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AncTpakT

VY pany cy mpuKa3aHH pe3yJITaTH HCTPAKUBaKka YUjH je b OUO MCIUTHBALC
MHIUBEHA YUUTEIba O JBOTOMIIH0] peann3aiji 3aKOHCKU MIpeIBUl)eHNX aKTHBHO-
CTH Ha TI0JbY MHKIY3UBHOT 00pa3oBama. Y HCTPAKUBABY je ydecTBoBajo 145 yuu-
Tejha u3 20 OCHOBHHX IIKOJIA ca Ye W mmpe Teputopuje beorpama. Ilpumemer je
YIHUTHHUK KOJH Cy ayTOpU KOHCTPYHCANHU 3a MOTpede OBOT HCTPAKUBama. YIUTHHK j€
caJgpKao MUTamka KOjUMa CMO JKENeNM Ja JOOWjeMO YBHJ[ Y MHILBEHA YYUTEJba O
MpoOMEHaMa Koje Cy ce OTOJMJIC Y OBOj 00JIACTH, FBbUXOBUM YJioTaMa Y WHKITy3HBHOM
00pazoBamy M 0CHOCOOJBEHOCTH 32 OBaj MPOIIEC, CXBAaTaAlUMa HHIANBUAYATHOT 00pa-
30BHOT IUIaHA, MOJPIINU KOjy A0OWjajy y OKBHPY LIKOJE Kao W O Hajuemhum mpe-
IpeKaMa 1 HaurHHMa BHXOBOTI pellaBama. Pe3ynraTti HeTpaxnBama 10Kasyjy a BH-
IIe OJ] TIOJIOBMHE y4YHTeJha CMaTpa Jia o/ yBolema 3aKOHCKe peryjaTiBe HHje JOIILIO
10 3HaYajHUjUX MpPOMEHa y MpaKCH WHKIY3MBHOT oOpa3oBama. Buiie ox momoBruHE
Y4UTeIJba HUje MPOILIO OPraHu30BaHy 00YKY 32 HHKIIY3MBHO 00pa3oBame U cMarpa Ja
HHUje OCIOCOOJhEHO 3a OBaj mpollec. Ha mepuenmuje yuurtesba O BIACTUTO] OCIO-
COOJEEHOCTH O3UTUBHO yTHYY NPETXOJHO UCKYCTBO Y pajy ca JIelOM Ca CMeTHhaMa y
pa3Bojy u 00yKa KOjy Cy MPOILTH MyTeM ceMuHapa. KibyuHe mpenpeke 3a HHKITY3HB-
HO 00pa3oBame YYNTEJbU BHUIIE Y OHUM €JIEMEHTHMa 00pa30BHOT CHCTEMa KOjH Cy Y
JMPEKTHO] HaIJIOKHOCTH MHHHCTApCTBa, a HE HUX CAMHX U IIKOJA Y KOjUMa paje.
Jlasbu pa3Boj MHKIIY3MBHOT 00pa3oBama y HAIo] 3eMJbH Tpeba aa Oyme ycMepeH Ha
60Jby 00yUEHOCT HAaCTaBHHUKA 32 paJi ca JELOM ca CMETHhaMa y pa3Bojy, ITo OU rmopes
CTPYYHHX 3Hama MOAPa3yMeBaJO M TOJU3AEmE CBECTH O JIMYHO] OATOBOPHOCTH 3a
YCIELIHY pealn3alijy OBOT Mmpoleca.

Kiby4une peun: MHKITY3UBHO 00pa3oBambe, 3aKOHCKA peryiaTHBa, MUILJbEHa U
WCKYCTBA yUHTeJha, MHANBHIYAIHH 0Opa30BHU IUIaH.

® Unanak npescrapiba pe3yTar pajia Ha IpojeKTuMa: ,,OJ1 MOJICTHIIAMma HHUIIH]aTHBE,
capajiibe U CTBapajalliTBa y 00pa3oBamy /10 HOBUX yJIOTa M MACHTUTETa y IPYLITBY,
Op. 179034 (2011-2014), ,,.YHanpehuBame KBaquTETa U JTOCTYITHOCTH 00pa3oBama y
nporecuma MozepHusanuje Cpouje”, 6p. 47008 (2011-2014) — koje dunancupa
MuHHCTapCcTBO MIPOCBETE, HAYKe U TEXHOJIOMIKOT pa3Boja Pemybmmke Cpouje.
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INCLUSIVE EDUCATION:
FROM LEGISLATION TO IMPLEMENTATION

Abstract

This paper presents the results of the research aimed at exploring teachers’ views on
the two-year implementation of the legally prescribed activities in the field of inclusive
education. Research participants were 145 class teachers from 20 primary schools in the
central and suburban parts of the City of Belgrade. A questionnaire created for this research
was used to collect the data with the purpose of gaining insight into teachers’ opinions on
the changes that had occurred in this field, their roles in inclusive education and
qualifications for this process, their understanding of the individual education plan, the
support provided by the school, and the most frequent obstacles teachers encounter and the
manner they overcome them. More than a half of the teachers are of the opinion that there
have been no significant changes in inclusive education practice. Likewise,more than a half
of the teachers did not attend the organized training for inclusive education and think that
they are not qualified for this process. Previous experience of working with children with
disabilities and the training provided in seminars had a positive effect on teachers’
perception of their own qualifications for inclusive education. In teachers’ opinion, the key
barriers for inclusive education are to be found in those segments of the education system
that are under the direct jurisdiction of the Ministry of Education rather than their own or of
the schools they work in. Further development of inclusive education in our country should
be focused on the improvement of relevant teachers’ competencies. In addition to
developing pedagogical expertise, this would also entail raising awareness of personal
responsibility for the effectiveness of inclusive education.

Key words: inclusive education, legislation, teachers’opinions and experiences,
individual education plan

VBOJ

WHKITy3UBHO 00pa3oBame je TOKOM IMOCICAmE JBE JICICHHje T0-
KpeHyJIo OpojHa UCTpakMBamka U TEOPHjCKE paclpaBe M MOCTajo 3Haya-
jaH acHeKT KpaTKOPOYHUX U TYyropoYHUX pehopMH 00pa3oBHOT CHCTEMA,
Ka0 ¥ IMPOMEHA 3aKOHA KOJl HAaC. AKTyeIHUM 3aKOHOM O OCHOBaMa CHUCTe-
Ma oOpa3oBama U BacluTama, koju je ycBojeH 2009. romune (Sluzbeni
glasnik RS, br 72/2009), uakity3uBHO 00pa30Bak-€ je MPOMUCAaHO Kao 0ba-
Be3a, YMME CE CTBApajy yCJIOBH 3a OCTBAPHBAIHEC PaBa JIele Ca CMETHhaMa
y pa3Bojy Ha 00pa3oBarbe U BACIHUTAWkE Y PeIOBHUM Mikosnama. OBuM 3a-
KOHOM Cy yBeJieHe OpOjHE HOBHHE KOj€ C€ OJIHOCE Ha MPaBEIHU]Y YITUCHY
MOJIUTHKY, 3a0paHy JUCKpUMUHAIM]je, ToBehame TOCTYITHOCTH 00pa3oBa-
Bha JIelU Ca CMETHhaMa Y Pa3Bojy Kao H [Ield U3 APYTUX OCETJbHUBUX IPy-
na. Takohe, 3akon mpenpubha mpumarohaBame cTaHIapja MOCTUTHYha,
NpUIpeMy U pealn3alijy MHAUBUIyanHor obpasoBHor riaHa (MOII) 3a
CBaKo JIeTe ca CMETHhaMa y pa3Bojy, YKUIame KaTeropusaiuje u ooe3oe-
huBame nogatHe 00pa30BHE MOJPIIKE HA OCHOBY IIPOLIEHE HHTEPPECOPHE
KOMHCHje, yBoljerme MeIarouIkor acHCTEHTa 3a MOAPIIKY NeTeTy W Ha-
CTaBHHUKY, MTOCTEIIEHE IPOMEHe Y (PMHAHCUpAhy YCTAHOBA KOjHUMa CE T10-
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Ip>KaBa yKJbYUEHOCT JeTie y 0Opa3oBHU CHUCTEM, H Tako Jasbe. [lomasu ce
O]l CXBaTama Jia je 3a yCIEIIHYy pealn3alyjy OBOT Mojejla HHKITY3HBHOT
o0pa3oBama HEOIXOJHO IPUIIPEMUTH HACTABHUKE 3a MPUIIPEMY U pealiu-
3alujy MHIUBHIYAITHUX 00pa3oBHHX IDIAHOBA. Pamy mpykama MOIpIIKe
nIkojiaMa, MUHUCTApCTBO MPOCBETE je peann3oBaio npeko 220 odyka Ha
TeMy Huknysuerno obpazosarse U UHousuodyainu oopazoenu nian Kojy cy
MPOIUIN TMPEJCTABHUIM OCHOBHHUX, CPEIBbHUX M CICIHUjaTHUX INKOJA Y
Cp6uju (Muskinja, 2011).

