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Abstract

Encouragement of humanistic education through the lens of prosocial behavior of
adolescents is a complex and extensive issue of the modern world. Prosocial behaviour can
indirectly affect the achievement of pupils at school through its connection with some
academically relevant forms of behaviour which lead to success at school and work. Also,
this connection can be explained by the teacher’s preferences of prosocial pupils, which is
reflected in the teacher’s expectations and behaviour towards pupils, as well as the
evaluation of their work. Besides, prosocial behaviour can also directly affect pupils since
the prosocial interaction of peers can have a positive effect on the intellectual exchanges
between pupils, which contributes to a more successful learning process. Taking into
consideration the significance and role of the school and teachers, as representatives of the
educational process, in encouraging prosocial behaviour in the young at secondary schools,
we face a problem: Do secondary school teachers encourage prosocial humanistic
behaviour of the young, by what actions and activities are they guided in the process and
how does that reflect on the behaviour of pupils? This study tried to give some answers
related to this problem in the field of education.

Key words: humanistic education, prosocial behaviour, moral pedagogy, teachers,
achievement.

IIKOJICKHA NIOKA3ATEJbU INIOJACTUIAIBA
XYMAHUCTHUYKOI BACIIUTAIbA AJOJIECHEHATA

AncTpaxkT

[MoacThname XyMaHHCTHYKOT BacIMTama KPO3 MPHU3MY MPOCOLMjATHOT MOHAIIAba
aJioJIecIieHaTa Tpe/ICTaBiba CIOKEHY U IMPOKY MpobiieMaTrKy JaHauimsuie. [Ipocormjai-
HO TMOHAIIAkhe MOXKE MHIMPEKTHO YTHIATH Ha IIKOJICKO TIOCTHTHYle y4eHHKa, H TO TaKo
ILITO je TIOBe3aHO ca ofipel)eHNM aKaIeMCKH PeJIeBaHTHIM OOJHIIMMA MOHAIIaba Koja Bojie
TMOCTH3akby yCIIeXa y yuery U paay. Takohe, moBesaHocT ce ojaribaBa IIOCPEICTBOM Ha-
CTaBHUKOBHUX TNpedepeHiija mpocoMjalHnX yUeHHKa, IITO Ce OfpakaBa Ha HACTaBHHU-
KOBa OYEKHBaba M MOHAIIAE [IPeMa YUCHUIIMMA, alli M BPeIHOBamke HHX0BOT paja. ITo-
pen Tora, Moryhe je ¥ MPEeKTHO AEI0BaEkbe MPOCOLMjaTHOT TIOHAIIIakka, jep Ce MPOCOLH-
JjATHUM MHTEpaKIMjaMa BpIIHbaKa OCTBAapyje MO3UTHBHA MHTENEKTyalHa pa3MeHa Mehy
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BHMA, IITO JONPHHOCH YCIICIIHU]jEM CaBllafaBarby HACTaBHOT TpajauBa. Pasmarpajyhn
3HA4aj ¥ YJIOTY IIKOJIE M HACTABHUKA Kao NPeCTaBHAKA BaCIIMTHO-00PA30BHOT Iporeca y
HOJCTHLAKY MPOCOLMjAIHOT XyMaHUCTHYKOT MOHAIIAkha MIIAJUX Y CPEAEUM IIKOJaMa,
Hamehe ce cnenehu npobnem: [la i HACTaBHUIM Yy CPEIE-UM IIKOJaMa IOJACTHUY IIpo-
COLMjAJTHO XYMAHMCTHYKO IOHAIIAmE MIAJUX, KOjUM Ce IOCTYIIMMa M aKTUBHOCTUMA
HPUTOM PYKOBOJIE M KaKO Ce TO OJpakaBa Ha MOHamame ydaeHnka? OBaj pajq HaM HyAu
OZITOBOpE Y BE3M Ca HaBEICHUM IPoOIeMOM y 00pa3oBamy.
Kiby4He peun: XyMaHHCTHYKO BAaCIUTambe, IPOCOIMjaTHO TOHAIIAME, ITe/Jaroruja
MOPAJIHOCTH, HACTABHUIIH, IOCTUTHYHE.

INTRODUCTION

Examining the social context in which we currently live, we can
observe a paradox. Namely, on one hand, the socio-political turmoil that a
society in transition has to go through produces a disturbed value system, a
moral crisis, apathy, hopelessness, aggression and different forms of
intolerance, which can be an obstacle to the development and encouragement
of prosocial behaviour in young people. On the other hand, positive
behaviors such as prosocial behavior, altruism and empathy are most needed
in difficult times, which show examples of solidarity in exceptional
circumstances (Jevti¢, 2015.)

Prosocial behaviour is a broad construct, related to different
phenomena. “The elements of social behaviour are often an imminent part of
some other constructs, such as ‘peer acceptance’ and ‘social competence’.
The school, an institution which educates the young, should not neglect the
area of prosocial behaviour “ (Jevti¢, 2017, p. 34). However, a question
should be asked: To what extent does the school contribute in an organized
way to the encouragement and development of the prosocial behaviour of
pupils?

Regarding the axiological dimension which prosocial behaviour
has in the process of the personality formation of the young in the sense
of their achieving general competence and regarding the role that teachers
as educators have in the process, dealing with this issue can contribute to
its becoming more significant. Prosocial behaviour can indirectly affect
the achievement of pupils at school through its connection with some
academically relevant forms of behaviour which lead to success at school
and work. Also, this connection can be explained by the teacher’s
preferences of prosocial pupils, which is reflected in the teacher’s
expectations and behaviour towards pupils, as well as the evaluation of
their work. Besides, prosocial behaviour can also directly affect pupils
since the prosocial interaction of peers can have a positive effect on the
intellectual exchanges between pupils, which contributes to a more
successful learning process.
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Theoretical Clarifications of the Basic Terms in the Study

People are social beings who prefer living in social groups and a
cultural framework, so “most cultures encourage and even require
prosocial behaviour because it is vital to the system” (Twenge et al, 2007,
p. 56). “Prosocial behaviour is a constant of every human being. It is a
component of a human being’s essence. It is the readiness and ability to
accept and understand others as well as doing something for others
regardless of the award. Its deep human, emotional and moral intentions
are in accord with love which aims at doing good to the other” (Zilinek,
1997, p. 131). Prosocial behaviour represents the core of human relationships
because “one of the most important aspects of humans, distinguishing us
from other species, is the degree of helping, cooperation, and altruism
among people” (Knafo & Plomin, 2006, p. 771).

