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Abstract

From the standpoint of a systemic approach, the paper considers the co-operation
between families and pre-school institutions. It indicates the relevance and topicality of this
issue in a time of reform which aims to build a quality pre-school education. The paper
advocates the process supportive model of partnership between parents and pre-school
teachers that places focus on the quality of their interrelations.

The research aim was to examine parental satisfaction with the co-operation with pre-
school teachers. Research results have shown a high degree of respondents’ agreement
with the assertions relating to parental satisfaction with the co-operation with a pre-school
institution. The research data obtained on a sample of parents with college and university
degrees are indicative because they expressed the lowest level of satisfaction with such co-
operation. However, respondents within this category have highly assessed the assertions
relating to parental involvement in the work of a pre-school institution and pre-school
teachers’ acknowledgment of parental recommendations, which is encouraging form the
standpoint of developing a partnership between parents and pre-school teachers.
Pedagogical implications of the research can be observed from a theoretical standpoint in
terms of inspiring other researchers to further delve into relationships between family and
the system of pre-school education and upbringing, especially from a standpoint of
numerous determinants which shape those relations. Implications for the pedagogical
practice are reflected in perceiving that the category of highly educated parents comprises a
significant force that can initiate changes concerning the co-operation between parents and
pre-school teachers in terms of establishing and developing partner relationships and other
topical changes in the field of pre-school education and upbringing.
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partnership.
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CAPAJIIbA U TAPTHEPCKH OJJHOCH
Y IPEJIIIKOJICKOM BACIIUTAILY —
3AJIOBO/bCTBO POJIUTEJbA

Arncrpakr

Paj ca mosuiyje CHCTEMCKOT MPHCTYIa pa3Marpa TeMy Capajiibe MOPOIHLIC U MPEa-
IIKOJICKHX YCTAaHOBAa. YKa3yje Ha 3Ha4yaj U akTyeJHOCT TeMe y BpeMe pe)OpMCKUX IpoMe-
Ha KOje TeXe []a U3rpajie KBAIMTET y CHCTEMY MPE/IIKOJICKOT BacIUTamba 1 00pa3oBarmba.
Harnamasa ce 3Ha4aj IpoLeCHO-MOpakaBajylier Mojelia mapTHEpCTBa PoIUTe/ba U Ba-
CIIUTaYa, KOjU MOTEHIMPa KBAIUTET OHOCA POIUTEIhA U BACIIATAYA.

usb ucTpaKHBamkba je UCIIMTUBALE 330BOJFCTBA POJMTEIhA CapaJibOM Ca BacIUTa-
YUMa TMPE/IIKOICKAX YCTaHOBa. Pe3ynrartd MCTpaKMBamba Cy IMOKA3ald BHCOK CTEIeH
CarJIaCHOCTH MCIIMTAHHUKA Ca CBHM TBpEaMa Koje yKasyjy Ha 3aJ0BOJBCTBO CapajiioM ca
HPE/IUIKOJICKOM YCTaHOBOM. VH/IMKATHBHH TI0/IAlM HCTPAXKUBaba JOOUjCHH CY Ha y30PKY
poxuTesba ca BUIIMM H BUCOKUM OOPa30Bam-EM KOjH Cy MCKa3ad HajHIDKU CTETICH 33]10-
BOJBCTBA capa/itboM. Mel)yTuM, HCIUTaHKIIM Yy OKBUPY OBE KAaTErOpHje BHCOKO Cy BPEIHO-
BaJIM TBPIIE KOje Ce OAHOCE Ha YK/BYUHMBAIHE POIUTEIbA y Pajl YCTAHOBE U YBAKABAHE
MpeJyIora off CTpaHe BacIUTaya, To je oxpabpyjyhe ca acrekra pa3Boja mapTHEPCKHUX O-
HOCa Ha penaiyju poauTesb—BaciuTay. [lefaromnke NMILIMKALH]e HCTPaXKHUBAEba MOTY CE
carjieiaTd Ha TEOpHjCKOM HHBOY Y CMHCITYy MHCTIMPAIHje UCTpaKMBaynMa 3a Iy0Jbe mpo-
y4aBarbe OJ[HOCA MOPOIUYHOT U CHCTEMA MPEAIIKOJICKOT BaclHUTama U 00pa3oBama, mo-
ceOHO ca acriekara OpojHHX JeTepMHHAHATA KOje OONHUKY]y OBe oJHOCe. MMImKaryje 3a
TE/IarolIKy MPaKCy OJJHOCE Ce Ha CTHIAKE YBHA Y TO JIa KATEropHja BUCOKOOOPa30BaHUX
poauTeba MpecTaB/ba 3Ha4ajHy CHAry KOja MOXKE TIOKPEHYTH MPOMEHE Y eIy Capabe
poauTesba M BacluTada y mpaslly yCIIOCTaBJbarba M Pa3Boja MapTHEPCKHX OJHOCA U IPY-
UM aKTyeJTHIM MPOMeHaMa y 00JIaCTH HPEIUIKOJICKOT BaCIIUTaba i 00pa30Barba.

KibyuHe peun: Bacnurauu, pOJUTEJbH, IPEIIKOICKA yCTAHOBA, CAPaIbHa,
MApTHEPCKU OTHOC.

