $ 40 billion, the sector of education
franchises is a mature sector with the ability to motivate entrepreneurs to
invest. It is expected that educational franchises will grow at a rate of 5%
annually over the next 5 years (Franchise help, 2016).

The franchising in education appears most often in the form of
academic franchising ie. franchising in the sector of formal education
(franchising programs at the undergraduate, master and doctoral studies),
and franchising in the sector of non-formal education (tutoring and
supplementary education of children and adults of all ages). The key
difference between the academic and non-formal educational franchising
is that academic institutions sell franchises of academic programs, while
organizations of non-formal education sell franchises of tutoring and
supplementary education programs. Given that the data from empirical
research are related to organizations of non-formal education engaged in
franchising, the paper will focus on that type of educational franchising.
The aspect of academic franchising will be elaborated in more detail in a
future research.

FRANCHISING IN THE SECTOR OF NON-FORMAL EDUCATION:
FROM "SHADOW EDUCATION" TO LEARNING CENTERS

Franchising in the sector of non-formal education is considered as
a form of supplemental education and can appear in different forms. One
form of educational franchising in the sector of non-formal education
includes individual lessons which are held by tutors in their homes.
Alternatively, group classes or online classes can be organized (Bray &
Lykins, 2012, p. 1). Unlike traditional education, which is considered a
tool for equalizing children from different social classes in education, this
supplemental education can deepen the educational gap between them.
This, in particular, bearing in mind that richer families can provide
supplemental education for their children, while poorer families are not in
a position to do so (Southgate, 2009). Moreover, tutoring can lead to
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inefficiencies in the education system. The situation in which teachers do
not make enough efforts in their regular classes in order to save energy for
private tutoring classes is particularly problematic (Bray & Lykins, 2012, p.
1). However, an increasing number of families point out that regular schools
do not comply with their expectations, so private supplemental tutoring
exceeds the educational gap and promote and maintain a competitive
advantage for their children (Bray & Lykins, 2012, p. 1). Essentially, there
are two key factors which encourage the development of tutoring and
supplemental education. First, studies have shown that an increasing number
of parents have a proactive attitude towards their children's education
(Davies, Aurin & Quirke, 2002; Lareau, 2002). Second, an increasing
number of children decide to study, so parents believe that they can be better
prepared for college by using supplemental education (Aurin & Davies,
2004).

If we analyze European countries, there are high rates of tutoring in
the South Europe, starting from Greece and Cyprus. In Eastern Europe, the
growth of tutoring is also noticeable, especially in the former Soviet
Republics, where the key driver of this phenomenon was the reduction of
teachers' salaries, which led to the fact that they look for additional sources of
income (European Commission, 2011, p. 24). In Lithuania, 62% of the
interviewed university students have pointed out that they attended additional
classes during the last year of high school. In Slovakia, 56% of students
indicated that they had private tutoring. Also, there is a long tradition of
private tutoring in Western Europe. In Austria, around 20% of parents pay an
additional tutoring for their children (European Commission, 2011, p. 13). In
Northern Europe, private tutoring is the least represented, given that in the
Scandinavian countries, students have additional classes within the formal
public education. Certainly, there may be differences among countries in the
same part of Europe, but also within a single country, particularly when it
comes to comparisons between rural and urban areas. Tutoring is more
prevalent in urban areas. For example, in Romania, 27% of children in urban
areas had private tutoring compared with only 7% in rural areas (European
Commission, 2011, p. 25). In Japan, case studies have shown that students
use their free time for additional classes, due to the fact that they compete
with other students in a very selective education system in order to manage to
enroll in prestigious universities (Southgate, 2009). From the students who
study at prestigious universities, more than 60% participated in the “shadow
education” for a year after high school. Attending a prestigious university
largely determines the possibility for employment (Southgate, 2009).

"Shadow education" is a form of tutoring, which is a global
phenomenon (Mori & Baker, 2010). This concept follows the curriculum of
the public school system and usually includes support of individual tutors for
doing homework and preparation for tests (Stevenson & Baker, 1992; Bray,
1999; Baker et al., 2001). Stevenson and Baker (1992) have established the
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term “shadow education”, by which they wanted to emphasize that this kind
of education follows the formal education as a shadow, in terms of curricula
and exams, but remains virtually unnoticed. "Shadow education™ still
receives little attention by researchers and authors and a very small number
of studies deals with the analysis of this concept of education (Southgate,
2009). The use of "shadow education* varies, but even in countries where it
is used the least, about 20% of students pointed out that they had additional
classes during their education (Baker et al., 2001). The phenomenon of
"shadow education" appears more and more in Europe (European
Commission, 2011, p. 17). For example, Murawska and Putkiewicz (2006)
investigated 849 students at the first year of studies in 2004/05 in Poland, and
49.8% of them emphasized that they have had private lessons.

