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Abstract

A relationship between Ethics as a philosophical discipline and Physical Culture
as a scientific discipline was considered in the first part of the paper. Two theories of
Ethics which are of significance for the study of morality were presented in the
qualitative research approach — Utilitarianism and Deontological Ethics. The results of
the empirical research of the students’ attitudes about certain moral values in physical
culture were presented in the second part of the paper. The students’ attitudes about
moral issues in physical culture were examined with the aid of a basic research
hypothesis, the attitudes being the product of educational content and pedagogical
influences, with regard to: the level of studies and gender of the respondents. The results
are in favor of confirming the hypothesis on different moral attitudes depending on the
age and gender of the respondents. Further qualitative and quantitative approaches are
necessary for a more thorough profiling of moral attitudes in physical culture, with
regard to relevant ethical theories.

Key words: ethics, physical culture, moral values, attitudes, students, age, gender.

CTABOBHU CTYJAEHATA O MOPAJIHUM
BPEJHOCTHUMA Y ®U3NYKOJ KYJITYPHU

AmncTpakT

Y nmpBoM feny paja pasmarpad je ogHoc usMely emuxe, xao ¢puno3odcke aucm-
IUIMHE, U (u3uuke Kyamype, Ka0 CTPyYHE U Hay4HE JUCHUILIMHE. Y KBATHTATHBHOM
HCTPaXHUBAYKOM TIPUCTYILY, IPE3CHTUPAHE Cy JBE OCHOBHE €THYKE TCOPHje — Vmuu-
mapuzam N emuka OYyICHOCmu, K0je Cy O]l 3Hauaja 3a u3ydyaBame Mopaia. Y Jpyrom

2 The paper is the result of participation on the project: ,,Effects of applying physical
activity on the locomotive, metabolic, psychosocial and educational status of the
Republic of Serbia's population®, (Project nr. 47015 for the period between 2011 and
2014), financed by the Republic of Serbia's Ministry of Science and Education.
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JeTy paja, IpUKa3aHH Cy pe3yiITaTd eMITUPH]CKOT HCTPaKMBamba CTaBOBA CTyJEHaTa
0 HEKMM MOPAJIHHM BpeIHOCTUMA y (U3MUKOj KylITypH. OCHOBHOM XHIOTE30M Yy
HCTPaXUBAmy IIPOBEPEHN Cy CTABOBH CTYJIEHaTa O MOPAIHHUM IUTABIMa Y (GH3HIKO]
KyJITYypH, Kao NPOXYKTY BaCIUTHO-OOPAa30BHUX cajpiKaja M IENArolIKHX yTHIaja y
OJIHOCY Ha: 200UHY Cmyouja u noj ucnumanuxa. Pesynrati uay y nIpuior noTBpheHo-
CTH XUIIOTE3€ O PA3IMYUTHM MOPAJIHUM CXBaTamkHMa II0 y3pacTy M IOy UCIUTaHHKA.
3a noapoOHHUje MpopUINCcake MOPATHOT HOHALIAka Y (PU3NUKO] KYITYypH, Y OJHOCY
Ha pENeBaHTHE €TUYKE TEOpHje, MOTPEOHH Cy /bl KBAJIMTATHBHU U KBAHTUTaTHBHU
UCTPaXKUBAYKH IIPHCTYIIN.

Kibyune peun: eruka, pusnyka KyJaTypa, MOpajHe BPEJHOCTH, CTABOBH, CTY/ICHTH,
y3pacr, Mol

INTRODUCTION

Ethics is a discipline of Philosophy that has morality, moral values,
moral phenomena and moral criteria for its objects of research and is also
described as a theory of that which is good as well as of what we are
supposed to do and how to do it (Babi¢, 2008, p. 35).

There are certain interactions in the immediate social reality between
Ethics (as a philosophical discipline) and Physical Culture (as a scientific
discipline). These interactions are not properly examined in practice as well
as in theory, philosophy, psychology, sociology and research. This was the
main reason for the research of the said phenomenon, for which it was
necessary to build a qualitative theoretical foundation and then proceed with
a quantitative research on the students who were preparing for the profession
of pedagogues of Physical Culture.

Moral questions raise 'moral worry' which is present with many
social subjects when it comes to Physical Culture. Some of these questions
are related to Sport as an entity of Physical Culture where the events
beyond the expected moral norms of behavior are frequent: In what way are
the values of sport related to society’s values? What does fair play mean
and is it respected during sports manifestations and competitions? Why is
sport increasingly developing in the direction of ‘entertainment industry’
and commercialization? What is the behavior of athletes as subjects in such
a surrounding? Why are inhuman means for achieving human goals, such
as illegal stimulants, increasingly used in the aspiration towards top results?

The “moral worry” we mentioned is present on a global scale as
well, given the strong changes in all segments of society that assuredly led
to the phenomenon of the so-called “moral pastiche”. Namely, some
sociologists of morality consider that it is outdated, in today’s world, to even
speak of morality (in singular form) of a certain modern society because the
heterogeneity of every modern society is so great that we can only speak of
their existing moralities. Therefore the phrase “moral pastiche” is used in
order to point to a mixture made of numerous moralities, whose individual
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qualities are more or less diffusely intertwined or connected, mostly as a
consequence of the process of globalization (Turza, 2009: 25).

