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Abstract

A sense of school belonging is considered a protective and promotive factor for a
wide range of academic and developmental outcomes of students. However, previous
research efforts were overly focused on examining the factors and processes that
underlie it, and the available literature identifies a lack of a clear model of action that
school actors should apply in order to improve it and, consequently, enjoy its benefits.
The main goal of this paper is the analysis of relevant literature, with the aim of
identifying the factors that contribute to the development of a sense of school belonging
among students. In accordance with the basic principles of the adapted Bronfenbrenner’s
bio-psycho-socio-ecological model of school belonging, the findings of the conducted
review indicate that the sense of school belonging is of a systemic nature, and that its
development and intensity are determined by multiple experiences, interactions and
factors that usually exist on the individual, school-relational and contextual level.
Although the paper provides preliminary insights into the factors that contribute to the
development of a sense of school belonging, further research into these factors, which
will examine their predictive effect, provide the possibility of defining a clear model of
action, and represent a starting point for designing adequate interventions, is necessary.
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GAKTOPU OCERAJA ITPUITAJHOCTH HIKOJIA:
BPOH®EHBPEHEPOB TEOPUJCKHU MOJEJI
KAO IIOJIAZHU OKBUP TYMAUEIBA

Arncrpakr

Ocehaj mpUMagHOCTH LIKOMM CMAaTpa ce MPOTEKTHBHIM M MPOMOTHUBHEM (aKTOPOM
KOJH yTHYE Ha IIUPOK CHEKTap aKaJeMCKHX U pa3BOjHUX MCX0Ja KoA ydeHuka. Mehytum,
JIOCa/Ialllkha UCTPAKMUBAYKA HACTOjarba HUCY Ouia mperepaHo (oKycHpaHa Ha HCIUTHBA-
e (haKTopa U Ipoleca KOjH ce Hajla3e y HEroBOj OCHOBH, TE CE Y JIUTEpaTypu HACHTH-
(uKyje HemocTaTak jacCHOT MOJIeNia JIeJloBaa KOjH IIKOJICKH aKkTepH Tpeba Ja mprMeHe
3apaj] HeroBor yHanpehuBama |, MOCIeIUIHO, Y)KUBamba HeroBux OeHedura. OCHOBHH
Wb pajia je aHaJIM3a pelieBaHTHE JINTepaType paxy HaeHTU(IKoBamka (akTopa KojHu J0-
HpHHOCE pa3Bojy ocehaja MpUMagHOCTH MIKOJIM KOJA yYEeHHKA. Y CKJIaay ca OCHOBHUM
MocTaBkaMa afganTupaHor bpoHdeHOpeHepoBOr OHO-TICHXO-COIMO-EKOJIOMKOT MOZENa
MPHIAHOCTH IIKOJIH, PE3YJITAaTH CIPOBEACHOT Iperiea ykasyjy Ha To fa je ocehaj mpu-
TaIHOCTHU LIKOJIM CHCTEMCKE IPUPOJIE, T€ J1a Cy FETOB Pa3B0j U MHTCH3UTET ICTEPMHUHU-
CaHM BUILECTPYKHM HCKYCTBHMA, MHTEpaKuujama U (pakToprMa KOjH yOOH4ajeHO er3u-
CTHpajy Ha WHIMBHIYaJHOM, IIKOJICKOM PENIalliOHOM M KOHTEKCTyaJIHOM HHBOY. Mako
paj mpyka IodeTHe yBHzae Y (hakTope KOjH IONpHHOCE pasBojy ocehaja IpUIaJHOCTH
IIIKOJIH, HEOIIXO/THA Cy JlaJba MCTPayKUBarha OBUX (hakTopa Koja he ucnuraTti BUXOBO TIpe-
JIMKTUBHO J€jCTBO, 00e30equTn MoryhHoCT neduHHcama jacHOT MoJena JelioBama, Te
IPEICTaBIbATH MOJIA3HY OCHOBY 32 KOHIUITMPAHE aJICKBATHUX HHTEPBEHIIHja.