While "shadow education” continues to gain the importance, there
is also a new kind of non-academic educational franchising in the form of
learning centers that offer a variety of educational services. Learning
centers are educational centers that encourage learning and strengthen
students skills. In learning centers, students can acquire both general
education and education in specific areas of interest. In addition, teachers
provide comprehensive support to their students in learning. The educational
materials for students, both printed as well as electronic, are available in
learning centers. These educational materials encourage autonomy in
learning (OnHand Schools, 2016). Franchising is a very suitable model for
learning centers, due to the fact that it offers centralized control of the
creation and delivery of educational services, while giving individual
franchisees the freedom to adapt services to local needs. In fact, franchising
makes tutoring become a much more entrepreneurial-oriented area, with
long-term goals. The experience in the field of education is not necessary
for buying tutoring franchise, because franchisees should not be educators
and teachers, but managers. In fact, teachers are considered as undesirable
franchisees, because they lack the entrepreneurial spirit. Learning centers’
franchises develop their own curriculum and evaluation, rather than taking
them from the regular education system, as in the case of "shadow
education”. Based on the knowledge assessment test, these franchises
distribute students in the program regardless of the learning material in their
schools.

Learning centers usually have “education director" and "business
director”. "Education director" is intermediary among parents, tutors and
students and he/she is often responsible for ensuring the integrity of
the implemented program. "Business director" is responsible for the
administrative aspects of running a business, including the budget, promotion
and recruitment. Education director is usually set by the franchisor, given that
he/she is responsible for guaranteeing the quality of education and the
preparation of regular periodic reports that are sent to the franchisor. On the
other side, business director should be a connoisseur of the local market, and
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he/she is usually employed by the franchisee, but with the franchisor's
approval (Aurin, 2006). "Shadow education” and learning centers are
different in many aspects, but the following key differences that support the
fact that learning centers are more suitable for franchise business have been
stressed (Aurin & Davies, 2004):

1) Short-term wversus long-term goals. In essence, the "shadow
education" is focused on the immediate, short-term goals.
"Shadow education™ is oriented on specific goals and objectives:
student should pass the upcoming test or achieve higher scores on
the exam. In contrast, learning centers spread "skill building"
learning model. In essence, learning centers offer a full
complement of regular schools in comparison to "shadow
education".

2) Development of independent curriculum. "Shadow education”
typically uses school material (hotebooks, books and tests) that
students receive in formal schools. In contrast, learning centers
develop their curricula, textbooks and knowledge tests.

3) Expanded services. Individual "shadow educators” are specialized
in certain areas and they work with a limited humber of students.
In contrast, learning centers offer a wide range of services for
students of different ages, from pre-school to adult education and
training courses for requalification.

4) Investments and infrastructure. "Shadow educators™ enter and exit
the educational market with little or no investment. Their business
is based on recommendations from a friend, family member or
current or former students. In contrast, learning centers attract
individual entrepreneurs who expect a full-time job from which
they will be able to support themselves in the coming years. The
initial investment for learning centers franchises is about $50,000
up to 75,000, depending on the franchise.

METHODOLOGY

Educational franchising increasingly gains importance, especially
because it contributes to the dissemination of knowledge and access to
education. However, this is still an insufficiently researched area. In this
regard, the paper is devoted to the analysis of the franchise concept in the
sector of education and factors that affect the internationalization of
educational franchises. The aim is to highlight the relationship between
the franchise systems’ size, ages and areas of providing educational services
and their tendency towards the internationalization. The paper starts from
the following hypotheses:

H1: The size of the educational franchise system has a positive
statistically significant impact on the franchise system internationalization.
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H2: The age of the educational franchise system has a positive
statistically significant impact on the franchise system internationalization.

H3: The educational franchise system’s area of providing educational
services has an impact on the franchise system internationalization.

