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Abstract

As a process of forming a person’s character, education has always had an important
influence on young people. Every society in its historical development implements various
methods of education. In order to develop a complete personality, various forms of
persuasion, explanation, moral skill drills, motivation, and others have been used so far.
This study is of a correlational type. The aim of this paper is to investigate current guidance
techniques applied within the method of encouragement and the method of prevention, as
well as to assess their correlation in practice (family and school). A parent applies the
method of anticipation within the family, while a school teacher applies the method of
encouraging meta-cognition and subsidiarity, which correlate highly in practice. Both the
school and the family make use of the prevention method as a pedagogically justified
intervention for the suppression of negative behaviour, and as such they have a
preventative and corrective function. Quantitative indicators point to the fact that reasons
for variations in the incidence of encouraging and preventative techniques lie primarily in
the personality of teachers (form teachers) and their teaching style. Finally, the paper
proposes a new approach, based on child-parent and child-teacher group interaction, aimed
towards children’s moral education.
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KOPEJAILIJA TOPOJUYHOT M HIKOJICKOT
BACIIUTAIbA Y IPUMEHM BACIIMTHUX MOCTYMAKA
METO/IE IOJCTHULIAIbA Y CHPEYABAbA

AncTpakT

Bacnurame kao mpouec (opMHparma YOBEKOBOI yXa M JIMYHOCTH, OJYBEK je
Hajcy10OHOCHMje yTHIAI0 Ha Miiage. CBaKo APYIITBO Y CBOM HCTOPHjCKOM Pa3BOjy
UMIUIEMEHTHPA PA3IMYUTe METOJC MOPAIHOT BacluTama. Y Wby pa3Boja LETOBHTE
JIMYHOCTH, PHME-UBAJIe cy ce pasamunte hopMme yoehuBama, objarmmaBama, BeskOama
MOpAJIHUX BEIITHHA, MOTHBHCamka. VcTpakuBame je Kopenarwjckor tuma. Line ucrpaxu-
Bakba je YTBPIUTH aKTyeJHE BACIUTHE IIOCTYIIKE KOjH CE KOPHCTE Y OKBHPY METOAE MO~
CTHIIaFba 1 METOJIE CIIpeyaBarba Kao M NMPOLECHA HKHXOBE e(UKACHOCTH M KOpenanuje y
NPAKTUYHOj NPUMEHH (ITOPOAMIM U IIKOJIH). PoauTess y MOpoIuIM IpUMemYyje METOLy
AQHTULMIIAIM]e, JOK HACTABHHK Y LIKOJIM NPHMEbYje METOY TIO/ICTULAkha METaKOT HHLIY]e
U CYyIICUINjapHOCTH, KOje Y CBOjOj MPHMEHH MMajy BHCOKY Kopenauujy. M mopoauma u
IIKOJIA IPHMERbY]y METOMY CIIpedaBara Kao MeJaroliky OlpaBJaHy MHTEPBEHLHjY Y -
JbY 3ayCTaBJbamba HEraTHBHUX OOJIMKA MOHAIIAA, M Ka0 TAKBU UMajy NPEBEHTUBHY U KO-
pexTuBHY (QyHKIMjy. KBAHTHTaTHBHU IOKa3aTesbM YKa3yjy Ha YHMELECHHILY [a Pa3io3q 3a
Pa3IuKy y4ecTaloCT! BAaCIUTHHX MOCTYIAKa METO/E HOCTHIIAma U METOJIE CIIPeuaBamba
JIe)Ke TIpe CBera y JIMYHOCTH HACTaBHHUKA ((OpMU HACTaBHMKA) W HACTaBHOM cTuiry. Ko-
HA4HO, paJi Cyrepullie HOBH IPUCTYI 3aCHOBaH HA TPYIHOj HHTEPaKIHju u3Mel)y nerera u
pouTEsba, IETeTa U HACTABHUKA, Y LIMJbY MOPAIHOT BaCIUTama H (JOPMUPAa JIMIHOCTH.
K/by4He peuH: TNOJCTHLAKE, CIPEUABAbE, KOPEIalHja, POAUTESb, LIKOJIA, MOPAITHO

BaCIHTAbE.

INTRODUCTION

Within the complex and multifaceted set of problems concerning
pedagogic work, the matter of monitoring and evaluating the application
of innovations in the educational process is of paramount importance. The
issue holds a central place in the overall innovative pedagogic effort. The
concept of value lies at the root of the term evaluation, denoting a certain
feature of the type of education and education of methods as phenomena;
in other words, this is the mark of quality. The evaluation of innovation in
education refers to the process of assessment of work and results on the
part of parents and teachers concerning the acceptance and application of
new ideas (innovations), “on the basis of a whole range of procedures,
criteria, techniques and tools, for the determination of the achieved level
of quality of objectives in moral education, regardless of the agent setting
the objectives: parent, teacher, school or society at large” (Marshall, 1984,
p. 83-90). Evaluation of innovation in education entails the existence of an
appropriate system and its application in concrete cases.

Blasi (2004) suggests that moral motivation is a consequence of
one’s moral identity, and not to act is to betray oneself. Objective and
reliable evaluation is an important indicator of the effectiveness of family,
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school, and each of their members, as well as a dependable tool for the
advancement of students’ individual and collective work. Evaluation
concerns the assessment of effects and results of teaching and guidance; as
such, it does not concern only the extent to which the subject matter has
been covered — the narrow, intellectual outcomes of teaching — in order to
deal with broader changes in the personality, attitudes, values, interests,
sociability, and attitudes concerning work, or general changes of personality
caused by pedagogic influence of parents and teachers (Grac, 1991).