Judging from various definitions of prosocial behaviour, it turns
out that this term entails a wide range of behaviour: from the absence of
negative behaviour through behaviour directed at the welfare of others,
including a possible welfare of oneself, to altruistic behaviour which aims
at others’ welfare without any expectations of personal benefit (Staub,
1978; Eisenberg & Mussen, 1989). Some authors use the term “prosocial
behaviour’ and ‘altruistic behaviour’ as synonyms, while others make a
distinction considering ‘altruism’ a narrower term. Actually, the latter talk
about altruism only if it is a selfless act performed with the aim of
contributing to the benefit of the other, without a conscious expectation of
personal benefit. In that case, prosocial behaviour is a broader term since
it does not necessarily exclude the behaviour accompanied by achieving
some personal or mutual material or social benefit (Joksimovi¢ & Vasovic,
1990). Motives for prosocial behaviour can be various: one motive can be a
genuine wish to help someone, or an attempt to receive some reward
(acclaim of the surroundings, a rise of self-esteem) or to avoid penalty (social
criticism, a sense of guilt). There are also different solutions for the
operationalisation of prosocial behaviour. As forms of prosocial behaviour,
Bar-Tal and Raviv (1982) mention helping, cooperation and exchange.
Different forms of prosocial behaviour are also mentioned by Vispe (in
Joksimovi¢ and Vasovi¢, 1990), who includes altruism, compassion,
cooperation, giving gifts and helping. Empirical research shows that there
is a great variety when it comes to the choice of indicators of prosocial
behaviour. Bearing in mind that this is a complex phenomenon, it is not
surprising that researchers often focus on discrete, narrower segments of
prosocial behaviour, which makes the process of comparing and generalizing
their findings more difficult.

Empathy has been defined both as laying the foundations for prosocial
development and as a mechanism of social influence on social behaviour.
Quite a few theoretical frameworks, including psychoanalytic theory,
social learning theory and social cognition theory, socialisation, and the
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development of empathy and prosocial behaviour (Eisenberg & Valiente,
2002; Grusec, Davidov, & Lundell, 2002).

Alternative ways of control through emotional manipulation (such
as disapproval or withholding love) are not believed to be tightly linked
with the internalisation of prosocial values, although others do suggest
that these can promote reparatory prosocial acts after a transgression by
making the person feel guilty (Zahn-Waxler & Kochanska, 1990).

Another term which can be linked with the term “prosocial behaviour’
is promethean activism, “which reflects in the aspiration to influence one’s
own fate actively, to control events in the social surroundings and society in
general, to change the existing state and to persist in that despite obstacles, to
take risks and responsibility” (Joksimovi¢, 1993, p. 75). Thus defined,
promethean activism represents a broader value orientation and disposition
which, among other activities, can affect prosocial behaviour, too. “However,
while extreme promethean activism can entail engaging in the situations
when chances for success are slim and which can be evaluated as dangerous
and risky, the indicators of prosocial behaviour predominantly include
helping in everyday situations which do not require great risk or sacrifice, so
certain forms of helping are encouraged by social norms and etiquette”
(Ibidem, 1993, p. 75). To understand the phenomenon of prosocial behaviour
fully, it is necessary to mention the problem of motivating prosocial
behaviour. Motivation for prosocial behaviour can be various. A person
can exhibit prosocial behaviour because “he/she may expect rewards or
reciprocity, may fear repercussions for not being prosocial, or mainly
want to alleviate another’s distress. Displays of concern for others may
occur in the form of proactive efforts to prevent another coming to harm,
spontaneous reactions to witnessed events, reparative actions after having
been the cause of some distress to another, or compliant responses to
directives or solicitations for assistance” (Hastings, Utendale & Sullivan,
2007, p. 639). That empathy is a precursor of and a motivation for prosocial
behaviour and is emphasized by the theoretician De Waal. “De Waal (2008)
proposed that empathy is an evolved mechanism that promotes altruistic
behaviour. If a person sees someone in distress, for example, he may himself
begin to feel distressed; this would provide a strong internal signal that the
other person needs help.

At that point, the feeling of distress may lead the person to think of
what might make him feel better in similar situations, which may then
promote helping behaviour.” (McDonald & Messinger, 2010, p. 17).

Regarding the problem of motivation for altruistic behaviour
“Karylowski (1982) distinguishes between exocentrically motivated altruism
which is mostly directed at the person who receives help or support, and
endocentrically motivated altruism which is connected with the expectation
of inner reward (self-satisfaction or self-importance) or inner punishment
(for example, a sense of guilt or shame due to the absence of altruistic
behaviour). To a much larger extent, selflessness is a characteristic of
exocentrically motivated rather than endocentrically motivated altruism”
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(Lobocki, 1997, p. 114). Eisenberg (in Kakavulis, 1997) believes that
altruistic behaviour can be motivated by amoral motives (a wish for social
approval), or even by immoral motives, such as a wish to manipulate
others for the sake of one's own benefit.

Batson (2008, p. 3) defines altruism “as a motivational state whose
ultimate end is the improvement of someone else's welfare”. Altruism is
contrasted with egotism, i.e. the motivational state which has the
improvement of one's own welfare for its ultimate aim. Although these
represent two extremes, altruism and egotism are actually rather similar.
"Both refer to the motivational state, both deal with the final aim of that state
and each has the improvement of someone's welfare as its end. The
characteristics they have in common emphasise the key difference: whose
welfare is the ultimate end, someone else's or ours?” (Batson, & Shaw, 1991,
p. 108).