The empirical research is conducted by using secondary data
obtained on the basis of a list of global franchises that are ranked each
year on the website of Entrepreneur magazine. On the list of Entrepreneur
magazine for the year 2015 there are even 72 franchises in the field of
education, pointing to the importance of educational franchise globally
(Entrepreneur, 2015). For each of these educational franchises the database
contains information relating to the educational franchise systems’ size,
age, internationalization, area of providing educational services and also
information about the amount of necessary investments, initial fees and
royalties, as well as data on the duration of the franchise agreement. The
analysis of empirical research results is conducted by using a SPSS
Statistics 20 software package. The statistical techniques used in the paper
are correlation analysis and Kruskal Wallis test. Correlation analysis
examines whether there is a link between certain variables, as well as the
direction and strength of these relationships. We used Kruskal Wallis test
to determine differences in preferences towards internationalization between
educational franchise systems from various areas of providing educational
services.

RESULTS AND DISCUSSION

Despite the fact that the interest for franchising grows and the
importance of franchising in education is noticed, there is still a small number
of studies that analyzes educational franchises. Even fewer studies have been
devoted to the educational franchises internationalization. Therefore, the
paper focuses on the educational franchises internationalization in order to
highlight the importance of franchising in the education sector and the
possibility of franchising systems' international expansion. Considering the
fact that the possibility of franchising system's internationalization is
influenced by numerous factors, both internal (factors from the domain of
franchise system's internal characteristics) and external factors (factors
from the franchise system's external environment), the aim of this study
isto determine the relationship between internal factors and the
internationalization of educational franchises.

There are 72 educational franchises on the list of franchises on
Entrepreneur magazine's website. There are even 20 educational franchises
on the list of Top 500 Franchise in 2015 (Entrepreneur, 2015). This means
that educational franchises account for 4% of total franchises ranked on the
Top 500 Franchise list for 2015. If we consider that franchises on this list are
classified into 17 categories (education, automotive, business services,
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children’s products & services, financial services, food, health care, home
improvement, hotels & motels, maintenance, personal-care businesses, pet
businesses, recreation, retail, service businesses, tech businesses, training),
and that the franchising sector in education is one of the latest trends in
modern business conditions, we can conclude that its importance is
recognized globally. Table 1 shows a list of educational franchises that are
ranked on the list of Top 500 Franchise for 2015.

Table 1. Educational franchises which are ranked on the list of Top 500
Franchise for the year 2015

Education franchise Franchise 500 - Rank
Kumon Math & Reading Centers 20
Eye Level Learning Centers 68
Mathnasium Learning Centers 86
Club Z! In Home Tutoring Services 116
Tutor Doctor 156
High Touch- High Tech 183
Sandler Training 189
JEI Learning Centers 198
School of Rock 205
Dale Carnegie Training 228
LearningRx 268
Huntington Learning Centers 301
Young Rembrandts Franchise Inc. 312
KidzArt 320
The Little Gym 366
Above Grade Level In-Home Tutoring 398
Engineering for Kids 409
Mad Science Group Inc. 471
Drama Kids Int'l. Inc. 479
Abrakadoodle 498

Source: Adapted by the authors based on data from the Entrepreneur magazine website

Although the oldest educational franchise is expanding through its
franchise units for 58 years, almost half of educational franchise began its
franchise business after 2009, more precisely 43% of the total number of
educational franchise from the list. This data can be related to the fact that
franchising is a good response to the financial crisis, bearing in mind that
this is the safest mode of entry into entrepreneurship (Portal ideja za
poduzetne, 2014). The average age of educational franchise system is
12.6 years. Positive Skewness® value (1.647) indicates that most educational
franchise began its franchise business less than 12.6 years ago. Positive
Kurtosis® value (2.951) indicates that there are more results accumulated

! Skewness — measure of distribution asymmetry
2 Kurtosis — measure of distribution homogeneity
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around the center of the distribution. When it comes to the total number
of franchise units, the range is from 1 to 25,386 franchise units. On average,
educational franchises have 469 franchise units. Positive Skewness value
(8.423) indicates that most educational franchise has less than 469 franchise
units, while a positive Kurtosis value (71.268) shows that there are more
results accumulated around the center of the distribution. The number of
international franchise units is in the range from 0 to 23,575. The average
number of international franchise unit is 355. Positive values of Skewness
and Kurtosis indicate that most educational franchise has fewer than 355
international franchise units and that the results are accumulated around the
center of the distribution. In a normal distribution, Skewness and Kurtosis
are equal to 0, but in the social sciences that is very rare (Table 2).