Kiby4yHe peun: mpumagHOCT IIKOJNH, HHIMBUIYATHH (HaKTOPH, MIKOJICKHU (haKTOPH,
6HO-TICHX0-COIMO-EKOIOIKY MOZEIL.

INTRODUCTION

The role of the school is very complex and implies several different
meanings, but at the base of each are the intention of socialisation and the
shaping of active and purposeful members of society through meeting the
emotional and social needs of students, and through indirect influence on
general health and well-being. As one of the basic goals of education and
upbringing includes ensuring the well-being and support for the owverall
development of children, students, and adults (Zakon o oshnovama sistema
obrazovanja i vaspitanja, 2021), the school is increasingly recognised as a
place for the promotion and encouragement of positive development, and the
prevention of various problems and difficulties (Damon, 2004; Maksi¢ &
DPurisi¢-Bojanovi¢, 2017). Various elements of the school environment are
recognised as important for adequate student developmental outcomes, and a
sense of belonging is widely recognised as one of them (e.g., Allen et al.,
2018a; Rowe & Stewart, 2011). According to the most widely used
definition, the sense of school belonging is “the extent to which students feel
personally accepted, respected, included and supported by others in the
school social environment” (Goodenow, 1993, p. 80).

Researchers in the field of education and public health recognise
the sense of school belonging as a significant protective and promotive
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factor for all youth (CDC, 2009), and empirical evidence testifies to its
association with a wide range of positive developmental outcomes (e.g.,
Arslan, 2021; Korpershoek et al., 2020; Zhang et al., 2018). However,
although there is an intense emphasis on the importance of the sense of
school belonging, there are few efforts directed towards analysing ways
to encourage it (Allen et al. 2018b). In other words, few efforts are di-
rected at examining the factors and processes that form the basis of the
sense of belonging. Given that not knowing the factors that contribute to
the development of a sense of school belonging results in the impossibil-
ity of creating specific interventions to encourage it, it is not surprising
that the available literature identifies the absence of an adequate and clear
model, or framework, that schools should follow when encouraging be-
longing (Allen et al., 2018a).

Therefore, respecting the aspirations of prevention science in the
domain of identifying factors that strengthen protective processes, a re-
view of the relevant literature was carried out in order to identify the fac-
tors which contribute to the development of a sense of school belonging
among students. Encouraged by the efforts of relevant authors in this field
(Allen et al., 2016), the adapted Bronfenbrenner’s bio-psycho-socio-
ecological model of development, described in the following chapter, was
used as the initial theoretical framework of the analysis. The following
electronic bibliographic databases were searched: Academia.edu, Google
Scholar, KoBSON, and ScienceDirect. The key words used to search for
papers are: ‘school belonging’, ‘sense of school belonging’, ‘school be-
longing factors’, ‘predictors of school belonging’, ‘individual factors’,
‘school factors’. ‘Bronfenbrenner’ and ‘bio-psycho-socio-ecological
model” were not among the key words because some authors do not ex-
plicitly mention this theory as the starting theoretical framework of their
works, although they deal with the factors of the sense of school belong-
ing that can be interpreted via this model. The main criterion for the se-
lection of papers was to address factors whose influence can be observed
in the context of subsystems, postulated in Bronfenbrenner’s bio-psycho-
socio-ecological model. The review included 32 papers, published in Ser-
bian and English in the period between 2000 and 2022, whose results
point to the importance of various individual and school factors for the
development of the students’ sense of school belonging.

