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Abstract

The starting point of this paper is the widespread educational imperative that is
nowadays directed towards schools, which are expected to prepare students to understand
the sociability of the world they live in and to actively participate in it. This paper considers
the possibility of more significantly affecting the development of complex social concepts
(social groups, the past and the development of society, standards and rules, laws, etc.) and
social interaction. The issue of efficiency of applied teaching models is viewed from the
perspective of students as actors in the educational process. The aim of this research is to
determine students’ attitudes towards the adoption of content about the past during lessons
based on the multimedia approach, as compared to traditional classes. The paper proposes
a general hypothesis that the teaching about the distant past that includes vocal
reproduction and audio-visual perception is more successful at encouraging students to
continue independent research of historical sources, to actively construct historical
knowledge, and to express social skills. The students (N=124) evaluated the effects of
teaching on the subscales of a Likert-type questionnaire: research of historical sources,
active construction of knowledge, and social skills. The results showed that students
evaluated the applied teaching models for the adoption of content about the past as
successful. Students who were focused on the musical and visual experience during the
processing of historical content estimate that they understood the events, that the events
seemed real to them, that they imagined historical places and personalities with ease, which
contributed to their researching sources on their own, being more active in classes, and
cooperating with others. The implications of the research results on the issue of more
effective teaching during which social concepts are developed are reflected in the constant
creation of new teaching models that make the understanding of today’s society and living
in it more successful.

Key words: historical content, music, singing, teaching of science and social studies

% Prepared as a part of the project Materially and spiritual culture of Kosovo and
Metohija (No. 178028), supported by the Ministry of Education, Science and
Technological Development of the Republic of Serbia.



868

MYJITUMEIAUJAJIHU TIPUCTYII PABBUJABBY
JAPYIITBEHUX ITOJMOBA Y PA3ZPE/IHOJ HACTABMU -
MOIJIEA U3 YIVIA YYEHUYKE INEPIEIIIHUJE

AncTpakT

Tlomasumre pazga je cBe MpUCYTHHjU OOpA30BHM MMIIEPATHB KOjH ce JaHac ymyhyje
IIKOJIaMa, Off KOJHX Ce O4YeKyje Ja yUCHHKE MPUIPEME 3a pa3yMeBame APYIITBEHOCTH
CBeTa y KOMeE JKMBE, U Jla y ’heMy aKTHBHO y4ecTBYjy. Y pafy ce pa3maTrpa MoryhHoct aa
ce HOBMM HACTaBHMM MOJICJIIMA 3Ha4ajHHje yTHUe Ha Pa3Boj CIOKEHNX JPYIITBEHHX
N0jMOBA (IpyIITBEHE TpyIie, NPOLUIOCT U Pa3Boj JPYIITBA, HOPME U IIpaBUiIa, 3aKOHA 1
Ip.) U corjaiHy uHTepakuujy. [Intame epuKacHOCTH MPUMEHEHNX HACTABHUX MOJENA
MOCMATpaHO je W3 yIjla YYeHHKa Kao jeAHOT Of akTepa oOpasoBHOr mporeca. Llnsb
CIIPOBEICHOT UCTpaXkuBama OMO je Ja ce yTBpAE HUXOBH CTaBOBH Y HOIVIEHY YCBajama
cazipkaja O MPOIUIOCTH TOKOM HAcTaBe OOJMKOBaHE MYJITHUMEIH]aHUM IHPHCTYIIOM, Y
nopehemy ca TpaAUIMOHAIHOM HacTaBoM. llocTaBibeHa je OmmTa XMIoTe3a IO KOjoj
HACTaBa O JAJIEKO]j MPOILIOCTH KOja YKJbYdyje BOKaJHY PENpOAYKIHW]Y U ayIHOBU3YECIHY
HEpIEeNIYjy YCIEIHHje MOACTHYEC YYCHHKE Ha Jajbe CaMOCTAIHO HCTPaKUBAbe
HCTOPHU]CKMX W3BOPA, AKTUBHY KOHCTPYKIMjy HCTOPHjCKHX Ca3Hamba U HCIOJHABALE
COLMjAJIHUX BEIITHHA. YHUTHUKOM JIukeproBor Tuma yuenuiw (H=124) cy nponemuBamm
edekre HacTaBe MO cyOckalaMa: HCTPHKUBAE HCTOPHjCKUX H3BOpA, AaKTHBHA
KOHCTPYKIIMja 3Hama, COIMjaJlHe BEIITHHE. Pe3ynraty cy mokasaid Oa NpHMEHCHE
HacTaBHE MOJIEJIe YUEHHIIU NPOLICHY]jy YCICIIHIM 33 YCBajame Canpkaja O MPOILIOCTH.
YyeHnIm Koju cy TOKOM 00pajie HCTOPHUjCKHX caapikaja O (OKyCUpaH! Ha My3UYKH U
BUBYAIHH JOKHBJBA] TPOILEHY]y Ja cy pasymenu pgorahaje, na Cy UM OHH JEJOBAIH
CTBapHHU, J1a Cy ca JIakohOoM 3aMUIIUBAIM HCTOPHjCKa MeCTa M JMYHOCTH, IUTO je
JONPUHEINO JIa ¥ CAMU UCTPaXKyjy U3BOpE, J1a Ha 4acoBHMa Oy/ly akTMBHH U jia capabyjy ca
npyruma. MMImmkanyje pe3yntata HCTpaKiBamka Ha NNTake eUKacHHje HaCTaBe TOKOM
KOje ce pa3BHjajy APYIITBEHH IOjMOBH, OZpa)kaBajy c€ Y KOHCTAaHTHOM OCMUILBABAIY
HOBUX HACTaBHUX MOJENa KOJH pasyMeBambe PYIITBA [AHANIBHIE W MPAKTUIHO
JIETIOBAbE y FbeMY YHHE YCIEIITHU]UM.

