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Abstract

The initial material used in developing basic music literacy among younger elementary
school children (learning to assign pitch and the primary types of rhythm) are folk songs of
the area in which the teaching process is taking place. According to the requirements of
Music Literacy Methodology, preparation for sight-singing and sight-singing are
performed based on songs the children already know, whereas mastering sight-singing
involves the use of unknown material. With the aim of creating a conceptual framework of
developing music literacy in the area of Novi Pazar, it was necessary to determine which
songs that meet the methodological requirements children know and which of them they do
not know.

The aim of the research was to establish a basis for selecting music material for
assigning pitch and learning primary types of rhythm based on the cultural heritage of the
children living in the multi-cultural area of Novi Pazar. Data collection was performed by
the means of testing technique and test analysis, whereas the results were interpreted by the
descriptive method. The research has shown which songs of the area of Novi Pazar, which
meet the methodological requirements, the children know (as many as 79.54% of the
songs), and this gave to us the starting point for creating a conceptual framework for
developing basic musical literacy within it.

Key words: folk songs, basic musical literacy, area of Novi Pazar.

HAPOJHE IIECME HOBOITA3ZAPCKOI' KPAJA
KAO MY3UYKA I'PABA 3A IIOCTABKY TOHCKHUX
BUCHUHA U OCHOBHUX PUTMHUYKHUX BPCTA

AncTpakT

TonasHu cafpXajd y MOCTAaBLH €JIEMEHTapHE MY3HYKE MHCMEHOCTH Yy Miahum
paspeanuMa OCHOBHE IIIKOJIE (IIOCTABLM TOHCKHX BUCHHA W OCHOBHUX PUTMHUYKHX BPCTa)
jecy HapoJHe mecMe Kpaja y KoMe ce HacTaBa M3BoAd. [Iporiec My3HMUYKOr OnHMCMema-
Barba OCTBApyje ce y TpH (pa3e — mpunpema 3a reBame U3 HOTHOT TEKCTa, yBoheme y me-
BambC M3 HOTHOT TEKCTAa M yCaBpIlaBame MeBama U3 HOTHOT TeKcTa. [Ipema 3axTeBrMa
METOIUKE HACTaB€ MY3UYKE IMMCMEHOCTH, INPUIIPpEMA 3a IE€BabE U3 HOTHOI' TEKCTAa U
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yBOlere y MeBambe U3 HOTHOT TEKCTA OfIBHjajy Ce Ha JCIM ITO3HATUM [ecMaMma, JI0K ce
ycaBpIlIaBake II€Bakba W3 HOTHOT TEKCTa OJBUja HA JELM HENO3HATOM MY3HYKOM
Marepujaly. PaHMjUM HCTpaXMBambHMMa IIecamMa MYJITHKYITYPAJIHOT HOBOINA3apCKOT
Kpaja yTBpheHo je na ce Mely mHMa Hajlaze mecMe Koje Cy METOAWYKU NPUMEHHUBE y
MY3UUYKOM OIHMCMEHaBakby yueHHKa Mahux paspelia OCHOBHE IIKOJIE. Y CBPXY H3pajie
KOHIICNTYaJTHOT OKBHpA €JIEMEHTAPHOT MYy3WUYKOI OIHCMCH-ABaka y HOBONA3apCKOM
Kpajy, OWII0 je moTpeGHO YTBPANTH KOje MEeTOMYKH NPHMEHHBE ITecMe JIena Mo3Hajy, a
Koje He.

Iusb ucrpaxuBama OHO je cTBapame OCHOBE 3a M300p My3uuKe Irpale 3a mocTaBKy
TOHCKUX BHCHHA U OCHOBHHX PHUTMHYKHX BPCTa Ha KyJNTypHOM Haciely Gimckom nenn
MYJITHKYJITYpaJIHOT HOBOINA3apcKOr Kpaja. Y NpHKYIUbamy MOAATaKa KOPUCTHIM CMO
TEXHHUKY TECTHUpamba M aHAIM3e TECTa, JOK CMO PE3yNTare TYMa4dMIH ACCKPHIITHUBHOM
MeTozoM. McTpaxuBarmbe je mokasaio Koje rmecMe Jiena no3uajy (dax 79,54%) u y xojum
BaprjaHTama, a koje He (20,46%), mTo HaM je Hano IOJa3Hy OCHOBY 3a H3pany
KOHILISTITYaJTHOI' OKBHpa Iecama y IIOCTaBIU EJIEeMEHTapHE My3WYKe IHHCMEHOCTH Y
HOBOIIa3apCKOM Kpajy.

K/by4He peun: HapoJHe IeCMe, eIeMEHTapHA My3H4Ka IMCMEHOCT, HOBOIIA3apCKH
Kpaj.