INDIVIDUAL AND SCHOOL FACTORS OF THE DEVELOPMENT
OF THE STUDENTS’ SENSE OF SCHOOL BELONGING

Bronfenbrenner’s bio-ecological model (Bronfenbrenner, 1979)
represents the most widely used theoretical framework for explaining be-
longing in an organisational setting, such as a school (Anderson et al.,
2014). Therefore, authors relevant in this field (Allen & Kern, 2017) use
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this model as a starting point for understanding the factors that influence
the sense of school belonging, and further expand it by pointing out the
importance of psychological and social factors. Thus, a new model was
conceived and called the bio-psycho-socio-ecological model of school be-
longing. More specifically, ‘bio’ refers to a student’s genetic and biologi-
cal predispositions; ‘psycho’ refers to certain psychological aspects of the
student, such as attitude, way of thinking, personality, cognitive styles
and emotions; ‘socio’ implies relationships with peers, teachers and oth-
ers in the school environment (microsystem); and ‘ecological” implies the
wider school environment and local community, policies and cultural
norms — the wider influences that shape the student’s experience at school
(mesosystem, macrosystem and exosystem ) (Allen & Kern, 2017).

The model implies the existence of systems in society (the mi-
crosystem, the mesosystem, the exosystem, and the macrosystem) that
have an effect on the individual who is at the centre of multiple levels of
influence over time (chronosystem). The individual level includes the
students’ personal biological and genetic predispositions that affect their
relationships with peers, parents, teachers, other school staff members,
and people from their immediate environment (Allen et al., 2016). The
mesosystem includes school resources, management processes, policies,
rules and practices that can affect the students’ sense of belonging to the
school (Saab, 2009); the exosystem consists of other schools, organisa-
tions, external services, extended families, local businesses and communi-
ty associations that exist outside the school; and the macrosystem in-
cludes features such as national or federal government influence on the
education system through policies, legislation, and data collection, and
takes into account the cultural and historical climate of each school (Allen
et al., 2016). A chronosystem identifies interactions between systems
over time (Allen et al., 2021). Some authors operationalize the chronosys-
tem as a year of study (Allen et al., 2018a) or as changes in educational
policies that occur over time (e.g. additional curriculum) that can affect
the sense of school belonging (El Zaatari & Ibrahim, 2021). Each of these
levels achieves mutual dynamic interaction and affects the sense of
school belonging among students.

In accordance with the basic principles of the adapted model of the
development of the sense of school belonging, the summarised research
results on the factors that influence the sense of school belonging among
students, which exist at the individual and school (relational and contex-
tual) level, that is, at the microsystem and mesosystem level, will be pre-
sented below. The decision not to consider the macrosystem and exosys-
tem factors is justified by their low representation in the existing research
material, due to the uneconomical nature of their examination, i.e. the
need to allocate significant material resources and invest a lot of time
(Brown Kirschman & Karazsia 2014).
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Individual Factors of the Development of the Students’ Sense
of School Belonging

The individual characteristics of students are often the subject of
research into the predictors and correlates of the sense of school belong-
ing. Although certain factors consistently prove to be significant for im-
proving the sense of school belonging, empirical findings also indicate
the existence of numerous inconsistencies. For example, findings on gen-
der differences regarding the sense of school belonging are quite incon-
sistent, and some research results indicate that the sense of school belong-
ing is more pronounced in female students (Allen & Kern, 2017,
Nuttman-Shwartz, 2019). Others present findings in favour of male stu-
dents (CESE, 2020; Renick & Reich, 2020), or find that differences do
not exist (Cemalcilar, 2010). Although the age of students has not been
particularly examined in the context of significant factors, there is evi-
dence that the sense of school belonging decreases linearly with age, so
that high school students report the lowest level (Anderman, 2003;
Renick & Reich, 2020). On the other hand, there are also results which
indicate that age differences do not exist (the level of the sense of belong-
ing to the school is stable during primary and secondary education)
(Nuttman-Shwartz, 2019). Also, students of lower socio-economic status
generally report a weaker sense of school belonging (CESE, 2020).

The results of a recent meta-analysis (Allen & Kern, 2017), which
included 45 studies conducted on a total sample of 67,378 students ages
12 through 18, suggest that academic motivation (e.g. writing homework,
academic support, goal setting, and aspirations), mental health (e.g. men-
tal illness, anxiety, depression, and suicidal ideation), and personal char-
acteristics (e.g. self-efficacy, self-esteem and self-concept, positive emo-
tions, social awareness, self-awareness, adaptive skills, and emotional
regulation) are significantly related to the sense of school belonging,
while personal characteristics stand out as one of the most significant cor-
relates of the sense of school belonging.