INTRODUCTION

The quality of the relations in pre-school education is determined
by various factors, including the co-operation between a pre-school insti-
tution and family. The value of such co-operation has been recognized in
various official documents such as those issued by the European Com-
mission stating that family is one of the key quality determinants and the
principal partner of educational institutions in children’s education
(ECEC, 2014). Article 6 of The Law on Fundamentals of Education Sys-
tem (2017) indicates that the co-operation between parents and pre-school
teachers is one of the key elements of quality education. The Rulebook on
Work Permits for Class Teachers, Pre-school Teachers and Professional
Assistants (2005), in the part relating to the co-operation between col-
leagues, families and local communities, states that pre-school teachers
need to understand the importance of fostering a partnership with fami-
lies. The New Pre-school Curriculum Framework Years of Ascent (2018)
advocates partnerships with families by building mutual trust, respect and
constant open communication and dialogue.
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In the current reform of the pre-school education system in our
country co-operation with parents is a prerequisite for quality building
(Krnjaja & Pavlovi¢ Breneselovi¢, 2013; Pavlovi¢ Breneselovié, 2015;
Krnjaja, 2016). In our region, the co-operation between pre-school insti-
tutions and families has advanced from parental exclusion over co-
operation and inclusion according to a previously defined form to the cur-
rent partnership with parents and their active inclusion in the life and
work of pre-school institutions (Jeli¢, Stojkovi¢, & Markov, 2018). In that
context, the current practice is oriented towards the development of a
partnership and it could be described as a transition period from a para-
digm of parallel systems (whereby family and a pre-school institution are
observed as two separate systems of different scope and functions) to-
wards a paradigm of support whereby those two systems are observed
through overlapping spheres of functions and influences, which results in
education and upbringing based on a partner relationship (Pavlovi¢
Breneselovi¢, 2014).

THEORETICAL BACKGROUND

The recent relevant literature stresses the importance of co-
operation between parents and pre-school teachers (Murray, McFarland-
Piazza & Harrison, 2015; O’Connor et al, 2017; Vuorinen, 2020; Winder
& Corter, 2016). Research by Jeon and associates (Jeon, McCartney,
Richard, & Johnson, 2020) points to the existence of a connection be-
tween the co-operation between parents and pre-school teachers and the
development of socio-emotional competences in children, which means
that positive relationships contribute to better socio-emotional functioning
of a child. Similarly, various study results show that there are multivariate
relationships between the dimensions of parental involvement in the work
of kindergartens and social and academic competences in children. Spe-
cifically, a study by McWayne and associates (2004) confirmed that chil-
dren whose parents dedicate due attention to learning and maintain regu-
lar contacts with the kindergarten exhibit positive behavior in their con-
tacts with adults and peers (McWayne, Hampton, Fantuzzo, Cohen, &
Sekino, 2004). According to assertions encountered in a study by Powell
and associates (2010) active positioning of parents in the process of co-
operation with a pre-school institution results in positive impacts on chil-
dren’s social skills and knowledge in the field of mathematics and it can
prevent behavioral issues (Powell, Son, File, & San Juan, 2010). Various
authors indicate that a more intense engagement of parents and their good
communication with the kindergarten constitute important predictors of
better results and higher academic achievements in children, especially
with regards to reading skills and mathematics (Galindo & Sheldon,
2012). Greater involvement of one’s family in pre-school institution’s ac-
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tivities, according to Van Voorhis and associates (2013) significantly
contributes to the development of literacy and mathematical abilities in
children. The findings of this particular research confirm the stance that it
is necessary to plan and strengthen the ties between family and a pre-
school institution (Van Voorhis, Maier, Epstein, & Lloyd, 2013). Thus,
the co-operation between families and pre-school institutions becomes in-
creasingly relevant and it requires more extensive research.

The theoretical ground for this paper is Bronfenbrenner’s (1977)
ecosystemic approach. According to this theory, open systems are deline-
ated by a wealth of relations with the environment, the exchange of in-
formation in both directions which helps harmonize the relationship be-
tween the system and the environment, and vice versa. In that context,
pre-school institutions as open systems permanently build relations with
local and wider social contexts and families, as the most immediate part-
ners. In the process of partnership development, the role of pre-school
teachers can hardly be exaggerated. They need continual professional im-
provement which enables one to gain critical insight into one’s implicit
pedagogy and practice (Pavlovi¢ Breneselovi¢, Pavlovski, 2000). Pre-
school teachers who display independence and creativity and undertake
initiative in their work can establish relationships for an active position-
ing of parents and building qualitatively different relationships and true
partnership and collaboration (Pavlovi¢ Breneselovi¢, Pavlovski, 2012).