Naturally, reliable conclusions about whether changes have occurred
in the moral position of young people cannot be based on empirical research
only. For the advancement of a society it is necessary to be cognizant of the
values, attitudes, and interests of children and young people developing under
the influence of family and school through the moral guidance methods. We
need to be aware of what the students consider important and what they are
striving for, since it gives us insight into their further social development and
provides the explanation for their behaviour.

Moral education in a moral way demands a conscious approach to
some methods of teaching children. Most current methods are well known
among teachers (educators), but are not always used properly. There are
some methods among traditional methods that are used quite often, but
some others are excluded and treated as useless or complicated. The
method involves a way to find the truth or a practical solution. In other
words, it means using theory in practice. Moral development is also the
process through which children develop proper attitudes and behaviours
towards other people, based on social and cultural norm, rules, and laws
(Oxford Dictionary, 1994). Methods of moral education constitute a
planned, constant, and efficient action which is aimed at fulfilling goals of
moral education. Traditional pedagogical orientation places all the methods
in the learning context. Teachers are educated to transmit the knowledge, to
teach: thus, in educational work there are lessons, instructions, and moral
norms. A child cannot acquire moral norms and a manner of behaviour
alone or in group, but that is the teacher’s job, to educate children. Methods
of learning, encouraging were based on verbal and non-verbal methods
which supposed to be useful. Students, as the object of this type of
methodology, used to resist, and norms which had not been made by them
were experienced as something strange. Students as subjects should be
involved in the interactive process of education in order to accept the norms
of behaviour and to demonstrate the self-actualization of their personality.
In such situations, teachers avoided class meetings or only used them to
talk about students’ absence from school. The cause of such behaviour was
the teachers’ low level of work methodology utilisation. This paper presents
the complexity of educational methodology. Three conditions are needed
if the teacher wants to change her/his values and convictions: be doubtful
about old convictions and old theories, experience complex and practical
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alternatives, and connect old theories with the new. In other words, if we
want to create conditions for teachers to use new methodology of work
and motivate them to use it, we have to analyse the negative aspects of
current practice, we have to offer alternatives, a solution, and its advantages,
and we have to create concrete models for practical use.

Education as a process of forming a person’s character has always had
an important influence on young people. The main problem in education,
which has been one of the key problems of the school and the family in the
period of transition, is ethical education (Oser & Althof, 1997). The
changes that emerged in the current financial climate have had a negative
reflection on the ethics of teachers’ personality. The methods of moral
education differ from educational methods and they have not been
sufficiently studied and rewarded, not only in this country but also in
other countries. The question of how we should act in order to realize the
tasks and aims of moral education can be answered by the methods of
moral education. Moral education as a universal phenomenon can be realized
in different ways and through thought-out actions. Thus, understanding of the
essence of the moral aspect is one of the fundamental assumptions of a
successful development and formation of a moral character. Every society in
its historical development implements various methods of moral education.
In order to develop a complete personality, various forms of persuasion,
explanation, moral skill drills, motivation, and others have been used so
far. By using the integral formative process, it is possible to invent new
ways and forms of procedures and instruments of moral education;
organizational compatibility in the phenomenon of moral education is thus
created (Katz & McClellan, 1997). Through methods and techniques
(approve or forbid, praise or criticize, reward or punish) the educator (parent,
teacher) presents his students with social and moral messages — implicit
moral education. The techniques of encouragement and prevention are
thought to affect the quality of interaction between the parent and the child,
the teacher and the student, as well as the whole socio-emotional atmosphere
in school and family education.

Guidance consists of a complex set of methods that are seldom
employed separately. This is why all classification is conditional, and the
consideration of individual methods is performed only for the examination of
specific characteristics and features, which can best be applied to the
guidance of both students investigated and the students currently receiving
guidance in the family and in school. Guidance methods have their own
specific application, and their use by teachers and parents is of great
significance for the moral development of a person. It is clear that moral
education has to exceed the narrow limits of individual theories and combine
the advantages they offer with the observance of individual and social
criteria for the exercise of freedom of individuals and society. In order for
the moral personality of children and young people to form and develop,
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family and school upbringing should develop the ability to understand
and utilise cultural rules, needs, expectations, and meanings in all areas of
competence: cognitive, emotional, social, and occupational (Dunne, 1996).
Naturally, tradition and one’s own culture cannot be sacrificed in the name of
the future. On the contrary, focus on the present entails the reliance on
tradition and the past, without disregarding the future.

The results of several studies (Wong et al., 1992; Lali¢, 2002; 2003;
Witzel & Mercer, 2003; Ded, 2004; Vuceti¢ Lali¢, 2007; Matera, 2009;
Ching, 2012; Alhassan, 2013) emphasise the prevalence and correlation of
the systems of rewards and punishments through the method of
encouragement and the method of prevention in family and school education.
Furthermore, authors also agree on the definitions of encouragement and
prevention and educational techniques such as reward and punishment, but
also show agreement on the fact that they have a significant role in the
motivation of students, as well as in the improvement of academic success
and modification of behaviour. Naturally, as in all other techniques, there
are also positive and negative effects of these two techniques. Accordingly,
it seems necessary that parents and teachers should be well familiarised
with this, as well as with the factors and conditions that enable a more
successful application of rewards and punishments. The results have shown
that, even though the school policy has had the tendency to connect its
systems of reward and punishment with the positive disciplinary approach,
apparently, in practice, greater importance has been given to the punishments
for bad behaviour than to the increased engagement and motivation. Students
have been under the impression that the reward is more connected to work,
and the punishment to behaviour. Some of the strategies that could be used
as both encouragements and sanctions have proven to be more efficient as
encouragements. The studies show that students make a clear distinction
between the punishment that is righteous from the one that is arbitrary or
based on inaccurate evaluations of events, which can worsen the procedure
of punishment. Punishing (prevention) and rewarding (encouragement)
represent forms of social control. If socialisation is understood as acceptance
and adherence to norms and standards that are applied in the society, it is
clear that social control is necessary to secure the application of horms and
standards.

