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Abstract

Numerous changes that contemporary universities have to face with have also resulted
in significant pedagogical implications. There is a growing number of criticisms toward
contemporary universities that are often cited as being subject to market demands, which
moves them away from basic science teaching activities. The aim of this paper is to
examine the consideration of higher education in the context of the reality imposed by new
and new goals of education. This goal is conceptualized within two tasks. The first task
involves presenting different approaches to entrepreneurial education with significant
pedagogical implications, primarily different teaching goals depending on the accepted
conception. The second task presents various challenges facing the realization of
entrepreneurial education as perceived by foreign authors. In conclusion the paper
stresses that entrepreneurial education is a new field of research, but due to the increased
importance of a practical application of knowledge in the changing conditions of work
and life in the future it may become even more important.
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PA3BOJ IIPEAY3ETHUYKOI' OBPA30OBAIbA

Arncrpakr

BpojHe mpomeHe ca KojuMa ce Cyo4aBajy CaBpeMEHH YHHBEP3HMTETH 3a Pe3yJTar Cy
MMaJie ¥ 3HauajHe menmaromke ummmkaipje. Cee je Behu Opoj kpuTHKa Koje ce ymyhyjy
CaBpeMEHNM YHHMBEP3UTETHMA, 32 KOje CE YeCTO HABOAM KAKO TOUIeKY 3aXTeBHMa Tp-
JKHIITA, [ITO WX yAa/haBa OJl OCHOBHHMX HAy9YHO-HACTABHUX aKTHBHOCTH. Kao 1usb oBOT
pajia ocTaBJba ce carjeiaBambe BUCOKOT 00pa3oBama Y KOHTEKCTY HOBUX PEATHOCTH, KOje
Hamehy 1 HOBe LJbeBe 00pa3zoBama. OBaj IJb KOHIIENTYaIN30BaH je Y OKBHPY JBa 3a-
natka. IIpBH 3ajarak MojpasyMeBa IIPEICTABIbalbe Pa3iMYMTUX MPHUCTYNA MPEIy3er-
HUYKOM 00pa30Barsy Ca 3HAYAjHIM MeIarOIIKUM UMILTHKAIMjaMa, TIPBEHCTBEHO Pa3IIiIn-
THM LIWJBEBHMA 32 HACTaBY y 3aBHCHOCTH O NpHxBalieHe KOHLEMIHje. Y OKBUPY IPYTor
3a/1aTKa MPEJCTaB/beHN Cy Pa3MIMTH M3a30BH ca KOjEMa Ce CyodyaBa peaiusaluja mpe-
JIy3eTHHYKOT 00pa3oBara Ha HAYMH Ha KOjU MX BHJE MHOCTpaHU ayTopH. Kao 3akspyuak
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paza ucTHde ce 1a je Mpeay3eTHHIKO 00pa3oBamhe HOBHjE ITOAPYYje MCTPAKHUBAhA, Al
ycnen moBehaHOT WCTHIaRha 3HAaYaja MPAaKTHYHE TPUMEHE HAydeHOr Y NPOMEEHUBHM
YCIIOBUMA pajia ¥ )KUBOTA y OyAyHOCTH MOXKe Jia ITOTPHMH jorl Behu 3Hauaj.

KibyuHe peun: yHUBEP3HUTET, NPELy3eTHHYKO 00pa30Bakbe, IPYIITBO 3HAMA.

INTRODUCTION

The transition period of modern universities for last couple of dec-
ades is conditioned by a number of external reasons, primarily at global
national, regional and local level. For the purpose of reconciliation of
many contradictions and challenges faced by modern universities, univer-
sities” social responsibility is gaining in significance. Although universi-
ties’ social responsibility can be approached in different ways for the pur-
poses of this paper, attention is focused on the development of entrepre-
neurial education. The contemporary social context, in which universities
operate, and from which they cannot be viewed in isolation, indicates the
transformation of universities from the so-called universities as ivory
towers towards McUniversities, that offer widely available and standard-
ized service (Culum & Ledi¢, 2010). The commercialization of Higher
Education reached its peak in America, but also it has resulted in harsh
criticism due to numerous demands for university-based money profiting
on the developmental line, from sports to education and research (Bok,
2005). Conrad Paul Liesmman (2008) also highlights the concern for con-
temporary universities, which, are in a so called “knowledge based socie-
ty.” The university's new roles have resulted in a number of criticisms
from educational traditionalists, who point out that universities are in-
creasingly growing as subjects to market demands and therefore moving
away from their core activities, teaching and research toward market and
entrepreneurial orientations.