A more detailed definition of the ecosystemic approach in the do-
main of partnership development is found in Pavlovi¢ Breneselovi¢
(2010) who suggests two models of partnership development: utilitarian
and process-oriented. According to the author, the first approach is more
dominant in practice. It is based on complementary interests and concur-
rent goals which result in sharing common import prompting a process of
joint activities. On the other hand, in the process-oriented model the
abovementioned interests and goals form the basis for developing a part-
nership, while joint activities are necessary to build trust and common
import resulting in a partnership as mutual support (Pavlovié
Breneselovi¢, 2010). All through the pursuit of this model, a partnership
is determined by the nature and character of the relationship itself. In that
context, the partnership between a pre-school institution and family is
seen as a process resulting in mutual support realized through mutual in-
teraction. The second model, a process supportive partnership model, is
especially significant from the standpoint of our research since the largest
number of items, i.e. assertions stated in the instrument, is based on ex-
amining the relationships in the process of co-operation between parents
and pre-school teachers. Interaction of the abovementioned subsystems is
achieved through different forms: written and direct communication, di-
rect participation of parents, parental activities (Pavlovi¢ Breneselovi¢ &
Krnjaja, 2017). Various forms of co-operation between families and pre-
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school institutions aim at securing a constant information flow to satisfy
the needs of parents and pre-school teachers. Hence, it is important that
parents and pre-school teachers are satisfied with the mutual co-operation.

Research studies dealing with the co-operation between parents
and pre-school institutions examine different aspects, and numerous pa-
pers are oriented towards examining parental satisfaction with the co-
operation (Edwards, 2018). Research is focused on parental satisfaction
with pre-school education and education in general, or on examining spe-
cific topics such as parental expectations (Sollars, 2017), satisfaction with
the curricula (McNaughton, 1994), the correlations between certain vari-
ables, such as the parents’ education level and their satisfaction with pre-
school education (Kelesidou et al, 2017) or parental satisfaction in rural
or urban areas (Teleki & Buck-Gomez, 2002).

To establish a functional co-operation between family and a pre-
school institution, pre-school teachers should be aware of parental expec-
tations and parents should know how pre-school institutions work. Solaris
Research (Solaris, 2017) showed that parents are often insufficiently in-
troduced to pre-school education and that they mostly rely on the advice
and previous experiences of close friends and relatives when opting for a
kindergarten. Research studies show that parents have certain expecta-
tions from pre-school professionals: they want someone who cares about
their children; they want to be appreciated and observed as active agents
in their children‘s education; they wish to participate in planning activi-
ties and have their ideas recognized and used in shaping the quality envi-
ronment for children; they expect that pre-school teachers are competent
professionals who provide adequate services and satisfy their needs; they
wish to have a close relationship with pre-school teachers (Swick, 2004).
Based on established expectations it is possible to build strategies to suc-
cessfully involve parents: pre-school teachers should build meaningful re-
lations with all parents, mind the first contacts with parents, and resource-
fully maintain permanent communication (Knopf & Swick, 2007).

Parental satisfaction is undoubtedly based on expectations that pre-
school institutions/teachers will provide good care, education, and super-
vision of their children. To support this assertion, we provide data ob-
tained from the research conducted in Finland which confirms that par-
ents expect from practitioners to assume their obligations and responsibil-
ities while children are in the kindergarten (Vuorinen, 2018). Parents are
primarily focused on the wellbeing and safety of their children, and edu-
cation outcomes become secondary if the former has not been provided.
Research results obtained on a sample of 10 interviewed parents show
that parents strive for continuity. They are satisfied if they have regular
communication with pre-school teachers who are not frequently substitut-
ed. Parents perceive co-operation as a partnership and they are ready to
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work with pre-school teachers to create favorable conditions for a child’s
growth and development (Vuorinen, 2018, p. 208-209).

Research performed during the 2000s (Fantuzzo, Perry & Childs,
2006; Fantuzzo, Tighe, & Childs, 2000), showed that families are includ-
ed in their children’s education in a manifold and complex manner and
that, accordingly, one needs to move past one-dimensional estimates of
family involvement and develop sets of instruments to examine multidi-
mensional nature of family inclusion in pre-school education. In that con-
text, there is a significant study that describes the development and as-
sessment of a questionnaire regarding family inclusion in pre-school edu-
cation (Fantuzzo et al, 2000). This study included a sample of 641 parents
of children who attend kindergartens and schools, and the findings indi-
cate three constructs of parental inclusion: a mutual exchange of infor-
mation between parents and experts, parental inclusion in kindergarten
and school activities and children’s education at home. The findings indi-
cate that there are correlations and statistically significant differences in
parental attitudes towards the family structure and parents’ education lev-
el. In that context, one should mention the research by Fantuzzo and as-
sociates (Fantuzzo et al., 2006) which resulted in developing an empirically
tested scale of parental satisfaction with children’s education. The research
included a sample of 648 parents of children who attend kindergartens and
initial grades of urban primary schools. Factor analysis indicated three signif-
icant dimensions: parental satisfaction with an educational experience in
communication with pre-school teachers; satisfaction with communication in
the classroom and satisfaction with the communication with the educational
institution as a whole. The results of this research indicate that there are sta-
tistically significant differences concerning the demographic variables re-
garding marital status and parents’ working status.

The scale by Fantuzzo and associates (Fantuzzo et al, 2006) was
also applied in a research study (Hong, Zhu, Wu, & Li, 2020) on a sample
of pre-school children and those attending the initial grades of primary
schools (by 27515 parents in 12 Chinese cities). The data obtained
through descriptive statistics indicate that parents in China are the most
satisfied with experiences relating to communication in a pre-school
group; this is followed by satisfaction with communication with pre-
school teachers and class teachers and lastly, they are satisfied with the
respective school or kindergarten.