Hanasu OpojHuX HcTpaxuBama yka3yjy Ha temkohe y peanuza-
IIMj1 MHKJIY3UBHOT 00pa3oBama M y pa3BHjeHHjUM OOpa30OBHUM CHCTEMH-
ma ox Hamrer (Ainscow, Booth, & Dyson, 2004; Vaughn, Schumm, &
Sinagub, 1996; UNESCO 2008; Hanson et al., 2001). Kao uajuemhe te-
mKkohe U mpenpeke KBaJUTETHO] pealu3alliji HHKIIy3UBHOI 00pa3oBama
W3Bajajy ce: HeTaTWBHU CTAaBOBH W OTIOPH HACTaBHUKA, POIWTEIhA W
ocrane Jere mpeMma Jely ca CMeTHaMma y pa3Bojy, HealeKBaTHa IIpH-
NPEMJBEHOCT HACTABHMKA 33 OBaj IPOLeC, OrpaHHYeHa (PUHAHCHjCKaA Cpell-
CTBa, HEIIOCTOjabe jaCHE CTpaTerHje WHKIY3UBHOT 0Opa3oBama M HEJIO-
cTaTak capaime u3Mel)y KJbydHMX WHCTHTYIHja cHCTeMa 00pa3oBama.
Hanasu oBux ucTpakuBama ynyhyjy Ha TO 1a HEPEaIHO MOCTABJHEHU IIU-
JbEBU, HEJIOCTATaK MOTHBAIIMjE KJbYYHUX aKTepa Ja Ce MPOMEHa OCTBapH,
HeaJleKBaTHA TOAPINKA HACTABHUIIMMA Ka0 M HEAOBOJFHO MPEII3HH Me-
XaHU3MH eBallyaliije Takole oTexxaBajy peaiu3allyjy HHKIy3MBHOT o0pa-
3oBama. VcrpaxkuBama (Sretenov, 2008) nokasyjy ma BehuHa 3emMaba H
JaJbe HeMa pa3BHjeHE CBE MEXaHHM3ME 3a IPEBa3WIaXKeHe OBUX Mpolie-
Ma. MelytumMm, mokasasuo ce Ja jacHo AeuHHCaHa CTpaTeruja Koja ce He
OCMHIJbaBa YHU(OPMHO, TpeCInKaBameM MOJeNa M3 APYTUX 3eMalba,
Beh y ckiagy ca JaTuM KOHTEKCTOM M peaHUM MoryhHOCTHMa 3a OcTBa-
pUBame MOCTYITHUX MPOMEHA, MOXKE JOBECTH IO yHarpehuBama HHKIY-
suBHe npakce (Sretenov, 2009).

Bynyhu na ce u y okBHpY pa3BHjeHHjUX 0Opa30BHUX CHUCTEMA yoda-
Bajy OpojHe Tperpeke u Temkohe y mpoiiecy HHKIY3HBHOT 00pa3oBama,
MOCTaBJba CE MUTALE /1A JIM j€ M Y K0joj MepH noctojehu oOpa3oBHU cu-
CTEM Y Hallloj 3eMJbU CIIPEMaH 3a pealin3alljy NpeABueHUX MpoMeHa y
oBOj oOnactu. ['eHepasHO MileaHo, mocTojeha cucTeMcka peniema Kao
mTO Cy 00aBe3HH IIaH U Nporpam, HedieKCHOUIHA MPOCTOPHA U Bpe-
MEHCKa OpraHu3alja pa3peaHo-TIPeIMETHO YaCOBHOT CHCTEMa YyTHYy Ha
TO I1a je paJ HACTaBHUKA Y HACTABH IPETEKHO TPaTUIIMOHANAH. Y HACTa-
BH YIJIAaBHOM JIOMHUHHUPA (PPOHTAIHA HAYWH Pajia, He MPUMEYje Ce Y JI0-
BOJbHO] MEPH WHIWBUIYAIU30BaHU MPHUCTYNl U MHTEPAKTHBHE METO/EC Y
pamy, oueKrBama HACTAaBHHKA O] Jelle M MpoIleHa BHXOBOT MOCTUTHYha
YCMEpEHH Cy TpeMa 3aMHIIUBEHOM IPOCEKY, a capalmba IIKOJe ca POIH-
TeJbMMa M JIOKAJIHOM 3ajeJIHUIIOM HHj€ J0BOJbHO pa3BHjeHa. OBaKBO CTa-
BE y HalleM 00pa30BHOM CHCTEMY OTEKaBa YKJbYUHBAIGE JCIE Ca CMETHha-
Ma y pa3Bojy y penoBHe mkone. OcuM Tora, akTepu y 00pa3oBamy reHe-
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paJTHO MaJio 3Hajy O MHKIY3HjH, IPUCYTHH Cy OTIOPH CTPyUHhaKa U3 CIe-
IIUjaTHAX TIKOJIa KOjU He capal)yjy TOBOJBHO ca peJOBHUM IIIKOJIaMa, He
MIOCTOjM Tpenn3Ha 0a3za mojaTaka O AelH ca CMeTHhaMa y pas3Bojy, IITO
JOIAaTHO OTEXaBa IMXOBO OCHOBHOIIKOJICKO 00pa30Bamke W HACTABaK Ja-
Jeer mKoyioBama (Rado i Lazetic¢, 2010; Radd, 2009).

Y oBoM pazay mpukazaheMo HCTpaKUBambe KOJUM CMO JKeJlelu Ja
Ca3HaMO Ha KOjU HAYMH U ca KaKBHM YCIIEXOM C€ 3aKOHCKH TpenBuljeHe
AKTHBHOCTH y JOMEHY HHKIIy3WBHOT 00pa3oBama pean3yjy y IpakcH
npeMa MUIIUJBCHY YIUTEIba.

METO/]OJIOTJA HCTPA’KUBAHbA

[usp oBOr HCTpaXkHMBama je UCIHMTHBAKEC MHUIUBCHA YYUTEIhA O
JIBOTOJIMIIEG0] pealiu3alliji 3aKOHCKU MpeBU)CHUX aKTUBHOCTH HA MO-
JbY HHKITY3UBHOT 00pa3zoBama. McTpakiuBameM CMO XKeJIeH a T00rjeMo
VBHI Y TO Jia JIU YYUTEJbH, HAKOH JIBe TOJMHE UCKYCTBA O] yBoh)erba HH-
KITy3UBHOT 00pa3oBama Kao 3aKOHCKe o0aBese, youaBajy IpOMeHe y Ipa-
KCH HMHKJIY3MBHOT 00pa3oBamba, KaKo cariieiaBajy CBOje YIIOT€ Y OBOM
TPOIIECY, KaKO CXBATajy WHIUBHYATHA OOPa30BHU TUIaH M H-ETOBE (PYHKIIU-
je, KaKBa Cy MM MHILBEHa O BIACTUTO] OCIIOCOOJEEHOCTH 3a OBaj MPOLIEC,
0 MOAPIIIHN KOjy A00Hjajy y OKBHPY IIIKOJIE, Ka0 ¥ O KJbYYHUM TIperpeKa-
Ma 3a MHKIYy3Hjy W HauMHAMa HBUXOBOT pellaBama. JeoaH of 3amaTaka
UCTpakKnuBama OWO je 1a YTBPIUMO Jia JIK Cy Heplelinje yIuTeba O Blia-
CTUTOj OCIIOCOOJBEHOCTH 32 MHKITY3UBHO 00pa3oBambe MOBe3aHe ca HUXO0-
BUM JTOCAIaIIF-UM HCKYCTBOM Y Pajy ca JELOM ca CMEeTHhaMa y pa3Bojy U
00yKOM KOjy Cy IpOLUIM ITyTeM ceMHHapa. Ped je o eKcIuiopaTHBHOM
UCTPaXXHUBaKy KOJUM CMO JKeJIeJH Jia JooujeMo yBuJ y mocrojehy mpakcy
WHKITy3UBHOT 00pa3oBama. iMajyhu y BHIy pe3yirare J0caIallbHx HCTpa-
sxuBama (Avramidis & Norwich, 2002; Bender, Vail, & Scott, 1995; Hrnjica,
1997) koju yka3yjy Ha TO Jia Cy CTABOBH yUIHTEJha IPEMa HHKITY3H]U BUIIIC
V BE3H Ca BbUXOBUM JIMYHAM KapaKTepUCTHKA U BPEIHOCTUMA HETO Ca CH-
CTEMCKOM TIOJIPIIIKOM Y OBOj 00JIaCTH, MOXKEMO TPETIIOCTABUTH Ja yBohe-
€ 3aKOHCKE peryjiaTHBe HHje JOBENO J0 BEJIMKHX MPOMEHa y HpaKcH
WHKJIY3UBHOT 00pa30Bama.