The aim of this paper is to consider higher education in the context
of new realities that impose new goals for education. The complexity of
the situation is reflected in the attempt to reconcile contradictions that are
put in front of higher education. The development of entrepreneurial edu-
cation is one of the implications that results in numerous opportunities
and even more challenges, but it is an inevitability of the functioning of
modern universities and therefore it is necessary to consider it as a whole,
with its all complexity.

Higher Education in the Context of New Realities

The increasing interest in higher education in recent decades has led
to the emergence of numerous international organizations and international
agreements, which, as Culum and Ledié¢ (2010) point out, are primarily po-
litical and economic organizations such as the EU (European Union),
ASEAN (Association of Southeast Asian Nations), NAFTA (North Ameri-
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can Sree Trade Agreement), etc. In this context, it is inevitable to approach
education and from the perspective of entrepreneurial education. Altbach
(2008) warns that market-oriented academic tendencies of the 21% century
are the cause for concern as universities increasingly lose their character as
a social institution of public good. Popovi¢ (2019) points out that in the ear-
ly stages of the development and change of the European Union, its educa-
tional policy was significantly different from that created and imposed by
the World Bank and the OECD, and much closer to the educational policies
of the UN and UNESCO. The last decade has seen a dramatic approxima-
tion of their ideologies and values that they promote through educational
policy. Even UNESCO, traditionally committed to humanist discourse, has
adopted the rhetoric, concepts and approach of the World Bank, but more
so the OECD.

It is the European Commission’s intention that knowledge must be
a stronger driver of economic growth and development, and therefore the
knowledge-based syntagm aims to modernize universities and higher ed-
ucation. The goal is to make Europe the most competitive economy in the
world. In this context, the Lisbon Strategy (2000) underlines in its princi-
ples and principles the importance of increasing market orientation and
linking universities with the economy. Talking about the European di-
mension of education, Avramovi¢ (2003) points out that at the level of
principles it proclaims political and social goals, not educational ones.
Education is considered as a "factor of transformation and change™ of so-
ciety. The UNESCO International Commission on Education for the 21
century emphasizes the need to pay particular attention to the goals and
means of education (Milutinovi¢, 2008). The new philosophy and strategy
of education is expressed in the form of four fundamental goals that De-
lors (1996) calls the pillars of development. These are: learning to know
that includes knowledge that enables people to understand their environ-
ment and at the same time enables them to make critical judgments inde-
pendently. It is particularly important here to emphasize that learning for
knowledge presupposes the learning of a learning skill based on higher
cognitive processes rather than just memory of information, thereby in-
creasing learning efficiency and quality of knowledge. The next pillar of
learning to live together states that one of the most important learning
goals is to adopt the values of pluralism, tolerance of difference, multicul-
turalism, mutual understanding, community action and the like. One of
the reasons for its growing importance, as stated by Milutinovi¢ (2008), is
the increasing interdependence of groups and individuals. The pillar of
development learning to be consists of the contribution of education to
the overall development of the individual- spirit and body, intelligence,
sensualists, sense of aesthetics, personal responsibility, spirituality.

For the purposes of this paper, particular attention is dedicated to
the pillar, which involves learning to do, that, although closely related to
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learning for knowledge, unlike it, is more closely linked to professional
development. This goal of education, as stated by Milutinovi¢ (2008),
consists in developing the capacity for practical application of the learned
in the changing working and living conditions, as well as in developing
the ability to cope with many life situations and teamwork skills. This
goal of education can be linked to fostering the development of entrepre-
neurial education as a way of developing the capacity to put into practice
the lessons learned in changing working and living conditions. Within
education, Raposo & Do Pako (2011) highlight the following important
reasons for fostering entrepreneurship: education provides individuals
with a sense of independence; education enables people to be aware of al-
ternative career choices; education broadens individuals' horizons and
thus makes people better equipped to perceive opportunities and finally,
education provides knowledge that individuals can use to develop new
entrepreneurial opportunities.