The consequences of the process of globalization and of the global
economic crisis are causing a global crisis of morality which inevitably
reflects itself on all areas of social life and also on Physical Culture as its
comprising part. The development of consciousness about morality and
moral practice is being increasingly recognized as society’s imperative
and as a necessity and obligation of educational and cultural institutions.
Because of this, it is necessary to introduce all current and future subjects
of Physical Culture to Professional Ethics, to teach them moral behavior,
moral responsibility and moral values in general.

THEORETICAL FOUNDATION

It is a common understanding that moral values are characterized
by universality and that moral reasons apply equally to everyone, meaning
that moral value is independent of interests. The rules of appropriate and
correct behavior are considered by the term morality. These are the rules
which determine the desirable pattern of behavior in a society and in a
particular situation, what is allowed, what is prohibited, what is expected or
appreciated.

Defining Ethics as a discipline of Philosophy, Jovan Babi¢ (2008, p.
35) states:

“Ethics is the theory on morality, whereas morality is the value
criterion applied to acts and practices. The term “morality” has two
value dimensions, both of which are its necessary comprising parts.
One dimension is represented by its value specificity by which the
domain of its possible application is established and also the
demarcation line separating it from other values. The other
dimension is the fact that morality is a kind of practice, a part of our
reality of values, a fact in the area of social practice. Morality is a
social fact.”

According to Jovan Babi¢ (2008, p. 43), despite there being a large
number of theoretical approaches (Ethics of Conscience, Ethics of Virtue,
Doctrine of Double Effect, Feminist Ethics etc.), ethics theories are
traditionally divided into two parts: Teleological and Deontological ethics
theories. The first one starts from the notion of ‘good’ as a value that is the
ultimate purpose to be realized by human activity, and the other from the
notions ‘right’ and ‘should’, based on the fact that the moral determination of
human acts and practices is established. An example of Teleological or
Consequentialist Ethics theory is Utilitarianism (its founder was Jeremy
Bentham and a successful successor was John Stuart Mill (Utilitarianism,
2003.). The example of Deontological Ethics is Kantian Ethics (created by
one of the most significant representatives of German idealism - Immanuel
Kant (Groundwork of the Metaphysic of Morals, 2008).
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Utilitarianism is one of the most developed contemporary
theories on ethics. According to Jovan Babi¢ (2008, p. 44) Bentham used
the following premise in founding the theory of Utilitarianism:

“A new, scientific approach to matters of morality and legislature
should be founded to improve the condition of the human kind.
Humans are by their nature egotists and are subjected to the rule of
two ‘masters’, pleasure and pain, which ultimately determine
both what we actually do and what we are supposed to do.
Hedonism is therefore what drives people in their actions. The
rational faculty enables people to differentiate more from less
pleasure (or pain) and this ability is the foundation of the moral
calculus”.

Stating the main characteristics of Utilitarianism Mill (2003, p. 33)
says:

“The creed which accepts as the foundation of morals, Utility, or the
Greatest Happiness Principle, holds that actions are right in proportion
as they tend to promote happiness, wrong as they tend to produce the
reverse of happiness. By happiness is intended pleasure, and the
absence of pain; by unhappiness, pain, and the privation of pleasure®.

With the further development of the ethical theory of Utilitarianism,
Mill tried to “mitigate’ Bentham’s conclusions by introducing the difference
between ‘quantitative’ and ‘qualitative’ hedonism based on the difference
between ‘higher’ and ‘lower’ pleasures. According to Babi¢ (2008, p. 45),
Mill’s theory has the following significant characteristic:

“That which represents utilitarianism’s most attractive quality is
the principle of general comparison: in utilitarianism it is possible to
determine the better of each of the two acts®.

Kantian Ethics is based on the principle of universal respect and is
often called Ethics of Duty. The main duty is to strictly adhere to the moral
code which Immanuel Kant calls the categorical imperative. In its basic
form, the categorical form as perceived by Immanuel Kant (2008, p. 60) is
as follows:

“Act only according to that maxim whereby you can, at the same
time, will that it should become a universal law.

Developing this idea further, Kant (2008, p. 61) states:

“Because the universality of the law in accordance with which effects
happen constitutes that which is really called nature in the most
general sense (in accordance with its form), i.e. the existence of things
insofar as it is determined in accordance with universal laws, thus the
universal imperative of duty can also be stated as follows: So act as if
the maxim of your action were to become through your will a
universal law of nature®.


http://en.wikipedia.org/wiki/Maxim_%28philosophy%29
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Consideration of Philosophy of Ethics is not possible without
cooperation with Psychology of Morality because the combination of
Philosophy and Psychology of Morality can bear fruit — it can lead to a
better pedagogical orientation in the education of the present and future
generations of young individuals. For this exact reason, a theoretical
attitude according to which: “...there is no moral growth without the use of
cognitive processes in everyday activities” (Popovi¢, Mio¢inovié¢, Ristic,
1984, p. 10) will be tested in this paper through a research procedure. Since
practices and activities in Physical Culture are the topic of research, a
hypothesis is formulated according to which the educational processes on
the Faculty of Sport and Physical Education should result in a change in the
students’ attitudes about moral behavior.

