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Abstract

This paper begins with the complex role of education, evident in its dual impact: on the
individual level—supporting the overall development of those involved in the educational
process (intellectual, physical, aesthetic, and moral); and on the societal level—transmitting
shared values that serve as general guidelines for life within that society and for strengthening
cohesion among members. This paper explores the role of arts education in primary schools
in the Republic of Serbia, in the context of shaping the students’ cultural identity, with a
particular focus on the subjects of Music and Fine Arts. The aim of this research is to
determine whether the learning objectives of these subjects are oriented towards fostering
the cultural awareness and identity of younger generations. The paper sets out the following
objectives: (1) to provide an overview of the international and national documents that
represent the framework for the action of formal education in terms of the development of
cultural identity; and (2) to examine educational standards and learning objectives for the
Music and Fine Arts subjects, with a focus on how they contribute to the foundation of
cultural identity.The descriptive-analytical method and the secondary analysis of the
documents (legal and other documents) related to arts education and cultural identity were
applied in this research. This research shows that education, viewed through the lens of
subjects like Music and Fine Arts, plays an important role in shaping cultural identity and
fostering cultural awareness among primary school students.
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identity, primary school.
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MY3HUYKA U JINKOBHA KYJITYPA KAO OCHOBA 3A
OOPMUPAILE KYJTYPHOI' UYAEHTUTETA JELIE
HIKOJICKOI' Y3PACTA

Arncrpakr

Pax monasu o KOMIUIEKCHE yJiore 00pa3oBarba, BUJBUBE Y H-ETOBOM BHILICCIOjHOM
JIeNIOBaby: Ha MHIMBHLyaTHOM HUBOY — Ha YKYITHU Pa3B0j y4eCHHKa 00pa3oBHOT MpoLeca
(MHTENEeKTyTHHU, (U3MYKH, €CTECKH, MOPAIIHH); U Ha COLIMjATHOM HHBOY — MPEHOIICHHE
3ajeIHMYKUX BPEAHOCTH KOje MPE/ACTaBJbajy HAjONITHje CMEPHHULIE 3a XHUBOT Y aTOM
JPYLITBY U jadyare Koxesnje Mely meroBum npunagaunuMa. Pan nctpaxyje yiory ymer-
HUYKOT 00pa30Bamba y OCHOBHO] ILIKOJIM Y KOHTEKCTY OOJIMKOBamba KyJITYPHOT HICHTUTETA
yuennka y Pemy6mmmm CpOuju, ¢ moceOHMM (hOKycoM Ha HacTaBHe mpenMere My3nuka
Kynrypa 1 JIukoBHa Kyarypa. L{isb nctpaxkuBama je yTBpAUTH J1a JIK Cy HCXO/IM OBHUX Hpel-
MeTa OpPHjEeHTHCaHH Ha HErOBAame KYJNTypHE CBECTH M WACHTHTETa Miahux reHepanuja.
Tocraemenu cy cnenchu 3amanu: (1) matu npernen Mel)yHapoIHHUX ¥ HAIMOHAIHHX JIOKY-
MeHara KOju MpeJICTaBIbajy OKBUP 3a JEI0Bamke (OpMATHOT 00pa30Bama Ha IUIAaHy pa3Boja
KYJTYpe U HACHTUTETa — IPUKA3aTH MECTO KyJATYPHOT H yMETHHUYKOT 00pa3oBama y Mehy-
HapOJ/IHOj MEPCTIEKTHBH U HALMOHAIHOM KOHTEKCTY; M (2) aHam3nupaTy o0pa3oBHE CTaH-
Japze 3a Kpaj o6aBe3HOr 00pa3oBama U UCXO/IE HACTaBHUX IpeaMera My3nuuka KyaTypa u
JInkoBHa KynTypa ca acleKTa CTBapama OCHOBA 32 (JOpPMHUpame Ky/lITypHOT HICHTHTETa. Y
pany cy KopHIIheHH JeCKpHITHBHO-aHAIMTHIKY METO ¥ aHaJIn3a CeKyHaapHe rpahe no-
KyMeHara (IIpaBHHX U APYTUX JOKYMEHara) Koju ypehyjy OZHOC YMETHHIKO 00pa3oBame —
KYJITYPHH HAEHTHUTET. MICTpaHBame MOKasyje la 00pa3oBame Kpo3 MpU3My HAaCTaBHUX
npenMera My3suuka KynTypa 1 JIMKOBHA KyJITypa, IMa BayKHY YJIOTY y OOJIMKOBabY KyJIT-
YPHOT M/ICHTHTETA U Pa3Bojy KYJITYpHE cBeCTU Mely ydeHHIIMMa OCHOBHHMX IIKOJIA.

Kibyune peun:  yMeTHOCT Kao OOJIMK JPYIITBEHE CBECTH, 00Pa30Bakbe, yMETHHIKO
00pa3zoBatbe, KyJITypPHH HICHTUTET, OCHOBHA IIIKOJIA.