Development of the Entrepreneurial Education and its Challenges

The concept of the knowledge society indicates that knowledge is a
key personal and economic resource (Milutinovi¢, 2008), which is increas-
ingly emphasized within the knowledge economy. Although the business
world and academia are based on different principles, we are witnessing
their growing convergence and interdependence. As the Commission of the
European Communities, (2006) points out, entrepreneurship is a key com-
petence for growth, employability and personal fulfillment. Entrepreneur-
ship involves the ability of an individual to turn ideas into action. These in-
clude creativity, innovation and risk-taking, as well as the ability to plan
and manage projects to achieve goals. It helps everyone in everyday life at
home and in society, makes employees more aware of the context of their
work and better opportunities to take advantage of, and provides a founda-
tion for entrepreneurs who set up social or commercial activities. Also, it is
emphasized that the development of generic attributes and skills is the basis
of entrepreneurship, and it is complemented by the transfer of specific
knowledge about business in accordance with the level of education.

The document (Commission of the European Communities, 2006)
emphasizes that entrepreneurial competences need to be acquired
throughout lifelong learning, thus emphasizing the importance of educa-
tion from primary school to university, including secondary vocational
education (initial vocational education) and technical tertiary education in-
stitutions. The paper focuses on the development of entrepreneurship educa-
tion at the university level. Within this framework, the Commission of the
European Communities (2006) proposes the promotion of entrepreneurship
in higher education within the following steps: higher education institutions
should integrate entrepreneurship in different subjects, especially in scientific
and technical studies; the support of national authorities is particularly needed
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to provide training for high-level teachers and to develop networks that can
share good practice; teacher mability between the university and the business
world should be encouraged, along with the involvement of business people
in teaching.

Based on the literature reviewed, the paper starts from the view
that although most of the papers dealing with the study of entrepreneurial
education represent research efforts from the perspective of economics
and management, this topic needs to be approached from the perspective
of pedagogy as well as presented in Figure 1. The development and chal-
lenges of creating entrepreneurial education within pedagogy can be
viewed in relation to university missions, teaching goals, context, and
challenges. This approach sets out to be a conceptually methodological
framework for a more detailed analysis of the development of entrepre-
neurship education and its pedagogical implications.

Research Entrepreneurial Teaching University
university university univesity mission
About For Thrqugh T,
3 Objective
for teaching

Business and non

Business Business and non

: Context
business schools

schools business schools

Pedagogy Content Pedagogy Content  |Challenges

Figure 1. Teaching entrepreneurship in different contexts
Source: (Heinonen & Hytti, 2010, p.314)

(a) University Missions. In the study of the development of entre-
preneurial education and its dimensions, it is necessary to focus on the
dominant university mission, which also determines the way of approach
toward entrepreneurial education. Considering the fact that the emergence
of entrepreneurial education is a consequence of contemporary aspira-
tions within the knowledge economy, it is important to point out that
there is still no uniform approach and generally accepted definition.
However, it is the fact that increasing attention is being paid not only to
entrepreneurial education, but also to the creation of entrepreneurial uni-
versities, which points to the inevitability of analyzing the development
of entrepreneurial education, depending on the primary university mis-
sion. In addition to teaching and research, as a core academic activities,
especially during the transition period, the university's third mission is
significant, reflected in the university's participation in economic devel-
opment and the construction of civil society and democratic values
(Spasojevi¢, Kleut & Brankovic, 2012). The participation of universities
in economic development from the angle of pedagogy involves studying
the development of entrepreneurship education. It is important to note
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that teaching-oriented universities will have a different approach to entre-
preneurial education compared to research-oriented universities, as well
as universities whose primary focus is the development of an entrepre-
neurial university.

However, attention should also be paid to the criticisms addressed to
the concepts of university missions and their pedagogical implications. Thus,
Bodroski Spariosu (2015) points out that students and professors from con-
stituent members of the academic community become "stakeholders,” equal
with stakeholders from private and public sector employers, central or local
government representatives, alumni and by donors, etc. By definition, an in-
terest group is interested in maximizing its own, not social, well-being. If
everyone had the same interest in a social issue, there would be no different
interest groups. What kind of university will exist in society depends on the
results of the conscious action of different interest groups, which may have
completely conflicting preferences regarding mission, institutional arrange-
ment or organizational solutions. On the whole, the issue of university mis-
sions is a controversial topic that is being addressed in many ways, but its
definition and institutionalization are becoming more and more common
rhetoric within the academic community.

b) Objectives of entrepreneurship education for teaching. As shown
in Figure 1, Heinonen & Hytti (2010) highlight three forms of entrepreneurial
learning.