Table 2. Descriptive statistics

N Min Max Mean Std. Skewness Kurtosis
deviation
Number of yearsin 72 1 58 1260 12,059 1.647 0.283 2.951 0.559
franchise business
Total number of 72 1 25,386 469.36 2,985.117 8.423 0.283 71.268 0.559
franchise units
Number of 72 0 23,575 354.72 2,775.809 8.478 0.283 71.921 0.559
international
franchise units
Source: Authors’ own calculations by using SPSS software

Educational franchising is considered to be newer, but certainly
growing industry. This is corroborated by the fact that there are five
educational franchises on the Top 75 New Franchises list, on which the
best franchises that started their business in the last 5 years (since 2010)
are ranked. On the other hand, there are 3 educational franchises on the
list Fastest Growing Franchises (102 franchises), on which the fastest
growing franchises, measured by the number of newly opened franchise
units in the last 2 years, are ranked (Table 3 and Table 4).

Table 3. Educational franchises on the list Top New Franchises

for the year 2015
Franchise Rank - Top New Franchises
Engineering for Kids 10
Best in Class Education Center 38
British Swim School USA 41
Genius Kids 43
Grade Power Learning 74

Source: Adapted by the authors based on data from the Entrepreneur magazine website
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Table 4. Educational franchises on the list Fastest Growing Franchises

for the year 2015
Franchise Rank - Fastes Growing Franchise
Mathnasium Learning Centers 37
Engineering for Kids 78
School of Rock 85

Source: Adapted by the authors based on data from the Entrepreneur magazine website

The total investment for buying the educational franchise can
range from 3,500% in the case of Chess Math Tutoring Center, up to
4,238,875% in the case of Pinnacle Montessori. The lowest franchise fee
is paid by Kumon Math & Reading Centers franchisees (1,000$). On the
other hand, the highest franchise fee is 200,0008, in the case of Franchise
Online Trading Academy. The most of the educational franchise royalties
are expressed as a percentage of gross turnover and are paid on a monthly
basis, where the percentage ranges from 1.5% (Crestcom International) to
12.5% of gross turnover (FasTracKids). However, there are also
educational franchises that charge their royalty in a fixed amount and it
ranges from 24-29% per course/student per month (JEI Learning Centers),
to 1,200% (Sandler Training). In the case of educational franchises, the
number of years of franchise agreement duration ranges from 1 (Chess
Ho Math Tutoring Center) to 20 years (Tutoring Club LLC), where the
most of educational franchisees sign contracts for 5 (22.22%) or 10 years
(even 59.72%). It should be noted that 7 educational franchises are on the
list of Top Low-Cost Franchises (87 franchises which require less than
50,000% for business start), while 6 educational franchises are on the list
Homebased/Mobile Franchises (100 franchises which can be managed
from home or from a mobile unit) (Table 5 and Table 6). Therefore, we
conclude that the educational franchises provide flexibility with a
relatively small investment.

Table 5 Educational franchises on the list Top Low-Cost Franchises

for the year 2015
Franchise Rank - Top Low-Cost Franchises
Club Z! In Home Tutoring Services 19
Dale Carnegie Training 37
Young Rembrandts Franchise Inc. 47
KidzArt 49
Engineering for Kids 69
Drama Kids Int'l. Inc. 82
Abrakadoodle 87

Source: Adapted by the authors based on data from the Entrepreneur magazine website
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Table 6. Educational franchises on the list Homebased/Mobile Franchises

for the year 2015
Franchise Rank - Homebased/Mobile Franchises
Club Z! In Home Tutoring Services 19
Tutor Doctor 38
High Touch- High Tech 44
Dale Carnegie Training 61
Young Rembrandts Franchise Inc. 82
KidzArt 85
Zaniac 100

Source: Adapted by the authors based on data from the Entrepreneur magazine website

Despite the relatively large number of educational franchises, more
than half of them still do not have their franchise units at the international
market. In fact, just 29 out of 72 educational franchises have international
franchise units. This means that 40.28% of educational franchises
internationalize their activities through franchise units abroad, while 59.72%
still operates only at the domestic market. Correlation analysis was conducted
by applying software package SPSS Statistics 20, in order to determine
whether there is a positive correlation between the franchise system's age
(number of years in franchise business) and the internationalization (number
of international franchise units).