INTRODUCTION

Culture can be defined as a set of symbolic forms and practices
through which humans give meaning to their existence — it provides peo-
ple with the ability to find purpose and values in the world and in life. This
simple definition, however, conceals the full complexity of the concept of
culture, as only through uncovering the meaning and purpose behind hu-
man actions can culture truly be understood. This involves a long and com-
plex process of reflection and reevaluation.Interest and readiness to reflect
on the meanings assigned to human actions and the established hierarchies
of values in both “collective” and “individual” worlds are closely con-
nected to education. Art plays a special role in this preparation because
“only in art (and in philosophy) are various meanings questioned, con-
structed, and deconstructed* (Zuni¢,2013, p.233). That is why it is im-
portant for compulsory primary education to offer new generations content
about art.

When does art become part of the formal education system? During
various phases of educational expansion—Ilinked to the development of
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capitalism and the rise of the middle class (Geahigan, 1992; Stankiewicz,
2007)—art began to appear in public school curricula. Arts education can
be understood as a facet of cultural education, encompassing both tradi-
tional and contemporary art forms through which students engage in crea-
tive work, reflect on and appreciate artworks, and gain historical and con-
textual perspectives on the role of art (O’Farrell, & Kukkonen, 2017, p.7),
which involving a qualified artist or mediator-educator working within an
institution (EDUCULT, 2010, p.28).

The authors’ main goal is to emphasize that art, as incorporated into
school subjects within primary education, holds a specific significance and
role in laying the groundwork for the development of cultural identity. Cul-
tural identity is formed in relation to other identities within a shared social
context (Prodovi¢ Milojkovi¢, & Samokal Jovanovi¢, 2013) and are based
on the “value-based elements that constitute culture, such as tradition, lan-
guage, religion, law, customs, folklore, mythology, and art” (Bozilovi¢,
2007, p.45), and it is transmitted “through social learning” (Kokovié,
2005). Art-related content (both music and fine arts) has a unique capacity
to convey elements of cultural identity and to support students in express-
ing their sense of cultural belonging, thereby creating conditions for mutual
understanding and connection among individuals from different cultural
backgrounds.

The successful integration of a child into society entails the for-
mation and development of both personal and collective identities, includ-
ing cultural identity. Identity formation can be viewed as a “striving for
individual affirmation” at the expense of the structures that shape it. How-
ever, even in modern societies, the role of institutions in the construction
of identity is often emphasized: “The paradox of personal identity lies in
the fact that it is expressed through group affiliations and, consequently,
through the intertwining of collective identities” (Halpern, 2009, p. 25).
The acquisition of cultural identity remains subject to the constraints im-
posed by the educational system: “The school in all nations/states deter-
mines the most significant mnemonic foundations (...) and the definition of
legitimate culture” (Ruano-Borbalan, 2009, p. 13). Creative and cultural
programs represent powerful means of revitalizing the sense of community
within schools and fostering connections between the entire school and the
broader community (National Advisory Committee on Creative and Cul-
tural Education, 1999, p. 27). Education that enables children to connect
with the core values of the culture to which they belong, while also learning
about Others, simultaneously facilitates their successful integration into
both their immediate society and the broader global society. This broader
society is shaped by globalization, which “has unifying characteristics that
directly threaten the preservation of cultural diversity and the identities
based on it” (Suvakovi¢, & Kragovié, 2015, p. 297). Nevertheless, arts ed-
ucation, through its overall impact, can contribute to the preservation of
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authenticity in creative expression, the safeguarding of cultural diversity,
and the strengthening of a sense of community within schools and their
connection to the wider society.

The paper employs a descriptive-analytical method and document
analysis, focusing on materials that regulate school-based learning about
culture and fine arts, as well as the educational standards for the subjects
Music Education and Fine Arts at the end of compulsory education.

CULTURAL AND ARTS EDUCATION
FROM AN INTERNATIONAL PERSPECTIVE

A major shift in how the role of art in education is perceived glob-
ally—moving the focus from the effectiveness of arts pedagogy to the
broader impact of Arts education beyond the artistic context—was marked
by UNESCQO’s International Appeal for the Promotion of Arts Education in
Schools (1999). Since then, the role of Arts education has been viewed
through the lens of globalization. Researchers have increasingly empha-
sized its importance in two key areas: the cultural dimension and the eco-
nomic dimension. At the same time, within formal education, cultural and
fine arts education increasingly intertwine (Wimmer, 2009).