INTRODUCTION

Music literacy is a constituent part of music education in elementary
schools within which students are enabled to consciously note and reproduce
rhythmic and melodic sequences. Basic music literacy is established during
the first few years at elementary school and it includes learning to assign
pitch, the primary types of rhythm (two-part and three-part rhythms) and the
relationship between the time intervals within them. The process of
developing music literacy takes place over the course of three phases
(preparing the sheet music, sight-singing and mastering sight-singing), while
the central music material consists of folk songs. Music psychologists
(Bjerkvold, 2005; Rado$, 2010), neuro-musicians (Levitin, 2006) and
musico-linguists (Antovi¢, 2004) indicate that the abilities which are
precursors for developing basic music literacy (noticing, the ability to learn
songs, to maintain rhythm and musical memory) are developed to the with
musical idioms of the environment in which children develop, and thus the
claims of eminent music pedagogists that song selection for developing
music literacy should depend on the region in which the educational process
is taking place are not surprising (Vasiljevi¢, Z., 2006) or that during the
development of music literacy, a child should be allowed to sing songs in its
local music language (Stojanovic, 2001).

By studying all 1013 songs which can be found in existing
ethnomusicological collections of songs from the area of Novi Pazar —
Vasiljevi¢, M. (1953). Narodne melodije iz SandZaka. [Folk songs from
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Sandzak]Beograd: SANU (500 songs'); Bacmsesud, M. (1967). FOzocnas-
ckue Hapoomnwle nechu uz Canoxcaxa. [Yugoslav folk songs from Sandzak]
Mockga (300 songs); Vukosavljevi¢, P. et al. (1984). Narodne melodije, igre
i nosnje Pestersko-sjenicke visoravni. [Folk songs, dances and folk costumes
from the Pester-Sjenica plateau] Beograd: Radio-Beograd (213 songs) — and
their adaptation to the needs of developing elementary music literacy among
younger elementary school children, it was determined that only 44 of them,
which are shared by Serbs and Bosniaks alike, satisfy the melodic criteria for
song selection for developing music literacy. These songs include: 1. from the
collection of Vasiljevi¢, M. (1953). Narodne melodije iz Sandzaka.[Folk
songs from Sandzak]Beograd: SANU: Kolovoda, Ovce pasla; Pod onom,
Devojko, devojko 1; Pjevaj Maro; Prodo planinu;, Hajde kolo; Nasa doda,
Devojko, devojko 2; Na kucu slama; éye li su; Seta Novak; Maro moja;
Preko polja; Raslo drvce; Tri junaka; Ej, u Agana; Gorom idu; U komsije;
Ja posejah; Igra kolo;, Maglica se; Oj, ruzice; Savila se; More, mila; Ja sam
Seho; Adina $leri; Suknja b jela; 2. from the collection of Bacisesuy, M.
(1967). FOz0cnasckue napoouvie necnu us Canooicaxa. [Yugoslav folk songs
from Sandzak] Mocksa: Budila zora; Soko leti; U jablana; Oj, Smiljana;
Momak jede; Mi pjevamo,; Imala sam dragana; Udar kiSo; Igra kolo pod
Budim; 3. and from the collection of Vukosavljevi¢, P. et al. (1984). Narodne
melodije, igre i nosnje Pestersko-sjenicke visoravni. [Folk melodies, games
and folk costumes from the Pester-Sjenica plateau]. Beograd: Radio-
Beograd: Niz Giljevu; Puni mi lade; Pevojka je; Jesi ['vid’la; Tri ljivade;
Uvelo mi; Izado. These selected songs range from the tri-chord to the octave
(trichord, tetrachord, pentachord, hexachord and octave), of various initial
tones (ranging from do to sol), of primary types of rhythm (two-part — in the
time signature 2/4 and 4/4 and three-part — in the time signature 3/4).
However, from the time when the music was recorded, to date (between 1950
and 1984), under the influence of numerous factors (the occurrence of new
directions in music and new instruments, animated cartoons and games
whose graphics are accompanied by melodies and songs which can be
remembered easily and can be sung along to), a certain number of songs
underwent a change or completely disappeared. Bearing in mind the fact that,
based on the methodological requirements, preparations for sight-singing and
the introduction to sight-singing involve songs which are familiar to the
children, while mastering sight-singing involves music material which is not

! Vasiljevi¢ numbered the songs in this collection from 1 to 400. However, certain songs
occur in several variations which Vasiljevi¢ indicated using the letters a, b, v and g. They,
irrespective of their tonal base and melody, mutually differ in terms of the initial tone,
rhytm and form, which were also indicators in the procees of analyzing the metodological
applicability of the folk songs of this area in developing music literacy among younger
elementary school children. For this reason we studied each of them as a separate song, and
so the number of songs analyzed from this volume is 500.
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familiar to the children, it was necessary to determine which songs of the
region are known to the children and which are not. Following the
methodological requirements, preparations for sight-singing and the
introduction to sight-singing involve music material which the children are
familiar with, which is why it is necessary to include at least two songs each
which the children know for assigning pitch, for two-part (in the signature 2/4
and 4/4) and three-part types of rhythm (in the signature 3/4), as well as for
the rhythmic figure of the dotted quarter note and eight note (Vasiljevic,
2006). Developing sight-singing requires material which is not known to
children, and so during this stage of developing musical literacy, songs which
children are not familiar with are used. In order to develop the concept of
music literacy in the Novi Pazar area, it was necessary to determine which
songs (of which initial tones and types of rhythm) children know, and which
ones they do not.