Research on School Indicators of Motivating Prosocial Behavior

In Studies (Jevti¢, 2017) show that there is a positive connection
between pupils’ prosocial behaviour and school achievement. To shed light
on the relationship between prosocial behaviour and school achievement, a
study has been carried out to determine: (a) what is the relationship between
prosocial and academic success considering a possible impact of the
accompanying effect of academically oriented forms of behaviour in class;
(b) what is the role of the teacher’s preferences in that relationship, and
(c) does prosocial behaviour represent a direct, independent predictor of
school achievement (Wentzel, 1993). Data on prosocial behaviour are
obtained through peer and the teacher’s evaluation of the behaviour in
question (a pupil shares and cooperates, helps other pupils when they have a
problem). It has also been confirmed that prosocial behaviour mediates
between school achievement, on one hand, and interpersonal and self-
regulatory aspects of social competence, on the other (Wentzel, 1991).
However, self-regulatory processes can also explain a considerable
interrelatedness between prosocial behaviour, peer acceptance and control
variables to a large extent. Within a wider study aiming at analyzing
psychosocial mediators of school success, the role of prosocial behaviour was
included too (Bandura et al., 1996). It was found that prosocial orientation
plays a significant role in achieving school success both directly and
indirectly, influencing peer acceptance, a lower degree of depression, moral
judgement and problematic behaviour, each of which individually affects the
variable of academic achievement.

Studies which have examined the relationship between pupils’
social competence or social skills and academic achievement indicate a
positive correlation of these variables (Rotheram, 1987; Chen, Rubin, &
Li, 1997). The instruments to examine social skills include different
forms of pupils’ prosocial behaviour, classified into certain clusters of
social skills (for example: cooperation, assertiveness, responsibility, empathy,
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self-control). The situations in which prosocial, altruistic behaviour is
examined are rather simple and distant from real life circumstances.

Within social cognitive theory, researchers (Fabes, Fultz, Eisenberg,
May-Plumlee & Christopher, 1989) investigated the influence of causal
attributions, finding that the young were more prosocial when their acts were
ascribed to internal motivations or characteristics than when they were
ascribed to external pressures or rewards (in Hastings, Utendale, Sullivan,
2007).

These studies provide proof of the internalisation or long-term effects
of socialisation emerging from short learning experiences. Manipulating
social potentials can change prosocial behaviour of the young, but the
effects are not universal.

Educational means are applied in a specific way, so their application
by different subjects has a great significance for the moral development of a
person. To develop and form the moral personality in children and the young,
it is necessary for education to develop their ability to use and understand
cultural rules, needs, expectations and meanings in all components of
competencies: in cognitive, emotional, social and action ones. Starting from
the current educational actions of encouraging which are applied in
education, we have classified educational actions according to the definitions
of terms, their application and significance; this has helped us to present the
structure of encouragement and gain an insight into the degree of correlation
between elements of encouragement important for school education. Actions
of encouragement in school education are:

1. Encouraging metacognition

2. Subsidiaries

3. Directing behaviour by the help of examples

4. Freedom of personality

The application of the measures of encouragement by itself needs
to be logically linked to the behaviour which we want to approve of,
compliment on or reward. The means that we apply the need to match the
content of the behaviour or the activities we encourage.

Just as any other motivational basis of behaviour, the application
of the means of encouragement has to be appropriate. In addition, the
repeated use of the same means can lead to decreasing its efficacy. So,
educational actions have to be appropriate for the pupil and his/her
experience, which can be stimulating for further behaviour or activities of
the pupil. It is desirable to use different kinds of encouragement and
allow pupils to suggest their own ways of encouragement.

A prosocially competent teacher will develop the prosocial
competencies of his/her pupils, such as: open communication, respecting
children’s feelings, establishing authority and trust, using positive terms to
describe children’s characters, improved control of impulses, recognising
individual differences, using basic rules as guidance on behaviour, increasing
social skills, addressing common sense. By supporting his/her pupils, a
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socially competent teacher encourages tolerance to other religions and
nations, stimulates respect for differences, encourages a positive feeling of
belonging to a civilised culture. As important functions of the teacher in this
area, we should point out the functions of evaluating the state of interpersonal
relationships in the collective of the pupils he/she works with and using that
evaluation as a basis for choosing appropriate educational strategies to apply
and develop in order to support pupils. In this way, the teacher gives children
an opportunity and help to develop productive intergroup relationships but
also acquire social competences, which they will adopt as their own models
of behaviour in time (Suzi¢, 2001). Understanding other people and groups
and interpreting group emotional vibrations and power relations are
competences which deserve a special treatment since it is often these kinds of
reasoning that serve as a basis for taking a necessary action. Educational
models should be based on timely and successful guidance of one’s groups as
well as acquiring and developing this kind of competence. The responsible
behaviour of pupils enables teachers to direct their efforts more to teaching
than controlling and managing behaviour in the classroom.

It stands to reason to assume that pupils will learn more and better
inthese circumstances. Besides, there are some indications that the
characteristics of pupils can affect the nature of the teacher-pupil interaction.
Teachers behave in a more positive way to pupils who are cooperative than to
pupils who behave disruptively. Negatively valued pupils seldom interact
with teachers; therefore, the teacher’s preference of pupils can, at least to
some extent, explain the importance of the relationship between pupils’
prosocial behaviour and their school achievement.

A great number of papers have studied the effects of negative
social behaviour in comparison with positive one, just as there are a
number of papers that deal with the relationship between different aspects
of pupils’ positive social behaviour and school achievement. Thus, for
example, a connection between academic success, on one hand, and
empathic behaviour (Feshbach & Feshbach, 1987), prosocial interaction
with peers (Green et al., 1980), prosocial behaviour (Wentzel, 1993; Caprara
et al.,, 2000), peer relationships (Estell et al., 2002), social competences
(Bursuck & Asher, 1986; Wentzel, 1991), on the other, have been studied.
Where more complex phenomena (social competence, peer relationship,
quality of friendship) are studied, prosocial behaviour makes one of the
examined variables. The research on prosocial behaviour is often part of the
studies which deal with socio-affective factors of school achievement.

METHOD

Research Objectives

Cognitive: This study aimed to examine teachers' attitudes to the
role of the teacher manifest in the encouragement of prosocial behaviour
of the young.
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Pragmatic: Searching for the structure of the attitude, we wanted to
diagnose the current state of the variables which determined the current
educational procedures that teachers use to encourage prosocial behavior.

General Research Hypothesis

It was hypothesized that teachers understood the role of the teachers as
a motivator of prosocial behaviour for moral pedagogy and the connection
between prosocial behaviour and the academic achievement.