Numerous international documents that regulate the fields of culture
and education advocate for the protection and preservation of cultural di-
versity. These documents place particular emphasis on the role of the arts
in education as a means of resisting cultural and educational homogeniza-
tion. The right to cultural and artistic education is an integral part of the
human rights framework outlined in four key United Nations (UN) inter-
national documents: 1) The Universal Declaration of Human Rights, ad-
dresses cultural and artistic education in Articles 22 and 27. 2) The Con-
vention on the Rights of the Child also outlines children’s rights in the field
of cultural and artistic education, particularly in Articles 29 and 31. 3) The
International Covenant on Economic, Social and Cultural Rights, in Arti-
cle 15, defines the right to participate in cultural life as follows: participa-
tion; access; and contribution to cultural life. 4) Resolution 70/1 — Trans-
forming Our World: The 2030 Agenda for Sustainable Development sets
out 17 new Sustainable Development Goals. The fourth goal is quality ed-
ucation for all, and its defined targets include cultural and artistic education
aimed at fostering sustainable lifestyles, respect for cultural diversity, and
more.

The right to cultural and arts education is an integral part of the
framework of the following five key documents of the United Nations Ed-
ucational, Scientific and Cultural Organization (UNESCO): 1) The Con-
vention Against Discrimination in Education, 2) The Universal Declaration
on Cultural Diversity, 3) The Convention on the Protection and Promotion
of the Diversity of Cultural Expressions, 4) The Convention for the Safe-
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guarding of the Intangible Cultural Heritage, and 5) The Convention Con-
cerning the Protection of the World Cultural and Natural Heritage. These
documents provide a global platform for international cooperation in the
fields of culture and education, and establish a holistic system for manag-
ing culture based on human rights and shared values. Their aim is to protect
and preserve the world’s cultural heritage, promote cultural diversity, and
encourage the development of cultural and artistic education.

The Recommendation of the European Parliament and the Council
of the European Union (2006) on the European Reference Framework of
Key Competences, which in many ways defines the so-called European
Education Area, identifies eight key competences and recommends them
as educational objectives for European countries. The eighth key compe-
tence, “Cultural awareness and expression,” emphasizes the importance of
cultural and artistic education in society:

“involves understanding and appreciating how ideas and meaning
are creatively expressed and communicated in different cultures
through a range of artistic and other cultural forms” (Council
Recommendation on key competences for lifelong learning, 2018).

CULTURAL AND ARTS EDUCATION IN THE NATIONAL CONTEXT

Primary education in the Republic of Serbia is governed by two key
legislative acts: the Law on the Fundamentals of the Education System
(2019) and the Law on Primary Education (2019).

According to the Law on the Fundamentals of the Education System
(2019), the fundamental goals of education are: the development and respect
of racial, national, cultural, linguistic, religious, gender, sexual, and age
equality, tolerance, and appreciation of diversity; the development of
personal and national identity, fostering awareness and a sense of belonging
to the Republic of Serbia, respecting and nurturing the Serbian language and
the mother tongue, traditions and culture of the Serbian people and national
minorities, promoting interculturality, and respecting and preserving national
and world cultural heritage. Within this framework, the objectives of primary
education include ,,developing an awareness of one’s own culture and
cultural diversity, as well as the creative expression of ideas, experiences,
and emotions through various media, including music, literature, performing
arts, and visual arts. The Law on Primary Education (2019) sets out the goals
and objectives of primary education in the context of fine arts education and
cultural identity: shaping attitudes, beliefs, and value systems; developing
personal and national identity; nurturing the traditions and culture of the
Serbian people, national minorities, ethnic communities, and other peoples;
promoting multiculturalism; respecting and preserving national and world
cultural heritage; encouraging the development and respect of national and
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cultural equality and tolerance; fostering a sense of belonging to one’s nation
and culture; knowing one’s own traditions and contributing to their preservation
and development; as well as knowing and respecting the traditions, identity, and
culture of other communities.

The legislative framework in the Republic of Serbia, it can be con-
cluded, contains goals and learning objectives that are oriented towards the
formation of cultural identity, preservation of one's own cultural heritage
and respect for cultural differences.

Art education, according to S.Radojici¢, is viewed as an integral ap-
proach to contemporary education in crisis—one that can “overcome the
instrumentalist reduction of humanity to just some of its dimensions”
(Radojici¢, 2014, p.210).

Numerous authors highlight the importance of fine arts education—
especially music—for the development of cultural identity (Cicovi¢-Saraj-
li¢, & Pavlovi¢, 2017; Ozdek, 2015; Radojici¢, 2014; Ristivojevic, 2014).

The primary school subjects that focus on fine arts within formal
education are Music Education and Fine Arts Education. However, other
forms of artistic practice are also addressed—often in an interdisciplinary
way—within the broader framework of social and humanities subjects
(Bosnar, & Arsenijevic, 2023).

EDUCATIONAL STANDARDS AND LEARNING OBJECTIVES FOR
THE SUBJECT MUSIC EDUCATION

Educational standards “represent the professional response to the
need for a clear definition of desired learning objectives and establishing
ways to measure student achievement based on those objectives” (PeSikan,
2012, p.8).Educational standards outline the essential knowledge, skills,
and abilities students are expected to acquire during their education
(Sanader, 2008). They articulate the most important demands of teaching
and learning and express them as outcomes observable in students’ behav-
ior and reasoning (Educational Standards for the End of Compulsory Edu-
cation, 2009). Learning objectives, on the other hand, typically refer to
what students are expected to know, understand, and demonstrate by the
end of the learning process (Mikanovi¢, 2013).