RESEARCH METHODOLOGY

This research aims to examine parental satisfaction regarding their
co-operation with a pre-school institution. Following the established goals
we have defined research tasks: 1) To examine parental attitudes regard-
ing their satisfaction with the co-operation with a pre-school institution,
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as well as with space arrangement, parental meetings, daily regime, and
forms of informing parents about the work of the respective institution;
2) To examine the impact of independent variables (sex, age, education,
pedagogical group, and parents’ workplace) on parental satisfaction with
a pre-school institution.

The general research hypothesis assumes that parents are satisfied
with the co-operation with pre-school institutions. Specific hypotheses
have been formulated in the following manner: 1) It is assumed that par-
ents are satisfied with the co-operation with employees in pre-school in-
stitutions, space arrangement, parental meetings, work regime, and man-
ners of informing parents about the work in the institution; 2) It is assumed
that independent variables (sex, age, education, pedagogical group, and
parents* workplace) influence parental satisfaction with their co-operation
with a pre-school institution in a statistically significant degree.

The research resorted to a descriptive method which was selected
following the nature of the research subject. The sample comprises 763
parents on the territory of Serbia (Leskovac, Zajecar, Svrljig, Kraljevo,
Smederevo, and Pirot) whose attitudes have been analyzed from the posi-
tion of sex (female and male), age (under 35 and over 35), an education
level (secondary school, college and university) and a pre-school group
(nursery, kindergarten, preparatory).

The research study resorted to a five-point assessment scale
ZRSPU (a Serbian acronym for Parents’ satisfaction regarding the co-
operation with a pre-school institution) which is a part of a larger instru-
ment used to research into the quality of relationships in the pre-school
education and upbringing (KOPVO). The assessment subscale comprises
16 items intentionally constructed for this research. The assessment scale
ranges from number 1 (complete disagreement) to number 5 (complete
agreement). To ascertain the reliability of the scale the authors resorted to
Cronbach’s a coefficient which indicates high reliability and internal con-
sistency for this sample (0.92). The research was conducted in the course
of 2019, i.e. from January to the end of November. The course of research
unfolded in three phases. In the first phase, principals and pre-school
teachers were introduced to the research, its goals, and implementation
methodology. In this phase all principals accepted that the research be
conducted in their institution. In the second phase, pre-school teachers
were provided with instruments and they were given instructions on how
to guide parents in the process of filling out the scale. Afterward, pre-
school teachers provided the parents whose children attend the respective
pre-school institution with the instruments. After providing their respons-
es the parents were obliged to return the scales to pre-school teachers. In
the third phase, the instruments were gathered from pre-school teachers,
and they were prepared for data processing.
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Statistical data processing was performed in the SPSS program.
The results obtained through the research were entered into a universal
database, which was followed by measurements of the arithmetic mean
(M), standard deviation (SD), T-test, and F-test.

ANALYSIS OF RESEARCH RESULTS

Based on the analysis of research results showed in Table 1 one
can conclude that as much as 84.4% of parents are completely satisfied,
while 14.5% of parents are partly satisfied with pre-school teachers’ atti-
tudes towards children. The number of parents who believe that the child-
pre-school teacher relationship is not satisfactory (completely: M-0.1 and
partly: M-0.3), or are indecisive regarding the estimate (M-0.7) is incon-
siderable. The starting point is the assumption that parental awareness of
pre-school teachers’ attitude towards children can be acquired directly (by
observing their relationships when they arrive or leave the kindergarten,
when visiting the group that a child attends, etc.) or indirectly (when talk-
ing with their children or pre-school teachers). The obtained results indi-
cate that parents are generally satisfied with the relationship between pre-
school teachers and children, which is a significant piece of information
from the standpoint of pedagogical theory and even more from a stand-
point of practice in pre-school institutions. On the one hand, the infor-
mation indicates that the state of practice is satisfactory. However, from
the obtained data one cannot make a deduction about the nature of rela-
tionships between parents and pre-school teachers, or about potential is-
sues that can occur in their relationships. Accordingly, this information
can be significant for future research studies which may focus on the na-
ture of relationships between parents and pre-school teachers.

Research results indicate that parents have positive attitudes to-
wards space arrangement in the Kindergarten (M-4.76). Partial or com-
plete agreement is observed in the assertion that parents (98.8%) perceive
pre-school teachers as available and co-operative. A large majority of re-
spondents (95.1%) believe that their suggestions are adopted by pre-
school teachers. A high degree of agreement (M-4.47%) is expressed re-
garding parental meetings and adequate attitude of pre-school teachers
towards children. A large percentage of parents (95.6%) find themselves
included in the work of a pre-school institution, satisfied with the work
regime (M-4.70), and with the information flow regarding the work of the
pre-school institution (M-4.63). They consider themselves partners (M-
4.67) who are introduced to the goals and activities in the pre-school in-
stitution (M-4.58). It is reassuring that pre-school teachers are interested in
parents’ educational approach in the family setting and their pedagogical
education (M-4.33), and in introducing parents to the developmental
characteristics and potentials of pre-school children (M-4.56). Significantly,
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Table 1. Parental satisfaction regarding the co-operation
with a pre-school institution

Assumption M SD 1 2 3 4 5

1. lam satisfied with pre-school 482 043 01 0.3 0.7 145 844
teacher‘s attitude towards children

2. | am satisfied with space 476 050 0.1 0.7 13 18.0 79.9
arrangement in the kindergarten