Kiby4yHe peun: wncTOpHjcKH cafpikaju, My3HKa, HacTaBa [Ipupose n apymTsa, reBarbe.

INTRODUCTION

Knowledge from the domain of social sciences as well as social
skills, attitudes, and values that enable students for social action in a
world that surrounds them are becoming an increasingly important task of
today’s schools. Although the reform processes in Serbia since 2003 have
affirmed educational results (outcomes) and applicable knowledge,
especially qualitative improvements of the teaching process, traditional
teaching is still a trademark of our school reality (Jovanovi¢, 2011; PISA,
2003-2009). In the countries of the region there is also an underrepresentation
of different teaching methods and techniques, as is the case, for example, in
the teaching of Science and Social Studies primary school subject, which
could encourage experiential learning and problem-research (debates),
project work, team work, etc. (Brai¢i¢ et al., 2015), and thereby provide
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“an openness to the teaching material, self-focus, self-perception,
redefining, fluency of ideas, imagination, flexibility, and independent
acquisition of knowledge” (Stevanovi¢, 2003).

This paper considers the possibility of more significantly affecting
the development of complex social concepts (social groups, the past and
the development of society, standards and rules, laws, etc.) and operative
social skills through new teaching models. A teaching model into which
sensory impressions are integrated encourages the process of understanding
historical events and processes and their integration into a complex world
view. With an aim to verify the above mentioned claim, a teaching model
was designed for the thematic unit Our Heritage — Then and Now (a thematic
unit within the subject Science and Social Studies, for the third grade of
primary school) with a focus on a musical and visual experience. Musical
activities are included via singing and are viewed from the aspect of the
songs’ power to arouse empathy and fill the students with joy that motivates
learning, while multimedia presentations of the instructional content
comprise different types of teaching media (text, video recordings, audio
recordings, and interactive media) in order to provide a meaningful and
authentic educational experience for students.

THEORETICAL FRAMEWORK OF RESEARCH

Theoretical studies define the early school age period as a time of
psychological and physical maturation of children in the context of an
idea of understanding the relations of the social world that surrounds them
and their inclusion into social interactions whereby “a child becomes a
competent actor who develops different strategies of action in different
structural contexts” (Tomanovi¢, 2004, p. 384).

The content that aids the transfer and adoption of social norms of
behaviour, necessary for successful social communication and construction
of relations at the widest social milieu level, is included in school programs.
This directs teaching towards respecting individual abilities of students and
their previous knowledge and interests, as well as towards using different
educational strategies, which enable the development of habits and skills,
the formation of attitudes and value systems, as well as familiarity with the
students’ family contexts, the understanding of tradition, customs, value
systems, etc. (Stanisavljevi¢ Petrovi¢ and Cvetkovi¢, 2011).

The formation and development of social concepts (social groups,
development of society, understanding of the past, social values, norms
and rules, laws, etc.) is significantly influenced by their complex nature as
well as by cognitive abilities of students, which mainly rely on the
empirical during the early school age, while their realization is determined
by a teaching concept that is still traditional. For teaching to effectively
mediate between students and social phenomena, it is necessary that it
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support their basic feature — social convention or agreement, on the basis
of which social phenomena are formed (PeSikan, 2003). While natural
phenomena represent a natural necessity that does not depend on our
willingness as social subjects, which is possible to explain but not possible
to change, social phenomena are built on the foundations of human choice
and convention, and can thus be changed according to new agreements
(Ibid, p. 76).

In the educational system of Serbia the study of social content
begins with the subjects The World Around Us (in the first and second
grade) and Science and Social Studies (in the fourth and fifth primary
school grades), so these subjects are the ones that should introduce the
corpus of social concepts to students, gradually transforming every-day,
experiential, and life concepts about society into scientific concepts (many
social phenomena are taught through other subjects as well, intertwined
through their content: Serbian language, Music Culture, Civic Education,
Folk Tradition). Taking into consideration the programs of educational
systems of other countries, correlative with the subjects The World Around
Us and Science and Social Studies, it is concluded that, although there is no
unified attitude about the organization of teaching, the subject names, and
the teaching load of classes in which students aged from 7 to 11 acquire
basic concepts about the social environment, there is a shared commitment
to teach content about social topics in classrooms. Accordingly, all
curricula focus on the content about the individual and the environment
(from family and peer groups, through school, homeland, and country, to
the global world space), which is subject to change (the past and the
development) and in which the agreed upon rules are applied and respected
(Blagdani¢, 2008; Baranovi¢, 2006; De Zan, 2001).

Methodical innovations in the presentation of social content in
class teaching are viewed from planning aspects. There is a good number
of such innovations, for example: the thematic interdisciplinary plan
(Sevkusi¢ and Sefer, 2006); forms of cooperative work (Mis¢evi¢ Kadijevié,
2009; Sevkusié, 2006 and 1993); collaborative learning by ERR three-part
system model for the development of critical thought in teaching about the
homeland (Buljubasi¢ Kuzmanovi¢, 2006; Kostovi¢, Vranje$ and Goreta,
2008); strategy of problematization of teaching, contextual learning,
creative games, era, and culture illustrations through different media and
group research work on small school projects (Pesikan, 2003; Sevkusi¢,
2006; Sefer, 2003; Sefer and Sevkusi¢, 2006), and planning in class
teaching according to innovative didactical-methodical models (Ili¢, 2010;
Milenovi¢, 2013). The research results obtained by inclusion of these
innovations in the realization of social topics show that teaching in which
content is not designed as a typical lesson, but the process of learning and
teaching is instead motivated by awakening children’s curiosity and
interest for exploring the world they live in, contributes more successfully
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to the understanding of teaching materials and to the development of
social concepts (Trbojevié et al., 2015).