THE METHODOLOGY
The Aim and Objectives of the Research

The aim of the research was to create the basis of selection of
music material for assigning pitch and learning primary types of rhythm,
on the cultural heritage familiar to children who live in the multicultural
region of Novi Pazar.

This goal led us to form the following research objectives:

1. To study which songs within the trichord and tetrachord range,
of various initial tones, two-part and three-part types of rhythm the
children already know;

2. To study which songs within the penta-chord to octave range, of
various initial tones, two-part and three-part types of rhythm the children
already know;

We began with the null hypothesis (Ho) that children today know
how to reproduce a certain number of songs of primary types of rhythm
(two-part and three-part) which can be applied in elementary music
education. Starting from the research objectives, we formed the following
auxiliary hypotheses:

H;. Younger school-age children know how to reproduce a certain
number of methodologically suitable songs of the tri-chord and tetrachord
range, of various initial tones, during the development of basic music
literacy.

H,. Younger school-age children know how to reproduce a certain
number of methodologically suitable songs in the penta-chord, hexachord
and octave range, of various initial tones, during the development of basic
music literacy.
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The Sample of Participants

The research was carried out during the second term of the
2012/13 school year on a sample of 500 children aged 7 (first-graders in
Serbia, and second-graders in Montenegro?), on the territory of the city of
Novi Pazar and the municipalities of Berane, Bijelo Polje, Nova Varos,
Plav, Priboj, Prijepolje, Rozaje, Sjenica and Tutin. The sample structure,
based on the location of the schools which the children attended, is shown
in Table 1.

Table 1. The structure of the sample of participants

No. School N %
1. ,Jovan Jovanovi¢ Zmaj” — the city of Novi Pazar 32 6,4
2. “Bratstvo” — the city of Novi Pazar 28 5,6
3. “Salakovac” — the city of Novi Pazar 30 6,0
4. “Rastko Nemanji¢ Sava” — Dojevice, suburban area — the city of Novi 21 4.2

Pazar

5. “Rastko Nemanji¢ Sava” — PoZega, suburban area — the city of Novi Pazar 18 3,6
6. “Aleksandar Stojanovi¢ Leso” — DeZeva, suburban area — the city of Novi 14 2.8

Pazar

7. “Radomir Mitrovi¢” — the municipality of Berane 29 58

8. “Mahmut Adrovi¢” — Petnjica, rural area — the municipality of Berane 19 38

9. “Risto Ratkovi¢” — the municipality of Bijelo Polje 23 4,6
10. “Braca Ribar” — Brzava, rural area — the municipality of Bijelo Polje 15 3
11. “Zivko Ljuji¢” — the municipality of Nova Varo§ 23 4,6
12. “Veljko Drulovi¢” — Radojina, rural area — the municipality of Nova Varo§ 5 1,0
13. “Hajro Sahmanovi¢” — the municipality of Plav 30 6,0
14. “Hajro Sahmanovi¢” — Desni Meteh, rural area —the municipality of Plav. 15 3,0
15. “Desanka Maksimovi¢” — the municipality of Priboj 32 64
16. “Nikola Tesla” — Kalafati, rural area — the municipality of Priboj 510
17. “Vladimir Peri¢ Valter” — the municipality of Prijepolje 25 5,0
18. “Svetozar Markovi¢” — Zastup, rural area — the municipality of Prijepolje 510
19. “25. maj” — the municipality of Rozaje 25 50
20. “Bratstvo i jedinstvo” — Skarepaca, rural area — the municipality of Rozaje 23 4,6
21. “Svetozar Markovi¢” — the municipality of Sjenica 28 5,6
22. “Svetozar Markovi¢” — Gonje, rural area — the municipality of Sjenica 4 0,8
23. “Rifat Burdzovi¢ Tro” — the municipality of Tutin 31 6,2
24. “Aleksa Santi¢” — Crkvine, rural area— the municipality of Tutin 20 4,0

> 500 100

The Measuring Instruments and the Research Protocol

With the goal of obtaining quantitative and qualitative data on the
determined variable, we designed a test made up of songs which meet the
methodological requirements of elementary music education, and which
originated from the area of Novi Pazar, within the trichord to the octave

2 In Montenegro children start school at the age of 6.
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range, and of primary types of rhythm — The recognition test of songs
from the area of Novi Pazar. The first sub-test consisted of 18 songs: 7 within
the tri-chord range and 11 within the tetra-chord range. The songs included
were the following: Kolovodo, Ovce pasla, Pod onom, Pevojko, devojko 1,
Budila zora, Pjevaj Maro, Prodo planinu, Hajde kolo, Nasa doda, Pevojko,
devojko 2, Na kucéu slama, Cije li su, Seta Novak, Niz Giljevo, Maro moja,
Preko polja, Puni mi lade and Pevojka je. The second subtest consisted of 26
songs in the pentachord to the octave range: 18 in the pentachord range, 5 in
the hexachord range and 3 in the octave range. The songs included were the
following: Soko leti, U jablana, Oj, Smiljana, Momak jede, Mi pjevasmo,
Raslo drvce, Tri junaka, Imala sam, Ej, u Agana, Gorom idu, U komsije,
Udar kiso, Ja posejah, Igra kolo, Maglica se, Jesi I" vid'la, Oj, ruzice, Savila
se, More mila, Ja sam Seho, Tri ljiivade, Adzina sceri, Uvelo mi, Suknja
bjela, Igra kolo pod Budim and Izado .