In considering the individual factors of the development of the
sense of belonging to the school, special attention is paid to examining
the socioemotional competencies of students (Allen et al., 2018a). In gen-
eral, the development of the socioemotional competencies of students at
school holds a prominent place in the prevention of student behavioural
problems (Kovacevi¢-Lepojevi¢ et al., 2022). The available literature
usually talks about five key socioemotional competencies, namely: re-
sponsible decision making, relationships skills, self-management (self-
regulation), social awareness, and self-awareness (CASEL, 2018). Re-
search supports the fact that socioemotional competences and a sense of
school belonging have significant connections, although the nature and
direction of that relationship is not entirely clear, i.e. whether socioemo-
tional competencies strengthen the sense of school belonging or vice ver-
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sa is unclear (Allen et al., 2017). There are points of view according to
which students’ socioemotional competences have a significant impact on
the development of a sense of school belonging (Panayiotou et al., 2019)
by influencing the quality of relationships with teachers and peers (Eisen-
berg et al., 2010). The assumption is that students with developed socio-
emotional competencies probably feel more comfortable in the school en-
vironment due to their ability to control their emotions and adapt to
school requirements, and that they receive support from teachers and
peers on this basis, which has a favourable effect on the development of a
sense of belonging (Valiente et al., 2007).

School Factors of the Development of the Students’ Sense
of School Belonging

As previously stated, relational factors, i.e. microsystem factors of
importance for the sense of school belonging concern students’ relation-
ships with teachers, other students and other members of the school staff,
while contextual, i.e. mesosystem factors refer to school resources (e.g.
extracurricular activities, professional development of employees), man-
agement processes, policies, rules and practices.

A meta-analysis (Allen & Kern, 2017), which included 45 studies
conducted on a total sample of 67,378 students ages 12 through 18,
showed that parental support (e.g. care, compassion, encouragement, and
positive relationships), peer support (acceptance, encouragement, and
support), teacher support (e.g. academic support, social support, likabil-
ity, and fair treatment), and environmental factors (classroom climate,
availability of space and opportunities for play and socialising, classroom
seating arrangements, safety processes and factors influencing culture,
organisational structure, behaviour management, support structures for
staff members, and pleasant environment) are important for the develop-
ment of a sense of school belonging. Additionally, it was found that satis-
faction with social relations (teacher-student relations, relations student-
student, and student-school leader relationships) is more predictive for the
sense of school belonging than satisfaction with the school environment,
i.e. its structural characteristics (physical characteristics, supporting re-
sources, and perception of violence) (Cemalcilar, 2010).

In general, supportive relationships in the school environment form
a safe base for students that encourages them to get involved in curricular
and extracurricular activities, motivates them to realise their potential,
and acts protectively when facing various challenges (Cemalcilar, 2010).
Students who perceive the school climate positively also report a greater
sense of school belonging (Korpershoek et al., 2020). If the classroom
environment allows students to feel comfortable expressing opinions and
sharing ideas, the classroom is more likely to be a positive environment
where students feel a sense of belonging (Griffiths et al., 2009).
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Although the prevailing opinion is that relationships with peers are
the most important for adolescents, research shows that relationships with
teachers can be more important for adolescents than for younger students
(Anderman, 2003). Related to this are the findings that teacher support is
the most significant correlate of the students’ sense of school belonging
(Allen & Kern, 2017). Findings about the significant role of teachers in
the development of a sense of school belonging are confirmed by studies
with different methodological designs. For example, a meta-analysis (Al-
len et al., 2018a), which included 14 studies on a sample of 12,433 stu-
dents, also indicated a large effect (p = .46) of teacher support on the stu-
dents’ sense of school belonging. Additionally, in a longitudinal study
conducted on a sample of 714 elementary school students, it was shown
that students are more likely to see themselves as academically capable
and to feel a sense of belonging at school when they perceive their teach-
er as warm and accepting, supportive and caring, and respectful (Hughes,
2011). Teachers who are rated by students as caring, supportive, compe-
tent and with possessing good communication skills create a highly or-
ganised environment with high expectations, and thus influence the
strengthening of the students’ sense of belonging (Kirby & Thomas, 2021).