When historical concepts are viewed in terms of learning social
concepts, relevant literature shows that learning historical contents should
not be reduced to the acquisition of facts and concepts related to historical
science (substantive knowledge), but that the emphasis should be placed
on syntactic knowledge and reflected in mastering activities (historical
research, interpretation of evidence, and application of previously acquired
knowledge) and thinking abilities such as comparison, classification,
prediction, reasoning, etc. (Blagdani¢, 2008). The traditional teaching
approach to learning content about the past meant becoming familiar with the
content through mere reproduction (memorizing facts), placing the student in
a passive position of an observer whose knowledge lacks systematic
conceptual understanding and therefore has a tendency to be quickly
forgotten, whereas today the emphasis is given to the development of the
skills of searching for different historical sources, reflecting upon them, and
contextualizing them (Koljanin, 2008). Historically, the ascertainment that
changes in scientific disciplines occurred in parallel with the changes in
modern society has led to a shift from the “great past” towards cultural
history and micro-history,

“in which the emphasis is less on facts and more on the description of
contexts and emotions, and in which the scientific analysis of sources
is accompanied by inspiration, empathy, and understanding” (Beier-de
Haan, 2006; according to: Miklosevic, 2010, p. 208).

Students who experience strong emotions, a special mood, empathy,
and patriotism during lectures about the distant past are more successful in
acquiring historical content (Trbojevi¢ et al., 2015). Information represented
verbally as well as visually in working memory enable better memorization
(Sorden, 2005), and the synchronization of multiple senses is more efficient
in encouraging the construction of historical knowledge and increasing
situational interest, which is the attracting effect of an activity on an
individual during the learning process (Chen, Darst & Pangrazi, 2001).

The importance of vocal music performance (VMP) in the education
of children has its historical continuity. Since 1881, song has been a part of
school education because it was thought that singing songs and memorizing
them raises morale and thus significantly influences the development of a
new political identity (Alten, 1997). According to Maria Montessori, music
is the foundation of teaching in the classroom, because all kinds of music
are intertwined in children, so singing or listening to music can be used
not only as entertainment but also as accompaniment to other activities or
a means to end an activity (1998, p. 25). Today music is part of an integral
cultural curriculum. It has a leading role in everyday life of all nations,
more than it ever did in the past, due to a rapid economic development and
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the commercialization of the music industry. The way people see themselves
in relation to music is an indicator of personal identity because it shows an
inner side of an individual. VMP in class is identified as a unique way of
communicating, through which the musical expression is manifested as a
subjective experience of the school subject that speaks through the senses
of hearing and sight (Jeremi¢, 2012). Students are emotionally engaged and
involved in communication through the action of the song being taught, in
the form of affective reactions in the language of music (Jeremic, 2013).
While learning about the distant past, the awakening of emotions can
significantly increase curiosity, interest, and the students’ general positive
approach to learning historical content. The instructional content that will
be taught in class should be presented through the content of a song that is
performed (with a patriotic song content or with a song describing the
warmth of family, the love of the mother, the father, the country, or the
homeland) or expressed through a combination of audio and visual means
and media (images, historical photographs, maps, video and sound
recordings, etc.). The objective of multimedia presentations of the
instructional content is to activate multiple senses and to aid better
memorization, shaping, and construction of knowledge, faster reasoning and
problem solving, as well as individualization (Spanovi¢, 2010, p. 8).

RESEARCH METHODOLOGY

The objective of this research is to determine students’ attitudes
regarding the adoption of content about the past in the course of teaching
that comprises the multimedia approach, as compared to traditional
teaching. A general hypothesis was set, according to which the teaching
about the distant past that includes vocal reproduction and audio-visual
perception is more successful in encouraging students to continue
independent research of historical sources, to actively construct historical
knowledge, and to express social skills. The starting points were three
specific hypotheses: (1) students who study according to the experimental
model during lessons have a more significant incentive to continue
independent research of historical sources; (2) students who study according
to the experimental model actively construct knowledge about the past; and
(3) students who study according to the experimental model during lessons
about the past cooperate with their friends more successfully (researching
sources, exchanging ideas). In order to test these hypotheses, an experimental
research was conducted on a sample of 124 third grade students of primary
schools in Sombor during the first half of 2015, whereby new elements in
terms of instructional content and its presentation were included. The
focus was on the experience of the past encouraged by vocal reproduction
and audio-visual perception.
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During the pedagogical experiment with parallel groups, 12 teaching
lessons of the thematic unit Our Heritage — Then and Now were covered. In
the experimental group, we applied a teaching model in which the content
of the teaching lessons is presented in conjunction with vocal music
performance and multimedia presentations of historical content. The
model is illustrated through the example of a lesson called The Past of My
Town. At the beginning of the class, students sing the song In That Sombor
Town, which they have previously learned in music class, and then they
start the virtual walk through the Museum of the City of Sombor, during
which they focus on the most significant historical sources about the city,
on the material evidence of the past (clothing, jewellery, furniture, etc.) and
on famous people. They view the portraits of poet Laza Kosti¢ and of
Lenka Dunderski and listen to the audio recording of one of the most
beautiful love poems — Santa Maria Della Salute, after which they discuss
the way of life in the civil society at the beginning of the 20" century. Then
the students sing the song A Girl is Digging the Vineyard, whose analysis
shows what the way of life in the countryside used to be: working in the
fields, gathering to help with the work, manner of dressing, and
celebrations and holidays. It was concluded that every family has a past as
does every city, as well as our homeland and our country. The song There,
Far Away is performed and a multimedia presentation consisting of a
documentary and photo recordings from the perspective of Serbia in the
First World War is displayed. The unit is finalized with the performance of
the song My Country is the Most Beautiful of All, accompanied by a
multimedia presentation that begins with slides from the present day
showcasing buildings, natural beauties, and material historical sources.
Thus, through synchronizing music and images, the presentation provides
support for the students, not only in acquiring the taught content about the
past, but also in arousing emotions, patriotism, a sense of pride, and a sense
of national belonging.