VY30pak ucTpakuBama je YuHWIO 145 yuntespa u3 20 OCHOBHHX
IKOJIa ca y)Ke M IIMpe TepuTopHje rpaga beorpasa. Yuuresbu koju cy
YUECTBOBAIIM Y UCTPAKUBAKY Y MIPOCEKY UMajy 17 rofuHa pagHoT cTaxka
(om 2 mo 39 roamnua). Behuna yumressa (73.6%) je mmana mpeTXomHO
HCKYCTBO y pajly ca JIeliOM ca CMeTHaMa y pa3Bojy, a y BelinHM ojesberba
y KojuMa TpeHyTHO paje (84.7%) ykibyueHO je 0 jeJIHO JeTe ca CMEeTHa-
Ma y pa3Bojy. Hajeehun Opoj oBe gene uma temikohe y WHTEIEKTyaTHOM
pa3Bojy (37%), Hemto Mamwu Opoj Aeiie UMa KOMOMHOBaHE cMeTH-e (25%)
U CMETH:C Y pa3Bojy rosopa (22%), nok oko 10% neue uma ncuxoMoTop-
HE CMETH-¢. 3aHUMJBHB ITOJIATAaK j€ J1a je caMo jeqHO JeTe ca omrehemeM
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ciIyXa | Tpoje aere ca omTehemeM Bula YKIBYUICHO Y 0/IeJbeha y KOjuMa
pajie yuduTeJbH KOju cy o0yxBalieHH OBHM HCTpPa)KHBambEM, IITO je, Kajaa
ce TpHKaXe Yy NPOLEHTHMA, 3aHeMapsbuBo. OJ1 HCTIMTaHUKA CMO JTOOHIIH
MoJaTak Ja Cy CKOpO CBa JIela ca CMeTHhaMa y pa3Bojy U Jajbe YKIbydeHa
Y HCTO 0JIeJbehe, MITO TI0Ka3yje na Beher ocumama nere Huje Ouso.

3a notpebe OBOT UCTPaXMBamba KOHCTPYHCAH je EKCIUIOPATUBHU
YIUTHHUK, cacTaBibeH 0 20 NuTama, KOjuMa ce UCIUTY]y MUILBbCHA YUU-
TeJha O peai3alrji HHKITY3HBHOT 00pa3oBarba. YIUTHUK CaApKU IUTa-
Ba Koja ce OJIHOCEe Ha MepLeniyje yunTesba 0: (a) mpoMeHama Koje cy ce
Jorojuie y o0nacTu MHKIYy3WBHOT o0pa3oBama O] yBOhema 3aKOHCKe
obaBe3se; (0) BIACTUTUM yJlorama y IpOIeCcy MHKJIY3UBHOT 00pa30Bama;
(B) ocHoBHUM ¢yHKIMjamMa MOIl-a, BeroBoj NpUIpeMu U peanu3aiyju;
(r) BIacTUTOj OCIIOCOOJHEHOCTH 33 MHKITY3UBHO 00pa3oBame; (1) MOIpIIIH
KOjy 100Hjajy y okBupy mikodie; (I)) capaamu ca poauTe/biMa U CTPYIHAM
capafHUIMMA U (€) KJBYIHUM IIperpeKama 3a peajn3anijy HHKIY3UBHOT
oOpaszoBama 1 MOTyNMM HaYMHMMa HHXOBOI IPEBAa3MIIAKEHa. Y THTHUK
je campkao W IHTama O TOAWHAMA PAJHOT CTaka HaCTaBHUKA, MPETXOI-
HOM HCKYCTBY Yy paJly ca JeIoM ca CMeTHhaMa y pa3Bojy, Opojy yKIbydeHe
Jierie, BPCTH CMETHE Y Pa3Bojy, Kao U IMUTamke 0 OCHIamy OBe Jiere. Mcrpa-
JKUBame je 00aBJbeHO y mepuoay MapT-jyH 2012. romune. Y oOpagu
MOJaTaKa MPUMEEHCHO je KOJUPAe OATOBOpA Ha MUTamba OTBOPEHOT THIIA.
[Nopen meckpUNTHBHE CTaTUCTUKE, Y 00paau Tojaraka je kopuiheHa aHa-
JM3a KOHTHHICHIMjCKUX Tabena (xz), Kao u oaroeapajyhu jedunmjentn
aconujanuje kareropudkux Bapujadau (Kramerov V koeficijent).

PE3YVIITATH UCTPA>KUBABA U JTHCKYCHJIA

Pesynrati uctpakuBama ykaslyjy Ha TO aa je BehnHa yuuTesba
(72.4%) nmana UCKyCTBO y paly ca JCLIOM ca CMETHama Yy pa3Bojy U pa-
HHje, Ipe yBohema HHKITy3UBHOT 00pa3oBama Kao 3akoHcke obaBese. Ha-
Jla3u JIPYTUX UCTpakWBama 00aBJbeHHX Yy Hamoj 3eMJbr (Vujacic, 2010;
Pevi¢, 2009; Hrnjica i Sretenov, 2003) norBphyjy aa cy mera ca cCMeTba-
Ma y pa3Bojy U paHUje Omia CIIOHTaHO YKJbY4HBaHa y PEIOBHE IIKOJIE.

3aHMMAaNIOo Hac je Ja 100HjeMO YBHJ Y MUIIJbEHA YIUTEIha O TPO-
MEHaMa Koje Cy Ce MOTOAMJIC Y MPOTEKIIC ABE TOAWHE Y MPaKCH HHKIY-
3UBHOT 00pa3oBama, 0/1 ycBajamka HOBOT 3akoHa. ONroBOpH yuuTesba Ha
MUTakEe OTBOPEHOT TUIA CBPCTaHMU Cy y YETHUPU KaTeropHje: yUUTEIbH
HHUCY YOUWJIM IPOMEHE y MPaKCH WHKIY3MBHOT 00pa3oBama, XyMaHWjH
OJIHOC TIpeMa JIeIM ca CMeTHhaMa y Pa3Bojy, KBAJIMTETHH]U paJl yUUTeIba
U HeraTUBHE nepiieniyje npomeHa (Tabena 1), nmpu uemy ce femaBaio aa
ce KOJ jeTHOT MCITUTaHWKA I10jaBU BHUIIIE OArOBOpa KOjU MPHUIANajy pa-
3JIMYMTHAM KaTeropujama.

ITomanu npukazanu y Tabenu 1 mokasyjy na manu O6poj yuutesba
cMaTpa Jia je JIOILIo JI0 TO3UTUBHMX MPOMEHa y Toriiely o0pa3oBama Jie-
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e ca cMeTmhaMa y paszBojy. Hanme, camo 12.4% yumrespa cmatpa 1a je
JOIIIO 0 MPOMEHA Ha 00Jbe y TOTJIely KBaJIUTeTa lBbUXOBOT pana. [Ipema
HHXOBOM MHUIIJBEHY IIPOMEHE y KBAJIUTETy pajia YUUTEesba OTJIENajy ce y
NPUMEHA WHIWBUIYAIN30BAHOT IPHUCTYNA, CHCTEMAaTCKOM mpahemy U
eBalyallMjHu HaIllpeTKa OBe JIele Y PeIOBHO] HACTaBH, 00Jh0] OpraHU3aIlH-
jY Ha HUBOY IIKOJIE U TUMCKOM pajay yuuTesba. Manmu Opoj HCIUTaHuKa
(7.6%) uctuue aa je AOLLIO 0 MPOMEHA Y CTAaBOBUMA, OJIHOCHO JI0 XyMa-
HUjeT 0JHOCa IpeMa Il ca CMETHhaMma y pa3Bojy O]l CTpaHEe yuuTesba U
ocTaje fele y onesbemy (caocehame, TolepaHIja, pasyMeBame pasiii-
yurtocTd, Beha Opura, naxma U ciuyHo). [1o3uTHBaH cTaB M XyMaHH Of-
HOC TIpeMa JIeNH ca CMeTHhaMa y Pas3Bojy je BHIIE MOBE3aH ca JOXKHBIba-
jeM cebe Kao MPOCBETHOT PAaJHUKA U XyMaHUCTEe Y KOHTUHYHUTETY HEro ca
yBOhemeM MHKITy3WBHOI o0Opa3oBamba Kao 3aKOHCKe obaBese. M3 Tor
pasiiora, OBakO MaJi IIPOIEHAT YUNTeJba KOjH Cy MO3UTHBHUjE CTABOBE U
XYMaHHUjU OJJHOC TIpeMa JIeIH ca CMETHhaMa Y pa3Bojy M3IBOjWIN Kao 3Ha-
YajHy IPOMEHY y aKTYyeJIHO] MHKJIY3UBHOj NPaKCH HE Mopa Jia 3Ha4M Ja
KOJI yIHUTEJha TEHEPATHO TIO3UTHBAH OTHOC HE MOCTOjH.