By using empirical research, | will investigate whether the methods
of encouragement and prevention really have a significant role in the
motivation of students, as well as which educational techniques are prevalent
in family and school education.
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METHOD
Research Problem

The current educational techniques that are used within the method
of encouragement and the method of prevention, as well as the evaluation
of their efficiency and correlativity in their practical application (family
and school) constitute the basic problem of this research.

Research Subject

Correlation between the method of encouragement and method of
prevention in family and school education is the subject of this research.

Research Objective and Task

The objective of this research is to define the degree of correlation
between the method of encouragement and the method of prevention on
the basis of current educational techniques that are used by parents and
teachers.

The task of this research is to establish the correlation between
current educational techniques that are used by parents and teachers
within the methods of encouragement and prevention.

The aims of this paper are:

1) to determine the current educational techniques that are used
within the methods of encouragement and prevention, as well as the level
of efficiency of their application in family and school education, and

2) to perform the correlation analysis of the current educational
techniques that are used by parents and teachers within the methods of
encouragement and prevention.

General Research Hypothesis

Family and school use the same or similar methods of encouragement
and prevention. They are made of structures connected with educational
techniques, so there is a presupposition that there is a correlation between
methods of encouragement and prevention in family and school education.

The specific hypotheses are the following:

(1) There is correlation and statistical significance between the
current educational techniques (advice, care, understanding, praise,
acclaim, personal example) that are used in family and school education
within the method of encouragement.

(2) There is correlation and statistical significance between the current
educational techniques (criticism, caution, objection, punishment, control,
prohibition) that are used in family and school education within the method
of prevention.
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Research Instruments

The instruments represent a new approach to the measurement of
efficiency and correlativity between educational techniques of the methods of
encouragement and prevention, which are used by parents and teachers. They
are created on the basis of Rutter’s construct (cited in Wong & Fanny, 1992).

= Scale valuation of encouragement in family SPP-P

= Scale valuation of prevention in family SPS-P

= Scale valuation of encouragement in school SPP-S

= Scale valuation of prevention in school SPS-S

Research Sample

The sample consists of 296 eighth-grade primary school children in
Rasina County comprising the towns of KruSevac, Trstenik, Aleksandrovac,
and Cicevac. The results of the hi-quadrate test of correspondence show
alignment of our sample to the type of primary school (X2=2.89; df=2;
p=0.24), which allows a generalization to be made.

Data Processing

Statistical analysis is conducted through quantitative methods in the
SPSS software and results are presented as tables and figures using Microsoft
Office Excel 2010 and Word 2010. The following methods are used:

1. Pearson product-moment correlation coefficient is used to
calculate the correlation between two variables.

2. Kolmogorov Smirnov test is based on the comparison between
empirical and theoretical distributions.

3. Factor analysis of the space of the evaluation rating scale and
indicators of educational techniques. There are two groups of
solutions here — the orthogonal, in which the factors are positioned
in such a way that there is no correlation between them, and the
form-based, which allows the factors to be correlated. The uniform
analytical solution is applied.

RESULTS AND DISCUSSION

On the basis of the results, the extracted items explain the evaluation
rating scale of the application of educational techniques in the family and in
school regarding the method of encouragement.
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Table 1. The representation of communality coefficients of educational
techniques of encouragement in family and school

Initial Contribution of
communality variable to factors
P S

SPP_P_S: care and pointing out behaviour 1.000 522 526

SPP_P_S: encouragement of thinking and making 1.000 417 .641
decisions

SPP_P_S: conversation and pointing out desirable 1.000 439 .607
behaviour

SPP_P_S: argumentative conversation 1.000 447 .588

SPP_P_S: parents as role models 1.000 .502 444

SPP_P_S: encouragement of the parents’ 1.000 .540 523
demands

SPP_P_S pointing out behaviour and accepting 1.000 611 .640
attitudes

SPP_P_S: acceptance of attitudes and 1.000 591 .582
encouragement of independency

SPP_P_S: freedom of choice 1.000 561 .641

SPP_P_S: changing behaviour and pointing out 1.000 502 496
future difficulties

SPP_P_S: encouragement of values and 1.000 440 .602
personality traits

SPP_P_S: persistence in resolving a problem 1.000 513 AT72

SPP_P_S: honesty of parents 1.000 .627 .605

SPP_P_S: equality in conversation 1.000 484, 505

SPP_P_S: responsibility in making decisions 1.000 511 519

SPP_P_S: encouragement by parents for decisions 1.000 .602 .615

SPP_P_S: rewarding 1.000 427 .615

Legend:SPP_P_S — evaluation scale of the encouragement in family and school

The structure of main components is obtained through factor
analysis in order to separate a smaller number of components from all
variables (educational techniques). On the basis of latent roots of those
factors whose value is larger than 1, the first three factors are separated.

Table 2. The scope of variance of the analysed system of variables of
encouragement in family

Initial communality Extracted sum of squares
Factor % of % of
No. Total 0 Cumulative % Total ° Cumulative %
variance variance
1 5184 30.496 30.496 5.184 30.496 30.496
2 2212 13.011 43.507 2.212 13.011 43.507

3 1.340 7.883 51.390 1.340  7.883 51.390
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In Table 2, the total variance extracted for three separated factors,
whose saturation is (>1), is 51.39% or 8.736 of the maximum variance,
whose value is 17.00 (100%). For the criterion for statistically significant
saturations, | used the items whose value is (>0.50). Individually, the first
factor has the largest percentage of prevalence within the total variance
(30.49%), which | calculated by a cluster analysis. The structure of the
first main component, which | named anticipation, refers to the activity
performed by parents — it has already been performed before in: thoughts-
dialogue, altruism, motivation, stimulation, and cognitive connection,
which are also indicators of contemporary pedagogic conceptions. The
second factor, emancipation, explains 13.01% of the total variance, which
means that parents leave the responsibility to their children, let them
make their own decisions independently, and view them as equal in
conversation. This can be an indicator that the pedagogical style of parents
approaches the acknowledgment of children and the democratisation of
relations within the family education. The third factor, guidance of
behaviour, is the least prevalent in family education — it explains 7.88% of
the variance. In this factor, we see the dominant behaviour of parents,
which can be recognized from demands, imposition of ideas and opinions, as
well as communication, which is mostly initiated by parents.