Student-student relationships are also shown to be a significant
factor influencing the sense of school belonging (Allen & Kern, 2017;
Cemalcilar, 2010; Uslu & Gizir, 2017). In general, friendship plays an
important role in fulfilling the emotional aspect of a sense of school be-
longing (Law et al., 2013). The importance of peers for the development
of a sense of school belonging is also indicated by findings which indi-
cate that peer mentoring programmes play an important role in encourag-
ing it (Ross, 2015). Pittman and Richmond (2007) state that students who
feel that they have a supportive peer group are more satisfied with their
schoolwork and have positive attitudes about school. A meta-analysis
(Allen et al., 2018a), which included 11 studies, conducted on a total
sample of 9,167 students, also indicates a large effect (p = .32) of peer
support on the students’ sense of school belonging. The importance of
strengthening relational factors is particularly evident in the so-called
COVID and post-COVID times, when students may feel isolated and
when parents are more concerned about children’s social development
(Randjelovi¢ et al., 2022).

When it comes to the contextual factors of the school environment,
the existing literature has less consistent findings about their importance
for the sense of school belonging. Those factors that prove to be signifi-
cant for the sense of school belonging in a certain part of the research will
be presented in the following paragraphs.

Clear behavioural rules, their consistent application, and fair treat-
ment are found to be factors that can have a positive effect on the devel-
opment of a sense of school belonging (Montoro et al., 2020). For exam-
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ple, on a sample of 19,833 students from 52 high schools, it was deter-
mined that school fairness (equal treatment for all students) is positively
correlated with the sense of school belonging (Debnam et al., 2014).
Thus, the degree to which the school environment is perceived as fair, just,
and inclusive is indicative of the students’ sense of school belonging. One
explanation for these results is that students who feel they are treated fairly,
and who see that rules are clearly stated and consistently enforced may
develop more positive relationships with school staff (Konishi et al., 2017).

Also, effectively responding to the occurrence of behavioural prob-
lems in the school environment contributes to the creation of a democratic
environment that promotes justice and equality, thereby enhancing the
sense of school belonging among students (St-Amand et al., 2021). The
assumption is that strict school disciplinary practices have a negative im-
pact on the relationship between students and teachers, which conse-
quently affects the sense of school belonging (Tillery et al., 2013).

The sense of school belonging can also be a reflection of safety in the
school (Demiroz, 2020) and the absence of bullying (CESE, 2020; Nuttman-
Shwartz, 2019). Research conducted on a sample of 1,253 high school stu-
dents suggests that school belonging is negatively related to the experience of
victimisation, regardless of the type of violence (physical, verbal, or relation-
al), with this relationship being strongest with verbal violence (O'Brennan &
Furlong, 2010). Certain study findings indicate that close interpersonal rela-
tionships, and clear and fair rules of behaviour are potential mechanisms
through which the negative relationship between the sense of school belong-
ing and peer violence can be explained (Reaves et al. 2018).

Inequality in the school environment, based on belonging to a cer-
tain marginalised group, is associated with a weaker sense of school be-
longing among students (DeNicolo et al., 2017). When the school repre-
sents a context in which a message of respect for all students, regardless
of diversity, is sent through interpersonal relations, and the curriculum
and educational practices, it is reasonable to assume that students will
have a greater sense of belonging. In this sense, the experience of dis-
crimination by adults or peers in the school environment can be consid-
ered a factor that negatively affects the development of a sense of school
belonging (Gray et al., 2018).