This section of the paper will examine the educational standards at
the end of primary education cycle and the learning objectives for the
subjects Music Education.

Music education is recognized as

“a means for building and developing students’ capacities, helping
them become individuals who think, who know how to listen, who
can express themselves, create, and seek beauty in life” (Tupan-
jac,Bogunovi¢,Ivanovi¢,Purovi¢, Tubin, &Nesi¢, 2010: 5).
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The mandatory standards for the subject Music Education at the end of
compulsory education are defined across the following areas: knowledge and
understanding; music listening; music performance, musical creativity.

Table 1. Educational standards by field and level for the subject Music
Education in relation to laying the foundation for the development of

cultural identity
Field Basic level Intermediate level Advanced level
Knowledge and Describes the basic  Is able to analyze Understands the
understanding characteristics of the connection  historical and social
folk art (or folk between forms of circumstances
creativity) folk music-making  surrounding the
and the specific origin of the genre
context of and forms of musical
traditional folklore.
community life.
Listening to Identifies Serbian Recognizes the  Is able to analyze an
music musical folklore structure of a audio example and
based on listening specific music identify the
genre. connection between
its perceptual
characteristics and
the context of its
origin and the use of
different forms of
musical folklore
Performing Sings and performs / /
music folk songs (in

addition to
children’s and
popular songs).
Musical Participates in / /
creativity selecting music
appropriate for a
given genre and
historical context.

The 2024 Rulebook on Standards of Educational Achievement for
the End of the First Cycle and the End of Primary Education defines the
educational standards for the subject of Music Education, including general
and specific competencies (SSC), as well as learning objectives for
completing primary education. The general subject competency includes
not only specific knowledge and skills but also the development of attitudes
and connections to the musical heritage of both one’s own and other
cultures, which in turn helps shape cultural identity and the development
of intercultural awareness.
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This section of the paper will present the learning objectives for the
Music Education subject at the basic, intermediate, and advanced levels, as
outlined in the 2024 Rulebook (Tables 2, 3, and 4).

Table 2. Music Education — Basic Level -
Learning Objectives at the End of Primary Education

SSC 1 SSC2 SSC3
Students: Students: Students:

1.1. Apply musical notation, 2.1: Sing by ear in their native 3.1: Behave in accordance
note values, meter language and in the with the rules of
signatures, dynamics, languages of other musical etiquette in
tempo, and other peoples, with or without various musical
expressive elements of rhythmic instrument settings.
musical art. accompaniment. 3.2: Demonstrate

1.2: Identify key 2.2: Perform a simple coordination and motor
characteristics of a rhythmic control through playing
particular musical style accompaniment they instruments and
or genre (musical forms, have created using movement.
notable composers, and rhythm instruments. 3.3: Describe their feelings
representative works).  2.3: Respond with movement and impressions of a

1.3: Describe the and express themselves musical piece, either
classification of through visual orally or in writing.
instruments based on illustrations while 3.4: Take part in organizing
how sound is produced listening to music. cultural events,
and recognize the type of 2.4: Recognize contrasts and demonstrating
instrument by its repeated musical communication skills
appearance. material in listening and teamwork.

examples. 3.5: Explain the importance
of preserving musical
heritage.

Based on the presented learning objectives for the end of compul-
sory education in the subject Music Education, it can be concluded that at
different levels students acquire different Specific Subject Competencies
(SSC), which to varying degrees enable the development of cultural iden-
tity and the development of intercultural awareness.

1) The objectives at the basic and intermediate levels show that stu-
dents recognize the significance of music; students understand and can ex-
plain the importance of preserving musical heritage; students understand
the role and place of music in traditional rituals and customs of their own
and other cultures.

2) The objectives at the advanced level, in a condensed way, show
that students understand the connections between music and other fields
such as history and religion, which contributes to shaping a sense of col-
lective belonging and cultural identity.



Music And Fine Arts as a Foundation for Developing the Cultural Identity of Schoolchildren 9

Table 3. Music Education — Intermediate Level -
Learning Objectives at the End of Primary Education

SSC1

SSC2

SSC3

Students:

Students:

Students:

1.1. Use musical
terminology to interpret
and explain musical
concepts.

1.2. Present the key features
of a specific musical
style or genre within its
broader social and
historical context.

1.3. Relate expressive
performance elements
to the type, purpose,
and character of a
musical composition.

1.4. Interpret the use of
instruments and

2.1. Understand the role and
significance of music in
the traditional rituals
and customs of their
own and other cultures.

2.2. Sing in their native
language and the
languages of other
peoples, with or without
rhythmic instrument
accompaniment, using
sheet music.