Table 3. The scope of variance of the analysed system of variables of
encouragement in school

Initial communality Extracted sum of squares
Factor
% of . % of .
No. Total - Cumulative % Total - Cumulative %
variance variance
1 5921 32.894 32.894 5.921 32.894 32.894
2 1.617 8.984 41.878 1.617 8.984 41.878
3 1.502 8.346 50.224 1502 8.346 50.224
4 1.023 5.684 55.908 1.023 5.684 55.908

In Table 3, the total extracted variance for four separated factors,
whose saturation is (>1), is 55.90% or 10.063 of the maximum variance,
whose value is 18.00 (100%). The structure of the first main component,
which | named encouragement of metacognition, refers to the awareness
of one’s own cognition. The teacher, in his/her role, supports self-regulation
of students by guiding, encouraging, and approving their attitudes and
decisions. The second factor, subsidiarity, explains 8.36% of the total
variance, which represents the provision of help to a student by a teacher
in order for him/her to understand and acquire values, while, at the same
time, leaving the student to make a decision on his/her own, under the
condition that he/she has reached the stage of responsible decision-
making. The third factor, guidance of behaviour upon model behaviour,
explains 8.36% of the total variance. This factor shows the dominance of
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teachers, which can be recognised from the imposition of ideas, attitudes, and
opinions, which are formed on model examples and acquired experience. The
fourth factor, freedom of personality, is the least prevalent in school
education — it explains 5.68% of the total variance. In his/her practice, the
teacher proposes various possibilities of behaviour but the student has to
decide what the most appropriate behaviour in a given situation is.

Furthermore, on the basis of the research, the extracted items explain
the evaluation rating scale of the application of educational techniques in the
family and in school for the method of prevention (Table 4).

Table 4. The representation of communality coefficients of educational
techniques of prevention in family and school

Initial Contribution of
communality variable to factors
P S
SPS_P_S: commanding 1.000 419 .617
SPS_P_S: order 1.000 591 .634
SPS_P_S: harsh demands 1.000 443 494
SPS_P_S: punishment 1.000 .559 .600
SPS_P_S: criticism 1.000 .505 .622
SPS_P_S: prevention of independent 1.000 .687 .622
resolution of problems
SPS_P_S: objections to behaviour 1.000 439 .535
SPS_P_S: control of behaviour 1.000 .552 465
SPS_P_S: prevention of persistence 1.000 427 .595
SPS_P_S: negative comments in front of 1.000 404 .550
others
SPS_P_S: unequal in conversation 1.000 .584 .635
SPS_P_S: prohibition of decision-making 1.000 .675 .602
SPS_P_S: condemnation and prohibition of 1.000 468 426
preferences

Legend: SPS_P_S — the evaluation rating scale of prevention in family and school

Two factors are extracted from the matrix of inter-correlation of
variables.

Table 5. The scope of variance of the analysed system of variables of
prevention in family

Factor Initial communality _ Extracted sum of squares
No. Total % of Cumulative Total % of Cumulative
variance % variance %
1 5.474  42.109 42,109 5.474  42.109 42.109
2 1.280 9.849 51.958 1.280 9.849 51.958

In Table 5, the extracted variance for two separated factors, whose
saturation is (>1), is 6.754 or 51.95% of the maximum variance, whose
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value is 13.00 (100%). The structure of the first main component, which |
named negation of independence, represents a pedagogically justified
intervention of parents with the aim of stopping the observed negative
activities and forms of behaviour. The second factor, repression, is aimed
towards preventing negative forms of behaviour.

Table 6. The scope of variance of the analysed system of variables of
prevention in school

Initial communality Extracted sum of squares
Factor % of % of Cumulative
No.  Total > Cumulative % Total ° .
variance variance %
1 6.371 39.816 39.816 6.371 39.816 39.816
2 1.640 10.252 50.067 1.640 10.252 50.067
3 1.141 7.132 57.200 1.141 7.132 57.200

In Table 6, the total extracted variance for three separated factors is
9.152 or 52.20% of the maximum variance, whose value is 16.00 (100%).
The structure of the first main component, which | named negation of
independence, includes both preventive and corrective methods. The second
factor, repression, explains 10.25% of the total variance, which is not to be
neglected. According to their tone and the way in which they are formulated,
these are more imperative means of prevention. The third factor, reminding
about one’s duties, is aimed at monitoring students as an integral part of
teaching.

In order to study the correlation between the method of
encouragement in family and in school education, | used two methods to
examine the relations between factors of scores (a synthesis of methods in
family and in school). The first method is measurement of reliability of a
possible scale using the Cronbach’s Alpha coefficient. When o = Cronbach’s
Alpha = 0.71, results in Table 1 show that the synthesis of scores, which are
related to encouragement either in family or in school, is consistent.