The testing of the songs was conducted within three categories:
recognition, familiarity with and non-recognition of the songs. The
reproduction of a song in its entirety was considered a sign of recognition,
partial reproduction of only the beginning or a characteristic segment of
the song was considered familiarity with the song, while non-recognition
was linked to the inability to reproduce the song.

RESEARCH RESULTS
Song Recognition within the Trichord and Tetrachord Range

The research results have indicated that children of the Novi Pazar
area, of the 18 songs within the trichord and tetrachord range,
recognize(reproduce completely) and are familiar with (reproduce a segment
of the song) as many as 16 songs or 88.89%, while they do not recognize 2
songs, or 11.11% (Table 2, Graph 1).

Of the seven songs within the tri-chord range, the children
recognized/reproduced in their entirety a total of 3 songs, or 16.67%:
Kolovoda, diko nasa (210 or 42% of the children), Pod onom, pod onom (179
or 35.8% of the children) Devojko, devojkol (29 or 5.8% of the children),
and recognized that is reproduced the beginnings of 3 songs or 16.67%:
Budila zora (16 or 3.2% of the children), Pjevaj Maro (19 or 3.8% of the
children) and Prodo planinu (2 or 0.4% of the children). Of the songs within
this range, the only song that was not recognized was Ovce pasla (5.55%).

Of eleven songs within the tetrachord range, the children knew 2
songs, or 11.11%: Hajde kolo (146 or 29.2% of the children) and Pevojko,
devojko 2 (25 or 5% of the children), while they recognized 8 songs, or
44.44%. Of that, they were able to reproduce the beginning of 7 songs: Nasa
doda (63 or 12.6% of the children), Na kucu slama (27 or 5.4% of the
children), Niz Giljevu (7 or 1.4% of the children), Maro moja (9 or 1.8% of
the children), Preko polja (74 of 14.8% of the children), Puni mi lade (9 or
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1.8% of the children) and Pevojka je (22 or 4.4% of the children), while in
the case of one song Seta Novakthey reproduced the refrain “oman, oman”
and “ej, oman oman” (24 or 4.8% of the children). One song within this
range (Cije li su) was not recognized by the children (5.55%).

From the aspect of the initial tone of the songs within the trichord
and tetrachord range which the children recognized or were familiar with,
we include 2 songs which begin with the note do, 3 with the note re, 7
with the note mi, 3 with the note fa and one with the note sol. Viewed
from the aspect of the type of rhythm, the children know 13 songs of the
two-part type of rhythm (9 in the time signature 2/4 and 4 in the time
signature 4/4), 2 songs of the three-part type of rhythm (in the time
signature 3/4) and one song in the time signature 2/4 and 3/4 (Table 2).

Table 2. Song recognition within the trichord and tetrachord range

Name ofthesong Recognize Familiar with

S B Reproduce

o 5 E S reproduce Rep{ﬁguce P re'iggr;]fi’;e

£ E @ g in its beginning characterist

o @ [ entirety ic segment

5 F N % N % N % N %
Kolovoda o b 24 210 42 0 0 0 O 290 58
Ovce pasla d-ft dt 2/4 0 0 0 O O 0 500 100
Pod onom dff et 24 17938 0 0 0 0 321 642
Pevojko, devojko 1 d*-f* &' 2/4 29 58 0 0 0 0 471 942
Budila zora d-f, £ 4/4 0 0 16 32 0 0 484 %8
Pjevaj Maro o' f change2/4 0 0 19 38 0 0 481 962

and 3/4

Prodo planinu et ¢ 34 0 0 2 04 0 0 498 996
Hajde kolo cff ¢t 24 146292 0 0 0 0 354 708
Nasa doda cft ¢t 44 0 0 63 126 0 0 437 874
Pevojko, devojko 2 ¢ et 2/4 25 5 0 0 0 0 475 95
Na kucu slama i et 24 0 0 27 54 0 0 473 946
Cije Ii su i et 24 0 0 0 O O 0 500 100
Seta Novak clff et 44 0 0 0 0 24 48 476 952
Niz Giljevu clft et 44 0 0 7 14 0 0 493 836
Maro moja it £ 44 0 0 9 18 0 0 491 982
Preko polja dg* ¢ 24 0 0 74 148 0 0 426 852
Puni mi lade dgt ¢ 24 0 0 9 18 0 0 491 982
Devojka je d-gt ¢ 34 0 0 22 44 0 0 478 956

Of the 16 songs that the children recognize, they were able to
accurately sing the lyrics and melody of 2 of the songs or 12.5% (Pjevaj
Maro and Pod onom). In the case of 11 or 68.75% of the songs the children
accurately sang the lyrics and the melody, but with a slight change in the
duration of the interval in the melody within the corresponding type of
rhythm (Budila zora, Prodo planinu, Nasa doda, Devojko, devojko 2, Na
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Graph 1. Song recognition within the trichord and tetrachord range

kucu slama,Seta Novak, Niz Giljevu, Maro moja, Preko polja, Puni mi lade
and Pevojka je).