Teaching about entrepreneurship is a feature of research universi-
ties. This approach involves studying entrepreneurship as an academic
subject. The programs focus on individuals who are intellectually moti-
vated to understand entrepreneurship and want to gain insight into the
world of entrepreneurship. To this end, entrepreneurship is approached as
a research discipline within the university, and thus entrepreneurial stud-
ies are aimed at developing students' research skills.

Teaching for entrepreneurship aims to provide individuals with
both the knowledge and skills needed to start, develop and grow one or
more businesses. The starting point is that the university curriculum will
have a positive impact on providing entrepreneurial skills to fulfill their
roles satisfactorily. Any academic discipline can offer a wealth of entre-
preneurial opportunities.

Teaching through entrepreneurship emphasizes the role of the en-
trepreneurial process. It is about entrepreneurship and innovative individ-
uals interacting with their environment, discovering, evaluating and tak-
ing advantage of opportunities. This approach suggests that entrepreneur-
ship can be learned within other subjects, which may be basic capabilities
embedded in frameworks other than business or management. The out-
come is that learners know what they can achieve and understand how to
move forward to maximize any role in society. Having in mind changing
work life, entrepreneurial skills and behavior are considered necessary
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and significant. However, the narrowly utilitarian idea of education must
be avoided. As Milutinovi¢ (2008) states emphasizing the importance of
providing a workforce capable of working in the economy must not sup-
press the basic function of education-which is the realization of a person
who fully learns to exist, to enable human beings to become, not just in-
struments of development, but to justify that development. One of the
challenges in the future, when it comes to education, starts with the view
that it will be about finding a balance between the utilitarian and liberal
ideas of education. However, exclusive focus on one idea can be as unreal-
istic and harmful as negating the importance of their coexistence. The results
of the Aznar (2013) survey of students have shown that, in order to meet stu-
dents expectations, it is necessary to find solutions that harmonize both, lib-
eral and entrepreneurial education. Sullivan (Sullivan, 2004) points out that,
despite economic and social changes, there is still a great need for liberal ed-
ucation. Although liberal education is a concept with different definitions,
within the presented research it implies the role of education that can enlight-
en individuals, society and humanity as a whole. Unlike the entrepreneurial
education that places emphasis on knowledge management, liberal education
embraces knowledge for its own sake. Overall, teaching goals must both,
entail and encourage entrepreneurship education, but also should not ne-
glect the development of liberal education.

tart»ups

Educating Through Educating About & Educating About, For &

Entrepreneurship Through Entrepreneurship Through Entrepreneurship
EMBEDDED. WIDE DEFINITION. SEPARATE. NARROW DEFINITION.

g Sustainable
Team based Value creation ~ Theory & Business Venture  Theory made  yentyre
value creation attempts hidden 3 language added creation explicit creation

o Addressing Educating Through Entrepreneurship

e s oLiBlal Child EMBEDDED. WIDE DEFINITION.
centered

/ university challenges

Acting on
curriculum vaiue Theory made  Skill-based

Action based Addressing - creation explicit Value creation
on knowledge everyday Ztl(;::‘y knowledge
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Engagenient Self-efficacy
Uncertainty Failures

Creativity Perseverance Passion Identity Growth

Figure 2. A unified progression model for entrepreneurial education

(Lackeus, 2015: 25)
Source: (Lackeus, 2015, p. 25)

The progressive model of entrepreneurial education is presented in
Figure 2 and it represents all three forms of entrepreneurial learning, as
well as their successive combination.

(c) Context. As presented in Figure 1 and Figure 2, learning about
entrepreneurship, although predominantly targeted at entrepreneurial
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schools, may include those who are not. Cekic and Markovi¢ (2015) point
out that entrepreneurial learning can be divided into narrower and broader
entrepreneurial learning. The first form of learning educates and empow-
ers for entrepreneurial business activity, and the second for entrepreneuri-
al behavior, thinking, or acting. In formal education, narrow entrepreneur-
ial learning is encompassed by the subject of entrepreneurship, a virtual
enterprise or a training firm, which have been introduced as a separate
subject by vocational education reform and cover specific economic
competences and knowledge. Broader entrepreneurial learning in formal
education develops the knowledge, skills and attitudes of entrepreneur-
ship as a way of thinking and acting. In this context, a broader entrepre-
neurial learning approach and non-entrepreneurial schools can foster the
development of an entrepreneurial mindset and action. The pedagogical
importance of studying entrepreneurial education is within the broader
context of entrepreneurial learning.

