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Abstract

One of the more important preconditions for successful inclusion is the teachers’ high
level of self-efficacy. Therefore, the aim of this pilot study was to determine the self-
efficacy of physical education teachers in the process of inclusion of children with physical
disabilities, intellectual disabilities, and visual impairment. The study was carried out on a
sample of 38 physical education teachers, aged 50.89 + 10.56 years, working in elementary
schools on the territory of the city of Nis. To evaluate self-efficacy, the Serbian version of
the Situational-specific Self-efficacy and Inclusion Students with Disabilities in Physical
Education questionnaire was used. The results indicated that physical education teachers
have moderate levels of self-efficacy (3.70). Based on types of disability, the greatest
degree of self-efficacy was noted for intellectual disability (3.77), followed by physical
disability (3.71), and visual impairment (3.60). The results of the Friedman test showed
that the obtained differences were not statistically significant (p= 0.76). The results of the
Mann-Whitney U-test showed that gender (p=0.189) and teaching experience (p=0.970) do
not lead to statistically significant differences in the self-efficacy of physical education
teachers. This pilot study represents a foundation for future studies, which would include a
greater number of respondents. In addition, it is necessary to study other factors which can
impact self-efficacy, such as direct teaching experience involving children with disabilities,
private acquaintance with children with disabilities, the level of academic education in the
field of adaptive physical exercise, and attendance of additional workshops.
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CAMOE®PUKACHOCT HACTABHUKA
Y IPUMEHU UHKJIY3UJE HA YACOBUMA
OU3NYKOI' BACIIUTAIBA

Arncrpakr

Jenan on OMTHHUX YCIOBa 32 YCHENIHO CIIPOBOheHmEe MHKITY3Hje jeCTe BHCOK HHUBO
camoeuKacHOCTH HacTaBHHKA. C TUM y Be3H, Wb OBOT MWJIOT HCTPAXXKUBAHba je 1a
YTBpAU caMOe(MKacCHOCT HACTaBHHMKA (PU3MUKOr BACHHUTama NMPUIMKOM HHKIY3HjU
Jene ca GU3MYKUM, HHTEIEKTYIHUM ¥ BU3YEIHUM MHBAJIHANTETUMA. McTpaxkuBame
je cIpoBelieHO Ha y30pKy oJ 38 HacTaBHMKA (PU3MUKOr BacIuTama 00a Iona, CTapo-
ctr 50.89 £ 10.56 roguHa, Koju paje y OCHOBHUM IIIKOJaMa Ha TePUTOpHju rpana Hu-
mra. 3a mporeHy camoeHKacHOCTH KopHInheHa je cpricka Bepauja ynutHuka Cury-
alyoHa caMOe(pMKaCHOCT U MHKITy3Hja YUYCHHKA Ca MHBAIMIUTETOM Y (H3UYKOM Ba-
criutamy. JloOMjeHn pe3ynTaTé Cy IOKa3ajgH Ja HACTaBHUIM (DU3MUYKOT BaCIHTama
nmajy ymepeny camoedpukacHoct (3.70). Y omHOCY Ha BpCTY WHBaJIHAUTETa, HajBehy
caMoe(uKaCcHOT Cy MOKa3aJl KOJ WHTEIEeKTyalTHOT nHBanuaurera (3.77), te kox ¢u-
3uukor mHBanuauTera (3.71), OOK je HajMama caMoe(dUKacHOCT 3abenexeHa KOI
BusyenHor uaBanupurera (3.60). Pesyntatn OpunmaHOBOr Tecta cy MOKa3aId Ja
nobujeHe pasnuke HUCY Owie M cTaTUCTUUKH 3HauajHe (p= 0.76). Pesynratn Men-
BuramjeBor Tecra cy nokaszanu aa moi (p=0.189) u pagau crax (p=0.970) e noBoae
IO CTATHCTHYKU 3HAYAjHUX DPa3lHKa Yy caMOe(pUKACHOCTH HACTaBHUKA (PHU3MYKOT
BacnuTama. CIpoBENCHO MUIOT UCTPAXKUBAE IIPE/ICTaB/ba OCHOBY 33 HOBA UCTPaXKH-
Bama, ca BehuMm OpojeM mcnuraHuka. Takole, MOTpeOHO je HCTpaXUTH M Apyre
(hakTOpe KOjH MOTYy MMAaTH YTHIAj Ha CaMOC(PHUKACHOCT, KA0 HAa MPHMEP HUCKYCTBO y
pagy M MO3HACTBO Ca JICLOM Ca WHBAIMAUTETHMA, aKaJeMCKO 00pa3oBame U3 ajar-
TUBHOT (PU3UYKOT BeKOama U TOJJAaTHU CEMHHAPH.