The research results have also indicated another piece of data, which
is characteristic of folklore traditions. Namely, depending on the
ethnographic region, the children would sing the same song in different
variations. Thus, the song Pod onom is recognized and sung by the children
from Berane, Bijelo Polje, Plav and RoZaje. When asked where, or by whom,
they were taught the song, the children would respond that they had listened
to it in school or at home on the CD that accompanies their course book.
However, the children from Novi Pazar (the village of Pozega), Sjenica (the
village of Gonje), Nova Varo$ and Tutin, sang the lyrics of Pevojko, devojko
1 to the melody of the song Pod onom. Some children said that they had
learned this song in their folklore classes, and some could not remember
where or whom they learned it from. The song Devojko, devojko 2, a variant
of the previous songs, was recognized only by the children from Prijepolje.
They had learned this song from their teacher (the song was included in the
course book they were using). The melody of the song Hajde kolo da
skoknemo is sung correctly by the children from Novi Pazar, Nova Varos,
Prijepolje, Bijelo Polje, Plav, and Rozaje (117 or 23.4% of the children), as
were the lyrics, while 29 of the children or 5.8% from Berane (at the public
school) sang the correct melody, but with minimal changes to the lyrics —
“Hajd" u kolo da skoknemo”. The children of Novi Pazar and Sjenica (31 or
6.2%) can sing the melody and lyrics of the song Kolovoda, diko nasa
correctly, while the children from Berane, Bijelo Polje, Plav and Rozaje (179
or 35.8%) sing the melody correctly, but sing completely different Iyrics —
they sing the song to the lyrics of U Ivana gospodara.

Song Recognition within the Pentachord, Hexachord and Octave Range

The research results indicate that children recognize and are familiar
with a total of 19 of the 26 songs of the subtest Song recognition within the
pentachord, hexachord and octave range (Table 3, Graph 2) which makes up
73.08%.
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Of the 18 songs within the pentachord range, the children recognized
8 songs or 30.77%: U jablana (94 or 18.8% of the children), Momak jede
jabuku (86 or 17.2% of the children), Raslo drvce (41 or 8.2% of the
children), U komsije (69 or 13.8% of the children), Igra kolo (63 or 12.6%
of the children), Jesi I" vid'la (64 or 12.8% of the children), O}, ruzice (24
or 4.8% of the children) and Savila se (104 or 20.8% of the children), and
were familiar with 5 of the songs or 19.23%. In the case of 2 songs (7.69%)
they were familiar with, they were able to reproduce the beginning: Mi
pjevasmo (3 or 0.6% of the children) and Gorom idu (3 or 0.6% of the
children), and for 3 of the songs (11.54%) they reproduced refrains: Tri
junaka (75 or 15% of the children), Ja posejah (91 or 18.2% of the
children) and Maglica se (12 or 2.4% of the children). In the song Tri
junaka they reproduced the refrain “Haj, haj, haj, haj, haj, haj!”, as in the
song Maglica se “Lale Mile, Madarine poljem povijala”, and in the song Ja
posejah proju “je¢am, jeCam, jeCam” (the melody is harmonized in thirds).
The children did not recognize 5 songs (19.23%) within the pentachord
range: Soko leti, Oj, Smiljana, Imala sam, Ej u Agana and Udar kiso.

Of the five songs within the hexachord range the children recognized
2 songs or 7.69%: More mila (67 or 13.4% of the children) and AdZina $éeri
(182 or 36.4% of the children) and were familiar with, that is, reproduced the
beginning of 2 songs (7.69%): Tri ljivade (2 or 0.4% of the children) and
Uvelo mi (16 or 3.2% of the children). They did not recognize the song Ja
sam Seho (3.85%).

Of the three songs within the octave range the results indicate that 48
or 9,6% of the children recognized one song zado . The song Suknja b’jela
was familiar to only one girl (1 or 0.2%) from the village of Gonje — the
municipality of Sjenica, who reproduced a segment of the song “b’jela voda
te ponela”. This child added that she knew the lyrics of a similar song. To the
question of which one, she recited the song Kletva by Branko Radigevié®.
The third song within this range, Igra kolo pod Budim, which was included in
our test, was not recognized by the children.

If we were to look at the initial tones of the songs which the children
recognized, we might note that among them we find: 6 songs with the
initial note do, 5 with the initial note mi, 4 with the initial note sol and 2

® The performer Zdravko Coli¢ had an album come out in 2003, titled Carolija. One of the
songs on this album is the song Ao nona bela. The music for it, which accompanied the
words of a poem written by Branko Radicevi¢, was written by composer Kornelije Kovac.
Since the girl who participated in our study did not sing the lyrics to this song, and instead
recited them, and it is well known that even the most accomplished singers ,,can hardly
differentiate and interpret as two separate things* the lyrics and the melody (Golemovic,
1998: 8), and since, by learning the songs solely by hearing them, they at the same time
incorporate them, store them in their memory and recall it from there (Vasiljevi¢, M.,
1941), we are of the opinion that she recited the lyrics based on the initial source she was
exposed to (the poem Kletva written by Branko Radi¢evic).
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songs, each which begin with the note re that is fa. In addition, we can note
that 18 of the songs are of the two-part type of rhythm (12 in the time
signature 2/4 and 6 in the time signature 4/4) and 1 of the three-part type of
rhythm (in the time signature 3/4).

