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Abstract

According to recent studies, the teaching profession is stressful because of the
complexity of professional roles and great social responsibility. Bad interpersonal
relationships and a non-stimulating work environment are also the factors that increase
professional stress. A long-term exposure to stress may lead to the burnout syndrome,
which is characterised by emotional exhaustion, depersonalization, and a decrease in work
efficiency. This research is aimed at studying the relationships between work climate, basic
psychological needs, and teachers’ burnout. The sample includes elementary school
teachers (105) and university professors (95) in order to examine if there are any
differences in the relations of the aforementioned variables depending on the level of
education. One of the goals of the research was also to verify whether the basic
psychological needs have a mediating effect on the relationship between the work climate
and the burnout of teachers. According to the Self-Determination Theory, the conceptual
framework of this study, every human being has three inherent needs — autonomy,
competence, and relatedness. According to the research problem, the Work Climate
Questionnaire (WCQ), the Basic Need Satisfaction Scale at Work (BNSSW), and The
Teacher Burnout Scale (TBS) were used. The results showed that teachers estimated their
work climate as satisfactory, their basic psychological needs as moderately satisfied, and
their burnout as low. Work climate was a positive predictor of the need for autonomy and
competence and a negative predictor of the teachers’ burnout. Autonomy was the only
mediating variable, i.e. the variable that mediates in the relationship between work climate
and burnout in both elementary school teachers and university professors. The findings
could be partly explained from the perspective of the Self-Determination Theory, and they
contribute to a better understanding of the relationship between the psychological needs,
work context, and subjective well-being of the education sector employees.

Key words: self-determination theory; need for autonomy, competence, and
relatedness; work climate; burnout syndrome; teachers
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PATHA KIIMMA, BABUYHE IICUXOJIOWKE INIOTPEBE
N NU3I'APAIBE HACTABHUKA OCHOBHUX IIKOJIA 1
DOAKYJTETA

AncTpakT

HacraBanuka mpodecuja je, mpema HOBHUjUM HCTPaXHUBABHMa, CTpPEcOoreHa 300T
KOMIUICKCHOCTH TpPO(GECHOHAIHUX YJIOra W BEIUKE COLWMjaIHE OAroBOpHOCTH. Jlomm
MehyJbyACKH OJHOCH U HECTUMYJIaTHBHA paJHa KIMMa Takohe cy YMHUOIM Koju moBeha-
Bajy NMpoQecHOHATHY cTpec. JlyroTpajHa H3I0KEHOCT CTPECY MOYKe JIOBECTH J0 CHHAPOMA
m3rapama, Koju KapakTepullle eMOIMOHAJIHA HCUPIUHEHOCT, JelepCoHaIN3alfja U OIa-
Iame pagae epukacHocTH. [IpeMer oBor neTpakuBama je ICIMTHBAC perarja msmely
pajHe KinMMe, 6a3MYHUX MCUXOJIOMIKUX TIOTpeda U M3rapama Ha IOCIy KOJ HAaCTaBHHKA.
VY30pak unHe HaCTaBHUIM OCHOBHHX mikoia (105) u HacraBHuum ¢akynrera (95) na 6u
WCINTAJIN Ja JIK TI0CTOje pa3iiKe Y pelalyjama MOMEHYTHX Bapyjaliii 3aBHCHO Off HUBOA
oOpazoBama. VHTepecoBaso Hac je, Takohe, 1a U TCHXOJIOUIKE MoTpede MMajy Meauja-
TOpPCKH edeKaT y OAHOCY pajHe KIMME M M3rapara HacTaBHHKA. KOHIIENTya HH OKBHD
pana je Teopuja camoonpelhema, Koja IpeTrnocTapba Ja YOBEK MMa TPU WHXEPEHTHE TICH-
XOJIOIIKE TOTpede — ayTOHOMHja, KOMIICTCHIIMja U TI0BE3aHOCT ca Apyruma. CarnacHo
npobiieMy, IPAMEE-EHH Cy cieniehy HHCTpyMEHTH: YTIUTHHUK panHe kimMe, Ckaia 3a10-
BOJBCH-A 0a3MYHMX MICUXOJOUIKKX MOTpeda Ha pany, Ckala CHHApOMa U3rapama KOJ Ha-
craBHUKa. Pe3ynTaTy mokasyjy Aa HaCTaBHHIWM MPOLEY]y [a je pagHa KIMMa 3a10BOJba-
Bajyha, yMepeHa je 3al0BOJbEHOCT MCHXOJIOMIKUX HOTpeda, a u3rapame je HUCKo. PannHa
KIIMMa je MO3UTHBAH KOopesar MoTpede 3a ayTOHOMUjOM M KOMITETEHIHjOM, a HeraTHBaH
KOpenar msrapama. AyTOHOMH]a je jenHa MenujaTop Bapjabiia U MOCpeayje y OIHOCY
pajiHe KJIMME U U3raparba, U KOJl OCHOBHOIIIKOJICKUX U KOJ YHUBEP3UTCTCKUX HACTABHUKA.
Hanazsu ce nenom Mory 00jacHUTH U3 yIiia TeOpHje CaMOICTEpPMUHALIN]E, a JOPUHOCE 00-
JbeM pa3syMeBamy peranuja n3mely ncuxonomkux morpeba, pagHOr KOHTEKCTa M Cy-
0jEeKTHBHOT OJIarocTama 3arociIeHNX y 00pa3oBamby.