In educational institutions, such as schools and faculties, the basic
premise is that there is no school that does not act in a moral way, that there
is no learning without values as well as that it should be especially
emphasized that “any interpersonal experience contains moral elements and
that applies especially to the classroom* (Popovi¢, 1977, p. 17). The notion
of a classroom as a place where the processes of learning and gaining
knowledge are conducted is directly connected to logical and ethical norms.
Because of this, it is rightfully expected for the research to show the students
of different educational level having different moral attitudes. This
hypothesis will be checked based on the understanding of the students from
different levels of studying, of certain moral issues connected to Physical
Culture.

When observed from the perspective of sociological sciences, in the
so-called sociological areas of studying Physical Culture as a part of general
culture and an active participant in total cultural development, considerable
efforts have been made to solve the question of social participation and
participants’ behavior in Physical Culture from the perspective of Ethics and
Sociology. Also, we should bear in mind that some authors use the term
Sport as a substitute for the term Physical Culture, following the example
from the Anglo-Saxon language area, even though it is not compatible with
our linguistic, theoretical and social reality. The term Sport covers only one
of the entities in Physical Culture. In this regard, we would like to draw the
attention to authors of sociological works where this issue is considered:
Kokovi¢, D., 2000; Petrovi¢, K., 1984, 1981; Vrcan, S., 1984; Marjanovi¢, R.
1979; Skembler, G., 2007.

Certain forms of man’s physical activity that are regarded within the
term Physical Culture (comprised of three autonomous entities: Physical
Education, Sport and Recreation) are not treated as being isolated from the
totality of the socio-cultural phenomena but quite the contrary, as being a
part of them or in relation to them. Some issues of moral behavior that
concern the mutual connection of Sociology and Physical Culture will be
examined in the students' attitudes in relation to the practices and activities
that are the practical reality of the social sphere of Physical Culture.
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There are few papers dealing with the problem of Ethics in Physical
Culture as an autonomous scientific endeavor (Mati¢, 1992; Simon, 2006).
One of the rare foreign studies translated to our language is Robert Simon's
study called “Fair Play: The Ethics of Sport” (Simon, 2006). This author
analyzes in detail numerous topics that are very intriguing for the Ethics of
Sport, such as: fair play in competitive sport, doping and the ethics of
success, violence in sport and violence and contact sports, sex and gender
equality in sport, sport as education, corruption of sport through
commercialization, moral responsibilities in sport management, athletes as
idols etc. There has been an increasing mention and writing about Applied
Ethics in the last two decades, even though the mere study of the ethical
issues in a certain social or scientific area already implies the specific
application of the philosophical and ethical apparatus of analyzing notions
and phenomena and their application. In this way a separate branch of
Applied Ethics known as Bioethics has been developed as “the one area of
application of moral criterion separated into a special whole, based on the
fact that it deals with matters of life and death” (Babi¢, 2005, p. 318). As a
part of Bioethics, certain moral problems are analyzed in their connection to
the total relations in Physical Culture, especially within its entity of Sport.

A research on moral values based on the attitudes of young,
physically active people — potential students - was conducted with the aim
of achieving a better understanding and more thorough analysis of ethical
problems in Physical Culture. The students were exposed to the formation
of attitudes, reassessment of values and formation of new attitudes about
moral categories, by being pointed in the direction of physical and sport
activities as well as through participation in the educational processes, both
in a practical and potentially professional manner. Therefore, this research
of moral values has a social and scientific significance because of the
described social context in which strong social changes, along with the
process of globalization, contribute to the heterogenization of morality, and
ultimately to the crisis of morality, and also because of the fact that there
are few papers and empirical researches dealing with the complex area of
Ethics in Sport and Physical Culture.

METHOD
Method and Research Technique

The theoretical and descriptive method of research in the category of
gualitative research approaches was used in this paper, and the instrument —
survey called “Ethics and Sport” (Brkljagi¢, Zagrovié, M., et al. 2011) with
answers on a five-grade scale of the Likert type was used as the data
gathering technique in the category of quantitative research approaches.

The empirical part of the research consisted of the candidates who
applied for enrollment on the University of Belgrade’s Faculty of Sport
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and Physical Education in the year 2013 as well as the students of the
first, second, third, fourth and fifth year of the studies on this faculty who
filled in the survey at the end of the winter semester of the 2013/2014
academic year.

Subject of Research

The subject of this research were the attitudes of the students of
various educational levels (candidates for enrollment in the studies, the
students of the first, second, third, fourth and fifth year of studies), on the
Faculty of Sport and Physical Education about certain moral values in
Physical Culture.