Table 7. Scale of reliability of encouragement in family and school

Variation of ~ Correlation Alpha

ATNMEtic o 1o without o the basis  coefficient

mean factor score  of correlation without items
Encouragement in family: .0000000 8.013 .466 .668
factorial score 1
Encouragement in family: .0000000 8.373 .394 .696
factorial score 3
Encouragement in school: .0000000 7.915 487 .659
factorial score 1
Encouragement in school: .0000000 7.253 .631 .598
factorial score 2
Encouragement in school: .0000000 8.405 .388 .699

factorial score 3
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Table 7 shows the results of measured reliability of factorial scores. In
other words, Cronbach’s Alpha coefficient is used as measure that justifies
the use of scales (factorial scores). Cronbach’s Alpha coefficient is formed on
the basis of the system of inert correlation according to conventions. In this
kind of measuring, its values should exceed 0.70. Table 7 shows the
measuring results of the reliability of scales, where the average value of a
scale is O (regressive scores). In Table 7, we can see that by excluding any of
the factors (fourth column), the whole scale by which we measure the
method of encouragement in family and school education would not be
reliable. According to this, the unique scale, which can be named method of
encouragement, has to include educational techniques that constitute two
methods of encouragement in family (anticipation and direction of
behaviour) and educational techniques that constitute three methods of
encouragement in schools (encouragement of meta-cognition, subsidiarity,
and freedom of personality).

By measuring the scale of reliability in family and school
encouragement, | concluded that there are adequate correlations between
encouragement in family (factorial score 1 and 3) and encouragement in
school (factorial score 1, 2, and 3), which is essential for the creation of an
adequate scale of reliability. This means that, in general, the method of
encouragement can be considered cumulative.

a = Cronbach’s Alpha=0.71

Cronbach’s Alpha is a coefficient used as a standardized statistical
indicator that shows how reliable a scale is. According to a scientific
consensus, each scale with the o-coefficient higher than 0.70 is called
reliable.

According to current educational techniques of encouragement that
are used in family and school education, they can be grouped according to
usage and importance, and the structure of the method of encouragement
in the family and in school looks as follows.

Method of encouragement in family education
1. Anticipation

2. Emancipation

3. Direction of behaviour

Method of encouragement in school education
1. Encouragement of meta-cognition

2. Subsidiarity

3. Direction of behaviour using examples

4. Freedom of personality

The second method of the correlation matrix is presented in Table 8
Research results show that a great number of correlations are statistically
important (p< 0.01).
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According to statistical data processing and analysis of results
(Table 8), the following correlations can be observed:

Table 8. Correlation matrix of encouragement in family and school

Encourag Encourag Encourag Encourag Encourag Encourag Encourag
ementin ementin ementin ementin ementin ementin ementin
family:  family:  family:  school:  school:  school:  school:
factorial factorial factorial factorial factorial factorial factorial
scorel score2 score3 scorel score2 score3  score4

Encourage
ment in
family:
factorial
score 1
Encourage
ment in
family:
factorial
score 2
Encourage
ment in
family:
factorial
score 3
Encourage
ment in
school:
factorial
score 1
Encourage
ment in
school:
factorial
score 2
Encourage
ment in
school:
factorial
score 3
Encourage
mf‘m i'r'1 pearson ) 092 076 054 052 030 1
?C 90" Correlation 153(**%) - - : . .

actorial

score 4

Pearson
Correlation

Pearson

Kk
Correlation 245 1

Pearson

Correlation -322(")  -079 1

Pearson

Correlation 592(™) 143 .083 1

Pearson

ok o -
Correlation “422C") 076 .319(**) .562(**) 1

Pearson

Correlation  *°80 076 .343(**) .333(**) .367(**) 1

296

**.p<0.01

On the basis of statistical analysis of research (Table 8), the
following correlations are observed:

1. Encouragement in family by method of anticipation and
encouragement in school by method of encouragement of meta-cognition
(0.392);
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= In the family, the parent predicts the child’s actions and conditions
in which the child could find him-/herself, and directs the child’s actions; this
is used as a representation of success. In school, the teacher supports self-
regulation, direction, and encouragement, and approves of student’s thoughts,
ideas, etc.; meta-cognition is registered in this process (Ruckriem, 1988).

2. Encouragement in family by method of anticipation and
encouragement in school by method of subsidiarity (0.452);

= In family education, the child is educated for the future by paying
attention to different actions, advice, encouragement, and so on. Likewise,
the teacher continues to help with the understanding and accepting of values
and develops individuality, independent activity, and self-control (Zilinek,
1997).

3. Encouragement in family by method of direction of behaviour
and encouragement in school by method of direction of behaviour using
examples (0.343);

= In the direction of behaviour method of encouragement in family
and school education, educational techniques are grouped, and this
represents communication between teachers and students. The content of
communication is usually treated as a message and because of that the
message is synonymous with communication in literature. The content of
communication usually includes conclusions. Parent’s or teacher’s structure
of communication includes cognitive, emotional, and action dimension in the
use of educational methods of encouragement (Deci, 1985).

4. Negative correlation (which is less important) between
encouragement in family by method of anticipation and encouragement in
school by method of freedom of personality (-0.153):

= Negative correlation is justified; although this correlation is
considered as a category with fewer correlations, higher usage of the
method of anticipation implies lower frequency of freedom of personality
and vice versa.

Factorial score 2 methods of encouragement in the family, which are
called emancipation according to the grouped structure of educational
techniques, do not correlate with other methods of school encouragement. In
other words, emancipation in the family is an autonomous and independent
area according to all other forms of education.

Our hypothesis that there is a correlation between the use of current
educational techniques within methods of encouragement in school and
family education is thus confirmed in practice.

In order to examine the correlation between the techniques within
the method of preventing in family and school education, we used two
methods to examine the relations between factorial scores (a synthesis of
methods in school and in the family). With hypothesis (2), we presupposed
that there is a correlation between the method of prevention in school and
in family education.
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The first method is measurement of reliability of a possible scale using
the Cronbach’s Alpha coefficient. When a = Cronbach’s Alpha = 0.78,
results in Table 4 show that the synthesis of scores that refer to prevention
either in family or in school is consistent.