Tabena 1. Muwwersa yuumesna o npomenama y npaKcu UHKILY3UBHO2

Table 1. Teachers’ perceptions about changes in inclusive education

practice

Kareropuja IIpucyTHOCT 0ATrOBOpA
N=145 Ja He
Y4uuTespu HUCY YOUMITH IPOMEHE 43 102
y TIpaKcy WHKITY3UBHOT 00pa3oBama 29.7% 70.3%
XyMaHHUjU OTHOC TIpeMa JIeII 11 134
ca CMeTHhaMa y pa3Bojy 7.6% 92.4%
KsamuterHuju pan yaurespa 18 127

12.4% 87.6%
HeraruBHa nepueniyja npoMeHa 41 104

28.3% 71.7%

C npyre ctpane, 29.7% yunteiba cMatpa Ja HeMa OUTHHUjUX TPO-
MEHa y OTHOCY Ha MPETXOAHY MPaKCy YKIbydUBama Jele ca CMEeTHhaMa y
pa3Bojy. YUuTe b KOjU Cy JaIH OBaj OATOBOP CMAaTpajy Aa, OCHUM 3aKOH-
cke o0aBe3e, HUINTA CYIITHHCKH HHje IMPOMEH-CHO Y OJHOCY Ha pPaHUjy
MpakCy W Ja Cy OHH W MPETXOIHUX TOAWHA PAIHIIN ca JIEIIOM Ca CMETHa-
Ma y pa3Bojy o MpHIarojeHuM mporpamuMa Koje cy caMOCTaTHO OCMH-
nubaBaid. OBaKkBH OATOBOPH y4YHMTEJhba HE MOpajy Ja 3Hauye HeraTHBHY
orneHy noctojehe npakce, Beh To 51a 3a BUX GopmanHa 00aBe3a Koja mpo-
ucTrde M3 3aKOHA He 3HaYM CYIMITHHCKY IpoMeHy, Oyayhw nma cy u mpe
JIOHOIILIeHa 3aKOHCKe 00aBe3e OMIM MOTHUBHMCAHH J]a KBAJIMTETHO paje ca
JIETIOM Ca CMETHhaMa y Pa3Bojy.
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HeratueHa meprennuja mpoMeHa yodeHa je Koi CKopo TpehuHe
yuautesba (28.3%), koju HaBoAe Aa je gonnio mo Beher onrepehema yuu-
TeJba aJMUHUCTPATUBHAM 00aBe3aMa, T J1a HeMajy JOBOJbHY HOIPIIKY U
o0e30ehene ycnose y mkomu. Takole, oHU cMaTpajy na je mocTurayhe
ocTaje Jele CMambeHO jep Cy YUuTeJbH Y 00aBe3H Jia IIyHO BpeMeHa Ipo-
BOJIE ca JICLIOM ca CMeTHaMma y pa3Bojy. [Ipema BHUXOBOM MHIIBEHY,
yBOhemeM 3aKoHCKe 00aBe3e Jiena ca CMeTHhaMa Y pa3Bojy Cy BHIIe 00e-
TIe)KEeHa, BUIJBMBHjH CY W HATJIAIICHUJU HUXOBHU MPOOJIEMH, IITO Y BEIHU-
KOj MEpH JIOBOJIU JIO lbUXOBOT CTUKETHPAmHA.

Ob6jammema Halla3a KOjU MOKa3yjy Ja BHILIE OJ MOJOBHHE Y4UTe-
Jba cMaTpa Jia HUje JIOIUIO JIO 3HAYajHUjUX MPOMEHA WX Ja MPOMEHE H
Ka/la UX yodaBajy rmojpa3yMeBajy Telkohe u npodieMe y pakcu HHKITY-
3MBHOI 00pa3oBama, Moryhe je TpaKUTH y KpaTKOM BPEMEHCKOM IepH-
0]y Koje je mpomuio o1l yBohema 3aKkoHcke o0aBese. C apyre cTpaHe, OBe
OJI'OBOpPE MOKEMO JIOBECTH y BE3y M Ca lUXOBHUM CTAaBOBHMA MpeMa WH-
KIIy3UBHOM 00pa3oBamy U JIelld Ca CMETHaMa y pa3Bojy, KOjU Cy BHIIE
MOBE3aHH Ca JINYHUM KapaKTePHCTHKaMa YUUTEsha, HEr0 ca KOHKPETHHM
pedOPMCKHUM TpoIlecuMa y 0BOj 0OJIACTH.

AHannza nepuenuyja yuyuresba 0 BUXOBUM yJoramMa y OKBUPY WH-
KITy3HMBHOI' 00pa3oBama ykasala je Ha Tpu Moryhe KaTeropuje oaroBopa:
capaJHUK y THMY, PaJ ca JellOM Ca CMETHhaMa Y Pa3Bojy U CTBAPAbE IM0-
3UTHUBHE KJIMMe y oniebemy (Tabena 2).

Tabena 2. Muwversa yuumena o wuxo8um yio2ama y npaxcu
UHKIY3UBHO2 00pA308atba

Table 2. Teachers’ perceptions about their roles in inclusive education

Kareropuja [IpucyTtHOCT OrOBOpA
N=145 Ja He
CapaHUK y TUMY 22 123
15.2% 84.8%
Paj ca meroM ca cMeTHaMa y pa3Bojy 53 92
36.6% 63.4%
CrBapame MO3UTHBHE KINME Y 0JIeJbCHY 11 134
7.6% 92.4%

Kako je mpukazano y Tabenu 2 najBehin 6poj ucnmranvka (36.6%)
j€ Kao CBOjy yJIOTY Y IpOoLieCy MHKIY3UBHOT 00pa3oBama H3/ABOjHO pas ca
JIeIIOM ca CMeTHama y pa3Bojy. OBa rpyma yunTesba je HcTakia Ja cy J10-
MHHAHTHE YJIOTe yuuTesba y MocTojehoj mpakcy MHKITy3UBHOT 0Opa3oBa-
wa crienehe: mpuMeHa WHIWBUIYAIW30BAaHOT TMPHCTYNa YYCHHUKY (aje-
KBaTHA TIpOIIeHa JeTeTa, neduHucame cTaHaapiaa nocTurayha u mpenu-
3HA W3paja IUIaHa paja ca JeTeTOM), pajl Ha HErOBOj afanTalyjH, I10-
JpIIKa YYSHUKY Yy TIOTJIEy MOTHBAIMjE 32 YYCHE U ITOCTH3amke yCIexa,
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Kao ¥ (HU3MYKKA HAA30p U Opura o JAETETY y 3aBHCHOCTH OJi HEroBe
cMmeTe. Jeman Opoj yumressa (15.2%) je xao Bomehy ymory y mpormecy
MHKITy3UBHOT 00pa3oBama IPero3Hao0 CBOjY YJIOTY Kao capajHuKa y TH-
my. OBa yiiora je, mpe cBera, nojpasyMeBaia capajiiby ca 4WIaHOBUMA TH-
Ma 3a KpeHpame WHAMBHIYaTHOT 0O0pa3oBHOT IUIaHAa, YKJbY4yjyhu u po-
JUTeJbe Jele ca CMeTHhaMa Y Pa3Bojy, ajld U capajliby ca IPyrHM ydHTe-
JbUMa M CTPYYHOM CIIy’kO0M. Mamu 6poj ucnmranuka (7.6%) ykasyje na
j€ cTBapame MO3UTUBHE KIIUME Y OZICJbEeHY yiIora Koja je MpeoBiaiaBaia
yV BUXOBOM YKYITHOM paay y IpoIecy WHKIy3HWBHOT oOpa3oBama. OBa
rpyna y4uTeJba je Y CBOM pajy A0CTa MaKikhe NOCBETHIIa CeH3MOMITN3aLH-
jU OCTaie Jeue U BHXOBHX POAUTEIhA, KA0 U YK/bYYHUBAKY BPIIMHAKA Y
npyXame MoMohH Jely ca CMeTHhaMa y pasBojy. Takohe, moxcrunanu cy
JIelly ca CMeTHhaMa y pa3Bojy Ja y4ecTBYjY Y BaHHACTABHUM aKTHBHOCTH-
Ma, LITO je CBE 3aje[[HO JOMPUHOCHIIO CTBapaby MOBOJbHE KIUME Y OJie-
Jbey U 00Jb0j COLMjaIH3alrjy OBE JeIIe.