In the control group, the same content was taught by a teacher in
the traditional manner. After a topic had been exhausted in class, students
from the control and the experimental group evaluated the effectiveness
of teaching during which they learned about the past. Due to the volume
of the research, this paper presents the results of students’ evaluations in
relation to encouragement to continue with the research of historical
sources, ability to actively construct new knowledge, and demonstrated
social skills.

Instrument

Data were collected using a five-point Likert scale in which the
students graded the lessons during which they learned about the past from 1
to 5 (1 signifying the lowest and 5 the highest presence) on the following
subscales: continued research of sources, active construction of knowledge,
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and social skills. The research instrument was thus constructed. The
reliability and homogeneity of the scales were tested with Cronbach’s Alpha
coefficient (Table 1).

Table 1. Reliability and homogeneity of the scales

Cronbach’s o Cronbach’s o, for N of items
standardized items
Scale — C group 0.610 0.604 11
Scale — E group 0.897 0.889 11

Data show that the scale students used to evaluate the lessons
about the past is a reliable measuring instrument in both groups, although
the value of the Cronbach’s a of 0.610 in the control group points to a
slightly lower homogeneity of items.

Sample

The sample comprised 124 third grade students of primary schools
in Sombor. The experimental group consisted of 61 (49.13%) students, 36
(59.02%) girls and 25 (40.98%) boys; the control group consisted of 63
(50.87%) students, 34 (53.97%) girls and 29 (46.03%) boys.

Data Processing

Data were processed and interpreted using item-analysis and the
statistical method of principal component analysis. In addition to defining
measures of frequency (frequencies and percentages) and descriptive
statistical methods (mean, standard deviation), a chi-squared test x* was
used to determine the significance of differences between observed and
expected frequencies. Univariate analysis of variance (ANOVA) with one
factor was used as a univariate statistical measure. The reliability of the
questionnaire was checked using Cronbach’s coefficient, based on the
internal consistency of the entire instrument.

RESULTS

The instrument for evaluating the lessons about the past is divided
into three subscales with a total of 11 items, which the students used for
evaluations of: readiness to continue research of sources, ability to
actively construct new knowledge, and social skills.
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Table 2. Distribution of answers given by students from the E and C
groups on the evaluation scales

C-group Mean SD  E-group Mean SD
1. Evaluation: 2.6508  1.25927 1. Evaluation:: 3.9672  .96553
encouragement for encouragement for
continued research of continued research of
historical sources — We historical sources — We
used different sources in used different sources in
class class
2. Evaluation: 3.0794 1.28643 2. Evaluation: 44754 59460
encouragement for encouragement for
continued research of continued research of
historical sources — | historical sources — |
wanted to find new wanted to find new
sources sources
3. Evaluation: 3.0476  1.06904 3. Evaluation: 43279  .78996
encouragement for encouragement for
continued research of continued research of
historical sources — | historical sources — |
independently independently researched
researched other events other events as well
as well
4. Evaluation: active 3.2222  1.22401 4. Evaluation: active 3.9672  1.09495
construction of construction of
knowledge — The knowledge — The
instructional content instructional content
appeared very real appeared very real
5. Evaluation: active 33175 1.17536 5. Evaluation: active 40328 1.18275
construction of construction of
knowledge — | imagined knowledge — | imagined
places, people, and places, people, and
events with ease events with ease
6. Evaluation: active 3.0159 1.36183 6. Evaluation: active 40328 1.11006
construction of construction of
knowledge — | imagined knowledge — | imagined
conversations with the conversations with the
actors of the past actors of the past
7. Evaluation: active 3.3968  1.07072 7. Evaluation: active 43443 92889
construction of construction of
knowledge — | was knowledge — | was active
active in classes in classes
8. Evaluation: social skills 3.3492  1.25927 8. Evaluation: social skills— 4.1148  1.06612
— | wanted to show to | wanted to show to
others what I had others what | had
researched researched
9. Evaluation: social skills— 3.3810  1.14199 9. Evaluation: social skills 4.3770  .85953
| discussed what we had — Il discussed what we
learned with my friends had learned with my
after class friends after class
10. Evaluation: social skills 3.6190  1.31282 10. Evaluation: social skills 4.2623 99836
— I want to continue to — lwant to continue to
study the past with my study the past with my
friends friends
11. Evaluation: social skills 3.3333 ~ 1.24434 11. Evaluation: social skills  4.3279  1.04437
— l acknowledge the — l acknowledge the
suggestions of others suggestions of others that

that we should
research...

we should research...
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Table 2 shows the corresponding means and standard deviations on
the scale (N=124).