Table 7. Correlation analysis between the number of years in franchise
business and the number of international franchise units

Number of ~ Number of

years in international
franchise franchise
business units
Spearman's Number of Correlation coefficient 1.000 0.707
rho years in Sig. (2-tailed) . 0.000
franchise N 72 72
business
Number of Correlation coefficient 0.707 1.000
international ~ Sig. (2-tailed) 0.000 .
franchise units N 72 72

Source: Authors’ own calculations by using SPSS software

Based on the data given in Table 7, we can determine the direction
of the relationship between the educational franchise system's age and
educational franchise internationalization. Spearman's rho coefficient is
positive (0.707), so we can conclude that there is a positive correlation
between the number of years in franchise business and the number of
international franchise units, or in other words it can be concluded that
franchise systems that longer perform their franchise business intensively
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expand into the global market. We will determine the bond strength between
variables in accordance with the guidelines provided by Cohen (1988, pp. 79-
81). We can conclude that there is a strong positive correlation between
educational franchise system’s age and internationalization, bearing in mind
that the rho=0.707. The significance level p=0.000 (p<0.05) indicates that
there is a strong and statistically significant positive correlation between
these two variables. Thereby, educational franchises that longer operate in
the market have a greater number of international franchise units. Therefore,
we confirm the hypothesis that the educational franchise system's age,
measured by total number of years in franchise business, has a positive
impact on the franchise system internationalization, and that there is a strong
and statistically significant positive correlation between the educational
system's age and franchise system internationalization.

The results of the correlation analysis are shown in Table 8, with
the aim of determining a positive correlation between franchise system's
size (total number of franchise units) and internationalization (number of
international franchise units).

Table 8. Correlation analysis between the total number of franchise units
and the number of international franchise units

Total number Number of
of franchise international

units franchise
units

Spearman’s Total number Correlation coefficient 1.000 0.775
rho of franchise  Sig. (2-tailed) . 0.000
units N 72 72

Number of  Correlation coefficient 0.775 1.000
international ~ Sig. (2-tailed) 0.000 .

franchise units N 72 72

Source: Authors’ own calculations by using SPSS software

The data shown in Table 8 indicate that there is a positive correlation
between the educational franchise system's size and the educational franchise
internationalization. Spearman's rho coefficient is positive (rho=0.775), so it
can be concluded that there is a strong positive correlation between the total
number of franchise units and the number of international franchise units, or
in other words that larger franchise systems intensively expand their
franchise business in the global marketplace. The significance level p=0.000
(p<0.05) indicates that there is strong and statistically significant positive
correlation between these two variables. Thereby, larger educational
franchises have a greater number of international franchise units. Thus, we
confirm the hypothesis that educational franchise system’s size, measured by
the number of franchise units, has a positive impact on the franchise system
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internationalization, ie. there is a strong and statistically significant positive
correlation between the educational franchise system’s size and the
internationalization.

Educational franchises in the sector of non-formal education that are
ranked on Entrepreneur magazine's website can be classified into 7
categories (fields): tutoring, art classes, childcare, supplemental education,
sport training, training, science, technology, engineering and math classes.
The largest number of educational franchises are in the field of science,
technology, engineering and math classes (15 franchises, or 20.83%),
tutoring (14 franchises, or 19.44%), supplemental education (13 franchises,
or 18.06%), art classes (11 franchises, or 15.28%), childcare (10 franchises,
or 13.89%), training (7 franchises, or 9.72%), while the smallest number of
franchises are in the field of sport training (2 franchises, or 2.78%). In the
field of art classes, 6 out of 11 franchises operate in the international
market, or more than half (54.54%). When it comes to educational franchises
in the area of childcare, there are still no franchises that operate in the global
market. In the field of science, technology, engineering and math classes, 6
out of 15 franchises have international franchise units, or 40%. In the field of
supplemental education 7 out of 13 franchises have global presence, ie.
53.85%. In the field of sport training, all franchises have presence on the
international market. When it comes to franchises in the field of training, 4
out of 7 franchises have franchise units on international level, ie. 57.14%. In
the area of tutoring, only 4 out of 14 franchises have global presence, or
28.57%. Kruskal-Wallis test is used in order to determine whether there is a
difference between educational franchise systems from various areas of
providing educational services and the internationalization. It is necessary
to consider the value of Chi-Square indicator, the number of degrees of
freedom (df), and significance level (Asymp. Sig.). In this case, the level of
significance is less than 0.05 and amounts to 0.035, so the difference in the
obtained values of continuous variable (the number of international
franchise units) among the 7 above mentioned categories is statistically
significant. This confirms the hypothesis that educational franchise system’s
area of providing educational services has an impact on the franchise system
internationalization, ie. there is a difference between the educational franchise
systems from various areas of providing educational services and the
internationalization. By examining the Mean Rank; it can be determined from
which areas of providing educational services are educational franchises with
the largest number of international franchise units. The conclusion is that
educational franchises from the area of sport training have the largest number
of international franchise units, considering that mean rank is 53.50. On the
other hand, educational franchises from the area of childcare have the
smallest number of international franchise units, bearing in mind that mean
rank is 22.00 (Table 9). However, the results should be observe in the light of
the fact that there is a large disparity in the number of educational
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franchises in certain areas (for example, the smallest number of educational
franchises is in the field of sports training - only two), which has an impact
on obtained results, with regard to the value of Mean Rank and,
consequently, on conclusions regarding the internationalization of franchises
from certain areas.