Table 3. Song recognition within the pentachord, hexachord
and octave range

5 = e Recog;ize/ Familiar with

L 2 = _ £ 5 reproduce Reproduce Reproducea Do not
;Zesgi;ne of 8 z = fg: s & intheir the  characteristi recognize

@£ £ -5 _entirety beginning csegment

= N % N % N % N %
Soko leti gt ¢& 24 0 0 0 0O 0 0 500 100
U jablana ci—gi ci 24 94 188 0 0 0 0 406 812
Oj, Smiljana ¢ ¢ 24 0 0 0 0O 0 0 500 100
Momak jede gt ¢ 24 8 172 0 0 0O 0 414 828
Mipjevasmo  c-g* ¢ 24 0 0 3 06 0 0 497 994
Raslo drvce gt ¢ 44 4 82 0 0 0O 0 459 918
Tri junaka gt e 24 0 0 0 0 75 15 425 85
Imala sam gt e 24 0 0 0 0O O 0 500 100
Ej, udgana gt e 44 0 0 0O O 0O 0 500 100
Gorom idu gt e 44 0 0 3 06 0 0 497 994
U komsije gt gt 24 69 138 0 0 0 0 431 862
Udar kiso gt gt 24 0 0 0 O 0 0 500 100
Ja posejah gt 8 24 0 0 O 0 91 182 409 818
Igra kolo gt e 24 63 126 0 0 0O 0 437 874
Maglica se gt £ 44 0 0 0 0 12 24 48 976
Jesi 1" vid'la gt g* 24 64 128 0 0 0O 0 436 872
0j, ruzice da® d' 24 24 48 0 0 0 0 476 952
Savila se da' e 4/4 104 208 0 0 0 0 39 792
More mila ctab ¢t 24 67 134 0 0 0 0 433 866
Ja sam Seho ¢dat ¢¢ % 0 0 0 0O 0 0 500 100
Tri ljivade tal e % 0 0 2 04 0 0O 498 996
Adzina $éeri clat f 44 182 364 0 0O O 0 318 636
Vvelo mi cat gt 24 0 0 16 32 0 0 484 98
Suknjabljela  c¢-¢> ¢g* 44 0 0 0O 0 1 02 499 998
Igrakolopod ¢~ g 44 0 0 0O 0 O O 200 100
Budim
Izado’ clc®> e 24 48 96 0 0 0 0 452 904

Of 19 songs within this subset which the children recognized, 6 or
31.58% were sung correctly, both in terms of melody and of the lyrics.
These songs include: Momak jede, Gorom idu, Ja posejah, Maglica se,
Savila se and Suknja bjela. In the case of 11 songs (57.89%) the children
accurately sang the lyrics and the melody, but with smaller changes to the
time intervals in the corresponding type of rhythm: Mi pjevasmo, Raslo
drvee, Tri junaka, U komsije, Igra kolo, Jesi I" vid'la, Oj, ruzZice, More
mila, Tri ljivade, Uvelo miandizado . In the song Adzina $éeri all of the
children (182 or 36.4%) sang the melody correctly, but with small



315

12

10 +

m Recognize/ reproduce in
their entirety

W Familiar with

Do not recognize

2 -

o -

Graph 2 Song recognition within the pentachord, hexachord
and octave range

changes to the lyrics “Hadzina Fata izadi na vrata”. The children from
Novi Pazar, Nova Varos, Bijelo Polje and Sjenica (62 or 12.4%) sang the
lyrics and melody of the song U jablana visokoga correctly, while the
children from Priboj (32 or 6.4%) sang the melody correctly, but to the
lyrics of another song — Visnjicica rod rodila.

To our question of where they learned certain songs, we were given
different answers. The songs Momak jede jabuku, Raslo drvce, U komsije,
Oj, ruzice, Savila se, More mila, Adzina $éeri and Izado" the children had
learned in their kindergarten, folklore classes or from the local tv. The song
Jesi I vid'la they had learned during their Bosnian language classes, U
jablana (to the lyrics of Viswjicica rod rodila) and Igra kolo from their
teacher.

CONCLUDING REMARKS

The quantitative and qualitative data which we obtained confirm the
hypothesis that children even today know how to reproduce folk songs
from the Novi Pazar area. Namely, the children sang 44 songs within the
trichord to the octave range in their entirety, they sang characteristic
segments of 35 or 79.54% of the songs, and they did not know how to sing
9 or 20.46% of the songs. Out of 35 songs, 16 or 36.36% were reproduced
in their entirety, which means the
children recognized them (Tables 2
and 3 certain segments, usually the
beginning or a characteristic part
(Tables 2), while in the case of 19 or
43.18% of the songs, the children were
familiar with them, that is, could
reproduce and 3). Graph 3. Song recognition

M Recognize
B Familiar with

Do not
recognize
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The auxiliary hypothesis that younger school-age children know
how to reproduce a certain number of methodologically suitable songs
from the tri-chord and tetrachord range, of various initial tones, during the
development of basic music literacy was confirmed, since of the 18 songs
from the trichord and tetrachord range, the children know/can recognize
16 (88.89%) with the initial tones ranging from do to sol.