Table 3. Evaluations of students for the claim
We used many different sources

I completely | disagree I can’t lagree | completely
disagree decide agree
C—group  15(23.8%) 13(20.6%) 20 (31.7%) 9(14.3%) 6 (9.5%)
E — group 0 0 3(4.9%) 26 (42.6%) 32 (52.5%)

The claims in the first subscale referred to the students’ evaluations
of whether lessons about the distant past encouraged them to continue to
research historical sources. The evaluation results for the claim We used
many different sources in order to understand the teaching material about
the past are shown in Table 3. Data show that only a small number of
students who worked in the traditional manner thought that there were
many different sources during lessons (I agree — 14.3%, | completely agree
— 9.5%), while as many as one third of these students were unable to
evaluate this claim. In the experimental group, there were no evaluations
stating | strongly disagree or | disagree, 4.9% were undecided, while
95.1% of students agreed with the claim to a greater and more complete
extent.

Table 4. ANOVA test

Sum of squares df M F p
Between groups 10.065 3 3.355 4.169 0.010
Within a group 45.869 57 0.805
Total: 55.934 60

The results of the ANOVA test of the effects between subjects
indicate a statistical significance: F (3.57) = 4.16; p = 0.010 (Table 4.).
The size of the significance of the differences between group means,
expressed by eta coefficient, is high (n = 0.18).

The responses to the claim | independently researched historical
events during classes in the control group show the result: X* (4)=5.175;
p=0.270; M=3.0794, SD=1.28643. The results for the responses of students
from the experimental group show statistical significance: x* (2)=23.049;
p=0.00, M=4.4754, SD=0.59460; this shows that the students who learned
according to a model that included singing and visualizing historical content
independently researched content during classes to a significantly greater
extent.

Results of the first subscale (F=4.169; p=0.010) on the effects between
the scale subjects determined that the students from the experimental group
estimated that they were significantly encouraged to continue to research



877

the past after the classes during which they studied the thematic unit Our
Heritage — Then and Now. During lessons, they were encouraged through
singing songs and displaying of various historical sources, which
motivated them to continue to independently research and discover other
evidence from the past. The results confirm that the lessons about the past
need to be modelled in a way that ensures that the students increase their
historical knowledge and gain experience of working with historical sources,
and achieve critical reflection and a sense of mutual understanding, dialogue,
and social and democratic involvement (Milutinovi¢, 2006). During the
acquisition of historical content students are taught to be open-minded, to
make decisions based on incomplete data, and to revise their conclusions if
new sources emerge. In this way, reconstruction of the past becomes an
intellectual task of discovering the whole based only on some of its parts
(Pesikan, 1996).

The overall results obtained in this part of the research confirm the
first specific hypothesis that the students who study according to the
experimental model are more significantly encouraged to continue to
independently research historical sources during lessons.

Student evaluations on whether lessons about the past motivated them
in their active construction of knowledge about the past were examined next.
The subscale consisted of four items. The results were analysed by
calculating the summation score obtained on a scale for each of the required
attitudes and by determining their descriptive parameters. A ranking method
was used in order to compare the results with one another, but also to
determine their individual representation. The minimum value for each of the
items is min=1, which represents a complete absence of the significance of
the given claim, while the maximum value is max=5. The ranked overall
results for the claim in question are shown in Table 5.

Table 5. Ranking of students’ evaluations: active construction of knowledge

N M SD
Evaluation of the degree of agreement — active C-63 3.2222  1.22401
construction of knowledge: E-61 3.9672  1.09495
The instructional content appeared very real. C-63 3.3175  1.17536

Evaluation of the degree of agreement — active E-61 4.0328  1.18275
construction of knowledge: | imagined places,

people, and events with ease.

Evaluation of the degree of agreement — active C-63 3.0159  1.36183

construction of knowledge: | imagined E-61 4.0328  1.11006
conversations with the actors of the past.

Evaluation of the degree of agreement — C-63 3.3968  1.07072
active construction of knowledge: E-61 4.3443 .92889

| was active in classes.
Total: 124
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Analysis of results reveals that the most represented evaluation is
that of the claim | was active in classes, among the respondents from the
experimental group (M=4.34). High values of arithmetic means are observed
for the remaining three claims: 1) | imagined places, people, and events with
ease (M=4.03); 2) | imagined conversations with the actors of the past
(M=4.03); and 3) The instructional content appeared very real (M=3.96).
Based on these results, it can be concluded that students strongly feel that
they actively constructed knowledge about the past during lessons. The
students from the control group also evaluated the claim that they were active
in classes as the most significant, although the summation scores in this
group were considerably lower.