2.3. Identify an instrument
or group of instruments
in a musical
composition.

instrumental groups in a 2.4. Name compositions

musical piece in
relation to their sound
qualities and technical
possibilities.

1.5. Identify the mutual
influence, similarities,
and differences in
expression between
literature (e.g. opera,
solo song), stage
movement (e.g.
movement and rhythm),
visual arts (e.g. color,
rhythm, contrast,
dynamics, color palette,
brushstroke, and
expressiveness), and
musical art.

from various musical
styles and genres.

2.5. Express their
experience of music
through other art forms
(dance, drama, spoken
or written word, visual
arts).

2.6. Improvise simple
melodies and rhythmic
accompaniments using
the body as an
instrument.

2.7. Use musical patterns to
create musical wholes
through singing,
playing, and movement.

3.1. Apply and manage
proper singing
techniques, including
posture, breathing,
vocal apparatus use,
diction, and
articulation.

Through group

music-making,

develop and express
values such as
tolerance, self-
confidence,
multicultural
awareness, a sense of
belonging, and
respect for diversity.

3.3. Critically reflect on
the impact of music
and surrounding
sounds on health and
well-being.

3.4. Express and explain
their opinion about a
musical piece, either
verbally or in writing.

3.2.

The findings obtained align with those of other scholars who have
explored the role of music education in the formation of cultural identity.
These authors emphasize that: a) music is one of the key preconditions for
the development of cultural identity (Bazi¢, & Pavlovi¢, 2017; Ozdek,
2015; Trifunovi¢,2023); and b) music education is essential for preserving
the continuity of musical tradition in multiethnic societies, while also play-
ing a significant role in the personal development of young people (Islam,
& Leshkova-Zelenkovska, 2011). However, I. Zebeljan warns that “the
state of art music in Serbia is catastrophic. The most endangered areas are
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Serbian musical heritage and contemporary Serbian music creation”
(Zebeljan, 2012, p. 1). It is therefore crucial to promote and present the
works of Serbian composers—especially women composers—in order to
form a more comprehensive understanding of musical creativity in our re-
gion, thereby enhancing school-based learning about cultural identity (Jer-
emi¢, & Ivanovi¢ O'Brajen, 2023).

Table 4. Music Education — Advanced Level -
Learning Objectives at the End of Primary Education

SSC1 SSC2 SSC3
Students: Students: Students:
1.1.Analyze sheet music 2.1. Identify the influence 3.1. Participate in the
(musical meter, key, of earlier musical eras planning and
tempo, dynamics, in contemporary performance of cultural
rhythmic figures, music works. events, fostering
expressive markings) in 2.2. Classify selected teamwork and offering
order to interpret a musical pieces based critical reflections on
musical piece. on their thematic, selected and/or
1.2. Analyze the technical literary, or visual performed
and performance content. compositions.
capabilities of 2.3. Collaborate in group 3.2. Use ICT tools to notate
instruments in a settings by music, add rhythmic
composition, including improvising short accompaniment, apply
tone color, timbre, pitch musical segments suggested
range, and using voice, melodic harmonization, and
agility/virtuosity. instruments, or select instruments based
1.3. Explore how music is movement. on sound compatibility.
thematically,

stylistically, or
generically connected
with other art forms and
non-art disciplines (such
as literature, stage
movement, visual arts,
religion, history,
medicine, sports, etc.).
1.4. Use ICT tools
independently to
research audio and video
recordings of musical
programs, composer
biographies, and to
create presentations.
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LEARNING OBJECTIVES AND EDUCATIONAL STANDARDS
FOR FINE ARTS EDUCATION

The mandatory standards for the completion of compulsory educa-
tion in the subject of Fine Arts (Borut et al., 2010) are defined in the fol-
lowing areas: media, materials, and techniques of visual arts; elements,
principles, and content (themes, motifs, ideas, etc.) of visual arts; as well
as the role, development, and diversity of visual arts. Within each area,
brief descriptions are developed by levels, outlining students’ abilities,
knowledge, and skills. These are defined through key learning components:
foundational knowledge, creative skills, and critical thinking (see Table 5).

Table 5. Educational standards, organized by areas and levels, for the
subject Fine Arts related to laying the foundations for the development of

cultural identity
Areas Basic level Intermediate level Advanced level
Media, / / /
materials, and
techniques of
visual arts
Elements, / / /
principles, and
content (themes,
motifs, ideas...)
of visual arts
The role, Describes the Places selected - Analyzes selected
development, differences artworks within artworks in relation to their
and diversity of observed in their historical  time of creation and cultural
visual arts artworks from and social background (describing key
various countries, context. characteristics, the artist’s
cultures, and intent, etc.)
historical periods. - Understands the

interconnection and mutual
influence between art and
other areas of life.