(d) Challenges. One of the basic challenges of entrepreneurial edu-
cation can be cited as a still insufficiently articulated theory and a gener-
ally accepted definition. However, within the challenges of entrepreneuri-
al education, it is also important to present challenges at a broader level
as well, that is, the challenge of creating entrepreneurial universities.
Sporn (2001 according to: Mugabi 2014) uses the concept of “adaptive
university,” a term that closely links it to the term entrepreneurial univer-
sity, and emphasizes seven factors critical to creating adaptive universi-
ties: when it comes to the environment, it could be defined as a crisis or
an opportunity for universities; a clear mission and goals that guide deci-
sion making, planning, orientation and integration of all members into a tradi-
tionally decentralized and loosely connected academic organization; a specif-
ic organizational culture - for example, an entrepreneurial approach that em-
phasizes individual responsibility and rewards creativity; a differentiated but
coordinated institutional structure that allows universities to respond quickly
to various environmental demands; professionalization of university man-
agement; joint management or integration of university actors in the decision-
making process, as well as dedicated leadership. These challenges also have
direct implications for entrepreneurial education.

The challenge particularly emphasized by Heinonen & Hytti
(2010) when it comes to entrepreneurial education is the tension between
academic and pragmatic in a university context. As presented in Figure 3,
the relationship between university and business needs to be analyzed in
view of the typical differences. As Jesi¢ (2015) points out, the relation-
ship between science and the business world in contemporary conditions
should be seen as a highly complex process in which all differences in
goals, interests and priorities must be understood, but at the same time in
the legal status and management style of these two vital spheres of the so-
cial system. On the other hand, although they entail numerous and signif-
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icant differences, the importance of studying their relationship is of par-
ticular importance at a time when dual education in higher education is
increasingly being actualized and advocated. The future brings a growing
rapprochement between universities and the economy, which will further
enhance entrepreneurship education. The key question is how best to
combine these approaches that appear to be quite different without the na-
ture of one destroying the nature of the other.

Figure 3 Differences between university and economy

University Economy

academic freedom profit and commercial sustainability-time
instant publishing, scientific and money

reputation profit and commercial sustainability-time
cooperation and money

long-term basic research, creation of  competition "destroy competition™

new knowledge short-term commercial use of new
thematic research, research stimulated knowledge

by curiosity - mission-oriented research and

job creation for researchers development.

adapting research and development  problem solving
activities to specific problems and development of human resources
needs of the economy technology monitoring
prestige prestige
Source (Jesi¢, 2015, p.122)

Heinonen & Hytti (2010) state the difference between entrepre-
neurial pedagogy that supports the “art” of entrepreneurship (creative and
innovative thinking) and content-based content that supports “science”
(business and management). There are also certain arguments against en-
trepreneurship education, which are presented in Figure 4.

Entreprencurship education
Limited to Higher Education
Institutions

Lack of Uniformity in
Objectives, Content, and
Pedagogies

Negative Relation
between Entrepreneurial
Training and Activities

Entrepreneurship
education

Lack of
Measurement in
Overall Impact

The
“Teachability
Dilemma’

The “All-Rounder
Paradox’

Figure 4. Seven Arguments against Entrepreneurship Education
Source: Lautenschlager & Haase (2011, p. 149)
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When it comes to the lack of uniformity in content and pedagogy
goals, fundamental concern relates to the economic and social goals of
entrepreneurship education. Fayolle (2008) defines the goals of entrepre-
neurship education within theories, that is, entrepreneurship education of
professors and researchers, ways of thinking, preparing entrepreneurial
individuals, skills, training of entrepreneurs or professionals in the field.
Depending on the focus, methodologies vary significantly within the
model. However, when it comes to shaping entrepreneurial individuals, as
pointed out by Lautenschldager & Haase (2011), consensus regarding the
pedagogies that exist implies appropriate experiential and project-based
learning as appropriate. Such methodologies increase motivation and en-
courage the emotional and intuitive dimensions of entrepreneurship.