Research results also show that the students think highly of the
ability to actively construct knowledge about the past during lessons.
Students from the experimental group estimated that they understood the
content during classes in which they learned new content about the distant
past, and that it appeared real to them and that they imagined historical
places, actors, and events with ease, which ultimately contributed to their
being active in classes. These results confirm that the mere exposure to
information in the process of teaching is not sufficient in itself and that it
is necessary to find ways or bridges between what the student already
knows and the new content (Piaget & Inhelder, 1978). One of the possible
ways is teaching filled with positive feelings such as excitement and
interest, joy in the discovery of new knowledge, involvement of students
in various activities, and enjoyment in working (Huss & Abersek, 2007).
According to Jovan Dordevi¢, teaching is never a question of achieving
certain results or the subjective discovery of the truth, but of the research
process, which enables students to independently apply certain procedures
during the acquisition of knowledge and its application (Pordevi¢, 2009),
whereby the socio-cultural environment in which a student constructs new
knowledge has great significance (Piaget; in Baucal, 2003). Recent studies
on the developmental achievements of children are in favour of early
acquisition of social skills and knowledge about society (Abbott et al.,
2008). School is considered an environment supportive of the skills of an
individual’s social activity (Cameron et al., 2005), so it is already possible to
impact further development of social knowledge and skills with planned and
systematic action in class teaching. In other words, “in order for children to
be sensitized to changes of social reality, they need to be systematically
trained to solve social problems” (Mlinarevi¢ et al., 2007). One should not
ignore the fact that students do not simply acquire social concepts, but that
there is a gradual and continuous inclusion of their knowledge about
experiences of the world around them and the communicative interaction
with others about that experience (Carpendale & Lewis, 2004).

The second specific hypothesis of this research, which stated that
the students who study according to the experimental model consider
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themselves significantly encouraged to actively construct knowledge, was
also confirmed.

Claims in the last part of the scale evaluated social skills that, in
the opinion of students, were encouraged during lessons about the past.
The analysis of percentage results shows that the students from the
control group significantly expressed positive attitudes only towards the
claim During lessons about the past | wanted to study the past with my
friends (31.7%). A significantly lower percentage of them opted for the
evaluation | completely agree regarding other claims. It is also noticeable
that the answers I can 't decide on this scale are significantly represented
in all of the claims in the control group, which, expressed in percentages,
amounts to 36.5%, 38.1%, 25.4%, and 27%. Unlike the control group, in
the experimental group a significant percentage of such answers was
present only for the claim | wanted to show to others what | had researched
(16.4%). The largest percentage of students from the experimental group
evaluated that they completely agree with the claim | acknowledged the
suggestions of others that we should research (60.7%).

Students from the control group were mostly uncertain when claiming
that lessons about the distant past encouraged them to follow the suggestions
of others to research historical content together (79.4%), whereas students
from the experimental group opted for answers | agree and | completely
agree in 83% of the cases. The ranking method was applied next in the
experimental group.

Results of the students’ evaluation of social skills demonstrated
during lessons about the past on the third subscale confirm that, encouraged
by musical experiences and image presentations, the teaching of Science and
Social Studies can encourage the expression of social skills. In the
experimental group, all four of the claims on this subscale had high statistical
significance. The highest values were observed for the claims | discussed
what we had learned with my friends after class: x* (4)=69.082, p=0.00,
and | acknowledged the suggestions of others: x* (4)=70,393, p=0,00,
especially the latter claim, which was evaluated as the most significant in
the control group as well: X* (4)=26.603, p=0.00. The result can be connected
with the fact that an interest for learning about the past, its actors and events,
appears naturally in the early school age (National Curriculum Standards for
Social Studies, 1988; Turner, 2003; Joyce, 1970). The interest for events
from the past is not significantly related to a model of teaching during which
the past is taught, but it is a developmental characteristic of this age. The final
part of the research, in which the students from the experimental group
estimated that they gladly acknowledged suggestions of their friends and
collaborated on the work during classes, confirmed that a social reaction can
be considered a significant foundation during the study of historical content,
which has also been confirmed by other studies (Spodek et al., 1984).
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Table 6. Measures of descriptive statistics for the students’ evaluations:
social skills — experimental group

N Rang M SD  Skewness Kurtosis
Evaluation of the claim: | wanted 61 4.00 4.1148 1.06612 -1,174 0.858
to show to others what I had
researched.
Evaluation of the claim: | 61 4.00 4.3770 0.85953 -1.802 3.935
discussed what we had learned
with my friends after class.
Evaluation of the claim: lwant 61 4.00 4.2623 0.99836 -1.700 2.814
to continue to learn about the
past with my friends.
Evaluation of the claim: | 61 4,00 43279 1.044 -1.702 2.3666
acknowledged the suggestions of
others that we should research.
Total: 61

The claim | discussed what we had learned with my friends after
class has the highest mean value — 4.3770 (SD=0.85953); the remaining
claims have high means. A negative asymmetry with results to the right
from the middle value confirms high values. The flattening confirms the
stated conclusion (positive for all claims) (Table 6.).

This confirms the third specific hypothesis, according to which the
students who study according to the experimental model evaluate that
they successfully cooperated with friends during lessons (researching
sources, exchanging ideas).

CONCLUSION

The aim of this research was to examine the students’ evaluations
regarding the acquisition of content about the past while following a
teaching model that includes vocal reproduction and audio-visual perception,
as compared to traditional teaching. Many research results that consider the
effect of various innovative teaching models on students’ educational
achievements can be found in literature in this field (Jeremi¢ 2012; Misc¢evic
Kadijevi¢, 2009; Trbojevi¢, 2010). Less known are the studies in which
students had a chance to evaluate teaching and its different aspects. The
conducted experimental research presented here revealed the evaluations
of students about the teaching of the Science and Social Studies subject,
during which content about the past was taught.

The acquisition of social concepts accompanied by vocal
reproduction, VMP, and audio-visual perception (image and sound) is
directed towards active recognition of knowledge through the senses. The
method of reproducing, interpreting, and analysing instructional content
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presents music as the sum of aural stimuli, tone, harmony, and rhythmic
forms, which have an impact on emotions. When knowledge is shaped using
this approach, then it is conscious and based on experience, emotions, and
quality. This means that the functional foundation of the knowledge level is
the world of children’s imagination.