In addition, the auxiliary hypothesis that younger school-age
children know how to reproduce a certain number of methodologically
suitable songs from the pentachord, hexachord and octave range, of
various initial tones, during the development of their basic music literacy,
was confirmed, since of the 26 songs of the cited range, the children
know/can recognize 19 or 73.08% with the initial tones ranging from do
to sol.

The other hypothesis, that among the selected songs within the
trichord and tetrachord range with different initial tones there are some
songs which young school children can reproduce, has been confirmed,
since of the 18 songs within the trichord and tetrachord range, the
children recognize/are familiar with 16 (88.89%) songs with the initial
notes of do to sol.

In addition, the hypothesis that among the selected songs within
the pentachord, hexachord and octave range, with different initial tones,
there are some songs which children of a young school age can
reproduce, has also been confirmed, since of the 26 songs within the
aforementioned range, the children recognized/were familiar with 19 or
73.08% of the songs, with the initial notes of do to sol.

Based on the research results and the requirements for basic music
literacy, we designed a conceptual framework of songs from the Novi
Pazar area as the material for developing basic music literacy. The songs
the children recognized (35 songs), based on their initial tones and
rhythmic structure (the types of rhythm, time signature and time
intervals), were selected for use during the preparation phase for sight-
singing and sight-singing itself.

The following songs were selected to assign pitch:

= note do — Nasa doda, Hajde kolo, Mi pjevasmo and More mila;

= note re — Preko polja, Kolovoda, diko nasa and Puni mi lade,

= note mi — Pevojko, devojko 1, Pod onom, Pevojko, devojko 2, Na

kucu slama, Niz Giljevo, Igra kolo, Savila se, Tri ljivade and
Izado ™,

= note fa — Pjevaj Maro and Maro moja;

= note sol — U komsije preko puta, Jesi I" vid'la and Uvelo mi lisée.

To study the problems of rhythmic structure, we singled out the
following songs:

= two-part type of rhythm —Tri junaka, tri sokola, Ja posejah proju,

U jablana visokoga, Momak jede jabuku (in the time signature 2/4)
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and Seta Novak, Gorom idu, Adzina $éeri, Suknja bjela (in the
time signature 4/4);

= three-part type of rhythm —Devojka je mala, Tri ljivade and
Prodo planinu (in the time signature 3/4).

= a rhythmic figure of a dotted quarter note and eight note -
Raslo drvce bademovo,Maglica and Budila, budila.

The songs that school children did not recognize during the course
of the study (9 songs) were selected for mastering sight-singing and playing
to sheet music. They play an important part in practicing the skill of reading
sheet music and the application of acquired knowledge to any new,
unfamiliar music material. These songs include: Ovce pasia, Cije li su, Soko
leti, Oj, Smiljana, Imala sam, Ej, u Agana, Udar kiso and Ja sam Seho.
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HAPOJHE IECME HOBOITA3ZAPCKOI' KPAJA
KAO MY3UYKA I'PABA 3A IOCTABKY TOHCKHUX
BUCHUHA 1 OCHOBHUX PUTMHNYKUX BPCTA