KJLy‘lHe peyn:. yY4YCHULM, WHBAJIMJUTET, CaMOG(bI/IKaCHOCT, ajganTupaHo (1)I/I3I/I'-IKO
BaCIllMTamkC.

INTRODUCTION

The aim of inclusive education is to transform education systems
to suit the needs of a diverse group of learners. It makes provisions for the
equal participation of individuals with disabilities (physical, social, and/or
emotional) in various learning environments, but does not exclude per-
sonal choice, special assistance, and specialised facilities for such indi-
viduals (UNESCO, 2005). Simply placing a child with a disability into a
group of other children is not inclusion (Block, 2016; Tindall, Culhane &
Foley, 2016). Inclusion requires the psychological and social acceptance
of children with disabilities and developmental issues. Successful inclu-
sion must be beneficial for all the factors which are a part of it, and that
includes children with disabilities, their typically developed peers, teach-
ers, and the parents of both groups of children (Hutzler, Zach & Gafni,
2005)

Inclusion in physical activity should enable all individuals, irre-
spective of their ability, to take part in physical activity in the same envi-
ronment as their peers, with individualised support and attention. There
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are five different types of inclusion in physical activity which make up
the inclusion spectrum. This includes the following types: Adapted activi-
ties, Parallel activities, Open activity, Reverse integration, Separate activ-
ities (Rouse, 2009).

Successful inclusion in a learning environment and, thus, in physi-
cal education depends on a large number of factors, such as the material-
technical conditions in the school needed for proper inclusion, the physi-
cal education (PE) teachers’ attitudes toward inclusion, and other factors
in the educational system. One of the more important conditions for suc-
cessful inclusion is the creation of positive attitudes towards it, and the
increase in the self-efficacy of teachers (Block & Crause, 2010; Yada,
Leskinen, Savolainen, & Schwab, 2022).

Self-efficacy (SE) represents one of the basic concepts of the so-
cial-cognitive theory of Albert Bandura. He conceptually determined self-
efficacy to be the belief of a person regarding their own abilities of organ-
ising and realising certain activities needed to fulfil a desired goal. SE re-
flects how certain an individual is that they possess the personal capaci-
ties which allow them to control the outcomes of set aims, despite ob-
structive events, difficulties, and obstacles (Bandura, 1997). According to
Sharma, Loreman, and Forlin (2011), SE in inclusive education repre-
sents the belief of teachers that they possess suitable capacities, as well as
knowledge, and the possibility of developing their inclusive practice. The
SE of teachers and, thus, of PE teachers is defined as the evaluation of
one’s own abilities to plan, organise, and perform activities which are
needed to achieve the set aims of education (Skaalvik & Skaalvik, 2007).

There is a high association between the perceived SE of PE teach-
ers and their attitudes toward inclusion. Therefore, based on the results of
several studies (Hutzler, Meier, Reuker, & Zitomer, 2019), teachers who
feel they are competent enough to teach in an inclusive environment have
more positive attitudes, or favour inclusion. When it comes to inclusion in
the learning environment and the attitudes of PE teachers towards includ-
ing children with disabilities in the regular learning environment, accord-
ing to an extensive study (Hutzler et al., 2019), which included 75 stud-
ies, the SE of PE teachers could be influenced by factors such as experi-
ence in teaching children with disabilities, or other forms of contact with
them in the family or in the community. Furthermore, both practical and
theoretical knowledge obtained from teaching physical education to chil-
dren with various forms of disabilities could have a significant impact. In
addition, individual factors, such as gender and age, could also have an
impact. In addition to these factors, the type and level of disability could
also have an impact on the SE of PE teachers. What kind of effect the fac-
tors have on SE, among other things, also depends on the country in
which the testing is being carried out, due to existing cultural, and other
differences. As a result, it is necessary to carry out studies in each country
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individually. The significant impact of some of the aforementioned fac-
tors on the attitudes and SE of PE teachers, as well as on successful inclu-
sion, was determined in numerous studies (Hutzler et al., 2005; Ozer et
al., 2013; Taliaferro, Hammond, & Wyant, 2015; Reina, Hemmelmayr, &
Marroquin, 2016; Hutzler, & Daniel-Shama, 2017a; Selickaite, Hutzler,
Pukenas, Block and Reklaitiene, 2019; Antala, Pruzek, & Popluharova,
2022).