3. Pre-school teachers are easily 478 045 0.1 / 1.0 18.7 80.1
available and ready to co-operate

4. Pre-school teachers always adopt 4.58 0.60 0.1 04 4.3 309 642
parental suggestions

5. Pre-school teachers are ready to 477 048 0.1 0.1 2.0 17.2 80.6
provide professional advice
regarding education

6. At parental meetings in a pre- 4.74 0.49 / 04 18 203 775
school institution current topics are
regularly discussed

7. Relationships between pre-school 4.74 0.46 / / 12 233 755
teachers and parents are
characterized by kindness,
understanding and support

8. Pre-school teachers include parents 4.65 0.57 / 04 4.1 256 70.0
in the work of pre-school
institution

9. |am satisfied with the work regime 4.70 0.53 / 05 21 237 737
in the pre-school institution

10. I am satisfied with the manner of 4.63 059 0.1 04 4.1 26.2 69.2
informing parents about the work
in the pre-school institution

11. Pre-school teachers foster 4.67 0.52 / 03 22 269 706
partnership with parents

12. Pre-school teachers introduce 458 0.60 0.3 0.3 35 325 634
parents to goals and activities in
the pre-school institution

13. Pre-school teachers are interested 4.33 0.81 0.1 1.8 155 30.0 52.6
in parents‘ educational approach
and their pedagogical education

14. Pre-school teachers introduce usto 4.56 0.66 0.1 1.7 4.2 29.4 64.6
the children‘s developmental
characteristics and potentials

15. I would change nothing regarding 4.52 0.75 05 25 55 26.6 64.9
the co-operation with pre-school
institution employees

16. | am satisfied with the co-operation 4.61 0.59 0.1 0.5 3.1 305 65.7

with pre-school teachers,
professional services and principals.
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as much as 91.5% of parents would not introduce changes to co-operation
with pre-school teachers while 96.2% of them give positively assess the
quality of relationship and co-operation with pre-school teachers,
professional service, and institution principals. The data obtained through
the research indicate that, from the parents’ standpoint, the co-operation
between parents and pre-school teachers is on a high level. Especially
significant appears to be the fact that parents perceive themselves as
partners which implies that parents are involved in solving all important
issues relating to the work organization in a pre-school institution,
especially in all those activities relating to children’s well-being. It is in-
dicative, however, that the largest number of respondents would not
change anything about their co-operation with pre-school teachers. In that
context, one can rightly pose the question of whether one truly deals with
full co-operation based on the principles of partnership, or perhaps the re-
spondents tend to provide socially desirable answers, which can consti-
tute a weakness in this type of research.

Table 2 shows a statistically significant difference in respondents’
replies from the standpoint of their sex. Average response analysis indicates a
high degree of agreement with assertions examining parental satisfaction
regarding their co-operation with pre-school institution employees.

Table 2. Statistically significant differences in parental attitudes
in relation to their sex

Assertion Sex M SD T df p
Pre-school teachers are easily available and Female 4.81 0.44

ready to co-operate Male 4.72 0.46 2.34 420 0.02
Pre-school teachers always adopt parental Female 4.63 0.58

suggestions Male 4.48 0.63 3.11 406 0.00
Relationships between parents and pre- Female 4.76 0.44

school teachers are characterized by Male 4.68 0.50 2.21 393 0.02

kindness, understanding and support
| am satisfied with the manner of informing Female 4.60 0.62

parents about the work in the pre-school Male 4.72 0.50 -2.79 536 0.00
institution
I would change nothing regarding the co- Female 4.49 0.79 215 537 0.03

operation with pre-school institution employees Male 4.61 0.64

Research data show that mothers mostly assess pre-school teachers
as available, ready to co-operate (M-4.81) and adopt parental suggestions
(M-4.63), that they share a relationship characterized by kindness, under-
standing and support (M-4.76), unlike fathers, who have expressed a low-
er level of agreement with the aforementioned assertions. In contrast, re-
search results show that fathers (M-4.72) are more satisfied with how
parents are informed about the work in pre-school institutions and they
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have less desire than mothers to change the manner of co-operation with
pre-school teachers (M-4.61).

The obtained data relating to statistical differences in respondents’
attitudes in terms of their sex can be considered expected, primarily be-
cause mothers of pre-school children are more engaged in all aspects of
children‘s lives, including the aspect of co-operation with pre-school in-
stitutions. Female respondents highly assessed their relations with pre-
school teachers characterized by politeness, understanding, and support,
which is also expected because in some earlier research studies it had
been shown that subtle aspects of trust play extremely important role in
the co-operation between parents and pre-school teachers (Kikas et al.
2011). In contrast, fathers assessed more positively the assertions relating
to the forms of informing parents of the work in pre-school institutions.
Accordingly, one can assert that fathers are more oriented towards obtain-
ing information from the institution and less towards their personal en-
gagement, which is confirmed by the data that are more or less concurrent
with the assertion that they would not introduce any changes in the pro-
cess of co-operation.

Data presented in Table 3 show that younger parents (under 35
years of age) assess more positively the co-operation with pre-school in-
stitutions.