OcuM mpaBa Ha IIKOJIOBAaKkE y PENOBHUM IIKOJaMa, 3aKOHOM je
neduHrcaHa o0aBe3a Jia MIKOoJIe IPHUIIPEMajy U peau3yjy UHAUBHIYaTHH
00pa30BHH IUTaH 32 CBAKO JIETE ca CMETHama y pas3Bojy. 13 tor pasiora,
3aHUMAJIO HAC je Aa 100HjeMOo YBUI y TO KaKO yUMTEJbH CXBaTajy MHIU-
BUJIyaJIHH 00pa3oBHM IutaH. OAroBope yduTesba TPYIUCAIH CMO Y TPH
KaTeropuje: IUlaH 3a npwiarohaBame, mucaHu gokymeHT u MOII kao
CTpaTeryja, MeToJia uiu oonuk paja (Tabena 3).

Tabena 3. Cxeamarba uHOUBUAYATHO2 0OPA308HO2 NIAHA
U3 nepcneKmuee yuumesnba

Table 3. Teachers’ views of individual educational plan

Kareropuja [IpucyTtHOCT OrOBOpA
N=145 Ja He
[nan 3a npunarohaBame 95 50
65.5% 34.5%
IMucanu fOKyMeHT 8 137
5.5% 94.5%
HOII kao crpareruja, METo1a HWId OOJIUK pajaa 14 131

9.7% 90.3%

ITomanm moxa3zyjy na Hajsehu Opoj yumurtesba (65.5%) MHIUBUIY-
aIHU 00pa30BHU IIAH pa3yMe Kao IIaH IpuiarohaBama HACTaBHUX ca-
JIp)Kaja KapakTepHCTHKaMma JieTeTa ca CMeTHhama y pas3Bojy. JemaHn Opoj
yuutesba (9.7%) vHaMBHIyaTHH OOpa30BHM IUIaH TMOUCTOBehyje ca Ha-
CTaBHUM cTparerrjama, MeTojaMa Wiau obimiuma paga. OBH 0J0BOpU
nokasyjy na yantessn MOII cxBarajy kao ImiiaH Koju ce Kpempa 3a Ioje-
JUHAYHO JIETE Ca CMETHhaMa Y pa3Bojy, a KOjU UM IIOMaXke 1a Y CBOM palry
IpUMEHE MHAVBUAYAIHN30BaHH IPUCTYI Kako OM HACTaBHH IPOLEC U ca-
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JpKaje MpUIaroawin norpedbamMa U MOryhHOCTHMa KOHKPETHOT JIeTETa.
Jeman 6poj yuuterpa (5.5%) je y cBOjuM oAroBopuMa aBao AETabHHUja
o0jalmemha UHAUBUAYaTHOr 0oOpa3oBHOr ItaHa. OBa rpyma y4uTesba
NOIT cxBaTa ka0 MUCaHH, pa3BOjHU JOKYMEHT KOJUM Ce Mpenu3upa Tpe-
HYTHU HUBO pa3Boja JeTeTa, O4yBaHe CIIOCOOHOCTH, Kao M 00JIACTH y KO-
juma je morpeOHa MOApIIKA; FOAUIIBU LHUBEBU U 3aJallll Koje je Io-
TpeOHO OCTBApHUTH Kpo3 01abup oapehieHHX akKTHBHOCTH, METO/a U Cpel-
CTaBa; BpeMe, MeCTo U ocobe Koje he ydecTBOBaTH y pearu3aldju 1oje-
IVHUX IMJbeBa U 3a1araka npeasuhennx MOII-om; cienuduyana ctpydHa
nomMoh u yciyre Koje Cy JeTeTy MoTpeOHe, Kao M MOCeOHM HAuuHU Ca-
oImITaBama HHPOpMaIHja poJUTEFIMa JIeTeTa ca CMETHhaMa Y Pa3Bojy.

Pagu nobujama Gosper yBuaa y To Kako yuutesbu cxsatajy MOII
MHUTATM CMO MX M IITa Cy NpeMa BUXOBOM MHILBEHY HEroBe OCHOBHE
¢yakmje. CBe 0ATOBOpE CBPCTAIIM CMO Y TPH KaTeropuje: 00Jba cormja-
nu3anuja aerera, Behe Hampenopame aereta u MOII kao momoh Hacrag-
HUKy y paay (Tabena 4).

Tabena 4. Muwwerna yuumena 0 OCHOBHUM QYHKYUJAMA UHOUBUOYATHO2
006pazoeno2 niana

Table 4. Teachers’ perceptions about basic functions of individual
educational plan

Kareropuja ITpucyTHOCT 0ATOBOpA
N=145 Ja He
Bospa conmjanmzanuja nerera 25 120
17.2% 82.8%
Behe nHanpenoBame nerera 62 83
42.8% 57.2%
[Tomoh HacTaBHUKY y paxy 31 114

21.4% 78.6%

Jobujenn Hama3u mokasyjy aa Hajsehm Opoj yumterba (42.8%)
cMmatpa aa je ocHoBHa (pyHkiuja MOII-a na 06e30emu Behe HampenoBame
JieTie ca CMEeTHhaMa y pa3Bojy y CKilaay ca lbuxoBUM MoryhHoctima. OBaj
MOJIATaK je pasyMJbUB C 003MPOM Ha TO Jia HANPEJIOBAE JICTETa U jecTe
OCHOBHa (DYHKIMja WHIMBHIyaTHOT 0Opa30BHOT TuTaHa. JemaH Opoj yuu-
Tespa (21.4%) ¢pynkuuje MOIl-a Buan y nomohu Kojy UM OBakaB JIOKY-
MeHT 00e30el)yje y pamy ca aenom ca cMeTmama y pa3Bojy. Mamu Opoj
yuutesba (17.2%) cmatpa nma je ocHoBHa ¢yHkuuja MOIl-a ma motmo-
MoOrHe 0O0Jby COIMjalu3allijy JeTeTa ca CMEeTHhaMa Yy pa3BOjy U JIaKIle
(hyHKIIMOHHUCAE Y TPYNHU BPIIHAKA.

Iomamm xoje cMo mOOWIIM 0Nl yuuTeJha O FHMXOBHM CXBaTamHMa
HOIl-a u meroBux QpyHKIHja YKa3yjy HaAM Ha TO Ja Cy YUUTEIbH CBECHH
3Hauaja MOIl-a y pany ca ieromM ca cMeThaMma y pa3Bojy. Haume, yuunte-
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JbH Cy CBECHH Ja je Y pay ca JeIoM ca CMETHhaMa Y pa3Bojy BaXKHO Jia
UMajy yHaIpe]l HalmrcaH 1iaH Koju he um momohwm na Oynayhe akTuBHOCTH
ca OBOM JIEIIOM JIAKIIIE Peajn3yjy, IITO Y BEJIUKOj Mepu oMoryhaBa Jiakiie
1 OpiKe HaIpeIoBamke CaMoT JAETeTa.

Kama cy y nmutamy MHIIIbEHa yUUTEIha O BBUXOBOj OCIIOCOOJHEHO-
CTH 3a paj ca JICIOM Ca CMETHhaMa Yy pa3Bojy Y OKBHPY HHKIY3UBHOT
oOpa3oBama, moJaly Mokasyjy 1a Behuna yuutesba (79%) cmaTpa 1a HE-
je ococoOipeHa, oK camo 21% yunurtesba UCTHYE Ia Cy IPUIPEMIbEHH 3a
oBaj mpouec. To moTephyjy ¥ Haja3u APYrUX UCTPaKUBaba KOJH YKa3yjy
Ha TO Jia C€ HACTABHUIM He ocehiajy KOMIETEeHTHUM Jla OJrOBOPE Ha CBE
3axTeBe ca KojuMa ce cycpehy y makimy3uBHoj mpakcu (Florian & Rouse,
2009; Villegas, 2007; Macura Milovanovi¢, Gera i Kovacevi¢, 2011).

Opx yuntesba CMO TPaXHIIU J1a 0Opa3Ioke CBOje OATOBOpE KOje CMO
TPYITHCATN Y TPU KaTEeropHje: CEMUHAPU HHCY JIOBOJHHH, HHUAIMjATHO 00pa-
30Bamke HUjE JOBOJFHO M CaMOOOPa30Bamk-e¢ Kao TJIaBHU OCIIOHAI CTPYIHOT
ycaBpiaBama (Tabena 5).