The SE of teachers toward inclusion in physical education first
started receiving attention some 20 years ago, and has in particular been
the focus of study for the past 10 years (Reina et al., 2016; Hutzler &
Daniel-Shama, 2017a; Hutzler & Barak, 2017b; Selickaité, Hutzler,
Pukénas, Block, & Réklaitiené, 2018; Reina, Ferriz, & Roldan, 2019; Sel-
ickaité et al., 2019; Alhumaid, 2021; Teng, Yeo, Lee, & Chin, 2021; An-
tala et al., 2022). In addition to the studies of the SE of teachers in the
process of inclusion already underway in schools, studies were also car-
ried out for the evaluation of the SE of physical education students (Hutz-
ler, et al., 2005; Block, Hutzler, Barak, & Klavina, 2013; Jovanovi¢,
Kudlacek, Block, & Djordjevi¢, 2014; Taliaferro et al., 2015; Baloun,
Kudlacek, Sklenarikova, JeSina, & Migdauova, 2016; Tindall et al., 2016;
Wang, Liu, Wei, & Block, 2020; Alhumaid, Khoo, & Bastos, 2020;).

In Serbia, a certain number of studies focus on the evaluation of
the SE of teachers in the process of inclusion and teaching children with
various forms of disabilities (Tubi¢, & Pordi¢, 2012; Fazlagi¢, & Koli¢,
2018; Radi¢-Sesti¢, Sesum, & Karié, 2020). However, there are very few
studies that focus on SE and the attitudes of PE teachers in inclusive edu-
cational settings. Only a few such studies were found in existing data-
bases (Pordi¢, & Tubi¢, 2012; Jovanovié et al., 2014; Pordi¢, Tubié, &
Proti¢-Gava, 2014). Among them, only Jovanovi¢ et al. (2014) focused
on SE, but among students of sport and physical education in Serbia, and
not among PE teachers who already have teaching experience. The two
remaining studies focus on attitudes, and SE was included in only one
item in the questionnaire. Considering that SE represents an important
predictor for successful inclusion, there is a need to determine the SE of
PE teachers working in schools in Serbia, due to the constant increase in
the number of children with disabilities and developmental issues who at-
tend regular schools. A study of each individual country is also needed,
due to the specific nature of the educational process of PE teachers when
it comes to adaptive physical education, as well as the different cultural
views of individuals with disabilities. An evaluation of SE is important so
that teachers could have the option of developing it through the organisa-
tion of various seminars from the field of adapted physical activity and
inclusion. Therefore, the aim of this pilot study is to determine the SE of
PE teachers in the process of inclusion of children with physical disabili-
ties, intellectual disabilities, and visual impairment in Nis.
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METHODS
The Sample of Participants

The study included 38 PE teachers of both genders, working in el-
ementary schools on the territory of the city of Nis. The youngest teacher
was 28, and the oldest was sixty-four-years-old. Their average age was
50.89 £ 10.56 years. When it comes to their teaching experience, it
ranged between at least 2 and 36 years of experience, at most.

The Sample of Measuring Instruments

To evaluate SE, the Situational-specific Self-Efficacy and Physical
Educators Scale was used, developed by Block et al. (2013). Exploratory
factor analyses’ item loadings range between 0.53 and 0.91. Also, the
scale has a high Cronbach’s alpha reliability, for ID (0.86), for PD (0.90),
and for VI (0.92). The quality of this questionnaire is reflected in the op-
tion of viewing the SE of PE teachers when working with children with
various forms of disabilities, that is, physical disability (PD), intellectual
disability (ID), and visual impairment (V1).

The translated Serbian version of this questionnaire was already
used in the study of Jovanovi¢ et al. (2014). The translation of the ques-
tionnaire from English into Serbian was achieved using the back-
translation technique (Brislin, 1986).