The concept of initiated reforms in Serbia exposed the problem of
how to create a good and functional educational system in a rapidly changing
society. It has become undeniable that qualitative dimensions of teaching and
learning must assume special significance during formal institutional
schooling. Relevant literature mainly refers to studies in which the effects
of different innovative models were determined in relation to the educational
achievements of students. This research focused on students’ perception of
teaching. It was determined that the teaching model that includes vocal
reproduction and audio-visual perception synchronized through multimedia
presentations allows students to understand the past in a more comprehensive
way. The past is not a physically observable phenomenon, and it involves
research of sources, interpretation of evidence, and construction of new
knowledge during collaborative learning (Blagdani¢, 2008). Historical
content is found in school curricula from the early school age, especially in
the teaching of Science and Social Studies course, which has a task to
contribute to the development of social knowledge and to the formation of
social norms and values. Therefore, there is a constant need to devise new
and more efficient methodological ways for teaching such content.
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MYJITUMEAUJAJIHU TIPUCTYII PABBUJABY
APYIITBEHUX MOJMOBA Y PASPE/IHOJ HACTABMU -
HOTIJIEA U3 YIVIA YYEHUYKE INEPIEIIIHUJE

AJlexkcanapa TpﬁojeBnhl, Bu/bana JepeMnhl, Kusopan Mutenouh?
YyuuBepsuter y HoBom Cany, Ilenarourkn dakynrer, ComGop, Cpbuja
2YHI/IBCP3I/ITCT y [Ipumtran ca mpuBpeMeHnM ceaumiteM y KocoBckoj MUTpoBunm,
Yuuresscku dakynrer, [Ipuspen, Cpouja

Pe3ume

CaBpeMeHa JipyTBa y 00pa3oBamy Ipeno3Hajy onpenebyjyhu pa3BojHu dakrop u
HyT Ka OCTBapemy JPYIITBA 3HaHba, TE e Mpasall peopMH ycMepaBa MOjeAUHILy KOjU
o0pasoBameM Tpebda J1a ce 0CIOCOOH 3a CTUIAE, AKTUBHUPARE U IIPUMEHY 3Hama Y IH-
Jby JIMYHOT M JPYIITBEHOT HampeTka. J[oK je ApyITBeHa 3ajeTHHIa ToceOHO 3anHTepe-
COBaHa 32 CTUIAKkE OCHOBHE OOPA30BHOCTH IOjEIMHIIA U OMpelesbeHa Ka IIKOIH Koja
ce, OCUM Ha NPOMEHJBUBHM JIPYIITBEHUM 3HABUMa, TEMEJbH Ha pa3yMeBarby CI0KEHNX
JPYIITBEHUX OJTHOCA U Pa3BOjy JENATHHUX COLMjaTHHUX BELITHHA, OTBOPEHO j€ MUTAe Y
K0jOj MEPH JIaHaIllFx-€ IIIKOJIE OATOBapajy Ha oBe motpede. Campikaji Ha OCHOBY KOjHX ce
pasBHjajy APYIITBEHH IOJMOBHU (Kao IMITO Cy: MOPOAMWIIA, IIKOJNA, 3aBHYj, MPOILIOCT,
3HaYajHU JaTyMH, 3aHUMama JbYIM, Pa3BOj JPYIITBA) YKJbYYEHH Cy Y IIporpame
npeaMeTa pa3pelHe HacTaBe, Te Cy Ha Taj HAuMH 3HaYajHHje MpHCYTHU Beh Ha paHOM
IIKOJICKOM Yy3pacTy. JlaHallmy TeopeTHuapu y Hamoj 3eMsbu nHokpehy 3axreBe na
IIKOJICKO TIOy4YaBake MMIUIEMEHTHpa oOpa3oBHE MOele KOjH MOJpa3syMeBajy: IIOj-
MOBHY OpraHHM3allijy HacTaBHHX Calp)Kaja, KOpelalujy U MHTErpalujy nocrojehnx ca
HOBUM y4EHHYKUM ca3HambuMa, n3rpalyjyhu Ha Taj Ha4MH CHCTEME T10jMOBa.


http://www.amazon.com/Essentials-Elementary-Studies%20Classrom%20Teaching%20/dp/0205402666
http://www.amazon.com/Essentials-Elementary-Studies%20Classrom%20Teaching%20/dp/0205402666
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CBpxa 0OBOT pajia jecTe HCIUTHBAake MOTYhHOCTH eduKacHHUjer yTuiaja Ha pa3BHja-
e JIPYITBEHNX 0jMOBa, Pa3yMeBame CIOKECHHX JPYIITBEHUX OJHOCA U Pa3Boj Jie-
JIATHHUX COIMjaJTHAX BELITHHA MOMohy eKCIepUMEeHTa ca mapaieqHuM rpynama (K=63,
E=61). CnpoBeieHUM HCTpaKHBAaKEM YTBphEeHE Cy MPOLCHE YUCHHKA O PEaln30BaHO]
HactasH [Ipupone U npyImuTBa y K0joj Cy N3y4aBaHH HACTaBHH CaJp>Kaju O IPOILIOCTH.
Ca mpeTnocTaBKkoM J1a je 3a FbUXOBO CYIITHHCKO pa3yMeBame U e(HKacHy IpuMeHy Ha
Miah)eM IIKOJICKOM Y3pacTy OIpenesbyjyin HauuH TIpe3eHTaldje, YHETH Cy HOBH
€JIEMEHTH Ca CTaHOBHINTA HACTABHMX Caap)kaja U HUXOBOI IpelCTaBbama. Y (GoKycy
j€ IOXKHBJbA] MPOUUIOCTH MOACTAKHYT BOKAIHOM PEMPOAYKIMjOM U ayAWOBU3YECITHOM
nepuennyjoM. [IporieHa yacoBa H3BpIIICHA je YIIUTHUKOM 3a yueHuKe JInkepToBor THma
(cyOckarne: najbe WCTpaXMBame H3BOPA, aKTHBHA KOHCTPYKIHWja 3Hama, COLMjAIIHEe
BEIITHHE).