The Rulebook on Standards of Educational Achievement for the
End of the First Cycle of Primary Education and the End of Primary
Education (2024) defines the educational standards for the subject Fine
Arts, including the general subject competencies, specific subject
competencies, and learning objectives for the end of primary education.
The general subject competencies encompass not only specific knowledge
and skills but also the development of attitudes and values toward the
cultural and artistic heritage of one's own and other peoples, contributing
to the formation of cultural identity and the development of intercultural
awareness.
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This section will present the learning objectives for the end of
primary education in Fine Arts at the basic, intermediate, and advanced
levels, as outlined in the 2024 Rulebook (Tables 6, 7, and 8).

Based on theutlined learning objectives for the end of compulsory
education in the subject Visual Arts, it can be concluded that at different
levels students acquire various specific subject competencies (SSCs) that
either support the development of their cultural identity in different ways.

1) The objectives at the basic level do not contribute to laying the
foundation for the formation of cultural identity.

2) The objectives at the intermediate and advanced levels indicate
that students have the knowledge, skills, and understanding to promote cul-
ture and, in that context, develop their cultural identity.

It’s important to note that this subject holds cognitive value. As
Colakov (2018: 78) points out, “The cognitive value of art lies precisely in
the fact that artworks from a particular historical era often provide a more
accurate reflection of the character, attitudes, and psychological traits of a
society than science itself,” thus contributing to students’ understanding of
collective identities through formal education.

Table 6. Fine Arts Education — Basic Level - Learning Objectives
at the End of Primary Education

SSC 1 SSC2 SSC 3
Students: Students: Students:
1.1.Students connect 2.1.In their creative work, 3.1.Students express their
materials and tools students explore the ideas, feelings, and
with traditional expressive potential of imagination using
visual arts techniques traditional materials, selected traditional

used in their work. tools, techniques, and techniques as well as
1.2.Students describe the modern devices used to modern tools and
function of basic shape visual content. devices for creating
tools in selected 2.2.Students create artworks visual content.
digital devices and and improvised tools 3.2.They recognize the role
applications for using recycled materials of visual arts in
drawing, photo and repurposed items and promoting
editing, and packaging. environmental
animation. 2.3.Students identify visual sustainability across
1.3.Students explain how arts professions and the different aspects of
visual arts can artworks/products they daily life and work.
contribute to encounter in various 3.3.They reflect on their
environmental contexts. choice of secondary
protection. school and/or future

1.4.Students describe the
main characteristics
of professions in the
field of visual arts.

profession based on
their interests and
abilities in expressing
themselves through
visual arts techniques.
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Table 7. Fine Arts Education — Intermediate Level - Learning Objectives
at the End of Primary Education

SSC 1 SSC2 SSC3
Students: Students: Students:
1.1.They explain the use  2.1.They systematically 3.1.They interpret the
of principles such as apply foundational content of artworks and

composition,
proportion, planes,
and perspective in
shaping works of
visual art.

1.2.They explain the
communicative role
of visual arts and its
potential to influence
both society and
individuals.

1.3. They describe how
various content can
inspire the
development of
creative ideas,
providing examples
from their own
experience.

1.4. They explain the
importance of visual
arts for cultural
identity, personal
growth, and the
development of local
and broader
communities.

1.5. They connect
distinctive
archaeological finds
with their locations
and relate exhibits to
the types of museums
where they are
displayed.

knowledge of visual
elements, principles of
composition,
proportion, planes, and
perspective when
creating visual
compositions.
2.2.They create visual
content that conveys
positive messages and
inspires others.

2.3. They use nature,
artworks, and a variety
of textual, audio, and
audiovisual materials as
inspiration for creating
original visual artworks.

2.4. Independently or
collaboratively, they
explore cultural
resources within their
local and broader
communities.

visual information
encountered in various
situations.

3.2.They verbally describe
their own work and their
aesthetic experience of
artworks, design, nature,
and the urban
environment using clear
and appropriate
sentences and
expressions.

3.3.They respect diversity in
aesthetic experiences
and modes of visual
expression, showing
understanding and
empathy.

3.4.They actively and
thoughtfully recommend
visits to cultural
institutions or art events.

3.5.Independently or
collaboratively, they
carry out simple art
projects that promote the
culture and art of their
local or wider
community.
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Table 8. Fine Arts Education — Advanced Level - Learning Objectives
at the End of Primary Education

SSC 1 SSC2 SSC3
Students: Students: Students:
1.1.Describe the key 2.1.Analyze the form and  3.1.Actively seek out
characteristics of an content of an artwork places and resources
era, style, movement, based on selected where they can further
or trend in visual arts. criteria. expand their
1.2. Connect prominent 2.2. Use relevant sources to knowledge, explore
visual artists and their research and select interests, and develop
most famous works information and data in selected skills.
with the appropriate both their native and a  3.2. Encourage others to
historical period and foreign language. actively participate in
social context. 2.3. Develop simple the cultural and artistic
1.3. Provide examples of interdisciplinary life of the community.
how visual arts are projects that combine  3.3. Create presentations
connected with other different art forms or with attention to
art forms and sciences. connect art with copyright and online
science. safety when working

on the internet and
downloading content.