Table 3. Statistically significant differences in parental attitudes
in relation to respondents’ age

Assertion Age M SD T df p
Pre-school teachers always adopt Under 35 4.63 0.57
parental suggestions Over 35 4.52 0.64 2.38 611 0.01

At parental meetings in the pre-school Under 35 4.78 0.48

institution current topics are regularly ~ Over 35 4.69 0.52 2.48 627 0.01
discussed

Pre-school teachers are interested in Under 35 4.41 0.76

. . 3.60 761 0.00
parents‘ educational approach and their Over 35 4.20 0.85
pedagogical education
Pre-school teachers introduce us to the Under 35 4.61 0.63 254 615 0.01

children®s developmental Over 35 4.49 0.70
characteristics and potentials

Younger parents more readily agree with the assertion stating that
pre-school teachers adopt parental suggestions (M-4.63), that they are in-
terested in parents’ educational approach and their pedagogical education
(M-4.41) and that they introduce them to the developmental characteris-
tics and potentials of pre-school children (M-4.61), unlike parents who
are older than 35. Average response analysis indicates that parents younger
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than 35 assess the quality of parental meetings at the pre-school institution
more positively (M-4.78) than parents over the age of 35 (M-4.69). One can
safely assert that respondents who belong to the category of parents younger
than 35 more readily agree on the co-operation with parents, which is also an
expected piece of information. The reasons could be traced to the fact that
many of them enroll their children for the first time for a pre-school insti-
tution, that they do not have enough parental experience in co-operating
with a pre-school institution or sufficiently developed parental compe-
tences in terms of recognizing the characteristics and potentials of chil-
dren of a certain age. In that context, a child’s age and order of birth play
an important role. The younger the child, the parents show a bigger inter-
est in his/her advancement in the kindergarten, which is especially noticeable
when one deals with the first child in the family. It is important for the par-
ents who belong to this category that pre-school teachers hear them, that their
suggestions are acknowledged, and that they are introduced to developmental
characteristics and potentials of children of a certain age, as well as to obtain
specific pedagogical education. In contrast, those who belong to the category
of parents older than 35 mostly have larger parental and life experiences, or
they have their second child in the kindergarten, so they are well acquainted
with the topics in the field of parental competences.

The data presented in Table 4 show that respondents with a college
degree assess more positively the co-operation with pre-school institutions
regarding the following aspects: adopting suggestions (M-4.67), providing
professional advice about education (M-4.82) and including parents in the
work of the institution (M-4.73). A somewhat lower level of agreement was
expressed by parents with the lowest level of education, while the lowest lev-
el of agreement is expressed by parents with a university diploma.

The results show that parents with a lower level of education (sec-
ondary education: M-4.58 and college: M-4.63) would change nothing in
co-operation with employees of the pre-school institution. They are, ac-
cordingly, largely satisfied with their communication with pre-school
teachers, professional services and pre-school institution principals. The
readiness to improve co-operation with pre-school institution employees
is mostly dominant in parents with a university diploma.

However, despite stated differences, all three categories of re-
spondents expressed a partial agreement with the presented assertion.

However, it is rather indicative that parents with the highest level
of education, i.e. those who have university and college degrees, exhibit
the lowest degree of agreement with the offered items. The reasons for
this are different. One of them is most certainly reflected in high expecta-
tions of this category of parents concerning the pre-school institution and
the offer related to development, upbringing and education of pre-school
children. Namely, from the standpoint of their education level, these par-
ents can exhibit a high level of aspirations towards their children’s
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achievements. Another reason, not less significant, lies in the fact that
these parents are more educated both in general terms and in the domain
of pedagogical competences, that they have more knowledge in compari-
son to other parents regarding the upbringing and development of chil-
dren or regarding information about the manners in which parents can be
involved in the work of a pre-school institution. Furthermore, one can as-
sume that highly educated parents are more familiar with their rights and
the rights of their children and they are ready to criticize and publicly
show their dissatisfaction. From that standpoint, it is significant that par-
ents with college and university degrees provided the most positive as-
sessment of the co-operation with pre-school institutions with regards to
the number of acknowledged suggestions given to pre-school teachers
and obtained professional advice regarding pre-school education by pre-
school teachers and professional associates. Likewise, it is especially im-
portant that parents from this category gave positive assessments to the
involvement of parents in the work of a pre-school institution, which im-
plies the development of the partnership, i.e. the positioning of parents as
partners in education. This is corroborated by the research result indicat-
ing that parents who belong to this category showed readiness to improve
their co-operation with a pre-school institution.

Table 4. Statistically significant differences in parental attitudes in
relation to parents’ education level

Assertion Educationlevel M SD F df p

Pre-school teachers always adopt  Secondary school 4.59 0.60

parental suggestions College 4.67 0.49 542 762 0.00
University 447 0.71

Pre-school teachers are ready to ~ Secondary school 4.79 0.43

provide professional advice about College 4.82 0.44 524 762 0.00

education University ~ 4.67 0.60

Pre-school teachers include Secondary school 4.62 0.59

parents in the work of their College 4.73 0.48 3.19 762 0.04

institution University 459 0.64

Pre-school teachers are interested Secondary school 4.43 0.74

in parents‘ educational approach College 4.32 0.77 8.83 762 0.00

and their pedagogical education University 4.12 0.93

Pre-school teachers introduce us  Secondary school 4.63 0.61

to the children‘s developmental College 456 0.57 567 762 0.00

characteristics and potentials University 4.42 0.85

I would change nothing regarding Secondary school 4.58 0.68

the co-operation with pre-school College 4.63 0.63 13.7 762 0.00

institution employees University  4.27 0.96

| am satisfied with the co-operation Secondary school 4.65 0.59

with pre-school teachers, College 4.62 0.52 5.08 762 0.00

professional service and principals. University 4.48 0.65
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Data presented in Table 5 show that the quality of parental meetings
is most positively assessed by the parents of children in the preparatory
group (M-4.71). Parents of children in the nursery group express a lower
level of agreement (M-4.71), while the parents of children in the kindergar-
ten group express the lowest level of agreement (M-4.69).