TonasuiuTe 3a MCTpaXKMBAHE YMHE AYyTOPCKU CTABOBU IpEMa KOjUMa je Ipolece
ydema U IoydaBama O IOTPEOHO MOTHBHCATH MOJACTHLAKEM JACUMje PaJo3HAIOCTH U
MHTEPEeCcoBamba 3a yIO3HABAKE CBETa y KOME XKHUBE U FHErOBUM JIPYLITBEHHM 00eIIexKjH-
Ma Koja Cy ce BpeMEHOM Memaina. Pesynratu motBplyjy ayTopcke CTaBoBe J1a HacTaBa
Y KO0jOj ce yCBajajy capaju 0 MpOLUIOCTH Tpeda aa Oyae MoJIeNnoBaHa Tako aa 06e30e-
I He caMo J1a y4eHHIH yBehaBajy ncropmjcka 3Hama, Beh U 1a CTHYy HCKyCTBa paja
Ha MCTOPHUjCKUM H3BOpHMA. YTBPlEHO je Ja MOCTOjH CTAaTHCTHYKH 3Ha4yajHa pasiiuKa y
edektima u3Mmeljy cyOjexara KOHTPOJHE M eKkcrepuMeHTtanHe rpyme: F(3, 57)=4,169,
p=0,010, 1=0,18). YyeHun eKCIepUMEHTAIHE TPYIE MPOLECHWIH Cy Ja CYy TOKOM
4acoBa yCBajamka HACTABHUX CaJIpikaja O JaJeKoj MPOLUIOCTH Pa3yMeNH caipikaje u Ja
Cy UM OHH JIeJIOBAIIM CTBAPHH, Ja Cy ca JJaKohoM 3aMHUIILbaIN UCTOPHjCKA MECTa, jyHaKe
u jnorahaje, MTO je HA Kpajy MONMPHUHENO Jia HA YacoBMMa Oyny akTHBHHU. Pesynratu
HPOIIEHE YUCHUKA O HCTIOJFEHUM COLMjAJTHUM BEIITHHAMa TOKOM HACTaBe O MPOLIIOCTH
NOTBphyjy Aa y3 NOACTHIA] MY3WYKHUM JOKUBJbAjIMa W CIMKOBHUM IIPUKa3MMa,
HacraBa [Ipupozie 1 ApymTBa MOXE Ja MOJCTAKHE HCIIOJbABAE COLMjATHUX BELITHHA.
VYV eKcnepuMEeHTANTHO] TPy CBE YETHPHU TBPAKE OBe CyOckaie cy Ouie BHCOKe
cratucTHuKe 3HadajHocTH. Hajehe BpenHocTH 3a npoueny Ca apyroBuma caM M Hocie
HACTaBe Pa3roBapao 0 OHoMe mTo cMo yumnu: X2 (4)=69,082, p=0,00 u YBaxaBao cam
npemtore apyrux: x2 (4)=70,393, p=0,00, xoja je ¥ y KOHTPOIHOj TPYIH Haj3HAYAjHU]E
npouewmena x2 (4)=26,603, p=0,00; moTBphyjy 1a, y3 MOACTHI] My3UUKHUM J0KHUBIbajH-
Ma U CIMKOBHMM IIpHKa3nuMa, HacTaBa [Ipupoze u IpymTBa MoKe Jia MOCTaKHE HCII0-
JbaBame COIMjATHUX BEIITHHA.

OBHM HCTIUTHBAaKkEM (DOKYCHpaH je yrao ydeHIUKe MepIeniyje HacTaBe. Y TBpheHo
je Ja HacTaBHM MOJEN KOjH YKJbydyje BOKAJHY PENpOAYKLH]y U ayAHOBH3YJIHY
HepLENINjy CHHXPOHH30BaHy KpO3 My/ITHMEWjalHe Npe3eHTanyje omoryhasa yueHu-
IMMa LeJIOBUTH]E pa3yMeBarbe MPOIUIOCTH. Y OBOM HCTPaKHMBaky IPHKa3aH je MOfel
HacTaBe KOjU O0jenumbyje 4yllHE YTHUCKE KOjH je OMOTYhHO IIEIOBUTO pPa3yMeBarmbe
WCTOPH)CKHX TI0jaBa M IPOIECca, M BUXOBY MHTETPAIlHjy Y KOMIUICKCHY CIHUKY CBETa.
Hanme, ncropujcku caapkaju IPUCYTHH CY y IIKOJICKUM KypHKYJTyMHMa PaHOT HIKOJI-
CKOT y3pacTa, ocebHo y HacTaBu [Ipupoje 1 IpyITBa Koja uMa 3aaTak Jia JOIpHHOCH
pa3Bojy APYIITBEHHUX 3Hama, GOpMUpamy APYLITBEHHX HOPMH U BPEAHOCTH, 300T Yera
noTpeda 3a OCMHUIIUBABAEEM HOBHX M €(PHKACHHjMX METOAWYKUX ITyTeBa y HOj MOpa
OuTH TpajHa.