Research Sample

The sample included 385 secondary school teachers of comprehensive
schools in Serbia. The sample included 146 female teachers, while there were
239 male teachers. The survey was conducted on the territory of Rasina
District, more specifically in KruSevac, Aleksandrovac, Ciéevac, Varvarin
and Trstenik. The sample was not evenly matched by gender nor was it
representative of the entire population of teachers, but it was important
regarding its size; therefore, some generalizations are possible but only
within the group that made up the sample.

Procedure

In line with the examined problem and used research methods, we
used corresponding statistical procedures which would enable the
presentation of the obtained data and their analysis. The statistical analysis
were used: descriptive statistics, factor analysis as a form of multivariate
data processing by method — categorical principle components analysis,
instrument reliability (Crombach Alpha), variant analysis (ANOVA) to
determine differences among variables, Bartlett’s test and the x* (chi-
squared test).

Variables of the Study

In our study we isolated age and years of service as independent
variables. The number of respondents based on their years of service: up to
10 years of service - 19%, up to 20 years of service - 39%, up to 30 years -
24%, over 30 years- 18%.

The number of respondents based on their age: between 18 and 30, a
total of 18%, between 31 and 45, a total of 28%, between 46 and 60 a total of
32%, over 60 years old - a total of 22%.

Research Instruments

In this study the following instruments were used:

= The PPPA-N evaluation scale — encouraging prosocial behaviour
in adolescents (for teachers). The validity of the data was checked
by the Kaiser-Meyer-Olkin (KMO) test, whose values of 0.725
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indicated that the data were adequate for the application of this
technique.

= A questionnaire made for this study: | Encouraging prosocial
behaviour; Il The efficacy of the pedagogical methods and
educational procedures for the prosocial development; Il The
role and influence of the teacher on the encouragement of
prosocial development and behaviour; IV Carrying out the
activities aiming at the encouragement of prosocial behaviour —
hidden curriculum (Jevti¢, 2017).

RESULTS AND DISCUSSION OF RESEARCH

Regarding the nature of the problem we dealt with, our subject and
objectives of the study, we applied a statistical technique — Factor analysis.

In order to compress variables of the PPPA-N scale for teachers and,
consequently, apply the statistical technique factor analysis, the validity
of the data was first examined by the Kaiser-Meyer-Olkin (KMO) test
(Table 1).

Table 1. KMO and Bartlett's tests on the sample of teachers

Kaiser-Meyer-Olkin Measure of 725
Sampling Adequacy.
Bartlett’sTest of Sphericity Approx. Chi-Square 1758.47
Df 739
Sig. .000

Table 1. shows the examined validity of the data obtained by the
PPPA-N scale for teachers. The PPPA-N scale consisted of 25 items
which examined the attitudes of teachers towards the procedures they
applied to encourage prosocial behaviour in pupils. The validity of the
data was checked by the Kaiser-Meyer-Olkin (KMO) test, whose value of
0.72 shows that the data were valid for the application of this technique.
To control the interrelatedness of the factors, we applied the orthogonal
rotation, varimax with Kaiser normalisation.

The results obtained by the Kaiser-Meyer-Olkin (KMO) test
showed statistical significance (Sg=0.00) smaller than 0.05.

Table 2. Factors for teachers obtained by the PPPA-N scale

Loadings Loadings
Total % of Cumulative Total % of Cumulative Total % of Cumulative
Variance % Variance % Variance %

1 12.624 31.732 32.734 12,624 31.732 32.734 7.609 19.125 14.936
2 2614 6.385 38.256 2.614 6.385 38.256 5462 12.621 29.854
3 2206 5920 44,149 2206 5.920 44149 4439 10.191 42.183
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Factor analysis (Table 2) showed that three factors from the PPPA-N
questionnaire for teachers stood out prominent with 42.18% of the explained
variance.

The first factor that stood out explained 19.12% of the variance, which
referred to the nourishing of tolerance and solidarity among pupils, insistence
on the respect of differences among pupils, expressing positive and optimistic
attitudes to pupils, encouraging the sense of justice and peer communication,
praising pupils. The similarity of results compared to the study by (Jevti¢,
2017) indicates that the items included in this first factor named focus of the
teacher on encouraging prosocial behaviour referred to the efforts and
engagement of the teachers directed at creating adequate psycho-social
atmosphere in class, which resulted from the efforts of the teacher to create
relationships characterized by friendly and cooperative relationships,
relationships of mutual trust and respect, dominated by the respect for
individual differences. This factor also indicated the engagement of the
teachers directed at raising peer communication and the sociometric status of
pupils to a higher level in quality. The items included in this factor showed
that praise was the dominant educational measure that teachers applied in the
area of encouraging prosocial behaviour in adolescents in secondary schools.
The second factor that stood out explained 12.62% of the variance. The items
covered by this factor were named as follows: aspiration of teacherstowards
a partnership relationship, respect, and honor of the students' personality.

“It turned out that teachers tried to act as role models to their pupils by
acting in a prosocial way in their work and their relationship with pupils, co-
workers and other people, opting for respecting pupils and their rights and
cooperating with them. This factor also indicated that teachers believed in the
necessity of building a relationship of empathy with their pupils, since, on
one hand, putting oneself into their psychological state would create a higher
level of understanding and trust both in the teacher-pupil relationship and in
the pupil-pupil relationship, while, on the other hand, it would also contribute
to the development of social skills of pupils and improvement of their social
relationships.

The third factor which stood out explained 10.19% of the variance. It
referred to pupils’ displaying socially competent behaviour, building better
interpersonal relationships as well as applying different types of learning
(learning by model, verbal prescription) for the sake of achieving academic
success. The items included in this factor named focus on school success and
achievement showed a similarity in teachers’ answers: they believed that
prosocial behaviour had to be promoted by the dominant ways of
encouragement, such as learning by model and verbal prescription. They also
indicated that teachers agreed that the academic success of pupils was
possible only if they had developed social skills and built correct and
meaningful relations with others, i.e. if pupils had built and developed
prosocial behaviour which they would apply in the relationships with their
teachers, other pupils and other people.
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To determine the connection as well as the (positive or negative)
relationship between these factors, the Spearman correlation coefficient
which measures the degree of interrelatedness of two ordinal variables was
used ” (Jevti¢, 2017, p. 41).