Kmbyune peun: Teopuja camoonpeljerna, moTpeda 3a ayTOHOMU)jOM, KOMITETCHIIHjOM U
noBe3aHolhy, paJHa KJIMMa; CHHIPOM H3raparba; HaCTABHHUIIN

INTRODUCTION
The Burnout Syndrome

Teachers are not merely the persons who transmit knowledge; they
also have other professional roles related to the encouragement of students’
personality development and realisation of cooperation with the immediate
environment and with the broader social community. The Competence
Standards for Teachers and Their Professional Development (2011), adopted
by the National Educational Council of the Republic of Serbia, also
acknowledge the complexity of teaching and the recognition of a large
social responsibility of this profession. The complexity of their roles requires
a continuous professional development of teachers, which is not always
possible to implement without stress. The demanding curricula, unfavourable
social status, and insufficient appreciation of this profession in our society
represent a disadvantage, which makes these pressures even bigger.
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Therefore, it should not be surprising that numerous studies indicate a high
level of stress of the teaching profession nowadays (Dorman, 2003; Cheek,
Bradley, Parr & Lan, 2003; Hogan & McKnight, 2007; loannou &
Kyriakides, 2006; Maslach, Schaufeli & Leiter, 2001). The main effects of
professional stress of teachers are: exhaustion and fatigue, a sense of
frustration, a sense of overload, the transfer of stress to home, a sense of
guilt, and a sense of irritation (Carter, 1994; according to Bjeki¢ and Zlatic,
2008: 160). Stress leads to a decrease in concentration, impulsive behaviour,
increased anxiety, as well as some psychosomatic disorders and health
deterioration. Prolonged stress can turn into the burnout syndrome, which
represents “a state of physical, emotional and mental exhaustion, caused
by prolonged investment in emotionally demanding situations” (Lackritz,
2004). For Christina Maslach, one of the most influential researchers of
these phenomena, burnout represents “a prolonged response to chronic
exposure to emotional and interpersonal stressors at work” (Maslach, 2003,
according to Hogan & McKnight, 2007). It is characterised by emotional
exhaustion, depersonalisation, and low personal accomplishment. The
teachers’ burnout is defined as a mental state which has a negative influence
on the work performance of teachers and attitudes toward education in
general (Mabry, 2005). Most authors agree that professional burnout starts
with the feeling of anxiety, distress, and bitterness, accompanied by the
feeling of chronic fatigue and over-saturation with work.