Table 9. Kruskal-Wallis Test

Field N Mean Rank
Number of Tutoring 14 30.57
international At classes 11 41.18
franchise units Childcare 10 22.00
Supplemental education 13 44.81
Sport training 2 53.50
Training 7 43.64
Science, technology, engineering and 15 35.47
math classes
Total 72
Number of international franchise units
Chi-Square 13.588
Df 6
Asymp. Sig. 0.035

Source: Authors’ own calculations by using SPSS software

CONCLUSION

Educational franchises have become a global phenomenon, especially
in terms of the increasingly intensive internationalization of education.
Educational franchise sector, with annual revenue of 40 billion US$ and
expected growth of 5% per year over the next 5 years, represents an excellent
opportunity to start a business with not only the achievement of profit
goals, but also social goals, such as the spread of knowledge. Franchising
in education occurs most often in the form of academic franchise (in the
sector of formal education) and non-academic franchise (in the sector of
non-formal education).

The paper analyzes the educational franchises that are ranked on
Entrepreneur magazine's website for the year 2015. Based on the conducted
statistical analysis, the paper points out the impact of internal factors from
the domain of franchise system's size, age and area of providing educational
services on the internationalization. Correlation analysis indicated that
there is strong and statistically significant positive correlation between
educational franchise system's size (total number of franchise units) and
internationalization (number of international franchise units) as well as
strong and statistically significant positive correlation between educational
franchise system's age (number of years in franchise business) and
internationalization. In addition, Kruskal-Wallis test indicated that franchise
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system’s area of providing educational services has an impact on the
educational franchise system internationalization, ie. there is a difference
between educational franchise systems from various areas of providing
educational services and the internationalization.

The results of the conducted research are consistent with results of
previous studies which have shown that size and age of franchise system
have a positive impact on internationalization, since larger and older
franchise systems have more resources for international expansion (Aydin
& Kacker, 1990), better international performance (Wagner, 2001; Harris
& Li, 2009), better monitoring capabilities (Huszagh et al., 1992) and
higher capacity to absorb risk and failure (Eroglu, 1992). Further research
should be directed to the analysis of the impact of external factors on the
educational franchise system's internationalization and the analysis of the
international dimension in terms of franchisees. Also, further studies
should be focused on internationalization of academic franchises, ie.
franchises in the sector of formal education. A key limitation of this study
is the fact that the educational franchising is still in development, and that
there is a lack of available literature and studies on this topic.
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EAYKATUBHU ®PAHIINU3UHI KAO CTPATETI'NJA
NMHTEPHAIIMOHAJIN3AIINJE OBPA30BAIBA

Cy3ana CTe(l)aHOBP[hl, Munnna Crankosuh?
YVuugepsurer y Humy, Exomomcku daxynrer, Himr, Cp6uja
?Bricoka 1IKOJIa MPUMEE-CHIX CTPYKOBHHX CTy/Hja, Bpame, CpGuja