CONCLUSION

A sense of school belonging is considered an important factor for
adequate academic and developmental outcomes for young people. Previ-
ous research on this construct was predominantly focused on examining
its importance in the context of positive development and the prevention
of mental health problems, with a certain degree of neglect of the factors
and processes underlying it. This approach resulted in the absence of a
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clear model of the development of the sense of school belonging, which
eliminates the possibility of creating adequate interventions for its im-
provement, and, consequently, of encouraging positive development and
the prevention of student problems.

Based on the findings presented in this review paper, it can be said
that the sense of school belonging is a construct whose development is
determined by a large number of factors that exist on different levels. In
accordance with the basic principles of the adapted Bronfenbrenner’s bio-
psycho-socio-ecological model of school belonging, the research findings
confirm the presence of factors at the individual and school (relational
and contextual) level, that is, at the individual, microsystem and mesosys-
tem levels. In addition to pointing out the undoubted importance of indi-
vidual characteristics of students (gender, age, academic motivation, men-
tal health, and personal characteristics) for the development of a sense of
belonging to the school, the available literature abounds with inconsistent
findings about the nature and strength of their influence. One gets the im-
pression that the greatest attention is paid to the socioemotional compe-
tences of students in the context of the interpretation of personal charac-
teristics as a factor in the development of a sense of school belonging.

Contrary to the situation with individual factors influencing the
development of a sense of school belonging, the greatest consistency in
research findings is present when studying the influence of school rela-
tional factors. The undoubted importance of supportive and warm rela-
tionships that students have with teachers and other students in fostering a
sense of school belonging can be concluded. When it comes to school
contextual factors, it can be said that the results are inconsistent, but cer-
tain factors whose importance is often confirmed can be singled out. This,
first of all, refers to clear rules, fair and just treatment, safety, the absence
of strict school disciplinary practices, peer violence, and discrimination.

Observing the summarised empirical findings, it can be concluded that
there is a need for the additional study of the factors of the development of
the students’ sense of school belonging (especially individual and school con-
textual factors), which would result in determining their predictive influence,
and in defining a conceptual model of action. Such research is important
from the practical aspect, because it maps the ‘right’ places for intervention,
and provides clear guidelines in the context of applying universal prevention
measures and encouraging the positive development of students. The concep-
tual model of action would target all factors that prove to be significant for
the sense of school belonging, and its implementation would imply the in-
volvement of all actors of school life, and systematic action during curricular
and extracurricular activities (e.g. various activities aimed at improving the
teacher-student and student-student relationship, fostering gratitude, activity-
sharing, value-sharing, defining clear rules and consequences for breaking
them, consistent reaction to breaking the rules, etc.).
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GAKTOPU OCERAJA ITPUITAJTHOCTH HIKOJIU:
BPOH®EHBPEHEPOB TEOPUJCKU MOJEJI
KAO IIOJIA3HU OKBUP TYMAUYEIHA

Mapuja Tpajkosuh’, Bpanncnapa Monoenh-hurnh?, Jyka MujaTosuh?
MucruryT 3a nenaronika ucTpaxkuBara, beorpan, Cpouja
2yuusepsuter y beorpay, Daky.rer 3a CrielUjalHy eIyKaLujy 1 pexaOuIuTaLujy,
Beorpan, Cpbuja