The questionnaire begins with general instructions, and an expla-
nation of the theory of SE and the way the answers should be given. It
consists of four parts. The first part consists of a description of the ques-
tions related to the adaptation of schoolchildren with ID who attend phys-
ical education classes, and has 11 questions. The second part refers to PD,
and consists of 12 items, referrede third part refers to school children with
VI, and consists of 10 questions. The questionnaire ends with a fourth
part which includes demographic questions, based on which certain com-
parisons can be made. The scale used for rating each question ranges
from 1 to 5: 1 = no confidence; 2 = low confidence; 3 = moderate confi-
dence; 4 = high confidence; and 5 = complete confidence.

Statistical Analysis

For the obtained results of the descriptive statistic parameters, the
following was calculated: the mean value (Mean), standard deviation
(SD), the minimum result (Min), and the maximum result (Max). To de-
termine the statistically significant difference in the SE of the teachers
based on the type of disability, the Friedman test was used. To determine
the difference in SE based on gender and teaching experience, the Mann-
Whitney U-test was used. The statistical significance was set at p < 0.05.
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The data was processed in the statistical analysis program of the IBM
Corp., released in 2010 (IBM SPSS Statistics for Windows, Version 19.0.
Armonk, NY: IBM Corp.).

RESULTS

Descriptive statistics for the evaluation of SE in relation to the type
of disability, and the results of the Friedman test are shown in Table 1.
The total mean value for the SE of the teachers was 3.70. By analysing
the results based on the type of disability, the values of the arithmetic
means indicate that PE teachers have the highest perception of their SE in
the case of ID (3.77), while they are least sure of their SE when it comes
to the inclusion of students with VI in physical education (3.60).

Table 1. The descriptive statistics and the results of the Friedman test for
the differences in SE in relation to the type of disability

Subscale Mean SD Min Max
ID 3.77 0.76 1.82 4.82
PD 3.71 0.81 1.83 4.83
VI 3.60 0.72 2.00 4,70
Overall 3.70 0.70 1.94 4.67

Chi-Square=0.55, df=2, p = 0.76
Legend: ID - Intellectual disability; PD - Physical disability; VI — visual impairment

The results indicate that the difference obtained in the evaluation
of the SE of the PE teachers in relation to the type of disability was not
statistically significant (p = 0.76).

The means of the responses relating to the evaluation of SE (Table
2) indicate that teachers have a moderate SE regardless of gender,
although the value is slightly higher for men. The SE of the group of male
PE teachers has a value of 3.81, while SE’s value for the group of female
PE teachers is 3.36.

Table 2. The descriptive statistics and results of the Mann-Whitney U test
for the differences in SE in relation to the gender of the PE teachers

Men Women
Subscale Mean SD Min Max Mean SD Min Max Z P
ID 3.86 0.65 182 482 343 1.07 2.18 4.82 -0.764 0.445
PD 3.88 0.68 200 4.83 315 1.08 1.83 4.67 -1871 0.061
VI 3.66 0.66 200 460 354 0.82 240 4.70 -0.459 0.646

Overall 381 060 194 458 336 094 212 4.67 -1.314 0.189

Legend: ID - Intellectual disability; PD - Physical disability; VI — visual impairment
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By analysing the results in relation to the type of disability, the
male PE teachers also had higher results compared to the female ones.
The results of the Mann-Whitney U-test (Table 2) indicate that the noted
difference in SE in relation to the gender of the PE teachers is not
statistically significant (p = 0.189).

Both groups of PE teachers, divided based on their teaching
experience (Table 3), have moderate SE. For the group with a teaching
experience of less than 20 years, SE is 3.72, while it is 3.68 for the group
with a teaching experience greater than 21 years. An analysis based on
the subscales for ID, PD, and VI also determined that both groups have
moderate SE.

Table 3. The descriptive statistics and the results of the Mann-Whitney
U test for the differences in SE in relation to teaching experience

Teaching experience < 20 years Teaching experience > 21
Subscale Mean SD Min Max Mean SD Min Max Z P

ID 378 072 227 482 378 0.86 182 4.82 -0.133 0.894
PD 364 082 183 483 377 087 1.83 4.83 -0.550 0.582
VI 3.77 068 240 470 347 0.72 2.00 4.40 -1.214 0.225

Overall 372 0.68 215 4.67 3.68 0.77 1.94 4.55 -0.38 0.970
Legend: ID - Intellectual disability; PD - Physical disability; VI — visual impairment

The results of the Mann-Whitney U-test indicate that there is no
statistically significant difference in SE in relation to the duration of
teaching experience (Table 3), as regards the overall results of the ques-
tionnaire (p = 0.970), or the subscale for the type of disability.