Haxa Hukmuh
Yuusep3uret y beorpany, Yuutesbcku dakynrer

Pe3ume

TIporiec noCTaBKe eNeMEHTapHE My3U4KEe MMCMEHOCTH y MiIajiiM pa3peiuMa OCHOBHE
IIKoJie (IIOCTaBKE OCHOBHHMX TOHCKHMX BHCHHA, JTBOJICIIHE M TPOJEIHE PUTMUUKE BPCTE U
TOHCKUX Tpajama y KHMa) OCTBapyje ce y Tpu (ase — mpHmpema 3a MeBame U3 HOTHOT
TEKCTa, yBoljere y NeBambe U3 HOTHOT TEKCTa M yCaBpIIaBakhe IIeBarba N3 HOTHOT TEKCTa.
Tona3Hu caapkaji y TOM IpOLieCY, Y CKIaQy Ca aKTYelHHM Ca3HambHuMa U3 00JacTd
MYy3HYKe ITIeIaroruje, MCUXONIOTHje MYy3HKE, MY3HKOJIWHIBUCTHKE M HEYPOMY3HKE, jecy
Hapo/iHe IecMe Kpaja y KoMe ce HacTaBa M3BoM. [Ipema 3axTeBMMa METOAMKE HACTaBe
My3HUKe ITMCMEHOCTH, IPHIIPEMa 3a TIeBambe U3 HOTHOT TEeKCTa U yBOheme y NeBambe M3
HOTHOT TEKCTa OJIBHjajy ce Ha JCLM MO3HATUM IIECMaMa, JIOK CE YCaBpIIABAEC NIEBamba U3
HOTHOT TEKCTa OJBWja HAa JEIM HENO3HATOM MY3HYKOM Martepujany. Panmjum
HCTpaXXMBAKMMA HAPOJHHUX IecamMa HOBOMA3apCKOT Kpaja YTBpheHo je 1a ce mehy mruma
Hajlasze rnecMe Koje Cy METOIMYKH NPHUMEHMBE Yy MY3HYKOM OIHCMEHhaBamby YUeHHKA
Mmiahux paspena ocHoBHe IKoiie. Ped je o 44 mecme oOmumMa of TpHXOpZAA O OKTaBe,
Pa3IMUNTHX MHHLMjaHCa, IBOJICIHE U TpoleiHe purtMuuke Bpcre. Kako je mobap nmeo
OBHX IecaMa 10/ YTHI[AjeM Pa3IMuUTHX (haKTopa BPEMEHOM HECTao, a 3aXTEBH METOAMKE
HacTaBe My3H4Ke MUCMEHOCTH HaaXy Ja ce y (azaMa npurnpeMe 1 yBoherma y reBambe 13
HOTHOT' TEKCTa pajyl ca Jely IO03HAaTUM IlecMama, Te y ()a3u ycaBpllaBama NeBamba 13
HOTHOT TEKCTa ca JIeld HENO3HATHM IecMaMa, y CBPXY H3pajie KOHILETITYalTHOT OKBHpPA
eIIEMEHTapHOT MY3HYKOT OIMMCMEHaBaka y HOBOIA3apCKOM Kpajy Omio je morpeOHO
YTBPIMTH KOje Y HACTaBH My3MUKe IMMCMEHOCTH IPUMEH-HBE MIeCMe Jielia TI03Hajy, a Koje
He. Ll ucTpaxuBama OO je cTBapame OCHOBE 3a M300p My3uuke rpalje 3a MOCTaBKy
TOHCKHX BHUCHHA M OCHOBHHMX PUTMHYKHX BPCTa Ha KyATYpHOM Haciel)y OJIHCKOM nerm
MYJITHKY/ITYPAJHOT HOBOIIA3apCKOT Kpaja. Y MpPHKYIUbamy IOflaTaka KOPHCTHIIM CMO
TEXHUKY TECTHpama U aHaJM3e TEKCTa, JIOK CMO Pe3yNTare TYMadid JEeCKPHITHBHOM
MeToIoM. Pesynrati ncTpakiBama Mmokasajim Cy Ja Jela mo3uajy 35, omsocHo 79,54% y
HACTaBH €JIeMEHTapHe MYy3HYKe IIMCMEHOCTH METO/MYKU IPUMEH-HBHX Ilecama, Te Ja He
no3Hajy 9 wm 20,46%. VcrpaxuBameM cMo yTBpIIK U da kox 8 wimm 18,18% mnecama
Jiella TauHO TIeBajy TEKCT W MeJIOAH]y, Ma kKox 22 mecve mwmm 50% mecama TadyHO TEBajy
TEKCT M MENOAMjy ca HE3HaTHUM H3MeHaMa Tpajama TOHOBAa y MEJOUjH Y OKBHPY
oaroapajyhe purmuuke Bpcre, Te na 5 wim 11,36% mecama meBajy y pasmuauTAM
BapujanTamMa. Ha oCHOBY 700MjeHHX pe3ynTara, MPUCTYIMIA CMO M3Pajii KOHLENTYaIHOT
OKBHpa T1ecama y MOCTaBIM EIEMEHTapHE My3HYKe IIMCMEHOCTH Y HOBOIIA3apCKOM Kpajy.
Tlecme koje nmena mo3Hajy cmo (35 mecama), ¢ 003UPOM HA 3aXTEBE MY3HYKE TIUCMEHOCTH
(MOCTaBKY TOHCKHMX BHCHHA M TOCTaBKY OJHOCAa TOHOBa Y JIBOJETHO] M TPOIEIHOj
PUTMHYKO] BPCTH) M CTPYKTYPY Necama (MHULHjaIiC, PUTMHYKY BPCTY, MEPY M PUTMHYKY
¢burypy), onpenui 3a paj y hazama Ipurpeme 3a neBambe U3 HOTHOT TeKCTa U yBoheme y
THEBaFe M3 HOTHOT TEKCTA. Y TOM CMHUCITY, M3IBOJHIIE cMO 21 mecMy 3a MOCTaBKy TOHCKHX
BHICHHA OJ] TOHA JI0, T1a 10 coJ (3a TOH 10 — 4, pe — 3, Mu — 9, a — 2 u con — 3 mecme), 8
recaMa 3a 1octaBKy asozeiHe (y mepu 2/4 — 4 u mepu 4/4 — 4 necme) u 3 mecme 3a
TIOCTaBKy TPOEIHE PUTMHUKE BpcTe (y MepH 3/4), kao U 3 mecMe 3a MOCTaBKY PUTMHYKE
(urype 4eTBpTHHA HOTE ca Ta4KOM M ocMHHa HoTe. [lecMme Koje nena HUCY rno3HaBana (9
recama) OAPe/IHIIA CMO 38 yCaBpILIABAHE [EBarba/CBUParha 13 HOTHOT TEKCTA.