Pe3ume

Mmajyhn y Buny ma jenan ox OCHOBHUX IMJbEBa 00pa3oBarba U BaCIIUTama TOIpasy-
MeBa 00e30eliBame TOOPOOUTH 1 TIOZIPIIIKE [IETIOBUTOM Pa3BOjy JETeTa, YICHHKA U OJIpa-
CJIOT, IIIKOJIA CE CBE BHIIIC MPETO3Haje Kao MECTO MPOMOLHUjE U MOACTHIAkA MO3UTHBHOT
pa3Boja ¥ MpeBeHIMje Pa3IMIUTHX podiemMa 1 Terikoha. Pa3imimanuTy eeMeHTH IIKOJICKOT
OKpYXKeHa CMaTpajy ce BaXXHHM 3a aJICKBaTHE Pa3BOjHE MCXOJE KOJ ydeHuka, a ocehaj
MPHIAIHOCTH YYECTANIO CE TPET03Haje Kao jenaH wux. CXOqHO Hajiupe KopumheHoj ae-
¢uHNIM K, ocehaj NpUMaTHOCTH MIKOMH je Mepa Y K0joj ce yueHHIH ocehajy JTMYHO npu-
xBalieHUM, MOIITOBAHWM, YKJbYYCHUM M TOJAP)KAaHHUM O]l CTPaHE APYTMX Y LIKOJICKOM
OKpyKemwy. OBaj KOHCTPYKT CMaTpa ce MPOTEKTUBHUM U MPOMOTHUBHUM (PaKTOPOM KOjH
yTHYE Ha [IHPOK CTIEKTap aKaJeMCKHX U Pa3BOjHUX MCXO/a KoJ yueHuka. MelhyTtum, noca-
JIallka UCTPAKMBAYKA HACTOjarba HUCY OWila IpeTepaHo (OKyCHpaHa Ha WCIHTHBAEE
(akTopa M mporieca Koju CToje Y HheroBoj OCHOBH, T€ CE Y JIUTEpaTypH UICHTHHKYje He-
JIOCTaTaK jaCHOT MOZIENIa JIeNIoBamba KOjH LIKOJICKH aKTepH Tpeba Ja MPUMEHE 3apajl Hero-
BOI' yHanpehuBamwa 1, TOCISUYHO, Y)KHBaba Hberopux OeHedura. Crora, yBaxapajyhu
CTpeMJberha MPEBEHIMjCKEe HayKe y JIOMEHY MASHTU(HKOBamka YMHMIALA KOJU OCHAXKY)Y
NPOTEKTUBHE IIPOLIECe, OCHOBHM LWJb Pajia je aHaIM3a PeleBaHTHE JIMTEpaType pauu
UIICHTA(PHKOBamka (akTopa KOju JOMPUHOCE Pa3Bojy ocehaja MpHUIagHOCTH IIKOIH KO
y4eHrKa. Kao moveTHH TEOpHjCKU OKBHp aHaW3e KOpHIINeH je agantupanu BpoHdeH-
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OpeHepoB OHO-TICHX0-COIMO-EKOJIOIIKA MOJIEN pa3Boja. M3Bpiiena je nmperpara cienehnx
CNIEKTPOHCKUX OmoOmmorpadckux 6aza: Academia.edu, Google Scholar, KoBSON u
ScienceDirect. Hanmasu cripoBezieHor nperiena ykasyjy Aa je ocehaj MpHagHOCTH KON
CHCTEMCKE TIPUPOJIe, Te J1a Cy IIEr0B Pa3Boj ¥ MHTCH3HUTET JACTEPMUHHCAHY BHIIECTPYKHM
HCKYCTBUMA, MHTEpaKjaMa U (HakTOpuMa KOju yOOHYajeHO er3icTUpajy Ha MHAUBUIY-
QJTHOM, LIKOJICKOM PEJIAlIHOHOM M KOHTEKCTYaJIHOM HHBOY, OZTHOCHO HUBOMMA MOjSIMHIIA,
MHUKpOCHCTEMa U Me3ocucTeMa. Mako paj mpyska moderHe yBune y Qakrope Koju Jo-
NpHHOCE Ppa3Bojy ocehaja MpHITaJHOCTH IIKOJM, HEOIXOIHA Cy Jajba UCTPaXKHBAma Koja
he ncnmTaTy IpeUKTUBHO €jCTBO HaBeeHNX (hakTopa, 006e30exuTr MoryhHoct neduHu-
cama jaCHOT MoOfeNia JeNoBama, Te NMpECTaB/baTH II0JA3Hy OCHOBY 3a KOHIUIIMPA-E
aJICKBaTHUX HHTEPBEHIHja.