DISCUSSION

The study aimed to determine the SE of PE teachers toward the in-
clusion of children with PD, ID, and VI in Nis.

The obtained mean value for the teachers’ SE (Table 1) is 3.70,
which indicates a moderate level of SE of the tested elementary school
PE teachers in Ni$. The same level of SE of the PE teachers (3.03 and
3.09) was noted in studies (Reina et al., 2019; Selickaite et al., 2019) car-
ried out in Spain and Lithuania, which also involved elementary school
PE teachers. In addition, a moderate SE was noted in the study of Reina
et al. (2016). When it comes to studies where SE was evaluated among
students of various study programmes at faculties of sport and physical
education, the obtained average values for the evaluation of SE were also
moderate (Jovanovi¢ et al., 2014; Taliaferro et al., 2015; Alhumaid et al.,
2020; Wang et al., 2020), and the values were similar to those obtained in
our study.
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By analysing the values obtained based on the type of disability
(Table 1), PE teachers showed a higher level of SE, or certainty in their
theoretical and practical knowledge, as well as their ability to successfully
incorporate inclusion into their physical education programme for chil-
dren with 1D (3.77), followed by PD (3.71), and finally VI (3.60). The
differences obtained are not statistically significant, which is indicated by
the results of the Friedman test (p = 0.76). These results coincide with the
results determined in other studies (Reina et al., 2019; Selickaite et al.,
2019). In the aforementioned studies, PE teachers also had the lowest
evaluation of their SE when it comes to VI. Contrary to our study, where
the mean value for the subscale of VI was 3.60, which indicates a moder-
ate SE; in the previous 2 studies it had a value of 2.84 and 2.86, respec-
tively. In a study conducted by Antala et al. (2022), the lowest SE was al-
so determined for VI (3.15), whereby this difference in SE in relation to
the type of disability was also statistically significant. The results of
Reina et al. (2016) indicate that, irrespective of whether PE teachers had
previous training experiences in physical activities and/or sports for peo-
ple with disabilities, the lowest SE was noted for VI (3.1 and 28), while
the highest scores for SE were determined for ID (3.6 and 3.1). In addi-
tion, irrespective of whether PE teachers had previous contact with people
with disabilities, the lowest result for SE was noted for VI (3.0 and 2.7).

Even though statistically significant differences were not noted,
based on the obtained results, it can clearly be seen that the teachers ex-
hibit the lowest SE when it comes to organising classes of PE for children
with V1. One of the possible reasons is that there are few children with
VI, especially those who attend regular schools. This has a negative im-
pact on the experience and knowledge of teachers regarding the way in
which to demonstrate a movement or exercise to children with VI. This
also includes adapting exercises for a child who does not have visual per-
ception. However, this can change by organising seminars or courses dur-
ing which teachers would learn techniques for teaching children with VI
motor tasks, such as tactile modelling and physical guidance (Jorgi¢, Ale-
ksandrovié, Miri¢, Colovié & Dimitrijevi¢, 2020).

Differences in SE in Relation to Gender

In this study, based on the results obtained, the male PE teachers
indicated a higher level of SE compared to the female PE teachers as re-
gards the total results of the questionnaire (3.81 vs. 3.36, respectively).
Furthermore, they also indicated higher results as regards the subscales
for all three types of disability: ID (3.86 vs. 3.43), PD (3.88 vs. 3.15), and
VI (3.66 vs. 3.54). The results obtained were not statistically significant.
In terms of SE, the greatest difference was noted for PD, in favour of the
male PE teachers. A possible reason for this is the lower trust that female
PE teachers have in their physical strength in case they need to move (lift
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or lower) parts of the bodies (arms, legs or the entire body) of children
with PD during physical education classes, when performing exercises, or
when testing motor skills. The results obtained at the level of Serbia as a
country can be compared only to the study of Jovanovi¢ et al. (2014). In
that study, no differences were noted for SE in relation to gender when it
comes to the overall sample of students of the three largest faculties of
sports and physical education in Serbia.