Tabena 5. Ilepyenyuja yyumesna o mUX080j 0CHOCODLEHOCHIU 34 UHKTY3UJY

Table 5. Teachers’ perceptions about their readiness for inclusive education

Kareropuja IIpucyTHOCT OJIrOBOpA
N=145 Ja He
CeMuHapH HUCY TOBOJHHU 69 74
48.3% 51.7%
Wuunnujaano oopa3oBame HHUjE JOBOJHHO 32 111
22.3% 77.7%
Camo000pa3oBame Kao TIIaBHHA OCIIOHAI] 22 121
CTPYYHOT ycaBpIllaBama 15.4% 84.6%

I'pyma yuutesba Koja cMaTpa Ja HHje 0CIOCO0JbeHa Kao pasjiore 3a
TO HaBOJMJIA j€ HEAOBOJbHY M HEaJICKBaTHY O0YKY KOjy CY IPOILIH ITyTeM
cemuHapa (48.3%) m HealeKBaTHO WHUIMjaTHO 00pa3oBame y UHjeM
TPOIIeCy HUCY MPHUIPEMIBEHH 3a paJ ca JCHOM ca CMETHhaMa y Pa3Bojy
(22.3%). Yuuressu cMatpajy Ja o0yka Kojy Cy MpolUIu of yBohema 3a-
KOHCKE peryjaTuBe HUje Ouiia J0BOJbHA J1a OM OHM, Ha MpaBU HA4MH, OU-
T TIPUIPEMIbEHH 32 MHKITY3UBHO 00pa3oBame (KpaTKH CEMUHApH, HEmo-
CTaTak NPaKTUYHUX 3HaWa U MpUMepa JI00pe Mpakce, HeJOCTaTaK CTPYYHHUX
Y METOJMYKUX 3Hama u cIuuHOo). OBaKBU MOJAIM JOOUjEHU CY U y He-
JaBHO CIPOBEICHOM HCTPa)XKWBAIbY Ca CIMYHAM IHJBEM, KOJH ITIOKa3yjy
Jla 00yKa Koja je peain30BaHa o]l cTpaHe MUHHCTapCTBa HUje OWia cBe-
0o0yXxBaTHa U JIOBOJbHA U JIa CY YYUTEJbU Kao INIaBHY 3aMEPKy HaBelH TO
IITO Kpo3 00YyKy HUCY HOOWIN MOTpeOHEe MPaKTHYHE CMEPHHMIIE 32 yCIe-
mrHO cnpoBolheme nakiy3uje (Muskinja, 2011).
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OAroBopH HamMX WCIHUTaHWKA HAa MUTAEkE O CTPYYHOM ycaBpIla-
Bamby U3 OBe 00IacTH Mokasyjy na je camo 39% ygurespa mponuIo CEeMH-
Hape y TOKY IIPOTEKIIe B TOJHHE, O KaJa je MHKIY3UBHO 00pa3oBame
3aKOHCKH YBeIIeHO Kao o0aBe3a y Haml 0Opa3oBHU CHCTEM, AO0K 61% ydau-
TeJha HHUje MPOIUIO HUKAKBY OpraHW30BaHy OOyKy 3a paj ca JeroM ca
cMeTmhaMa y pa3Bojy. OBaj mojgaTak objalimaBa Hepleniyje HacTaBHUKa
0 BHUXO0BOj] HEIOBOJbHO] OCIIOCOOJFEHOCTH 3a OBaj Mpollec U MOTpedu na
ce caMo00pasyjy Kako OM OJrOBOPHIIM Ha YIIOTE KOje Ce Off FbUX OYEeKY]y.

JlonaTHa aHanM3a MO/IaTaka yKasaja je Ha II0CTOjambe CTaTUCTHYKH
3HAYajHEe TOBe3aHOCTH m3Mel)y moxahama CTpYYHHX ceMUHapa U mep-
uenunéj € YUHTEJha O FlbUXOBO] OCIIOCOOJFEHOCTH 32 HHKITY3UBHO 00pa3oBa-
e (x=17.106; p=.000). IToxahame cTpyuyHUX CEMHHApa MO3UTHBHO CE
oJjpakaBa Ha IEpIeNIHje YIUTeha O BUXOBO] OCIIOCOOJHEHOCTH 3a WH-
kiy3ujy. Mehyram, KpamepoB Be koeduinjeHT je peraTHBHO HU3aK W
n3Hocu 0.345, mTo ykasyje 1a oBa OBE3aHOCT HHje jaKOT HHTCH3UTETA.

Jenan Opoj yautessa (15.4%) uctude na cy oclamambeM Ha COTICTBEHY
MOTHBAIM]y U caMOOOYKY yCIIeH Jja ceOe aJleKBaTHHje IIPUIPEME 3a OBaj
nporec. Kao HaunHe caMoo0pa3oBama yUHTEJHH HABOJE: OCIAmamke Ha
JOYTOTOAMII-E UCKYCTBO M 3Hama KOja Cy CTeKJIM pajehum ca menom ca
CMeTHaMa y pPa3Bojy TOKOM CBOje HacTaBHE IpaKce, YHTambe JINTepaType
13 OBe 00JIaCTH, KOpUIINEeHe HHTEPHETA U Pa3MEHY M y3ajaMHO YYeHe ca
kosierama. OBY MoJjallv HaM YKa3yjy Ha 3Hauaj JINYHEe MOTHBAIIUje yunTe-
Jba y ToTJIey podeCHOHAIHOT pa3Boja U yuema.

JlomaTHa aHaNM3a MoJaTakKa ykasaja je Ha IMOCTOjamhe CTaTHCTHIKH
3HauYajHEe MOBE3aHOCTH U3Mel)y MPEeTXOAHOT UCKYCTBA yUHUTeJba y paay ca
JIeLIOM ca CMeTHhaMa y pa3BOjy W EUXOBE IepleIIyje BIaCTUTE OCIIO-
COOJBEHOCTH 32 MHKIY3WBHO oOpa3oBame. [IpeTXxoqHo MCKYCTBO y pamy
ca OBOM JICIIOM HO3UTHBHO C€ OJlpakaBa Ha IEpIENIHje YIUTeIha O BH-
XO0BOj OCIIOCOOJLEHOCTH 3a HMHKITY3H]Y (X2:11.908; p=.003). MehyTum,
Kpamepor Be koedurujeHT je penmatnBHO HU3ak U m3HOocH 0.287, mTo
yKa3yje Jla 0Ba IIOBE3aHOCT HUje jaKOT HHTECH3UTETA.

IIpakTu4Ha KMCKYCTBA y peau3alldjd HHKIY3UBHOI 00pa3oBamba
noTBplyjy mocrojame OpOjHHX Mpempeka 3a KBAIUTETHO YKJbYUUBAHE
Jelle ca CMeTaMa y pasBojy y pemoBHe mikojie (Ainscow, Booth, &
Dyson, 2004; Law, 1993). 13 Tor pasnora, 3aHUMaJlo HAac je Ha KakBe
npernpeke y pealu3alnji UHKIy3UBHOT 00pa3oBamba Hawiiase Halld y4uu-
Tespr. OATOBOpE HAa OBO MHUTAME TPYIHCAINA CMO y YETHPH KaTeropuje:
HEAOCTAaTaK yCJIOBa, HETATUBHU CTABOBU WU OTHOPU YUHTEJba IpEMa ACIU
ca CMeTHmhaMma y pa3Bojy, HeJIOBOJbHA ITPUIPEMIBLEHOCT HACTABHOT Kajipa U
HEJIOBOJbHA YKIBYUYECHOCT pojauTesba (Tabena 6).