Table 5. Statistically significant differences in parental attitudes in
relation to the pre-school group attended by children

Assertion Pre-school -\ gp  F gt P

group
At parental meetings in the pre- Nursery  4.71 0.49
school institution current topics Kindergarten 4.69 0.53 3.61 762 0.02
are regularly discussed Preparatory 4.79 0.47
I would change nothing Nursery 434 0.84
regarding the co-operation with Kindergarten 4.58 0.65 6.73 762 0.00
pre-school institution employees Preparatory 4.57 0.75

Parents of children in different pre-school groups would not
change anything in the co-operation with pre-school employees, consider-
ing that their answers have a numerical range interpreted as a high level
of partial agreement leaning towards the complete agreement. Parents of
children in the kindergarten group (M-4.58) and preparatory group (M-
4.57) show less tendency and desire to change something in the co-
operation with the pre-school employees, unlike parents of children in the
nursery group (M-4.34).

One can assess as expected the presence of statistically significant
differences in parents’ responses with regards to the pedagogical group that a
child attends. Parents of children who attend preparatory pre-school groups
expressed the highest level of agreement with the organization and the quality
of parental meetings. The obtained results can primarily be interpreted from
the standpoint of a child’s age and topics of parental meetings. Namely,
parents of children who attend the preparatory pre-school program, find
parental meetings significant primarily because of the topics which they
impose (issues connected with preparing children for school) because they
believe that they can obtain useful information regarding the child’s
enrolment for primary school, though it is well known that children are being
prepared for primary school throughout their pre-school period. In that
context, it is interesting that parents of children in preparatory groups, as well
as in the kindergarten, show more tendency towards changes in their co-
operation with the institution, unlike parents of children in nursery groups.
Namely, these data confirm that with the increase in children’s age parents
tend to become more involved in the work of pre-school institutions because
the range of children‘s interests becomes wider and their focus is moved from
basic issues related to health and hygienic habits towards the issues of
children‘s growth, education and upbringing.
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CONCLUSION

Based on research data one can conclude that both specific re-
search hypotheses have been confirmed. Namely, it has been established
that there is a high level of parental agreement with all assertions indicat-
ing satisfaction with the co-operation with the pre-school institution,
which confirms the first research hypothesis. Likewise, independent re-
search variables show that there are statistically significant differences,
which confirms the second hypothesis.

Although the obtained results point to satisfaction of parents with
the cooperation with a pre-school institution, one rightfully faces the di-
lemma regarding the quality of the current relationship with a pre-school
institution, especially if one bears in mind that satisfaction with the coop-
eration does not imply the partnership whose importance is emphasized in
modern theoretical approaches and the current legislation. In that context,
one is encouraged by the research results showing that parents with col-
lege and university degrees most positively assess the co-operation with
pre-school institutions regarding the acknowledgment of suggestions that
they share with pre-school teachers, professional advice about children‘s
education offered by pre-school teachers and professional associates, as
assertions which relate to the involvement of parents in the work of the
pre-school institution, which indicates a possible presence and develop-
ment of partner relationships, i.e. positioning of parents as partners in ed-
ucation. In favor of partner relationships whose significance is empha-
sized in modern theoretical concepts, one can provide research results
stating that parents who have the highest education showed great readi-
ness to improve the co-operation with a pre-school institution.

Research results can have significant implications for the field of
pedagogical theory and practice. In the field of pedagogical theory, the
results can be inspirational for future research studies in the domain of
co-operation with parents and development of partner relationships, espe-
cially from the standpoint of a larger number of variables which deter-
mine the relationships between parents and pre-school teachers, as well as
from a standpoint relating to the structure of a family and interrelations
and relationships within a family system. In the domain of pedagogical
practice significant implications of the research results can relate to the
examined parental categories, especially concerning the parents’ educa-
tion level. In that context, it is important to know that highly educated
parents constitute a significant force and potential for changes in the field
of co-operation with parents and even beyond that, in the field of changes
in the pre-school education as a whole. Bearing in mind that parents’ edu-
cation is a significant determinant for parental partnership, it is possible
to organize different training sessions with parents at the level of practice
to strengthen parental competences for responsible parenthood, as well as
for active involvement in the work of pre-school institutions. From that
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standpoint, in the process of developing relationships between parents
and pre-school institutions one can expect positive changes regarding the
development of partnerships in education.