Since teachers are one of the pillars of education, it is very important
to focus the research on the investigation of the relevant factors that lead
to the decrease of work capacities and motivation for work, because this also
threatens the quality of the educational process. Apart from situational factors
as the sources of stress and burnout, studies have shown that there are also
personal factors that make individuals more sensitive to stress and more
prone to burnout. The majority of researchers have been resorting to classic
psychobiological models, such as Eysenck’s theory of personality, or the
models arising from psycholeaxical studies, which are best represented by a
very influential five-factor model of personality, which in turn shows that
there is a connection between the dimensions of personality and work
behaviour (Krapi¢, 2005). It can be concluded from the aforementioned
studies that Neuroticism, understood as emotional instability, is a
predisposing factor of stress, which is also confirmed on various samples of
teachers. On the other hand, a higher score on personality dimensions
Conscientiousness and Extraversion is accompanied by a lower professional
stress of teachers, which is also supported by recently conducted studies in
Serbia (Stojiljkovi¢ and Doskovi¢, 2014). Extraversion and empathy are
predictors of the choice of those professions that involve working with
people and cordiality in relations, which applies to all the service sector
professions, which also include the teaching profession. The compliance of
professional choice with personality traits is the foundation for the
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expectation that stress will be lower and job satisfaction higher, which is
also confirmed by empirical findings. On the sample of 284 subject
teachers from Serbia and Montenegro, it was shown that profession
satisfaction is the best predictor of teachers’ professional identity. Socio-
demographic variables, self-respect, self-assessment of personal success, and
family satisfaction were also investigated (Zivkovié¢ and Randelovi¢, 2013).

The problem of personal correlates of stress and burnout has drawn
some attention during the last few decades, but it is still a dominant
approach from the perspective of the trait theories. There is still a small
number of studies in our country that are based on different approaches to
the study of personality, although, for example, the Self-Determination
Theory is broadly accepted in foreign literature and it represents a good
heuristic model. Likewise, primary and secondary school teachers have
been more frequently studied than university professors, which is the case
in both foreign and domestic studies. One of the rare studies of the
burnout syndrome in Serbia designed in that way was conducted by
Randelovi¢ and Stojiljkovi¢ (2013), and the subject of their research was
the relationship between ego orientation and burnout of teachers.

Basic Psychological Needs in the Self-Determination Theory

Self-Determination Theory — SDT (Deci & Ryan, 1985; Ryan &
Deci, 2000) — offers one of the possible explanations of the development
mechanism and burnout maintenance in teachers. According to this
theory, the context in which we live and work affects the satisfaction of
the basic psychological needs, after which they produce their effect on the
health and well-being of an individual.

One of the assumptions of SDT is that human beings are oriented
towards growth and development and the search for the optimal environment
in order to actualise their potentials. The theory assumes that people possess
innate aspirations towards the actualisation of their potentials, acquisition of
knowledge, search for knowledge, and exploration of the environment.
However, these inherent aspirations cannot be automatically achieved, as
they require an adequate social environment. Therefore, the dialectically-
realised relationship between an active organism and the social context
allows the prediction of an individual’s development and behaviour. Hence,
the environment can contribute to psychological growth and health, but it can
also disturb them, resulting in the manifestation of maladaptive behaviour. In
that way, SDT takes into account two different modes of functioning of
human beings — optimal and maladaptive functioning, and it studies the
conditions that encourage or obstruct them (Ryan & Deci, 2000).

Through the concept of basic psychological needs, SDT explains
the influence of the social milieu on survival, health, integrity, and
development of an individual. Depending on the extent to which conditions
allow the satisfaction of these needs, a person will have different possibilities
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to realise his/her potentials and to function in a healthy or dysfunctional
manner (Randelovi¢ and Smederevac, 2011). Environmental factors that
allow the satisfaction of psychological needs enhance self-motivation,
whereas those that do not, lead to its reduction or transformation into
undesirable forms of behaviour.

According to SDT, every human being has three basic, innate,
psychological needs: autonomy, competence, and relatedness to others
(Deci & Ryan, 2000). Autonomy implies the need to make our own decisions
on our behaviour, i.e. to behave in accordance with our interests and values
(Ryan & Deci, 2000). A person can also have the feeling of free choice if the
environment puts forward some demands in front of that person. That may
happen only if some meaningful explanation for compliance with a request is
offered (compatible with personal values and interests) and if that person’s
feelings are taken into account. In this respect, the concept of autonomy
within SDT is different from the autonomy in the sense of personal
freedom and independence, which is often used in occupational and
organisational psychology (Van den Broeck, Vansteenkiste, De Witte, Lens,
2008). Competence refers to the need to feel successful and capable (Deci
& Ryan, 2000). Namely, it is the need to feel capable of mastering the
environment, achieving desired outcomes, and coping in different situations
(Van den Broeck, Vansteenkiste, De Witte, Lens, 2008). This need drives
people to look for optimal challenges in which they could realise their
potentials and feel successful. The need for competence is not the need for
the development of skills and capacities, but the need of a person to feel ‘up
to something’ and competent and to have the feeling of self-efficacy. The
satisfaction of this need helps a person develop his/her skills and adapt to
the complex and ever-changing social environment. Relatedness represents
the need to be connected to other people and social groups, as well as the
feeling of care, love, warmth, and significance to others (Deci & Ryan,
2000). This need is satisfied when people experience a sense of community
and when they have close and intimate interpersonal relationships.
Employees who feel as a part of the team or who feel free to express their
work-related or personal problems have their need for relatedness satisfied to
a greater extent than the employees who feel lonely and less accepted, i.e.
who do not feel like they belong to the team.