The Goal of the Research

The goal of the research was to examine the students’ attitudes about
moral values in Physical Culture, depending on their age and gender by
applying a specially constructed survey.

Research Hypotheses

The basic hypothesis was that the students’ attitudes about some
moral issues in Physical Culture, as a product of the educational content
and pedagogical influences during the course of their studies, will vary
depending on their level of studies and gender.

Sample of Respondents

The total sample of the respondents included 786 students (M=615,
f=171), and when divided on subsamples it consisted of: candidates for
enrollment (Ca, n=413), first year (1st, n=91), second year (2nd, n=85),
third year (3rd, n=68), fourth year (4th, n=85) and fifth year of studying
(5th, n=44).

Instrument of Research

The instrument in this research is a specially constructed survey
“Ethics and Sport” (Brkljati¢, Zagrovié, M., et al. 2011). The survey is
anonymous and consists of two parts. The first part contains the respondents’
basic data: gender, age and motor activity practiced. The second part contains
ten questions regarding some moral values in Physical Culture:

1. “Do you agree that sports referees are ethical?”

2. “Do you agree that coaches are ethical?”

3. “Do you agree that athletes are ethical?”

4. “Do you agree with the involvement of athletes in politics?”

5. “Do you consider money to be a stimulant for better athletic

results?”
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“My motivation for practicing sport is money.”

7. “My motivation for practicing a sport is defending the national
colors.”

“My motivation for practicing a sport is my personal result.”
“My motivation for practicing a sport is personal exposure.”
“Do you agree with the ranking and privileged status of certain
sports; like football being the most important secondary thing
in the world?*

Answers to the questions were of a closed type. The respondents were
offered answers on a five-grade scale (Likert): (1) | completely disagree, (2) |
mostly disagree, (3) I don’t know, I don’t have an opinion, (4) I mostly agree
and (5) | completely agree.

© ©®

Data Processing

The data was processed in the SPSS 18.0 program. Mean Value
(MV), Standard Deviation (SD) and their relative representation (%) were
calculated for all the variables. The Mann-Whitney U test was applied for
checking the supposed differences between genders about some moral
values in Physical Culture. The Kruskal-Wallis test was applied when
checking the supposed differences about moral values between the
subsamples depending on the number of years spent studying.

RESULTS WITH DISCUSSION
Analysis of the Total Sample’s Results of Student’s Answers to the Questions

The research results (Table 1) showed that most of the respondents
gave answers on a positive value scale [5 “lI completely agree” and 4 “I
mostly agree”] for the first three questions regarding the (1) ethics of referees
(68.1%), (2) ethics of coaches (61.9%) and (3) ethics of athletes (66.4%).

Most respondents’ answers to the question (5) Is money a stimulant
for better athletic results were on the positive value scale (64.4%), deciding
that money can be a stimulant for better athletic results. When responding
to the statement (6) My motivation for practicing sport is money, the same
respondents do not agree with it and are dominantly on the negative value
scale of answers (79.6%) — [1 “I completely disagree” and 2 “l mostly
disagree”]. By recognizing the difference between the stimulant, as an
external factor for better athletic results, and motivation, as a structural part
of the personality and the dynamic determination of motivation, the
students are making the morally correct decision when answering that
money is not the primary reason and motivation for practicing a sport.

The respondents showed a high degree of accordance regarding the
fact that they participate in representing and promoting their country
through sport for the statement number 7 defending the national colors
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(71.0%), whereas regarding the ontology of the results, they consider
their motivation to be internal (intrinsic) in character, as shown in the
answers for the statement number 8 My motivation for practicing sport is
my personal result (88.8%). Similar results were also obtained in the
research Brkljacié¢ Zagrovi¢ et al. (2011), where 93.0% of the respondents
agree that “motivation for practicing sport is personal result”.

Table 1. Value characteristics of the answers from the total sample of
students (%) and marks for the students' answers (MV, SD)

Positive part of Neutral part of Negative part of the

the value scale the value scale value scale of Mean value
Questions  of answers of answers answers (MV)
(marks 4 and 5) (mark 3) (marks 1 and 2) + St dev (SD)
(%) (%) (%)

1 68.1 22.4 9.5 3.8+£0.9
2 61.9 23.2 14.9 3.6+0.9
3 66.4 22.3 11.3 3.7+0.9
4 17.4 24.7 57.9 24+12
5 64.4 10.9 24.7 35+1.2
6 12.8 7.6 79.6 19+11
7 71.0 13.1 159 38+1.2
8 88.8 4.2 7.0 43+0.9
9 36.4 21.2 42.4 28+1.3
10 31.2 14.2 54.6 26+15

This kind of answers from the respondents is morally justified if it
is motivated by a healthy system of values in which reaching “personal
result” (achieved through VICTORIES) is done in a correct and ethically
right way (known in sport under the name fair play). With that said, we
should bear in mind the attitude put forward by Petrovi¢ (1987, p.49): “Sport
is always violence because there is — the defeated one”, as well as the
observation from the same author in a different paper of his (1984, p.79):
“The more values are in a state of crisis, the greater the achievements in
sport.