The findings correspond with those of other authors who have ex-
amined the role of visual arts education in the process of identity formation.
These authors point out that, on the one hand, arts education often relies on
traditional approaches, art content, and techniques (Fridman, 2003), which
are not necessarily aligned with the formation of cultural identity. On the
other hand, visual culture enables students to “internalize cultural values
and develop aesthetic preferences, which influences the overall develop-
ment of a child’s personality” (Filipovi¢, & Vojvodi¢, 2019, p. 565), and
thus contributes to the development of both personal and cultural identity.

As a result, new paradigms in arts education are emerging, calling
for the redesign and modernization of curricula and the educational sector
as a whole (Bosnar, 2018). A more extensive inclusion of contemporary
artistic (visual) practices in the teaching process fosters the cultural devel-
opment of society as a whole, shapes cultural identity, and promotes cul-
tural pluralism (Bosnar,& Arsenijevi¢, 2023). Furthermore, artistic (visual)
education can contribute to students' understanding of and engagement
with the world, and such activity can enrich and improve social life (Frid-
man, 2000).

CONCLUSION

The development and cultivation of cultural identity, while respect-
ing cultural diversity, represents a significant challenge in so-called mod-
ern societies, which are exposed to globalization and the resulting, so-
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called, identity crisis. The findings obtained in this study indicate that the
legal framework governing primary education in the Republic of Serbia
defines the establishment of foundations for the formation of cultural iden-
tity. Moreover, the educational legislative framework includes goals and
learning objectives that are oriented toward the development of students’
cultural identity.

The research conducted only briefly touched on the topic of
educational achievement standards at the end of compulsory education in
subjects that provide arts education, with the aim of recognizing their
potential to contribute to an important educational outcome — the
foundation for forming cultural identity. This issue is especially significant
in the context of globalization and its impact on the survival and
development of so-called local cultures, which are losing their authenticity.
The findings showed that within the educational standards for the subjects
of Music Education and Fine Arts, there are specific subject competencies
and outcomes designed to support the foundation of cultural identity. It is
recommended that compulsory primary education includes: 1) a greater
number of goals and learning objectives oriented toward the formation of
Serbian cultural identity (including cultural heritage, as well as contempo-
rary musical and visual arts practices); and 2) an increased emphasis on
goals and objectives aimed at fostering intercultural dialogue among par-
ticipants in the educational process, who simultaneously belong to different
cultural backgrounds.

The intention was to encourage further research in this area to
improve education about culture and the arts, and education through
culture and the arts, with the goal of strengthening competencies in cultural
awareness and expression.
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MY3HUYKA U JIMKOBHA KYJTYPA KAO OCHOBA
3A ®OPMUPAIBLE KYJITYPHOI' UMAEHTUTETA
HKOJICKE IIOITYJIAIMJE

Becna C. Tpudynosuh!, buibana IIpogosuh Musojkosuh?,
Hanujena 3apaBkosuh’

'Yuusepsurer y Kparyjepity, ®akynter neaaromkux nayka y Jaroguau, Cpouja
2Vuusepsurer y Humty, IMenaromku dakynrer y Bpamy, Cpbuja

Pe3ume

Pan uctpaxyje ynaory yMeTHHUKOT 0Opa3oBama Y OCHOBHO] MIKOJIM Y KOHTEKCTY
00MKOBama KyNITYpHOT WACHTHUTETA YUeHHKa, y Penyonmuuun Cpouju, ¢ moceOHUM (o-
KyCcOM Ha HacTaBHe npeamMere My3nuka Kynrtypa u JlukoBHa kynrtypa. L{ib uctpaxu-
Bama je OMOo 11a ce yTBP/HU Aa JIU CY HCXOJM OBUX MPEAMETa OPUjEeHTHCAHH Ha HETOBAambe
KyJITypHE CBECTH M MJeHTHTeTa Milahux reHepamyja. ¥ pany cy KopuurheHu JecKpHII-
THUBHO-aHATUTUYKM METOJI U aHAJIN3a CeKyHIapHe rpahe (MpaBHUX U APYTUX JOKyMe-
HaTta) KOju ypehyjy oZHOC YMETHHYKO 00pa3oBame — KyATYPHU HICHTHTET.

Jar je mpernen meljyHapoIHUX M HAIIMOHANHUX JOKYMEHATa KOjU MPEICTaBIbajy
OKBH 32 JIeNIoBamk-e (hopMaTHOT 00pa3oBama Ha IJIaHy Pa3Boja KyAType U HICHTUTETA,;
MPUKA3aHO je MECTO KyATYPHOT U YMETHHYKOT 00pa3oBama y Mel)yHapoIHOj mepemex-
THUBM W HAIMOHAJHOM KOHTEKCTY; aHAIM3MPaHH Cy OOpa30BHU CTaHIAPIAH 33 Kpaj
obaBe3HOr 00pa3oBama U UCXOJH HACTaBHUX npeamera Mysuuka Kyntypa u JInkoBHa
KyJITypa ca aclieKTa CTBapama OCHOBA 3a (OPMHUPAE KyJITYypPHOT HIEHTHTETA.