ITomanm npukaszanu y Tabenu 6 mokasyjy aa Hajeehm Opoj yuu-
Tesba (42.1%) xao mpenpeKky WHKIY3UBHOM 00pa3oBamy HAaBOAM HeaJe-
KBaTHE YCJIOBE 32 Paj ca JCIOM ca CMeTHaMma y pa3Bojy: HemocTaTtak (hu-
HAHCHjCKHUX CPEICTaBa, BEJIHKH OpOj YUCHHUKA Y OJIeJbeHY, Helpuiarole-
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HU yUOEHWIM W HACTABHA CPEJCTBA, HEAJEKBATHA IPOCTOPHA PEIICHHa,
HEJIOBOJbHA TOBE3AHOCT TPEIIIKOJICKOT M PAaHOLIKOJICKOT 00pa3oBamba,
HETOCTOjafbe TEPCOHATHUX aCHCTEHATA, HEJOCTaTak CTPydYmaka pasiiu-
YUTUX POQUIa, HEJOBOJFHA MOAPIIKA JIOKAJIHE 3ajeIHHUIIE, TIPEAMETHO-
Y4aCOBHM CHCTEM M TpaJuIMOHANHA HacTaBa. OBHM IMOJALM CIHYHH CY
pe3yiTaTUMa JPYyruX HCTPAXKHBama O0aBJBEHHX Y CBETY M KOJ Hac
(Angelides, Stylianou, & Gibbs, 2006; Muskinja, 2011) koju nokasyjy aa,
IpeMa MUILbEbY YUUTEhA, KIbYYHE MPENPEKEe MHKIY3UBHOM 00pa3oBa-
Y NPENCTaBIbajy YIPAaBO HEJOCTATAK (PUHAHCH]CKHMX CpeICTaBa, Hease-
KBaTHHM (PU3UUKM YCIIOBM Y IIKOJIAMa, HEJOCTATaK HACTABHUX CPeICTaBa
¥ JIIAKTHYKOT MaTepujaia.

Tabena 6. Ilpenpexe 3a uHKIY3UBHO 00pA306AILE

Table 6. Obstacles for inclusive education

Kareropuja ITpucyTHOCT 0ATOBOpA
N=145 Ha He
Henmocraraxk ycnosa 61 84
42.1% 57.9%
HeratuBHE cTaBOBH U OTIIOpH 5 140
3.4% 96.6%
HenoBosbHa npunpemMIibeHOCT HACTABHOT KaJpa 44 101
30.3% 69.7%
HenoBosbHa yKIbyU€HOCT POIUTEIHA 26 119

17.9% 82.1%

Jenan 6poj yunrtespa (30.3%) kao KJby4HY IpENpeKy u3/Baja Helo-
BOJbHY TPUNPEMIBCHOCT HACTABHOT Kazapa. Kao mpemnpexy MHKITy3WBHOM
o0pazoBamy, jenHa rpyna yuauresba (17.9%) nctude u HETOBOJBHY YKIBY-
YeHOCT poJuTesha y 0Baj mporec. Mamu O0poj yuutesba (3.4%) xao mpe-
NpeKy WHKJIY3UBHOM 00pa3oBamy HABOJM MOCTOjehiec HeraTHBHE CTaBOBE
U OTIIOpE TIpeMa JeIH ca cMeThaMma y pa3Bojy. OBaj mogarak ce He Io-
KJIara ca pe3yiTraThuMa APYTHX HCTPpaXHBama KOjU yKasyjy Ha TO Ja Cy
HETaTUBHU CTABOBHM M3[IBOJCHH KAao KJby4YHA MpENpeKa 3a peau3aiujy
UHKIIY3UBHOT 00pa3oBama (Avramidis & Kalyva, 2007; Muskinja, 2011).

PesynTatu uctpaxknBama yKaszyjy Ha TO Ja Cy IpETpeKe Koje yau-
TEJBHM HABOJE YIIIABHOM Y BE3M Ca MHTEpEHINjaMa MUHHUCTapCTBa U CU-
CTEMCKHUM pelIeHhUMa, HA KOj€ YUUTEJBH U IIKOJIE YeCTO HUCY Y IMPHIIUIN
Ja yruuy. Mako ympase 1mkosna, mpeMa MUIJBEHY BEIUKOT Opoja yuuTe-
162 (93%), mpykajy ameKkBaTHY MOJPIIKY Y MPOIeCy HHKIY3UBHOT 00pa-
30Bama, YUYUTEJbU C€ U Jlabe cycpehy ca OpojHUM MpenpekaMa y paay ca
JIELIOM ca CMeTHama y pa3Bojy. VcTuiame HeJOBOJbHE YKIbYYEHOCTH PO-
JIUTE/ha U OYCKUBAHE CHUCTEMCKE TOAPIIKE 07 MUHHCTApCTBA MOXKE 1a Ce
pa3yMe Kao yMamUBambe CONCTBEHE OATOBOPHOCTH 32 YCIIEX HIIH HEYCIeX
WHKITY3HBHOT 00pa3oBama.
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3a mpeBasmIaKeme OBHX MperpeKa, IpeMa MHULIUBCHY yUHTesha,
HEOITXOJIHO je JIa MOCTOj! CTpaTeNIK! IiaH MuHHCTapCcTBa y OBOj o0a-
ct. To 6u nasee moapazymeBasio 60Jby HIKOJICKY OpTaHU3alUjy Y TOTJie-
Iy TIPUIIPEMIBCHOCTH 32 MPOIIeC WHKIY3UBHOT 00pa30Bama: KBATUTCTHH-
ja capaama ca JIOKAJTHOM 3ajeHUIIOM U POIUTEIhbHMa, CBEOOYXBaTHH]ja
o0yKka HacTaBHOT KaJpa, CeH3UOMIM3alIlija 3aoCIeHnX y 00pa3oBamby U
HIMpe IpyLUITBEHE 3ajeJHULIC IpeMa JIeIH ca CMeTHhaMa y pa3Bojy, IOCTOo-
jame (eKCHOWIHHjer HACTaBHOT IIpolieca y TOTJeay canprkaja, Bpe-
MEHCKe JMHaMHUKe W TPOCTOPHUX pelera. CIMYHe Mpeyiore 3a rnpeBa-
3UNaXEHEe MpernpeKa Aajy U UCIMTaHULU APYTUX HcTpaxuBama (Devid,
2009; Koutrouba, Bamvakari, & Steliou, 2006; CETI, 2006).

Bakan acriekT MHKITy3MBHOT 00pa3oBama je capajima y4HuTelba ca
poauTespMMa JIelle ca CMeTHhaMa y pa3Bojy, CTPYYHHM CapajHUIUMa H
konerama. OIrOBOpH HANIMX WCIHUTAHHUKA YKa3yjy lla Y BUXOBO] IPaKCH
WHKITY3UBHOT 00pa3oBama capalmbe iMa Beoma Mano. Hamme, peko 60%
y4YHTelba je HaBEJIO Jia Y MpOLecy MHKIY3UBHOI 0Opa3oBama HeMma ca-
paamy ca CTpy4HHUM capagHuuuMa, oko 70% HaBoau Ja HEMa capaliby
ca poAWTeJbHMa JIeTIe ca CMETHaMa y pa3Bojy, AOK mpeko 75% ydnrerpa
UCTHYE JIa y JIOMEHY MHKIYy3UBHOI oOpa3oBama He capaljyje ca cBOjuUM
kojerama. HenoBoJbHO pa3BHjeHa capajiiba y BEINKOj MEpU MOXKe Ja OTe-
JKaBa paj yInTesba ca OBOM JIEIOM M oHeMoryhn BuxoBo 00Jbe Hampeao-
Bame (Leyser & Kirk, 2011).

3AK/bYYHYAK

Lup yBOherma 3aKOHCKE peryjaTHUBe je MEHhame U M0OO0JbIIaBamke
noctojehe nmpakce obpa3oBama JIelle ca CMETHaMa y Pa3Bojy Y peAOBHUM
HiKosiaMa. Pe3ynTaTi OBOI HCTpakMBama MoKasyjy na TpehuHa yduTesba
cMmaTpa Jia yBoheme 3aKOHCKE peryiaTuBe HUje JIOBENO J0 BEITUKUX MPO-
MEHa y MpakCH MHKIy3UBHOT oOpa3oBama. OBE OATrOBOpE yUUTEIha MO-
JKEMO JIOBECTH y Be3y Ca IbMXOBHUM CTABOBUMA MPEMa MHKITY3UjH, KOJH CY
BUIIIC TIOBE3aHM Ca FHbMXOBHUM JIMYHUM KapaKTEPUCTHKaMa HEro ca KOH-
KpeTHUM pedopMCKHM IpolriecuMa y oBoj oOnactu. OBakBM Hana3u He
MOpajy Ja 3Haye HeraTuBHY oleHy mnocrojehe mpakce, Beh To na dop-
MaiiHa 00aBe3a Koja MPOUCTUYE U3 3aKOHA HE 3HAYH CYIITHHCKY [IPOMEHY
32 OHE yYUTEJbe KOjU Cy M Mpe AOHOIIECHA 3aKOHCKe 00aBe3e O MOTH-
BHCAaHH J1a KBAJIUTETHO pajie ca oM ca CMETHaMa Yy pas3Bojy.