The obtained results did not come up to our expectations, but they
could be a consequence of the dominance of the educational dimension in
this school since a comprehensive secondary school emphasized the
acquisition of knowledge and preparation of pupils for university, whereas
the other, educational, dimension was neglected and the development of
social competences and encouragement of positive social behaviour were
marginalized. On the other hand, teachers perception is that the ambition and
focus of pupils on personal success and achievement in surveyed schools
could have negative repercussions on pupils’ openness to others, helping and
empathy since it was our hypothesis that these schools developed a
competitive atmosphere which by itself was not compatible with the
encouragement of the positive patterns of behaviour. Although the
respondents for (Jevtic, 2017) and our study were from different geographical
areas (Western and Central Serbia), the survey results of (Jevtic, 2017) and
our study, as established by the teachers showed that there was no connection
at the level of statistical significance between, on one hand, the prosocial
behaviour of pupils operationalised through: social response, active helping,
sensitivity to others, openness to others and cooperation with teachers and, on
the other hand, teachers’ focus on encouraging prosocial behaviour and
pupils’ school success and achievement. The interrelatedness of pupils’
empathic sensitivity and teachers’ focus on the application of the procedures
which would build the empathic relationship and cooperation between pupils
could be a consequence of identifying the prosocial procedures and activities
of teachers in similar situations, which were connected with verbal
prescription regarding the respect of prosocial norms, which teachers insisted
on in their work. The conception of a curriculum which emphasises prosocial
values and norms is most certainly a humanistic curriculum. Svec (1997)
presented a conception of a humanistically oriented curriculum which
positively influences the prosocial development of pupils, which is also
confirmed by our results which are in accordance with the humanistic
conception.

Another statistically significant interrelatedness at the level of
significance 0.05 was the connection of the negative direction of pupils’
openness to others and teachers’ focus on developing cooperation, openness
and empathy in pupils. This actually proved the inverse proportion of the
obtained factors, i.e. that the teacher’s focus on developing cooperation,
empathy and openness to others in pupils negatively influenced pupils’
openness to others regarding their availability and openness when it was
necessary to give help to those who needed it. The inverse proportion of these
factors could be explained by inadequate activities that teachers applied in
order to encourage pupils’ openness and availability to others.
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Namely, teachers’ lack of information on the axiological dimension —
the value that prosocial behaviour had primarily on the social development
and functioning of the young, staying only at the verbal level of what should
be done without an immediate application of what was said as well as an
incorrect choice and application of teaching methods, procedures and types
of learning were consequences of this negative correlation. The distribution
of the responses to the factors obtained by the PPPA-N scale for teachers in
(Jevti¢, 2017) research and our research which used a common instrument
revealed the order of the obtained factors for teachers: focus on encouraging
prosocial behaviour, focus on cooperation, openness and empathy as well as
focus on pupils’ school success and achievement. It was demonstrated that
among the factors obtained by factor analysis the best distributed factor was
the one named focus on encouraging prosocial behaviour (SD=9.615) in
research (Jevti¢, 2017), and (SD=9.314) in our research, which consisted of
the items that described teachers’ engagement in applying verbal prescription
in order to respect prosocial norms, nurture tolerance, solidarity and
differences among pupils, nurture a sense of justice in pupils, build a positive
attitude to school and education in general, and encourage quality
communication not only between the teacher and the pupil but also between
peers.

One place behind was the factor focus on school success and
achievement with significant distribution (SD=8.198) (Jevti¢, 2017), and
(SD=8.197) our results, which referred to the behaviour of the teacher which
makes him/her a role model to pupils in prosocial actions, the inclusion of
school professional services in encouraging prosocial behaviour and
nurturing communication and cooperation with others, the choice of teaching
materials which provided support in acquiring and adopting necessary
knowledge and skills, and building socially desirable attitudes. The factor
with the least expressed distribution obtained through factor analysis identical
in both studies (SD=5.368) was focus on cooperation, openness and
empathy, which was based on the teacher’s focus on encouraging social
skills, nurturing the need to do sports and applying learning by model as a
dominant way of nurturing peer communication and adopting prosocial
patterns of behaviour.

To prove whether the instrument had met the parametric criteria, it
was necessary to check the normality of the distribution curve. The check of
this curve was done by the Kolmorgorov-Smirnov test, while the Shapiro-
Wilk test would show if distribution could also met stricter criteria of
normality. The normality tests were defined by the items: prosocial behaviour
and pupils’ school success, methods and techniques used for encouraging
prosocial behaviour, pupils’ prosocial behaviour and the influence of peer
interaction in class, prosocial behaviour and the teacher. The values of the
Kolmorgorov-Smirnov and Shapiro-Wilk tests showed that the distribution
of results was at the level of significance p=0.001 for all 25 claims. This test
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revealed that our results had met the criteria of normality of the distribution
curve.

The results of the study based on the teachers' opinion obtained from a
sample of 385 secondary school teachers in Serbia showed that prosocial
behaviour represented an independent predictor of success in relation with
school marks. The results showed that prosocial behaviour had a direct
impact on the teacher’s evaluation of academic behaviour (interest to learn,
independence in work etc.), which, on other hand, affected the success
expressed by school marks. However, it is interesting that this study did not
confirm that pupils’ prosocial behaviour significantly affected the teacher’s
preferences, i.e. that the relationship of positive social behaviour and school
success could be explained by the teacher’s preferences. Positive (and
negative) behaviour was a stronger predictor of school marks than scores in
standardized tests, which should come as no surprise since school marks
were more closely connected with the social context in which learning and
the evaluation of achievement took place. Although it cannot be denied that
school achievement affects prosocial behaviour in class, the reverse direction
is more likely, to which the finding that social behaviour is independent of
the scores in standardized tests (Wentzel, 1991) also points. Thus, we
concluded that teachers highly valued the items which were connected with
the role of prosocial orientation in achieving school success through various
curricular and extracurricular activities, thus believing that success that
children had at school both directly and indirectly affected prosocial
behaviour, higher motivation, engagement of pupils in and out of class.