Since, from a theoretical standpoint, the essence of Sport is considered
to be in training and competition, the realization of all who participate in
achieving sport results, coaches and athletes above all else, has to be that
defeats and victories are ontological categories of Sport, as the conditioned
phenomena in the system of integral processes, and it is in this way that they
should be directed and educated in the immediate social practice.

When answering the question (4) Do you agree with the involvement
of athletes in politics? 17.4% of respondents answered positively, 24.7% of
the respondents does not have an attitude on this matter, whereas 57.9% of
the respondents does not agree with this statement. The attitude of the
respondents that put their answers to this question on the negative value scale
of answers is encouraging, and means that they do not agree with the claim
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that athletes should be politically active. The answer to this question is
directly connected to the classic dilemma about the relationship of “Politics
and Sport“ and the often mentioned theses: “Sport to athletes* and “Politics
to politicians” (Kokovi¢, 2000; Marjanovi¢, 1979; Vrcan, 1984; Petrovic,
1981). Unfortunately, these issues have not been resolved to this day because
Sport is a part of the social system and the athletes and political subjects are a
part of social movements and mutual interactions. “The appropriate measure”
of the mutual interactions of all subjects in Physical Culture, and especially in
the entity of the top athletic achievement, is not balanced in our social
practice. The students’ answers regarding some moral issues in physical
culture show pedagogical and morally justified answers about the students’
behavior as future experts in this area.

The students’ answers to the question (10) “Do you agree with the
ranking and privileged status of certain sports; like that football is the most
important secondary thing in the world?” point to interesting opinions —
31.2% agrees, 14.2% does not have an opinion on the matter, whereas 54.6%
does not agree with such a claim. To understand the students’ answers to this
question in present time, it is necessary to remind ourselves of the theoretical
slogan “foothall is the most important secondary thing in the world* that was
postulated half a century ago. The students’ answers to questions, more
suited to the mood of an earlier time period, were not in accordance with the
changes that have historically been transformed into the shape of new
approaches and practices. There have been radical changes in the world in the
meantime concerning the professionalization of the relations in sport in
general and especially in football. Footballers are not in a position of “players
having fun on the pitch* anymore, but “workers who perform a productive
relationship by fulfilling tactical ideas of the coach®. The player is not
responding to himself anymore, but mainly to the club with which he signed
a professional contract and where he is required to perform a certain output.
Such a changed relationship, from football game to football work, changes
the understanding of football and gives birth to a new slogan: “Foothall is the
most important main thing in the world*. All subjects who consciously enter
a professional relationship in football nowadays choose football as their main
occupation, job, existence. An exception from the mentioned analysis
concerns the students of elementary and secondary schools who practice
foothall through a program of physical education, as one of the many motor
activities in the developmental sense, or who is related to the citizens who
view this motor activity in the function of a recreational (fun) activity in their
spare time, as one possible activity out of many. The students’ answers to the
question (10) confirm that they feel the changes that are exhibited in practice
through their immediate participation and formation of new relations, that are
not compatible with the theories posited earlier and that they adequately
respond to the questions that are raised and form appropriate moral behavior,
in accordance with these changes.
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Generally speaking, the acquired results from the total sample
confirmed the homogeneity of the respondents’ answers that point to a
desirable polarization of moral attitudes in physical culture, to that which is
morally acceptable and good and to that which is not acceptable and good.

Analysis of the Results of the Students” Answers Depending on Gender

The results of the students’ answers to the questions depending on
gender are displayed in Table 2 and Table 3 (first column) (%, MV, SD,
Mann Whitney U test and Kruskal Wallis test). Out of the total number of
questions, the statistical significance was determined only for questions
numbered: 4, 5, 6, 7 and 10.

The male students expressed a negative attitude in a statistically more
significant way in the answers to the question number (5) stating that “money
is a stimulant for better athletic results” when compared to the female
students (M=66.0% , £=58.5%, p<0.016), as well as a more positive attitude in
the answers to the question number (7) stating that “motivation for practicing
a sport is defending the national colors” (M=74.3%, £=59.1%, p<0.000). The
male students expressed a negative attitude in a statistically more significant
way than the female students in their answers to the question number (4)
concerning “political activity of athletes” (m=61.1, £=46.2%, p<0.000). On
the other hand, the female students have expressed a statistically significant
negative attitude when compared to the male students in their answers to the
question humber (6) claiming that “motivation for practicing sport is money”
(M=75.7%, £=90.0%, p<0.000), as well as expressing a more negative attitude
in a statistically significant way when compared to the male students in their
answers to the question number (10) about “football being the most important
secondary thing in the world” (M=50.5%, £=69.5%, p<0.000).