W3paga vHAMBHIyaTHOT 0Opa30BHOT IJIaHA jeJHA je OJ KJbYUHHUX
IpoMeHa Koje cy npeaBubeHe 3akoHCKOM peryiatuBHoM. Ilogann moxka-
3yjy na yuurtesbu MOII cxBarajy Kao IUIaH KOju UM TIOMaXke Jia HacTaBy
npunarozie nmorpedbama U MoryiHOCTHMa KOHKPETHOT JIETETa, IITO yKa3y-
j€ Ha TO Jla OHU Ha TEOPHjCKOM ITUIaHy 3HAjy IITa je MHIWBUIYAIHU 00Opa-
30BHHU IIJIaH U KOje Cy Wmerose ocHoBHe (yHkimje. [Ipaheme mporeca u3-
pane u peammsanuje MOII-a Tpebano 6u na Oyne y (oKyCcy HapeTHHX
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UCTpaXXHMBamba, Kako OM ce MOOWJIM MOTIYHUJU TOAAIH O eeKTUMA YBO-
hema oBe HOBHHE Yy HAIIUM IIKOJIaMa.

JoxuBJibaj TMYHE 0CMOCOOJHEHOCTH YUUTEIba j€ BaXkKaH MOTHUBALIU-
OHH TIOKpETay 3a KBAIUTETAH paj ca JeIoM ca CMeTHhama y pazBojy. Ha-
Ja3¥ HaIIeT UCTPaKMBamba MOKa3yjy Aa BehuHa yauTespa cMaTpa 1a HUCY
JIOBOJEHO OCHOCOOJEEHHM 32 MHKITY3MBHO 0Opa3oBam-e jep BHUILE O/ IMOJIO0-
BUHE HHje Ouio oO0yxBaheHO ceMUHapuMa CTPYYHOI yCaBpIlaBama, a
3Hamka Koja Cy CTEKIIM TOKOM HHHUITHjaTHOT 00pa3oBama HUCY Owia Io-
BOJbHA J1a OW y TIOTIYHOCTH OWJIM OCIIOCOOJhEHM 3a OBaj mporiec. JemaaH
0poj yunTesba UCTHYE Jla Cy OCIamameM Ha CONCTBEHY MOTUBALUjY U ca-
MOOOYKY yCIENH Jia ce a/IeKBaTHHU]je TIPUIIPEMe 3a HHKITY3H]Y, TIPH 4eMy CY
KJbyYHA 3Hama CTHLAIN YIPaBO y IMpakcH, panehu ca germom ca cMeTmama
y pa3Bojy. OBakBH Haja3W MOTBPlYjy BaXKHOCT MPETXOJHOT MCKYCTBa y
pagy ca JIeoM ca CMeTHhaMma y pas3Bojy, Kao Oorator nu3Bopa MOTHBaLHje,
ydemwa M 3Hama yuurteba. V3 Tor pasnora, 3HauajHO je Ja ce y OCMHIba-
Bamy Oyayher cTpy4HOT ycaBplllaBama yIuTesba Y 0BOj 00JIACTH, OHO TI0-
BeKE ca MPaKTHIHUM U CBaKOJHEBHUM MCKYCTBOM YUHTEJba, IITO OU J0-
BeJIo 710 OOJbET pasyMeBama U CYIITHHCKE IPOMEHE BbUXOBE TIpaKce y pa-
Jly ca JIeIIOM Ca CMEeTHaMa y pasBojy.

Ilopen HEmOBOJEHE OCIOCOOJFEHOCTH M OTHOpa IpeMa e ca
CMeTHaMa y pa3Bojy, YUUTEJbH KJbYUHE IMperpeke 3a HHKIY3UBHO o0pa-
30Bame BUJIE Y OHMM e€JIeMEHTHMa O0pa30BHOI CHUCTeMa KOjH Cy Y IH-
PEKTHO] HaJJICKHOCTH MUHHCTApCTBA, a HE HBUX CAMUX U IIKOJNA y KO-
juMa paje. [Ipema BHXOBOM MHIUUBCHY, HEITOCTOjahe jaCHE CTpaTerHje y
OBOj 00JIaCTH M HeaJIeKBaTHA CUCTEMCKa pellieiha Y BEJTMKO] MEPH OTeXka-
Bajy Mpollec YKJbydHBama OBe jelle y penoBHe mkone. C jeqHe crpaxe,
OBaKBa 3alakamka y4uTesba O TpernpeKkama 3a yCIeHIHO crpoBoleme UH-
KITy3UBHOT 00pa3oBama MOTBphyjy TO Ja Cy OHU CBECHH J1a yBOheme map-
IIIjaJTHUX IPOMEHA U MOjeIMHAYHUX aKTUBHOCTH y HACTaBHY Ipakcy (Ha
npumep, npunpema u peanuzanuja MOII-a), 6e3 nmocrojama cBeoOyxBa-
THE CTpaTerdje WHKIY3UBHOT 00pa30Bama M Memama mnocrojehux cu-
CTEMCKHUX peIleha, TEIIKO MOXKE Nla JOBelne IO OYTOpPOYHHX U CHUCTEM-
CKUX IPOMEHa y MOrjie[y KBaluTeTa o0pa3oBamba Jelle ca CMeTHhama y
pa3Bojy. C apyre cTpaHe, YUHH c€ Ja YYUTEJbU HHUCY Y JOBOJHHO] MEpH
OCBECTHJIM 3HA4aj JIMYHE OJITOBOPHOCTH, MOTHBAIVjE U MHUIMjaTHBE, IIITO,
nmpema Hanmazuma ucTpaxuBama (CpereHos, 2009) mpencraBiba KIBYUIHU
MOKpeTay y pa3Bojy HHKIY3UBHOT 00pa3oBamba.

VY najbuM UCTpaXMBambHMa, IOpe]l KBAHTUTATUBHE METOJOJIOTH]E,
Tpebao O MPUMEHHUTH U Pa3INdnTe KBATMTATUBHE METO/IE TIOYT (OKYC
rpyna U mocMarpama, YuMe O ce JO0OHO MOTIYHUJU YBHI Y MHIBCHA
YUuTEJba, KaO0 U Y KBAJIUTCT HBUXOBC IPAKCE Yy OKBUPY HUHKIIY3UBHOI
oOpaszoBama. Takolhe, UCTpakuBame OU Tpebasio 00aBUTH Ha perpe3eHTa-
TUBHOM Y30pKY, KOju OM 0OyxXBaTtmo W Ipyre akrepe oOpasoBama (au-
peKTope, CTpyYHE capajHHKe, POJHUTEIbE, YUCHHUKE, TOHOCHOLE OJUTyKa)
yuMe O ce J0OHjeHHU oAy MOTJIA TeHEePaTU30BaTH.
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INCLUSIVEEDUCATION:
FROM LEGISLATION TO IMPLEMENTATION

Milja Vujaci¢, Emilija Lazarevi¢, Rajka Devié¢
Institute for Educational Research, Belgrade

Summary

The current Law on the Fundamentals of the Education System adopted in 2009 states
that inclusive education is a legal obligation in Serbia. Numerous changes have been
introduced, referring to fairer enrolment policy, prohibition of discrimination and increased
access to education for all children. The Law also stipulates the adaptation of achievement
standards, the preparation and execution of the individual education plan (IEP) for every
child with disabilities, the removal of categorisation and provision of additional educational
support based on the assessment of an inter-domain committee, introduction of a
pedagogical assistant for extending support to children and teachers, and gradual changes
in the financing of institutions that support children’s inclusion in the education system.
This paper presented the results of the research aimed at exploring teachers’ views and
experiences with the two-year implementation of the legally prescribed activities in the
field of inclusive education. Research participants were 145 class teachers from 20 primary
schools in the central and suburban parts of the City of Belgrade. A questionnaire created
for this research was used to collect the data with the purpose of gaining insight into
teachers’ opinions on the changes that had occurred in this field, their roles in inclusive
education and qualifications for this process, their understanding of the individual
education plan, the support provided by the school, and the most frequent obstacles
teachers encounter and the manner they overcome them. More than a half of the teachers
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were of the opinion that there have been no significant changes in inclusive education
practice. Likewise, more than a half of the teachers did not attend the organized training for
inclusive education and thought that they are not qualified for this process. Previous
experience of working with children with disabilities and the training provided in seminars
had a positive effect on teachers’ perception of their own qualifications for inclusive
education. In teachers’ opinion, the key barriers for inclusive education are to be found in
those segments of the education system that are under the direct jurisdiction of the Ministry
of Education rather than their own or of the schools they work in. Further development of
inclusive education in our country should be focused on the improvement of relevant
teachers’ competencies. In addition to developing pedagogical expertise, this would also
entail raising awareness of personal responsibility for the effectiveness of inclusive
education.