The ‘Trait Approach’. The fundamental debate remains as to whether
entrepreneurship is a regulated capacity. The basic premise emphasized by
Lautenschlager & Haase (2011, p. 150) is that entrepreneurs have a unique
characteristic of stable, inherent and enduring personality characteristics that
favor entrepreneurial activities. These traits should be permanent and remain
consistent across time and context. Opportunity identification is presented as
one of the key competences of entrepreneurship and includes not only entre-
preneurial knowledge but also less tangible forms such as vigilance, creativi-
ty, innovation, proactiveness, risk taking and the need for achievement. Then,
the same authors point out that entrepreneurial education cannot make up for
missing qualities such as talent and temperament. Also according to research
(Klein and Bullock, 2006 according to: Lautenschlager & Haase, 2011), the
conclusion is that it is not possible to teach the discovery, recognition, deci-
sion making and nature of an entrepreneurial personality. Therefore, it is con-
cluded that some traits are inseparable from entrepreneurship and their ability
to develop depends on individuals' predispositions.

The teachability dilemma. One of the basic dilemmas when it
comes to entrepreneurship is whether it can be learned or entrepreneurs
are born. Hindle (2007) believes that entrepreneurship can be learned,
with differences in performance highlighting differences in levels of in-
trinsic factors (for example, greater intelligence, greater natural dexteri-
ty), different levels of stimulation (more or less suitable environment),
and different external factors (for example, a deeper and longer study of
principles or more practice). Also, the same author emphasizes the im-
portance of highlighting the differences between the lectures that relate
to the phenomenon (professional field) from teaching about the phenom-
enon (about its meta aspects, its theory and how this phenomenon affects
other phenomena), as well as highlighting the difference between the end
results with the process. In discussions about the entrepreneurship learning
Henry et al., (Henry et al., 2005 according to: Lautenschldger & Haase, 2011)
emphasize that at least some aspects of entrepreneurship can be successfully
learned. Rae & Carswell (2001) cite business world and functional
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knowledge management as well as business plans as components that are
easy to learn, however they state that creativity and innovation as competen-
cies are not easy to learn. Blenker et al., (2008) dispute that the current educa-
tion system is capable of developing motivation, competencies and skills in
entrepreneurship-related students. They point out that universities have not
mastered the required learning methods, pedagogical processes and
frameworks for entrepreneurial learning.

Lack of Measurement in Overall Impact. Lautenschldger & Haase
(2011) state that measurement means defining commonly agreed or standard
indicators of success, but because of the lack of alignment on what teachers
want to achieve through a pedagogical approach, there are many measures.
There is a debate about appropriate measures of influence that can be inter-
preted as changes in various aspects of entrepreneurship such as intention,
desire persuasion, willingness, perception, attitude, risk assessment, feasibil-
ity, confidence, skills and abilities as variables of pedagogical effect. Then,
there are tangible effects, that is, measuring the economic outcomes of entre-
preneurial success. Lauterschldger & Haase (2011, p. 152) point out that both
types of effects cannot be judged separately; rather there exists a linkage
spanning from the pedagogical to the economic impact.

Negative Relation Between Entrepreneurial Training and Activi-
ties. Bosma et al. (Bosma et al., 2009 according to: Lautenschlager &
Haase, 2011) conclude that governments with low levels of entrepreneur-
ial activity are investing more in entrepreneurship education and training
to increase entrepreneurial activity.

Entrepreneurial education limited to higher education institutions.
Although the importance of introducing entrepreneurship education from
the earlier levels of education is emphasized, it most often comes down to
higher education, which, as Lautenschlager & Haase (2011) point out, a
significant number of potential participants are excluded from the oppor-
tunity to participate in entrepreneurship education. Commission of the
European Communities (2006) emphasizes the importance and provides
guidelines for the development of entrepreneurial competences to be ac-
quired during lifelong learning, emphasizing the importance of education
from primary school to university. However, in order to realize the incor-
poration of entrepreneurship education at lower levels, changes in teacher
education are also needed.