Table 2. Value characteristics of the students’ answers depending on
gender (M, F, %) and marks for the respondents' answers (M, F, MV, SD)

Positive part of  Neutral part of ~ Negative part of
the value scale the value scale of the value scale of

. Mean value (MV)
Questions  of answers answers answers + St dev (SD)
(marks 4 and 5) (mark 3) (marks 1 and 2) -
(%) (%) (%)

M F M F M F M F
1 66.6 731 234 18.7 9.9 82 38%+09 39+09
2 60.7 66.6 23.6 21.6 15.8 11.7 3509 3.6+09
3 639 757 242 15.2 11.9 94 37x09 3.8x+0.8
4 16.3 216 226 322 611 462 23+12 26+1.1
5 66.0 585 102 135 2338 28 36x12 34%12
6 14.6 6.9 8.6 41 767 90.0 20+11 15%09
7 743 59.1 11.9 175 139 234 39+12 34+13
8 878 924 4.9 1.8 7.3 59 43+09 44+09
9 358 386 226 164 41.6 45 29+12 28+13
10 370 100 125 205 505 695 28+15 20+1.1
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Generally speaking the acquired results of the students’ answers about
some moral values, when compared according to the respondents’ gender,
support the hypothesis on the division of the respondents’ answers to “male”
preference of the moral attitudes — as opposed to the “female” preference of
the moral attitudes.

Table 3. Differences in the answers between students depending
on gender and the level of studies

Differences depending Differences depending
Questions on GENDER on AGE
(Mann Whitney U test) (Kruskal Wallis test)
ManrllJ\{Zstltney Wll\clgxon Z  Significance sc(l:uhal;e df Significance

1 50263.0 239683.0 -941  .347 38.734 5  .000*
2 491545 2385745 -1.421  .155 62.264 5  .000*
3 496815 2391015 -1.190 .234 60.474 5  .000*
4 43436.0  232856.0 -3.605 .000* 28.097 5  .000*
5 46577.5 612835 -2.401 .016* 47020 5  .000*
6 38209.5 529155 -5.929  .000* 11440 5  .043*
7 40934.0 55640.0 -4.657 .000* 12.833 5  .025*
8 488455 2382655 -1.585  .113 3.054 5 .692
9 51275.0 65981.0 -511  .609 1792 5 877
10 36521.5 512275 -6.290 .000* 30.630 5 .000*

The Analysis of the Results of the Students’ Answers
Depending on the Level of Studies

Table 4 shows the results of the value characteristics of the students’
answers and Table 5 shows the basic descriptive indicators and Table 3 (third
column) shows the Kruskal Wallis test of comparing the results of the
answers according to the exact year of studies. Out of the total number of the
guestions, a statistical significance was established for the majority of
questions: 1, 2, 3,4, 5, 6, 7 and 10.

The students’ answers to the questions 1, 2, 3 and 7 are on the positive
value scale of answers (5 “lI completely agree” - 4 “I mostly agree”) — in a
declining trend, from the respondents who are candidates for the enrolment
to the students of the fifth year. This means that, along with the adoption of
new knowledge from Physical Culture, the students “reduce moral support”
for some questions on the positive value scale of the answers year after year
and thus critically view the phenomena in their field of expertise and become
more mature towards some moral issues.

The students’ answers to the questions 4, 6 and 10 are on the negative
value scale of answers (1 “l completely disagree” - 2 “l mostly disagree”)
and on a positive scale of answers for question 5 (5 “I completely agree” - 4
“I mostly agree”) — in a rising trend, from candidate respondents to fifth
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year students. This means that along with the adoption of new knowledge
from Physical Culture, the students “alleviate moral critique” towards some
of the issues on the negative scale of answers, year after year. These changes
in attitude can also be interpreted as a consequence of the influence of the
educational and cognitive processes of the students towards some moral
issues during the course of their studies.

Table 4. Value characteristics of the candidates for the studies’ answers
(Ka) and students’ answers depending on the level of studies (%)

., Positive part of the value Neutral part of the value Negative part of the value
S scale of answers scale of answers scale of answers
E 5 “I completely agree” 4 3 “I do not have an 1 I completely disagree”
o “l mostly agree” (%) opinion” (%) 2 “I mostly disagree” (%)
Ca 1st 2nd 3rd 4th 5th Ca 1st 2nd 3rd 4th 5th Ca 1st 2nd 3rd 4th 5th
1 712748659456 70.6 59.1 25.2 11.0 22.4 29.4 188 159 3.6 14.3 11.8 25.0 10.6 25.0
2 70.7 594424 529541523242 19.8 341 235153 136 5.1 20.9 23.6 235 30.6 34.1
3
4
5
6
7
8
9

741 63.7 482 574 64.7 52.3 21.3 24.2 31.8 25.0 153 182 4.6 12.1 20.0 17.6 20.0 29.5
194 154 13.0 17.6 16,5 13.6 29.3 19.8 21.2 19.1 21.2 13.6 51.3 64.9 65.9 63.3 62.3 72.8
56.9 57.2 77.7 735 753 88.7 114 132 82132 106 45317 29.7 141132141 68
111120200 88165136 65 7.7 94147 82 23823802 70.6 76.5 75.3 84.1
75.3 72.6 65.9 61.8 64.7 63.7 124 13.2 141 147 165 9.1 124 143 20.0 235 18.8 27.3
89.8879859883906841 27 77 71 29 59 45 75 44 71 88 36114
354 374 329 41.1 388 38.7 21.1 25.3 27.1 132 21.2 15.9 43.6 37.4 40.0 45.6 40.0 454
10 35.1 275 30.6 25.0 28.3 182 165 14.3 14.1 10.3 11.8 4.5 484 58.3 55.3 64.7 60.0 77.2