By comparing our results with those of other studies which also
focused on PE teachers, it could be said that the results differ in relation
to gender. Results that coincide with those of our study were obtained by
Teng et al. (2021), who also determined that the gender of teachers has no
impact on SE. Contrary to the findings of our and the aforementioned
study, Alhumaid (2021) determined that male PE teachers do have a sta-
tistically higher level of SE by analysing the differences in SE in relation
to gender in the case of the inclusion of children with autism spectrum
disorders. When explaining these results, he claimed that the reason could
be found in the fact that female PE teachers have less experience teaching
inclusive PE classes in Saudi Arabia. Contrary to his study, Hutzler et al.
(2017a) determined that female PE teachers have a statistically greater SE
compared to male PE teachers. The differences were determined for all
three disabilities: ID (3.61 vs. 2.95), PD (3.71 vs. 2.92), and VI (3.31 vs.
2.37). The authors explained these results by the fact that male PE teach-
ers are more conservative and more authoritative, which represents a
problem when it comes to including a child with a disability into regular
physical education classes. Still, the results of a greater number of stud-
ies, when it comes to the impact of gender on SE, point to a lack of dif-
ferences in SE both between male and female PE teachers and male and
female PE students (Hutzler, et al., 2005; Jovanovi¢ et al., 2014; Wang, &
Liu, 2017; Wang et al., 2020; Teng et al., 2021).

Differences in SE in Relation to Teaching Experience

In the current study, it was determined that PE teachers, irrespec-
tive of their teaching experience, have a moderate SE, whereby teachers
with a teaching experience shorter than 20 years have somewhat higher
values (3.72) compared to teachers with a longer teaching experience
(3.68). When the results were analysed, based on the type of disability
and in the case of ID, both groups of teachers were found to have the
same level of SE (3.78). Teachers with lower levels of teaching experi-
ence have better results when it comes to VI (3.77 vs. 3.47). In the case of
PD, the situation is reversed. In other words, better results were noted for
teachers with more teaching experience (3.77 vs. 3.64). As regards both
the total result for the entire scale and the subscales, based on type of dis-
ability, there are no statistically significant differences in relation to
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teaching experience. Similar to the results obtained in our study, Antala et
al. (2022) also did not determine statistically significant differences in the
evaluation of SE in relation to teaching experience as regards ID, PD, and
VI. Furthermore, the impact of teaching experience on SE was not deter-
mined even in the case of the inclusion of children with autism (Alhu-
maid, 2021). Hutzler et al. (2017a) determined that there were differences
in the evaluation of SE in relation to teaching experience. In their study,
this difference was noted between PE teachers with a teaching experience
of less than 5 years and the other teachers, who were divided into groups
based on the duration of their teaching experience. If we are to compare
this with the results of our study, we can conclude that no difference can
be noted between teachers with a teaching experience greater than 21
years, and those with a teaching experience of fewer than 20 years. The
development of inclusion in Serbia officially began, or was regulated by
the Law on the Fundamentals of Education, in 2009 (Ron¢evi¢, & Antic,
2018). In that sense, future studies should divide teaching experience into
a period which would begin with the very beginning of the introduction
of inclusion and end with the moment of the study’s realisation, with the
aim of obtaining most precise results. However, by analysing the results
obtained in the aforementioned studies, it can be assumed that teaching
experience does not have a significant impact on the SE of PE teachers.
Factors which are more specifically determined when it comes to adap-
tive physical activity and inclusion in physical education classes may
have a more important impact. This certainly refers to factors such as
completed courses in adaptive physical exercise, followed by courses re-
lated to adaptive physical activity taken during regular study at university,
teaching experience involving students with disabilities, and so on. This
is congruent with the findings of other studies (Hutzler et al., 20173;
Alhumaid, 2021; Antala et al., 2022) which determined that previous
teaching experience involving children with disabilities, and completed
academic or additional courses in adaptive physical exercise have a posi-
tive effect on increasing the level of SE.