Table 9. Reliability of scales of prevention in school and family

Arithmetic  Variety scale Correlation on Alpha

mean without the basis of  coefficient
factorial scale  correlation without items
Prevention in family: .0000000 9.169 .508 752
factorial score 1
Prevention in family: .0000000 8.861 .569 731
factorial score 2
Prevention in school: .0000000 8.557 631 710
factorial score 1
Prevention in school: .0000000 9.088 524 746
factorial score 2
Prevention in school: .0000000 9.067 528 745

factorial score 3

Cronbach’s Alpha coefficient is formed on the basis of the system of
inert correlations according to conventions. In this type of measurement, its
values should be > 0.70. Table 9 shows measured scale reliability, where
the average value of a scale is 0 (regressive score). From Table 9 we can
see that by excluding any of the factors (fourth column) the whole scale by
which we measure the method of prevention in school and in the family
would not be reliable. According to this, the unique scale, which is called
method of prevention, has to include two methods of prevention in the family
(negation of independence and repression) and three methods of prevention
in school (negation of independence, repression, and reminding about
duties).

By measuring the reliability of prevention in the family and in school,
I concluded that there are adequate correlations between prevention in family
(factorial score 1 and 2) and prevention in school (factorial score 1, 2, and 3),
which is essential for the creation of an adequate scale of reliability. This
means that, in general, the aggregate of factorial scores of the method of
prevention in family and school education constitutes the unique scale of the
method of prevention.

a = Cronbach’s Alpha=0.78

According to current educational techniques of prevention that are
used in family and school education, they can be grouped according to
usage and importance, and the structure of the method of prevention in
the family and in school looks as follows.
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Method of prevention in family education
1. Negation of independence
2. Repression

Method of prevention in school education
1. Negation of independence

2. Repression

3. Reminding about duties

The second method is a correlation matrix (Table 10). Results show
that a great number of correlations are statistically important (p< 0.01).

Table 10. Correlation matrix of prevention in school and family

Prevention  Prevention Prevention Prevention Prevention

in family:  infamily:  inschool:  inschool:  inschool:
factorial factorial factorial factorial factorial
score 1 score 2 score 1 score 2 score 3
Prevention in
family: Pearson 1
factorial Correlation
score 1
Prevention in
family: Pearson o
factorial Correlation -580(*%) 1
score 2
Prevention in
school: Pearson o o
factorial Correlation A79(™) 349("%) 1
score 1
Prevention in
school: Pearson o o o
factorial Correlation 206(*%) 350("%) S71(%) 1
score 2
Prevention in
school: Pearson o o o o
factorial Correlation 275("%) A14(7) A47(7) 454("7) 1
score 3
** —p<0.01

On the basis of statistical analysis of research (Table 10), the
following correlations are observed:

1. Prevention in family by method of negation of independence
and prevention in school by the same method (0.479);

= Parents and teachers use negation of independence as a justified
pedagogic intervention in order to prevent the observed negative actions
and behaviour. The goal of family and school behaviour is to permanently
direct the person who is educated towards proper ways of working, either
individually or in a group. The educational techniques involved are remarks,
reproach, and restrictions of independent decisions; they have preventive
and corrective functions.
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2. Prevention in the family by method of repression and prevention
in school by the same method (0.350);

= Repression used by teachers and parents represents an attempt
to prevent negative forms of behaviour. This method is used when it is
realized that preventive and corrective means do not help suppress negative
forms of behaviour (Stahl, 2001). Defined methods represent a unigque
method of prevention and a morally justified means, except when parents and
teachers do not use them properly.

3. Prevention in the family by method of repression and prevention
in school by method of reminding about duties (0.414);

= Parents succeed in preventing negative forms of behaviour by
using repressive educational techniques; teachers observe the students and
remind them constantly about their duties in order to prevent negative forms
of behaviour.

These answers lead to the conclusion that there is a high correlation
between using educational techniques within the method of prevention in
school and in the family, which confirms hypothesis (2). Family and school
apply repressive methods in order to prevent negative forms of behaviour.
The repression will fulfil its purpose if it is not applied regularly.

Considering that family and school apply the same or similar
encouragement and prevention methods consisting of a set of guidance
practices, the hypothesis maintaining that there is a correlation between
the family and the school guidance in the application of actual guidance
techniques of the method of encouragement proved to be true for the most
part. The investigation proved a considerable interdependence of the method
of encouragement in family and school guidance. A parent applies the
method of anticipation within the family, while a school teacher applies the
method of encouraging meta-cognition and subsidiarity, and both methods
correlate highly in practice. In the family, the parent encourages the child by
directing his behaviour, while the school teacher also directs the behaviour of
students through setting examples. The defining feature of the hypothesis is
that the method of emancipation in the family is an autonomous area in
comparison to all other forms of guidance.

Based on the analysis of hypothesis (1), hypothesis (2) positing the
existence of a correlation between the application of current guidance
techniques of the method of prevention in the family and in school was
confirmed, since it demonstrated high correlation between the application
of the method of prevention in school and in family.

Both the school and the family make use of the prevention method as
a pedagogically justified intervention for the suppression of negative
behaviour, and as such have a preventative and corrective function. In
addition, both the school and the family make use of the method of repression
for the elimination of pronounced negative behaviour. However, repression
reverts to its original meaning when its techniques are applied incorrectly.
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The analysis of the results of empirical research provides insight into the
nature and characteristics of encouragement and prevention techniques and
suggests a general trend in their application. Within both methods, the aspects
of control or of conveying information prevail in some of the techniques.
Which of these aspects will become dominant often depends on the manner
of employment. Ruckriem (1988) suggests that the investigation provided an
adequate insight into the existing state of affairs and raised questions for
further research (e.g. the quality of praise or punishment in relation to
particular students’ populations — students presenting emotional or
behavioural problems, withdrawn students, and aggressive students; effective
versus ineffective praise or punishment). Quantitative indicators point to the
fact that reasons for variations in the incidence of encouraging and
preventative techniques lie primarily in the personality of teachers (form
teachers) and their teaching style. This requires that the educational process
should be given more attention.