Pe3ume

CekTop eayKaTUBHOT (paHIIN3UHTA, ca TOOUIIHBAM MpuxoaoM o 40 Mumujapan
JloJapa U O4EeKUBambKUMa 3a pacT IO CTONHU of 5 % TOoAMIIkE Y HapeJHUX 5 rojuHa,
HpeNICTaBIba OAIMYHY HIPIIMKY 33 OTIOUNIbAGE II0CIOBAkaA Y3 OCTBAPEHE LIHJba KOjI
HHje caMO OpHjeHTHCaH Ha npodur Beh M Ha IPYIITBEHE IUJbEBE, MOMYT IIHPEHa
3Hama. ExykatuBHe QpaHmmse nocrajy ramodanau GpeHoMer, numajyhu y Buay aa obe-
30ehyjy cTanmapau3oBaHe €AyKaTHBHE MpPOTpaMe KOjH C€ MOTY MPHIATOAHMTH JIO-
KIHUM CTYJISHTHMa KOjU CTHUYY YIIOPEIUBO, aJId HEe HYXXHO MIACHTHYHO 3Hame. [{nb
paja je ja ce yKake Ha 3Hayaj eyKaTHBHOT (paHIIN3MHIA U FETOBY YJIOTY Y HHTEp-
HallMOHANW3alMju 00pa3oBama. AYTOpU aHAIU3UPAjy eIyKaTHBHE (paHIIU3e, ca
MoceOHNM OCBPTOM Ha eqyKaTHBHE (hpaHIIN3e y ceKTopy HeopMaHOT 00pa3oBama.
EnykatuBHe ¢panmmse y cekropy HepopMmaiHOT 00pa3oBama Hajuemhe ce jaBibajy y
(dopmu ,,00pa3oBama U3 CeHKe” M ,,LICHTapa 3a yueme”, Te ce y pajy yKasyje Ha Ka-
paKTepHCTHKE U pa3iiike u3Mel)y oBe 1Be GpopMe eyKaTUBHUX (paHIIn3a.

Emnupujcko nctpaxxuBame je crpoBeIeHO KOpHIThemeM CeKyHAapHUX MOoAaTaKa
0 eIyKaTHBHUM (hpaHIIM3aMa KOje ce paHTHpajy Ha cajTy MarasuHa ,.Entrepreneur”.
Ha nuctu marasuna ,,Entrepreneur” 3a 2015. roauny Hajnase ce 4ak 72 ¢paHiimse u3
obmacT 00pa3oBama, IMITO yKa3yje Ha 3Ha4a] eyKaTUBHUX (paHIIN3a Ha TI00aTHOM
HUBOY. AHanm3a pe3yiraTa eMIHPHjCKOT HCTpaKWBamba CHPOBEICHA je MPUMEHOM
CTaTUCTUYKHX TeXHHKa, KopumihemeM codrepckor makera SPSS Statistics 20. Cra-
THUCTHYKE TEXHHKE Koje Cy KopuinheHe y paay cy kopenanuoHa aHaimmsa u Kruskal
Wallis Tect. Kopenanuona aHanu3a je mokasana Jia TIOCTOjU jaka U CTaTHCTUYKHU 3Ha-
YajHa TO3WTHBHA KOpENallMOHa Be3a M3Mel)y BeIM4MHE eIyKaTHMBHHMX (paHIIM3HHX
cucremMa (OJHOCHO YKYIHOT Opoja (ppaHIIN3HAUX jeJMHUIA) U MHTEPHAIIMOHAIN3AIH]e
(mocmaTpaHo Kpo3 Opoj MHTEPHAMOHATHHUX (paHIIU3HUX jeAWHHIA), Ka0 U jaka H
CTaTHCTHUYKY 3Ha4yajHa MO3UTHUBHA Kopeyalyja u3mel)y cTapocTy eayKaTHBHHUX (paH-
MIN3HUX CHCTeMa (OJHOCHO Opoja roanHa (paHIIM3HOT MOCIIOBaKka) M MHTEPHAIH-
onammzanyje. [lopen maBenenor, Kruskal Wallis Tect je mokazao na obmact npyxkama
yclyra eIyKaTHBHHX (DpaHIIN3a yTHYe Ha HHTEPHALMOHAIM3ALHN]Y BUXOBE aKTHBHO-
CTH, OJHOCHO Jla ce eayKaTHUBHE (paHIIn3e U3 olapel)eHux o0JacTH BUIE WHTEpHA-
[IMOHAN3Yjy Y ofHOCy Ha npyre. Ha ocHOBy cBeoOyxBaTHE CTaTHCTHYKE aHAIH3E,
HOTBpljeHe cy MoJla3He XUMOoTe3e Aa YHYTpallkbH (akTOpH U3 JOMEHA BEIMYUHE, CTa-
poctH U obyacTu MpyXawa yciayra eIyKaTHBHOT (DPAHIIM3HOT CHCTEMa YTHYY Ha
MHTEpHAMOHAIN3ALH]y (paHIIN3HEe MpEKe.