The ‘All-Rounder Paradox’. Entrepreneurs need to be versatile, that
is, have multiple skills and expertise in a significant number of subject areas.
Being a successful entrepreneur, as Lauterschlager & Haase (2011, p.154)
point out requires being a generalist with the ability to bring a series of
disciplines and talents together in a practical manner. Nevertheless, a type of
education that is unilaterally and uniquely directed towards the creation of
new businesses cannot ‘produce’ generalists or all-rounders. Entrepreneurial
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education should therefore be designed to incorporate the broad range of
entrepreneurial skills and competences that make up entrepreneurs.

Abgonlahor (2016) cites the following functional challenges for
implementing entrepreneurship education: lack of capacity of adequate
lecturers; absence of curricular capacity to support the training; lack of in-
frastructural support; overemphasize on theory delivery, as well as ab-
sence of research support and connectedness. Overall, the numerous chal-
lenges facing entrepreneurship education indicates significant and numer-
ous pedagogical implications.

CONCLUSION

The interest in higher education that has been growing in recent
decades within various international organizations points to the inevitabil-
ity of studying the new goals that are being imposed on higher education.
The importance of studying the development of entrepreneurship educa-
tion is growing in the context of the growing connection between univer-
sities and the business world and the economy. As presented in the paper,
there are many controversial issues regarding the implementation of en-
trepreneurship education. However, the current tendencies that result in
the introduction of dual education and higher education indicate the im-
portance of studying this topic, which may take on even greater signifi-
cance in the future. Within the teaching process, it is of the utmost im-
portance to highlight the differences between education about, education
for and education through entrepreneurship. Also, during implementation,
it is important that the learning objectives are in line with the university
mission in relation to its dominant orientation, that is, whether the univer-
sity is primarily geared towards teaching, research, or is the development
of entrepreneurship the core mission of the university. In order to mini-
mize the negative phenomena caused by the process of economization of
higher education, it is important to study this topic from the perspective
of pedagogy as well. Also, if entrepreneurship education is updated in the
future, it will also entail significant changes in the education of future
teachers. From the perspective of pedagogy, the importance of studying
entrepreneurial education does not imply an end result, but an entrepre-
neurial mindset that is expected of students. In this context, the develop-
ment of entrepreneurial education needs to be approached, critically and
analytically, from the perspective of new educational policies as well as
various university missions.
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PA3BOJ ITPEAY3ETHUYKOI' OBPA30OBAIbA

Maja Bocanau, Pagoan I'panauh
Yuusepsurer y HoBom Cany, ®unozodern daxynrer, Hou Cax, Cpouja

Pe3ume

CaBpeMeHH YHUBEP3UTETH CyOdaBajy ce ca OpojHMM IMpOMEHaMa M U3a30BHMa KOjU
Cy HajBehnM N1eTIoM HOBM 3aXTEBH M OYEKHBAE-a O CTpaHe crojpamimer ceera. C jenHe
cTpaHe 00pa30BHM TPAJUIMOHAIMCTH YCMEPEHHU Cy Ha OUyBabe TPAJUIMOHATIHHX YJI0-
ra o0pa3oBHHX MHCTHTYLHja, JIOK Cy OOpa30BHH HPOTPECHUBHUCTH CKIOHHUjU HHXOBOM
NPEUCIIUTHBILY U NpHilarohaBamby HOBOHACTAJIMM OKOJHOCTMMA. JlONpUHOC OBOT paja
OJTHOCH C€ Ha aHAIMTHYKU MPUCTYI Pa3BOjy MPemay3eTHHUYKOT 00pa3oBama KojeM je ¢
jemHe cTpaHe Moryhe MPUCTYNUTH Ka0 HEMHHOBHOCTH, JIOK C€ C JIPyre CTpaHe UCTHYY U
OpOjHH M3a30BH y OKBHpPY YBOhema IpeqyseTHHIITBA y Tpolec obpazoBama. C 003u-
poMm Ha TpeHyTHY a3y y PemyOmumm CpOuju, y pamy ce TeMaTHIM MPUCTYIa aHAJH-
THYKH M KpUTHYKU. Kao 3akjbydak MCTHYE Ce Jia je OBO IOJbE MCTPAKUBAA Y CBOJUM
3a4erMa, a y OyryhHOCTH MOKe Jla IOIPUMH join Behu 3Hayaj ¥ U3 TOT pasiiora je 3Ha-
4ajHO MO3HABAH-E OBE TEMAaTHKE Ol CTPAHE CBHX KOjU Cy YKJbYYEHH Y BHCOKO 00pa3o-
Bambe.