Table 5. Marks for the students’ answers
depending on the level of studies (MV, SD)

Questions Ca 1st 2nd 3rd 4th 5th

39+09 39+10 36+09 33+10 38+09 34+1.0
3.8+0.8 3510 32+08 33+x10 32+£10 32%1.0
39+08 36+09 34+09 34+08 35+1.0 33%1.0
2611 23+x12 21+11 23+12 23x18 20zx11
33+13 34+12 39+11 38+11 39+11 42+08
1.8+1.0 18+11 22+13 19%x10 20+12 1910
4011 39+£12 37x14 34+13 3713 36%14
43+09 44+£08 431+10 44+09 44+£08 42+10
28+£13 29+£12 28+13 30+x13 29+13 29+13
28+14 25+15 25+15 23+13 24x15 18+13

SBoovooasrwnr

Generally speaking, the acquired results from the subsamples
according to the level of studies— from the candidates, to the first, second,
third and fourth year of studies and all the way to the fifth year of studies,
confirm the hypothesis on moral maturation based on the answers to the
questions in the survey concerning moral values in Physical Culture.
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CONCLUSIONS

The goal of the research was to examine the students’ attitudes about
moral values in Physical Culture by applying a specially constructed survey.
The basic hypothesis was that the students’ attitudes about some moral issues
in Physical Culture, as a product of the educational content and pedagogical
influence during the course of their studies, will vary depending on the
level of studies and gender of respondents.

The empirical part of the research included the candidates who
applied for enrollment on the University of Belgrade’s Faculty of Sport and
Physical Education in 2013 (n=413), as well as the students of the first
(n=91), second (n=85), third (n=68), fourth (n=85) and fifth year of studies
(n=44), at the end of the winter semester of the academic year 2013/2014.

The obtained results from the total sample confirmed the homogeneity
of the respondents’ answers, which points to a desirable division of moral
understandings in Physical Culture, to that which is morally acceptable and
good and to that which is not morally acceptable and good.

Based on the respondents' gender, the results of the students' answers
support the claim that there is a polarization of the respondents' answers on
'male’ preference of moral attitudes - as opposed to the ‘female’ preference
of moral attitudes.

The obtained answers to the survey questions about moral values in
Physical Culture with regards to the level of the studies, from the candidates
for enrollment to the fifth year of studies, confirm the hypothesis about moral
maturation, from 'lower' to ‘higher' years of studies.

Generally speaking, the results confirmed the hypothesis about
different moral attitudes depending on the age and gender of respondents.

Further qualitative and quantitative approaches are necessary for a
more thorough profiling of moral attitudes in Physical Culture, with regard
to relevant ethical theories.

As the received results of the total sample confirm the response
homogeneity of the respondents that reflects a desirable polarization of moral
conceptions in Physical Culture, on that which is morally acceptable and
good, and on that which is not acceptable and good, in the context of a
modern society characterized by the heterogeneity of morality and thus a
global crisis of morality, we can still note that the surveyed students of the
Faculty of Sports and Physical Education are correctly introduced into the
ethics of their profession, Ethics of Sport and Physical Culture. Given the fact
that there is a lack of similar researches in our academic and intellectual
circles, the conclusions referring to the student population of all related
faculties, as well as the complete student population, cannot be drawn. The
authors suggest similar comparative researches on the related faculties of the
university centers in Serbia but also researches into the presence of the
subjects and teaching units in which Ethics of Sport and Physical Culture is
studied in the institutions of higher education.
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CTABOBHU CTYAEHATA O MOPAJIHUM BPEJHOCTHUMA
Y OPU3UYKOJ KYJITYPHU

Mmunom MapkoBuh, Boxo Boxkan, Muiom Kykoss
VYuusepaurer y beorpany, ®axynrer cnopta n $husnukor Bacimrama, beorpan, Cpouja

Pe3ume

VY npBoM ey pama pasmaTpaH je omHoc m3Mely eTHke, Kao ¢uiro3odcke mucy-
IUIMHE, ¥ (QU3MUKe KyIType, Kao CTpydHe M HaydHe IUCLHIUIMHE. Y KBAIUTATHBHOM
UCTPAKMBAYKOM IIPUCTYITY, IIPE3CHTHPAHE Cy JABE OCHOBHE CTHYKE TCOPHUje — yTHIIUTA-
pH3aM U €THKa TY»KHOCTH, KOj€ Cy OJ] 3Ha4aja 3a H3y4aBame Mopaa.