CONCLUSION

Based on the analysis of the existing literature, this study is among
the first to analyse the SE of PE teachers in the inclusive education setting
for children with 1D, PD, and VI from Ni§. The results obtained indicate
that PE teachers in elementary schools on the territory of the city of Nis
have moderate SE in the process of inclusion of children with disabilities
in regular physical education classes (3.70). In addition, moderate values
of SE were also noted in relation to the type of disability: 1D = 3.77, PD
= 3.71, and VI = 3.60. Of the factors which can impact SE, gender and
teaching experience were also studied. The obtained results showed that



The Self-efficacy of Teachers in the Process of Inclusion in Physical Education Classes 603

these two factors do not impact the level of SE among PE teachers. Con-
sidering the fact that this was a pilot study, there are limiting factors to be
considered. They primarily refer to the fact that future studies need to in-
crease the size of the sample so that it also includes PE teachers from oth-
er parts of Serbia, not only from Nis. In addition, future studies will also
need to study other factors which could impact SE, such as teaching expe-
rience involving children with disabilities, private relationships with indi-
viduals and children with disabilities, attending courses on the physical
exercise of children and individuals with disabilities, such as adaptive
physical activity, during their education, along with attending additional
seminars, and practice in the field of adaptive physical exercise. Based on
the obtained results and their analysis, it can be assumed that it is possible
to successfully carry out inclusion in physical education classes, at least
when we take into consideration the evaluation of SE of PE teachers.
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CAMOE®UKACHOCT HACTABHUKA
Y IIPUMEHU UHKJIY3UJE HA YACOBUMA
OU3NYKOI BACIIUTAIBA

Bojan Jopruh, Anhesa Mupunh, Mapko Anexcanaposuh,
Credan Hophesuh, Muban Xanosuh
Yuusepsurer y Humry, ®axynrer criopra 1 ¢ismdkor BactiuTama, Hurr, Cpouja