This finding is in line with the findings of Bandura and associates
(Bandura et al., 1996), who carried out a broader study trying to analyse the
psychosocial mediators of school success and the role of prosocial behaviour.

One of our sub-hypothesis and research (Jevti¢, 2017) referred to
teachers' perception of the connection between pupils’ prosocial behaviour
and the influence of peer interaction in class, the influence of cooperation and
commitment as well as the undesirable forms of behaviour (physical abuse,
offences, humiliating others...). We expected that the results would confirm
the findings that supported the view about the connection between peer
interaction and pupils’ prosocial behaviour. Our study and study (Jevtic,
2017) gave identical answers of the surveyed teachers' opinion from two
different districts in Serbia, which confirms the compliance of teachers' views
on encouragement of pro-social behavior: teachers showed agreement with
the items which referred to cooperation, cooperative and helping behaviour,
but, on the other hand, they mostly disagreed with the items that referred to
the undesirable forms of behaviour (physical abuse, offenses, humiliating
others...). Our study showed that teachers highly valued cooperative, helping
behaviour, cooperation and nurturing care and understanding for others. They
believed that children had to be accepted by their peers and that it was the
only way in which they would manage to exhibit prosocial forms of
behaviour at school. Children who were accepted by their peers and who
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exhibited prosocial, cooperative and responsible forms of behaviour at school
most frequently had great success at school, while socially rejected and
aggressive children often had low achievements at school.

Examining teachers’ attitudes to whether they themselves affected
building pupils' social competences by applying various methods, we wanted
teachers to evaluate their own social behaviour and their relationship with
pupils in class but also express their own opinion and evaluation of their own
knowledge, skills and competences to participate in building socially
competent pupils and encourage the development of prosocial behaviour by
using various methods of teaching and work in class, interacting with pupils
and giving a personal example.

It turned out that the function of evaluating the state of interpersonal
relationships in the collective of pupils/ children the teacher worked with, on
one hand, and of using the results of that evaluation to develop or apply
corresponding educational strategies in order to support pupils, on the other,
were seen as significant functions of teachers in this area.

The teacher's role in creating a good atmosphere in the classroom
could be fulfilled through encouraging friendship among pupils. This was
supported by the finding about a considerable connection between the
classroom atmosphere and of the teacher's contribution to developing
friendship (C=0.45), which means that the class atmosphere was more
pleasant if the teacher considerably contributed to the development of
friendship among pupils. Developing friendship, and thus creating a pleasant
classroom atmosphere, was observable in teachers who expressed tolerance
and understanding for pupils and encouraged them to mutual cooperation and
solidarity, unlike teachers who encouraged competition and the pursuit of
prestige in pupils.

Starting from the research results of (Jevtic, 2017) and based on our
results, it can be concluded that among teachers of different age there were
certain differences regarding the question of perceiving prosocial behaviour
and school achievement and their interrelatedness. Namely, it was noticed
that older teachers expressed a higher degree of agreement with some items
than their younger fellow workers. Older teachers showed a higher degree of
agreement with the statements that boys were less emphatic than girls and
that girls had greater academic success than boys. The results of examining
the differences at the level of the perception of the interrelatedness of
prosocial behaviour and school achievement among teachers of different age
showed that younger teachers valued this form of behaviour and school
achievement differently, even more positively (Saka¢, 2008; Omerovic,
Dzaferagi¢-Franca, 2012). Slightly lower values were recorded in older
teachers. However, the results showed that there was no statistically
significant difference in the attitudes about prosocial behaviour between older
and younger teachers. On the other hand, attitudes about school achievement
were statistically significant at the level of 0.01.
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Statistical cross-referencing of dependent variables and the
independent variable years of service showed that there was no difference in
distribution among teachers having different working experience within these
dependent variables. Teachers of different working experience equally agreed
with the statements that prosocial behaviour was exhibited by secondary
school pupils and that such a behaviour considerably contributed to their
school achievement. Also, teachers were almost unanimous regarding the
relationship among pupils and interaction in class, but they also pointed out
that it was necessary to respect one’s own emotions and needs when working
with pupils. Clearly, a number of teachers who worked at school longer
believed that some measures which gave the child greater freedom were
inappropriate and that children had to be controlled without necessarily
giving them too much freedom. On the other hand, there were some teachers
of shorter work experience who also approved of applying harsher measures
aiming at encouraging children to behave adequately. Most teachers achieved
a high degree of agreement not only on the topic of prosocial behavior but
also on their expectation of the school achievement of secondary school
pupils.

An important element of encouraging prosocial behaviour was
adopting prosocial values. Teachers directed pupils’ attention to prosocial
behaviour that had been exhibited in class or at school and they talked with
pupils about the values relevant for the specific form of prosocial behaviour.
In this way, teachers helped pupils to understand and adopt prosocial values
and to exhibit prosocial behaviour (Jevtic, 2017).

To reduce prejudice and social distance between members of some
groups as sources of conflict and obstacles to prosocial behaviour at school, it
was important to encourage positive attitudes to differences and to contribute
to better relationships among pupils of different sex, social background,
abilities, ethnicity. The obtained value of the chi square test was higher in
comparison with the limits (for df 3 at the level of statistical significance, the
value of hi square was 11.341), which means that there was a statistically
significant difference in teachers’ responses. Thus, the number of teachers
who encouraged the positive attitudes of pupils regarding differences in
gender, social background, ethnicity, abilities was more significant than the
number of those who did not or were indecisive.

An important motive for prosocial behaviour was social responsibility,
which included a feeling of personal responsibility for one's own acts and
their impact on others. Induction, as a form of reasoning, is particularly
important for the development of prosocial behaviour. Induction means that
children are given an explanation of the consequences of their behaviour on
other people. The analysis of the obtained results showed that a statistically
significant number of teachers were focused on the verbal way of
encouraging prosocial behaviour (through conversation on values, tolerance,
verbal prescription etc). Statistically, we did not obtain significant differences
regarding the use of films, television, examples from literature and the press.
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In the investigation of the auxiliary hypothesis whose function was to test the
overall trends which could not be used to determine a direct connection
between teachers and pupils, the results have shown an overall trend on a
larger sample, as well as the covariations in teachers’ activities for the
encouragement of prosocial behaviour and prosocial behaviour of pupils
measured through six aspects. This speaks in favour of the quite individual,
sporadic attempts of teachers and specific methods to encourage prosocial
behaviour in pupils, in the sense that teachers do not apply similar criteria but
that they are different from teacher to teacher.