This paper provides insight into the parental perception of the co-
operation with pre-school institutions in terms of their satisfaction with
the quality of relationships with pre-school teachers, professional services
and principals. The research also indicates the significance of independ-
ent variables which offer insight into how different categories of parents
perceive the co-operation with pre-school institutions and the extent to
which they are satisfied with it. The limitations of the conducted research
are in its exclusive quantitative methodology and the fact that the re-
spondents are parents alone. It is well-known that an objective assessment
should also consider pre-school teachers’ perspectives, which can be a
recommendation for future research. Considering the importance of the
co-operation with parents for improving the quality of pre-school educa-
tion, and the knowledge that points to the correlation between the co-
operation and the development of children’s competencies, one can as-
sume that the research into this topic shall become more intensive in the
future.
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CAPAJIIbA U TAPTHEPCKH OJJHOCH
Y IPEJIIIKOJICKOM BACIIUTAILY —
3AJIOBO/bCTBO POJIUTEJbA

Mapuja Mapkosuh, 3opuua CranucaB/besuh IlerpoBuh
Vausepsurer y Humry, ®mnozopcku dakynrer, Humm, Cpouja

Pe3ume

VY mpBoM jeny paga ykasyje ce Ha 3Hayaj capalgibe IOpPOMMIE M IPEAIIKOJICKE
YCTaHOBE, pa3MaTpajy ce TEeOpHjCKa ITOJa3MIlITa M pelieBaHTHA HCTPaXKuBamba. Y MeETo-
JIOJIOLIIKOM JIeJTy pajia PHKa3aHH Cy Pe3yJTaTH UCTPAKHUBAa O 33/I0BOJHCTBY POJHTE-
Jba KBAJUTETOM OJIHOCA Ca BAaCIIUTa4MMa, CTPYYHOM CIIy>KOOM M IUPEKTOpHMa. Y30paK
UCTpaXuBama YiHU 763 pomuresba ca repuroprje CpOuje umja neua moxahajy ap:kaBHe
npeaiKoiacke ycraHoe. CTaBOBU pOJUTe/ba aHATM3UPAHU Cy Y OJJHOCY Ha HE3aBHCHE
BapHjabiie HCTpaXKMBama: I0JI, TOANHE CTAPOCTH, CTENEH 00pa3oBama U BaCIUTHY Tpy-
nmy. Ommra XWImore3a HCTPaKHBaba: POAUTEIEH CY 3aJIOBOJBHH CapajiboM ca Hpen-
IIKOJICKOM yCTaHOBOM, a ITOCEOHE XHUIIOoTe3e Cy: 1) pOAUTEIBH CY 3aJOBOJGHH CapaboM
ca BacIMTaYMMa U APYTHM 3allOClIeHHMa Yy HPEIKOJICKO] YCTaHOBH; 2) HE3aBHCHE Ba-
pujabie (1o, TOANHE CTapOCTH, CTENeH 00pa30Bamka, BACIIUTHA IPyIa JIelle X MeCTo pa-
Jia pOJUTeIba) CTATUCTUYKH 3HAYAjHO yTHYY Ha CTABOBE POJIMTEIbA O 33/10BOJHCTBY Ca-
PajibOM ca MPEIIIKOJICKOM YCTaHOBOM. Y aHAJIN3M pe3yJiTaTa NCTpakuBama Kopuiihie-
Ha je JIeCKpUNTHBHA CTaTHCTHKA (T-TECT U (-TeCT).

Ha ocHoBy nopmaraka noOHjeHHX HCTpaKMBAHEM, YCTAaHOBJHEH j€ BUCOK CTEIEH ca-
TJIACHOCTHU MICIINTaHUX POJMTEIha Ca CBUM TBp/-aMa Koje yKa3yjy Ha 3aJI0BOJBCTBO ca-
PammBoOM ca MPE/IIKOJICKOM YCTaHOBOM. YTBpljeHe Cy CTaTUCTHYKH 3HAYajHE PasiiKe y
OJITOBOPHMIMA HCITUTAHUX POJHUTEIha Y OMHOCY HA HE3aBHUCHE Bapujabiie, MpU yeMy je
YTBplEHO /1a MajKe MO3UTUBHHjE MPOLEHYjY KBATUTET OHOCA Ca BaCIIUTAYNMa Y OJTHO-
Cy Ha O4YeBe, Jia Cy POJMUTEIbH A0 35 TOJMHE KUBOTA 3aJI0BOJBHHJH CapalOM Y OIHOCY
Ha CTapwje; 1a Cy POIUTEIbU ca (PaKyITETCKUM 00pa30Bam-eM Mame 33/I0BOJHHH Capajl-
BOM y OJIHOCY Ha POAUTEIHE Ca HIDKMM CTENIEHOM 00pa3oBama, Kao U Jia Cy POAUTEIbU
Iierie Koja moxahajy mpUrpeMHe IpeIIKoIcKe TpyIe 3aI0BOJbHI[U CapaJIboM ca Mpe-
IIKOJICKOM YCTaHOBOM Y OJJHOCY Ha poJuTelhe uMja Jena mnoxahajy muahe u cpentbe
rpyne. CMatpa ce a 1001jeH: pe3yITaTi MOTY Jia TIPEeCTaBIbajy mojasuinTe 3a oyayha
HCTpaXXHBamba capa/ibe MOPOANIIE U MPEIIKOJICKE yCTAHOBE M IbUXOBHX KOopesaTa paan
yHanpehuBama KBajuTeTa pajia.