CONCLUSION

The research of the methods of encouragement and prevention in
family and school education of children and young people has proved to be
very complex and current. Its complexity required that the problem should be
investigated through several aspects, but the primary aspect is the
pedagogical one. Other aspects were included, mostly to the extent which
required that they should be compatible with the pedagogical aspect, that is,
to ensure that the methods of encouragement and prevention are viewed and
explained through a proper scientific elaboration, i.e. their width and depth.

In order to conduct an empirical research of high quality, within the
theoretical and methodological bases of research, the methods of
encouragement and prevention were classified into methods that represent
their structure by frequency — a holistic approach to the given methods.

It was confirmed that educational techniques within their own
methods (the method of encouragement and the method of prevention with
identified educational techniques) are in inter-correlation. These conclusions
represent the basic arguments which confirm the general hypothesis and the
achievement of the aim of the research. The other arguments are included
within the findings of separate hypotheses — the results of the empirical
research.

The results of the research showed that, within the structure of
different educational techniques of the method of encouragement in family
and school education, the dominant methods are those directed towards the
development of personality. Both parents and teachers understand the
social and pedagogical reality, which shows that children have to have their
own “free space” for their moral development.
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The results also showed that in family and school education the
dominant methods of prevention are those that are preventive and corrective,
but they have different frequency of application in practice, whereas the
repressive methods are very often applied. Taking into account the fact that
there are many of those who are trying to completely exclude the method of
prevention from the contemporary methodology of education by claiming
that this method represses the personality, this research disproves such
argument, based on the qualitative analysis and the interpretation of results
obtained by the evaluation of students.

The parent applies the method of anticipation within the family,
while the teacher applies the method of encouraging meta-cognition and
subsidiarity within the school, and both methods correlate highly in their
application. Both family and school apply the method of repression in an
attempt to prevent the expressed negative forms of behaviour.

Finally, the main conclusion is that this research offered significant
findings about the structure of the methods of encouragement and prevention
(their application, effectiveness, and preferences) in the moral education of
children and young people under the influence of family and school, and that
these findings can be primarily used for educational purposes, as well as
scientific purposes.
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KOPEJIAIMJA ITIOPOAUYHOI' 1 HIKOJICKOT'
BACIIUTAIBA Y IIPUMEHU BACIITMTHUX IIOCTYITAKA
METOJE IIOACTHIAIBA U CITPEYABAIbA

Bucepa Jestuh
Yuusepsuret y Humry, ®unozodeku dakynrer, Jenaprman 3a negarornjy, Hum

Pe3ume

HcTpaknBarmbe CTPYKType U JSIOTBOPHOCTH METOJIE TOJCTHIAMA U CIIpeYaBamba y
MOpAJHOM BaclHUTamy JEle W MIAJANX je W3Y3eTHO KOMIUICKCHA M MPEKOo MoTpeGHa
npobneMaruka. KOMIUIEKCHOCT TpenMeTa HCTpaXKWBamka Ydja MpoOlieMaTHka JTaHac
MOCTaje CBE aKTyeNHHja 300T MPOMEHA CaBPEMEHHUX TOKOBA, KpU3€ BPEIHOCTH, IPYyTradn-
j€ KOMyHHUKAIIFje, YCIOBUIIA je JIa UCTPaXHUBame Oyae U MyATHANCIUIIMHAPHO U WH-
TepaucuumInHapao. OHO je MyNTHIUCIMIUTHHAPHO jep Cy 3a 00a mpucTyma KopuiitheHa
Ca3Hama M3 BHUIIIE acTlieKara, MPBEHCTBEHO U3 Mearomkor. IcToBpeMeHo, OHO je HHTep-
IUICIATUTMHAPHO jep Cy IMOjeNHN CaIpKaji METOJIe TOJICTUIIAkha M CIIPeYaBama Y MO-
paJTHOM BacIHUTamy ONpPABIAHO TPETHUPAHHU Kao 3ajeHMYKH 3a JIBA WM BHILIE acTieKara.
3a Hallle UCTPAKUBAKE je OMI0 MOCEOHO 3HAYAJHO J1a UCTPAKUMO U YTBPIMMO YTHIA]
KPO3 KOpENaTHBHY MPU3MY TIOPONYHOT U MIKOJICKOT MUJbea MPUMEHOM BAaCIIUTHHX T10-
CTyIaKa METO/Ie MO/ICTHI[aha U CIIPeYaBarba.

Pamy mTo KBaJIMTETHHjET EMIHMPHjCKOT MCTPAKUBAKA, Y TEOPHjCKUM M METOJ0-
JIOIIKMM OCHOBaMa MCTPaKHBamba, ONMPEICIHIA CMO Ce ]a METOY MOJCTUILIAmba U METO-
Iy CrpedaBama KiIacu(pHKyjeMo Ha MEeTO/Ie KOje Y CBOjOj YyUeCTaJOCTH M JIETIOTBOPHO-
CTH NIPEICTaBIbajy BUXOBY CTPYKTYPY — XOJIHUCTUYKO BUl)eHhe HAaBEJCHNX METO/Ia.
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Mertony moxacTHIIamka Y CBOjOj CTPYKTYpH YHHE METOJE IMOACTHUIARmE METaKOTHH-
IMje, CYICHIMjapHOCT, c1000/1a JIMIHOCTH, yCMepaBame NOHallamka, aHTHINIAIN]a 1
eMaHIMIIAIMja, IOK METOAy CIIpeyaBamba YHHE HETHPame CAMOCTAIHOCTH, penpecuja u
noacehame Ha gyxHOCTH. HaBeneHy kiacudukaimjy cMO UMEHOBAJIM HA OCHOBY JOOH-
JEHUX pe3yNTaTa KBUINTATHBHOM M KBAHTHUTAaTHBHOM aHAJIN30M IOJaTaKa.