Finally, judging from the obtained results we can assume that the
general hypothesis which assumed the connection of procedures which
teachers used to encourage prosocial behaviour in adolescents and the
efficacy of their application in the teaching process was partly confirmed.

CONCLUSION

Social pedagogy is a modern pedagogical discipline in the process of
development which studies the problems and needs of the young. The
segment of the prosocial behaviour of the young, which is the subject matter
of social pedagogy, is a phenomenon to which we need to pay due attention
and show how significant it is considering the role it has in the process of the
personality formation of the young. This paper made a step forward towards
determining the role of some (school) factors in the encouragement of
prosocial orientation in adolescents. To give an adequate answer to the
problem mentioned above, first we gave an extensive review of theoretical
findings of domestic and world researchers and then we presented a study
conducted in Serbian secondary schools.

Teachers could serve as role models, as moral persons who
demonstrated a high level of respect and responsibility in their behaviour in
and out of class. They could model moral care, interest and moral reasoning
in their pupils through their own reaction to morally significant events in and
out of school. Fair teachers who adopted altruistic values and teachers who
showed understanding for pupils and who encouraged them to mutual
cooperation, solidarity and tolerance contributed to the prosocial
development of the young. The results of our study showed that a statistically
significant number of teachers perceived setting an example as the most
efficient way of encouraging prosocial behaviour and that they tried to a
model of prosocial behaviour by giving a personal example. These results
were highly significant because they indicated a developed consciousness
and knowledge of teachers regarding the influence of the role model on
pupils’ behaviour.

The activities (Jevti¢, 2017) which teachers used to encourage
prosocial behaviour in pupils referred to strengthening intergroup
relationships and solving conflicts among pupils since it is well known that
harmonious peer relations are the basis for the development of prosocial
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behaviour. However, our results showed that teachers did not deal with
solving peer conflicts and problems. These data do not support the
finding that teachers could affect prosocial behaviour through the
influence on peer relationships.

Judging from the results of the study based on the perception of
teachers from Western and Central Serbia (Jevti¢, 2017) it can be assumed
that teachers believed that there were two groups of pupils which exhibited
statistically significantly difference at the level of prosocial behaviour and
school achievement. The first group was made up of pupils who did not
exhibit prosocial behaviour and did not have significant success at school,
while the other group was made up of pupils who behaved prosocially
towards others. In addition, if we bear in mind the results of the opinions and
attitudes of teachers on the distribution of pupils of different genders within
the isolated categories of roles, i.e. the significance of gender differences in
different roles for prosocial behaviour, it is possible to complete the
description of these two groups of pupils with the following statement: pupils
who were prosocial were considerably connected with the school and
achieved higher academic success, while pupils who did not behave
prosocially to others were mostly recruited from the category of pupils of the
female gender.

This paper seems to have come to certain relevant scientific findings.
Studying this problem, some dilemmas which can be the starting point of
future studies can be identified: 1. Is high academic success at the end of the
first term and at the end of the school year respectively really a predictor of
the prosocial behaviour of the young or are such pupils egotistically oriented
and focused on personal success, i.e. could it be that pupils of lower
academic achievements are more open to providing help to others,
cooperation and solidarity according to teachers?; 2. Do the work
experience and educational profile of the teacher determine the procedures
and activities by which he/she is guided in encouraging prosocial behaviour
in pupils; 3. Are the procedures and activities which guide teachers in their
encouraging prosocial behaviour in pupils different among teachers who
have different degrees in education.

We assumed that the professional competence of teachers in their
work with pupils in the area of the encouragement of prosocial behaviour
is conceived in a similar way by didactic-methodical procedures such as
cooperative learning, observational learning, verbal prescription, giving
positive examples of prosocial activities, and the like; however, it has
been shown that this trend is not based in practice but that it comes down
to the individual efforts of teachers to develop and encourage prosocial
behaviour in their pupils.

Finally, we see that the results of our study and study (Jevti¢, 2017)
pointed to some pedagogical implications: the reform of the educational
system in Serbia, especially of secondary school education, which has been
in a pressing need of changes directed at answering to the needs and interests
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of pupils; a change of educational objectives and tasks in the sense that we
should take greater care of individual pupils and the development of those
values which contribute to improving personal relationships and quality of
pupils’ life; establishing a continuity between all levels of the educational
system and raising cooperation with parents to a higher level; continuous
support of educational professional services to teachers in the area of raising
their interest in acquiring and applying strategies and skills directed at
educating prosocially oriented personalities and improving the quality of their
work by implementing the programs which have proved extremely
successful in the field of encouraging the prosocial behaviour of adolescents
in secondary schools of other countries.
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HIKOJICKHA NIOKA3ATEJbU ITOACTULABA
XYMAHUCTHUUYKOI' BACIIUTAIBA AJOJIECHEHATA

Bucepa Jesruh, Mapuja Josanosuh
Yuusepsuretr y Humry, ®unozodeku dakynrer, Jemaprman 3a negarorujy, Hum,
Cpbuja

Pe3ume

Be3 o03mpa Ha 3Hauaj koju ce oriena y (popMHpamy JIMIHOCTH afI0NeCIeHara ca
HajBUIINAM JbYACKAM KBUTHTETUMA H MOPATHIAM BPEJHOCTHMA, XyMAaHHCTHIKO BaCITHTAE
H IPOCOLIMjaJTHO MOHAIIAHKE jOLI YBEK j€ HETIO3HAHHUIA KaKO Y Hay4YHUM KPYTOBHMA TaKO
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Mehy TpeAcTaBHMIMMA BacIHUTHO-0OpasoBHOr mporeca. Ilocmarpajyhu TpeHyTHH
JPYIITBEHU KOHTEKCT y KOME )KMBHMO, MOKEMO YOUMTH CBOjeBPCHHM Mapanokc. Hanme, ca
jemHe cTpaHe, OpojHE IPOMEHE Koje MpaTe jeTHO TPaH3HUIMOHO APYIITBO Kao IMITO je Halle
npaBu nopemeheH CHCTEM BPEIHOCTH, KPU3y MOpaja, arpecHBHOCT, INTO MOXKe OMTH
npernpeKa pasBUjaby M MOACTUIAKY MO3UTHUBHOI COIMjATHOT MOHAaIama miuagux. Ca
Jpyre CTpaHe, XyMaHUCTHYKO BAaCIHMTAF-e W MO3UTHBHHU OOJHIM IOHANIAma Kao INTO je
MPOCOLMjAITHO MOHAIIAKkE, aITPyH3aM, eMIaTHja HajTIoTpeOHU]U Cy 3a pa3Boj U (HOpMHU-
parmbe CBeCcTpaHe, CaMOCTallHe, CTBapaiavke, (pyHKIMOHAIHE JITYHOCTH.