Pa3Boj U HeroBame KyJITYpPHOT HICHTHUTETA, Y3 MOIITOBAKkE KyATYPHUX Pa3IHyuu-
TOCTH, BEJIMKH j€ M3a30B Y T3B. CABPEMEHHM JIPYLITBUMA KOja Cy H3JIOKEHA 710 0au-
3aIju, YUjH je jelaH O] UCX0/a M XOMOTeHM3alnja KyITypa. 3aTo je BaKHO Ja ce y
OCHOBHOJ LIKOJIH, Kpo3 IpeaMere My3uuka KynTypa U JIMKOBHa KyJITypa, ,,IPOIIHPH‘


https://nsk.gov.rs/doc/zakljucci/O%20stanju%20srpske%20umetnike%20muzike.pdf
https://nsk.gov.rs/doc/zakljucci/O%20stanju%20srpske%20umetnike%20muzike.pdf
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KyJITypOJIOIIKa OCHOBa Koja hie MOmpHHEeTH ApyTUM JUMEH3HjaMa pa3Boja yIeHHKa a
HE caMo OBJaJaBarkby YMETHHUKUM BEIITHHAMA: je[Ha O THX JUMCH3Hja ce THUE pa3-
BHjamka MHTEPKYJITYPATHOCTH y (OpMaIHOM 00pa3oBamy, a Apyra ce THUe UCX0/a U
IIIJbEBa YCMEPEHHX Ha CTBapare OCHOBA 3a ()OpMHUpame KyJITYpHOT HICHTHTETA, IITO
Ou Omyio y cKiIamy ca mpenopykama YHHBEp3ajHe AeKIapalyje O KyJITypHO] pa3HOIH-
xoctu (YHECKO, 2001).

Hanasu 10 Kojux ce JI0LUI0 TOKOM OBOT MCTPa)KMBamba MOKa3yjy Ja Cy 3aKOHCKH
OKBHpHU KOjH ypelyjy mompydje ocHOBHOTr oOpa3oBama M BacmuTama y PemyOmuiu
Cp0Owuju npBO, XapMOHN30BAaHHU ca Mel)yHapOTHUM JOKYMEHTHMA KOjH PETYIHUILY MECTO
YMETHHYKOT 00pa3oBama y (GopMarHOM 00pa3oBamy U IpYro, AeGHHHIINY CTBapame
OCHOBa 32 (hopMHUpame KyITypHOT HACHTUTETA - YKIJbY "dYjy IIMJbEBE U HCXOAE KOjH CY
OpHjeHTHCaHH! Ha (OpMHUpare KyITypHOT HACHTUTETa YUeHHKAa. Y TOM KOHTEKCTY,
OCHOBHa IIIKOJIA M JaJbe OICTaje Ka0 BaKaH aKTep OOJNMKOBaba HICHTUTETA YUCHHKA.
WuTerpucame KoMIeTeHIH]je ,,KyATypHa CBECT U U3paxaBame y 00aBE3HO OCHOBHO
o0pa3zoBame y HAIoj 3€MJbH, Kao jelHEe O] 0caM KJbYYHHX KOMIICTCHIMja U3 T3B.
€BPOIICKOT 00pa30BHOT MPOCTOpa Koje Cy MPErmopydeHe Kao UCXOIu y o0pazoBamy,
HpeJCTaB/ba XapMOHH30Bake ca TUM IIPOCTOPOM aJli ¥ OCJIOHAL] 33 JeIOBAE Ha IIJIaHy
OUyBama U pa3BHjarba BIACTUTE KYJITYpe U UICHTHTETA.

Ipenopyxka je 1a ce y IpBOM U JPYroM LIUKIYCYy OCHOBHOT 00pa3oBama U BaCIHU-
Tama yKJbY4H: 1) BHIIE caJpikaja, InbeBa U UCXOJa OPHjEeHTHCAHUX Ha (GopMupame
CPIICKOT KYJITYPHOT HIEHTHTeTa (KyJTypHO Haciiehe, CaBpeMEHO MY3HUUYKO M JHKOBHO
CTBapajlalTBO) 2) BUILE CaapiKaja, IUJbEBAa U MCXO/a KOjU Cy OPHjEHTHCAHU HA WH-
TEPKYJITYPHH JHjaj]oT u3Mely ydecHrnka oO0pa3oBHOT Mporieca KOjH Cy, HCTOBPEMEHO,
NPHUIAIHHULM Pa3IHYUTUX KyITYypa.