YV OKBHpPY MOpaIHOT BaCHHTama KOje Ce OJ[BHja Y OPOAUIH H IIKOJIH, y caBpeMe-
HHUM YCJIOBHMA ITOCTOj€ 3Ha4YajHH BACIUTHH IOCTYIIM KOjH C€ MPUMERYjy O CTpaHe
poauTesba U HaCTaBHMKA. TH BACIIUTHH MOCTYIIH CE HCIOJbaBajy KPO3 HABEACHE METO-
Je Y LMJbY pa3Bujaba U GpopMupama ayTOHOMHE MOPAJIHE JIMYHOCTH BacnuTaHuka. [1o-
TBphEHO je, a Cy BaCIIUTHH IIOCTYIIIH Y OKBHPY CBOje MeToJie (MeToa IIOCTHIIaba ca
CBOjUM BAaCIUTHHUM IIOCTyIIHMa) y MelycoOHOj kopenanuju. OBe KOHCTaTalyje npen-
CTaBJbajy OCHOBHE apryMeHTE 3a MOTBPH)EHOCT OMIITE XUIOTE3€ U MOCTUIHYTOCT IMJba
UCTpaxkuBama. OCTaM apryMEHTH CaJipKaHH Cy Hala3uMa MOCeOHMX XUIOTe3a — pe-
3yATaTUMa EMITHPHjCKOI UCTpakHBama. PoauTes y HOPOAMIM IHpPHME’BYje METOILY
AQHTHIMIAIM]E, TOK HACTAaBHUK y IIKOIM HNPUMEYje METOLY MOACTULAma METAKOTHH-
IMje W CYTICUINjapHOCTH, KOje y CBOjOj IIPUMECHU MUMajy BUCOKY KOpenarujy. Y moposm-
1M, POZIMTEsb TOACTHYE NETE yCMEPaBambeM IMOHAIIAa, LITO TaKohe M HACTABHHK Y
IIKOJIM YCMepaBa MOHAIIAbe YUCHUKA Ha PA3IMYUTHM IIPUMEpUMa.

YV HACTaBHOj MpaKCH TOKYIIaBa Ce MOTIYHO MCKJbYYCHE METOZIE CIIPeUaBamba U3 ca-
BpeMEHE METO/IMKE BacCIWTHOI paja, TBpAehM 1a ce pamd O METOOU pelpecuje Ha
ymaHOCT. OBO Halle UCTpaKMBaEbe, MPeMa KBAJIUTATUBHO] AHAIM3M U MHTEPIPETAINjH
pesyaTara IoOWjeHHX TNPOIICHOM Y4YCHHKa, JAEMaHTyje NPETXOTHO HaBelIeHH craB. U
NOpOAMIA ¥ INKOJNA NPHUMEY]y METONy CIpedaBama Kao IEeJarollKd OIpaBIaHy
WHTEPBEHIMjy y LIbY 3aycTaBjbarba HETraTHBHHUX OOJIMKa MOHAIIama, M Kao TaKBU
MMajy NPEBEHTHBHY U KOpeKTHBHY (yHKuMjy. Takole, n mopouiia 1 mkosa npumMernby-
jy Metomy pempecHje y by OopOe 3a crpedaBame W3PaKECHUX HEraTWBHHUX (OPMHU
noHammama. [IpaBu cMucao penpecuje, nmahe oHIa, ako ce He IPUMERYje MPABIIIHO.

MopaiHo BacITamke Y HOPOAUIHN U IIKOJIM OCIHKaBa MelyJbyICKH OZHOC Y KOMe
MOCTOjH BHIIECMEpHa KOMYHHKaIMja y IPIMEHH METo/ia TI0JICTHIIaka U ClIpedaBama ca
CBOjUM BaCIUTHUM MOCTYNIMa TPH 4YeMy j€ Harjacak Ha y3ajaMHOM JIEIIOBambY H
yTHIalbY, Ha JIaBatby U IPUXBATAMbY.

CmaTpamMo, Ha OCHOBY KBAIWTaTHMBHE aHAIM3e M HMHTEpIpeTalyuje Iojaraka Ja
MOCTOj€ apryMEHTH H 32 TPaJMIMOHATHOCT Yy BaCIHTAY, U 32 PHXBATabe MTOCTMOJIEP-
HHUCTHYKHX TEHJICHIMja y IIMJBbY (OPMHpara XOJIUCTHIKE MOpaJIHE 0co0e.

KoHauHO, Halll OCHOBHH 3aKJby4aK j€ Ja CMO pEaM3allijoM OBOT HMCTPaKHBaHa
CTEKJIM ¥ M3JIOKUJIM 3HauajHa ca3Hamba O CTPYKTYPH METO/a MO/ICTHIIA A U CIIpeyaBarba
(FBUXOBO] MPUMEHH, JIETIOTBOPHOCTH U Tpe(epeHIHji) Y MOPAJIHOM BaCIUTamby Jele U
MJIaJMX, ¥ []a Ta Ca3Hamka MOTY KOPHCHO MOCIY)KUTH Y BaClIUTHO — 0Opa3oBHE CBPXE Y
IIKOJIM 1 TIOPOJIHIIM, K0 U y Hay4dHE CBpXE.