Jpyru neo pana ce OAHOCH Ha pe3yirare eMIMPHjCKOI UCTPAKMBAMKba Ha Y30pPKY
crynenara Qakynrera cmopTa U (U3WYKOr BaclUTama YHHBep3uTeTa y beorpany, o
HEKUM MOPAJTHAM BPEIHOCTUMA y (DH3UUKO] KYITYpPH.

Iuse ucTpakuBama je OHO 1a ce y3 NpUMEeHy MOCeOHO KOHCTPYHCAHOT YITUTHHKA
HCIHTAjy CTAaBOBH CTYACHATa O MOPAJIHUM BpeHOCTHMA Y Gu3Hukoj Kynrypu. OCHOBHa
NPETIIOCTABKA je Aa hie CTaBOBM CTyJeHaTa O HEKHMM MOPAIHUM IMHUTalkHMa Y (H3UUKO]
KyATYpH Kao MPOIYKT BacCIUTHO-0Opa30BHHUX Calpikaja M MEAArolKuX yTHIaja Y TOKY
CTyIHpama, OMTH PA3IMYUTH Y OJHOCY Ha TOAMHY CTYAH]ja, TI0J MCIUTaHUKA M BPCTY
MOTOPUYKUX aKTHBHOCTH KOjHIMa C€ UCITUTAHUIH OaBe.

Emmupujcku neo nctpakiBama je CpoBeleH Ha y30pKy KaHauzaaTa koju cy 2013.
TO/IMHEe KOHKYpHUcaiH 3a yruc Ha Dakynrer criopra U Gpu3HYKOr BacIiTama Y HUBEP3H-
teta y beorpany (n=413), kao u ctyneHtuma npee (n=91), npyre (n=85), tpehe (n=68),
yerBpre (n=85) u nere roguue crynuja (n=44), Ha Kpajy 3UMCKOT' CEMECTpa IIKOJICKE
2013/2014. rogune.

O0pana monaraka je m3BpiicHa y nporpamy SPSS 18.0. 3a cBe Bapujabie uzpauy-
HaTU Cy OCHOBHH JICCKPHITHBHH CTaTHCTHIM. 3a TIPOBEPY IPETHOCTABILEHUX PA3JIHKa
n3Mehy 1ooBa 0 HEKMM MOPATHUM BPEIHOCTHMA y (M3HYKO] KyATYpH, IPUMEHEH je
Man-Butauje ¥V tect (Mann-Whitney U test). 3a mpoBepy MpeTmOCTaB/beHIX PA3IIHKa
0 MOpaJHUM BpemHocTHMa m3Mely cyOy3opaka 1o roamHamMa CTyAuja TMPUMEECH je
Kpyckan — Bosucos tect (Kruskal-Wallis test).

Pesynratu 100MjeHH Ha YKYITHOM y30pPKY, TIOTBP/IMIIH Cy XOMOT€HOCT O/IrOBOPA UCIIH-
TaHMKa, KOjH yKa3yjy Ha MO)KeJbHY IMOJIapU3alijy MOPATHUX CXBaTama y (pU3HMUKOj Kyi-
TYPH, Ha OHO ILTO j€ MOPAJIHO MOXKEJHHO U J0OPO, ¥ Ha OHO IITO HHjE MOXKEJHHO U J0OPO.

V ofHOCY Ha MOJT MCIIMTAHKKA PE3YIITATH OJIrOBOpA CTY/IeHaTa O MOPAIHUM BpPE/HO-
CTHMa My Y TPWIOT TBPAEHU O MOJIAPH30BAaHOCTH OJIrOBOpA MCIUTAHWKA HA ,,MYIIKY
npedepeHnjy MOPaTHUX CTaBOBa — HACYNPOT , KEHCKO]* TpeepeHIji MOPATHHX
CTaBOBA.

JloOujeHn OoAroBOpHM Ha NMUTama W3 YIUTHHKA O MOPAJIHHM BPEIHOCTHMA y (H-
3MYKOj KYJITYPH ITIOCMaTpPaHH y OHOCY Ha HUBO CTYAMpama, O KaHIUIaTa 3a YIHC JI0
HeTe TOAWHE CTYIHja, TIOTBPYYjy NMPETHOCTaBKy O MOPATHOM Ca3peBamby, O ,HIDKHUX '
Ka ,,BUIIIM‘ TOJIMHaMa CTY/IHja.

T'eHepaiHO MOCMAaTpaHo, Pe3yNTaTH Cy MOTBPAMIM XUIIOTE3Y O PasInYMTUM MO-
PAITHUM CXBaTamHMa I10 Y3pacTy H MOJTy UCITUTaHUKA.

3a moapoOHHje MpodUITICamhe MOPATHOT CXBaTamka Y GU3HUKO] KYITYpH, Y OJHOCY
Ha peJIeBaHTHE €TUYKE TEOpHje, MOTPEOHN Cy Na/bu KBAIMTATUBHH M KBAaHTUTaTHBHU
UCTPAXXKUBAYKU IPUCTYIIU.