Pe3ume

WuKkmy3uja y u3HYKUM aKTHBHOCTUMA Tpeba da oMoryhH CBHM MOjeAMHIMMA,
0e3 003Mpa Ha HUXOBE CIIOCOOHOCTH, J]a YYECTBY]Y Y (QU3MUKUM aKTHBHOCTUMA Yy
HCTOM OKPYKCHY Kao HHXOBH BPIIALM, Y3 HHIVBHAYAIN30BaHy MOAPIIKY U HaXbY.
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Camoe(nKacHOCT NpeACTaB/ba BakKaH MPEAUKTOP 3a YCIIEIIHO CIpoBoheme MHKITY-
3WBHE HacTaBe. 300T Tora IOCTOjH HOTpeda 3a HEHO YTBphUBame KOX HACTaBHHKA
¢msmukor Bacmmrama y CpOuju ¢ o03mpom Ha moBehame Opoja nere ca HWHBa-
JHMIATETOM Yy peoBHOj HacTaBH. C THM y Be3H, IIMJb OBOT IWJIOT MCTPaKHBamba je aa
YTBpAU caMOe()MKACHOCT HACTaBHHUKA (U3MYKOr BACHMTAma Y NMPUMEHH HHKIY3Hje
KOJ jeue ca (pU3MYKUM, MHTEIEKTyaTHHM M BH3YEIHMM HMHBaIuauTeToM y Humry.
HctpaxuBame je CIpoBeAeHO Ha y30pKy on 38 HacTaBHHMKA (DU3UYKOT BacIUTamba
KOjU pajzie y OCHOBHUM Iukojiama y Humry. FbuxoBa mpocedHa cTtapocT je M3HOCHIA
50.89 + 10.56 roguna. 3a mpoueHy camoedurkacHOCTH KopuinheHa je cpIicKa Bep3uja
ynuTHUKa CHTyannoHa caMoeUuKacHOCT U WHKIIy3Hja YUCHUKA Ca HHBAIUAUTETOM Y
¢u3MYKOM BacuTamy. 3a yTBphHBame CTAaTUCTUYKH 3HAYajHE pasiuke y camoedw-
KaCHOCTH HAacTaBHHMKA y OJHOCY Ha BPCTY MHBaquauTeTa KopuiheH je ®puamaHoB
TecT. 3a yTBphHuBame pasiuke y caMoe(h)UKaCHOCTH Y OJHOCY Ha MOJ M PaJHU CTax
kopumiheH je MeH-BurHujeB Tect. JJoOujeHn pe3ynTar 3a caMoe(UKaCHOCT HAcTaB-
HHKa 3a [1e0 yIUTHHK je uzHocuo 3.70. [TocMaTpajyhu nobujeHe BpeqHOCTH y OAHOCY
Ha BPCTY MHBAJIMIUTETa, HACTABHUIM CY ITOKA3aJIn HajBein HUBO CUT'YPHOCTH Y CBOja
3HaWka U CIOCOOHOCT y CIpoBol)elby MHKITy3Hje Y HACTaBU (DM3HUKOT BaCIUTama KOJ
Jelle ca MHTENEKTyalHUM HHBamumureroM (3,77), 3aTuM Kox zaeme ca (GU3MYKHM
nHBanuaureToM (3,71), n Ha Kpajy Koz Jele ca BU3yenHHM HHBamuaureToM (3,60).
Jlobujene pasnuke HHUCY Owiie U cTaTUCTHIKK 3HavajHe (1 = 0.76). [Tocmarpajyhu pe-
3yJTaTe y OJHOCY Ha I10J, HACTABHUIM Cy IOKa3aau Behu HUBO caMOe(hMKAaCHOCTH Y
OJIHOCY Ha HACTABHHIE y yKymHOM pesynrary ymutHuka (3.81 y wmacympor 3.36).
Takolje, BuIlIe pe3ynTare cy UMald U Kajia Cy y IHUTaby MOJACKANe 3a CBa TPH 00JIMKa
WHBaJIHIUTETa: HHTEeNeKkTyanHu (3.86 Hacympot 3.43), dusnuku (3.88 Hacymnpor 3.15)
u Bu3yenHu (3.66 Hacynpot 3.54). JlobujeHe pasnnke HUCY OWIIe U CTAaTHCTUYKHU 3HA-
yajHe. HactaBHuim ¢usnyukor Bacnurama, 0e3 003upa Ha pajHH CTaX, MMajy yMme-
peHy caMoe(HKacHOCT, IPH YeMy HacTaBHHIM ca PagHUM cTaxxoM kpahum ox 20 ro-
IHa uMajy Hemro Behe Bpennoctu (3.72 Hacympot 3.68). [Tocmarpajyhu pesynrare
HOCeOHO, 0 BPCTH HWHBAIMAUTETA, KOJ WHTEICKTYaHOT WHBAIMANTETA W jelHa U
IpyTa Tpyla HacTaBHHKA MMa MCTH HUBO camoedpukacHoTH (3.78). HactaBHUIM ca
MambHUM PaJHUM CTaXXOM HMMajy 0oJbe pe3ynTare Kaja je y MUTalky BU3YEeITHH HHBAU-
muret (3.77 nacynpor 3.47), 1ok KoJ pU3NYKOT HHBAIHAUTETA 0OJbE pe3yiTare uMa-
jy HacTaBHHUIM ca BHLIE pagHOr ucKycTBa (3.77 Hanpotus 3.64). Kao u kox ykymnHor
pe3yJarara 3a Lely CKaly, TaKo M KOJI IIOJICKaja y OJHOCY Ha BPCTy UHBAJINAUTETa He-
Ma CTaTHCTHYKH 3Ha4YajHUX pa3iiMKa y OJHOCY Ha paanu ctax. C 003upoM 1a ce paau
0 MUWJIOT UCTPAKUBambY, 32 HapeIHO UCTPaKUBame MOTpeOHO je moBehatn 6poj ucmu-
TaHMKa Kako OM ce 00yXBaTHIM HACTaBHHIM He camo u3 Huma Beh u u3 ocranux kpa-
jesa Cpowuje. [Topen Tora moTpeOHO je HCTPaXUTH U Apyre GPaKTope KOju MOTY UMATH
yTHI] Ha caMOe()MKACHOCT, Kao IITO Cy IO3HAHCTBO M UCKYCTBO y pPajy ca ACLOM ca
WHBAJHIUTETOM, (hopMaTHO 00pa3oBame U3 00JaCTH aanTHPAaHOT (HU3UIKOT BexOa-
Ba, U JOJaTHH CEMUHApH W Tpakca, Takohe u3 oBe obmactu. Ha ocHOBY moOujeHHx
pe3ysiTaTa U BbHXOBE aHaIn3e, MOXKe Ce MPETIIOCTABUTH Jia je Moryhe ycreniHo crpo-
BOJMTH MHKIIY3Hjy Y HacTaBu (DM3MUYKOT BacIlMTama, 0apeM Kaja ce y3Me y 003up
IpoleHa caMOe(hUKaCHOCTH HaCTaBHUKA (PU3HUYKOT BACIIUTAbA.