Hcnmryjyhn moHamame W CTaBOBE HACTaBHUKA O ITOACTHIAEY XYMAHOT IIPOCOIH-
JAJTHOT TIOHAIIaFha, YCTAHOBIIMA CMO Jia jé Y HCIUTHUBAHHM INKOJAMa Ha TEPUTOPHjH
Pacunckor okpyra moe3aHocT mel)y noOmjeHuM (akToprMa TO3UTHBHOT WM HEraTHB-
HOT CMepa, 0K Y HEKHMM IIKOJIaMa TIOBE3aHOCT MPOCOLHjaTHUX MOCTYIaKa HAaCTaBHUKA ca
MPOCOLIMjAJTHAM MOHAIIAKEM YUCHHKA HIje ipoHalieHa. JIo0mjeHu pe3ynTaTu mokasyjy aa
pan M HeroBarkb¢ HACTABHUKA Ha MOJCTHIAKY IPOCOLMjAIHOr INOHAIIAka YYCHUKA Y
CPEIIb-UM IIIKOJIaMa CaMo jeIHMM JeJIoM a(upMHuIIIe MpOoCOIjalHO MOHAIIAE, IITO Ce
Moyke 00jaCHHTH HeNOBOJFHOM eduKacHOImhy y pajy, HEZOBOJBHOM CYTPYYHOM OCIO-
cobspeHomhy, amy 1 nHepTHOUIhY MpeMa caBpeMEHNM MeToJaMa 1 oOIMIIMa pajia Koju-
Ma ce MOJKe a[IeKBaTHO OZI'OBOPHTH Ha IOTpede M MHTepecoBama yueHHKa. [lopen HaBe-
JIEHNX, Ha Hee(PMKCHO MOJICTHIIAF:E POCOIMjAITHOT MO/ICTHIIAkha yTHIe U HerocBehrBambe
HaKKE ¥ BpeMeHa POCOLIMjaIHOM TOHAIIaby yCies onTepeleHOCTH HACTaBHUM IIIAHOM
Y [IPOTPaMOM M pelllaBar-eM aKyTHHX JUCPYNTHUBHHX ITOHAIIamka y mKomi. Ha Hemrro Jio-
IMjy e(hHKacHOCT Y IOACTHUIAY MPOCOLHjaTHOT OHAIIAka YIeHNKa YTHIE U cama CJIo-
JKEHOCT OBOT' Ipo0JieMa jep HaM JOOHMjeHH pe3yATaTd ykasyjy Ha TO Ja MPOCOLHjaTHO
TMOHAIIAke a/I0JIeCLIeHaTa 3aBUCH O MHOTHX (DakTopa, a He CaMo Of] areHaca COLuja-
JIM3aIFje Kao IITO je IIKOJA, ITO Ce MOTBphyje ¥ KPO3 TEOPHjCKE UMILTUKAIH]C Y PALy.

Hagenene Teopujcke MMILTMKAIHMje KOje TOBOPE O TOME Ja Ce MPOCOIMjaTHO TTOHA-
IIake Ha OCHOBY MpOLICHEe HAacTaBHMKA moBehaBa ca y3pacToM Takohe cMO MPOBEPHIN
CIIPOBEACHUM HCTpaXkKnBarmbeM. [lokazalo ce 1a ce MPOCOIHjaIHO MOHAIIAE JITUMIIHO
noBehaBa ca y3pacToM jep ce y MojeJHHAM CerMeHTHMa MOHallIama mosehasa, a y moje-
JIMHUM OCTaje HenpoMemeHo. Takolje, y morne/y pelunponuTeTa Koju IOCTOjH Y OTHOCY
MPOCOLIMjaJTHO TIOHAIIAE — aKaJIeMCKH YCIIeX, Ha MoTyroljy ¥ Ha Kpajy IIKOJICKE TOJUHE
CIIPOBE/ICHO HCTPAKMBAGE j& OIOBPIJIO HAIle MPETIOCTAaBKE [a j€ MPOCOLMjATHO
TMOHAIlIake ToKa3aTesb KOjUu mnpesBuha BHUCOKA akaaeMcKa IOCTUrHyha, OHOCHO 1a je
BHCOKO aKaJeMCKO MOCTUrHyhe mokaszaresb Koju mnpenpuha MaHmdecTanuje Mpocolu-
jayHOT ToHanIama. [lokasano ce ga cy MaHH(ECTAW]H MPOCOIHjTHOT TIOHAIIAKkA CKIIO-
HH y4EHHIIM ca HIDKUM aKaJeMCKHM TOCTATHyheM, mTo ce Moke 00jaCHUTH YHE-CHUIIOM
J1a Cy YYSHHIIM HIDKHMX 00pa30BHUX MOCTHTHyha Mame YCMEpPEeHH Ha yuerme M CTHIambe
(hopMaHUX 3Hama, Te MOKa3yjy Behu ceH3nOmmTeT 3a moMoh JpyriuMa KojH Cy y CTamy
notpeoe.

baBehn ce oBoM mpoOreMaTHKOM, YMEGEHHIIA je Ja CMO OBHMM DPajIoM JOLUIH JIO
M3BECHHX PEJICBAHTHHX HAyYHHX Ca3Hamba. YjeIHO, HAMETHYJIE Cy ce U opeleHe queme
KOje MOTy OWTH OKOCHHMIIA HOBUX XYMaHUCTHYKHIX HCTPaKUBAbA.