SDT assumes that the satisfaction of basic psychological needs is
the predictor of development, integrity, and optimal motivation (self-
motivation), i.e. health and subjective well-being of an individual. What
is considered important for the positive processes of human development
and health is the degree to which the basic psychological needs are satisfied,
not their strength. From a practical perspective, these assumptions suggest
that teachers can best be motivated by supporting the development of
their potentials. Therefore, according to SDT, teachers will probably exhibit
optimal performance and good health in a work environment that
encourages and nurtures their inherent tendencies.
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When motivation of teachers and motivation of employees in general
is concerned, this theory not only distinguishes between different levels of
motivation (from amotivation to motivation), but it also distinguishes
between the quality of motivation (whether a person is controlled by others
or self-determined) (Deci et al., 1989). What the motivation of the employees
will be partially depends on the manager who creates a certain quality of
the climate. On the one hand, work climate can be based on the manager’s
support of self-determination of employees — by supporting their experience
of freedom, initiatives, and success, which ensures the satisfaction of the
needs for autonomy, competence, and relatedness. On the other hand, work
climate can be based on the manager’s control — through the pressure of
employees to accept a certain way of thinking and behaviour, thereby
circumventing the satisfaction of their basic needs.

Studies show that the support of employees’ autonomy is one of
the key contributing factors to their self-determined motivation, as well as
their success and adaptability at work (Baard et al., 2004). If the manager
has an understanding for employees and is ready to accept their opinions,
giving them adequate information without manipulation and the possibility
of choice, and encouraging their initiative, he/she creates a work climate
that supports autonomy. When the manager creates such a work climate,
the employees have more trust in the organisation and they are more
satisfied with their job. In such a work environment, the employees feel
more competent and better related to their associates and managers, as
well as more willing to engage in doing their work. In contrast to this,
there is a climate in which employees do not have opportunities to express
their opinions or to make choices, in which they get unclear feedback, etc.
The employees in such organisations are less satisfied with their jobs, less
productive, and, at the same time, more prone to developing the burnout
syndrome at work.

Since teachers represent the key factor in the educational process,
this paper focuses on the study of work climate, degree of satisfaction of
psychological needs, and burnout syndrome in teachers working in
primary schools and faculties.

METHOD
Subject and Goals of Research

The subject of this research is to investigate the relationship between
work climate, basic psychological needs, and occupational burnout of
teachers who work at different levels of education.

The primary aim is to investigate the nature of the relationship
between work climate, satisfaction of basic psychological needs at work,
and burnout of teachers who work in primary and higher education, as
well as to see whether there are certain particularities of these relations
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depending on the level of education. Therefore, the following specific goals
were established: a) to determine what kind of variable intercorrelations there
are in primary school teachers and university professors; b) to investigate
whether there is a potential mediator effect of the basic psychological needs
in the relationship between work climate and burnout; c) to investigate, by
using the mediation test, if certain psychological needs have an intermediary
effect on the relationship between work climate and burnout.

Sample and Procedures

The research included two sub-samples of the members of the
teaching population. The first consisted of 105 primary school teachers
(45.7% males and 54.3% females) and the second consisted of 95 university
professors working at different faculties (51.6% males and 48.4% females).
Age and years of service were approximately of the same range, average
value, and variability in the framework of both samples (ES: age from 25 to
64 (AM = 44.94; SD = 10.43)); years of service from 1 to 39 (AM = 16.38;
SD = 10.59); faculty: age from 25 to 68 (AM = 42.21; SD = 11.22); years
of service from 1 to 40 (AM = 14.08; SD = 10.14). This research was
conducted on the territory of the City of Ni§ with the consent of the primary
school and faculty managements. The examination was group and
individual (depending on respondent availability), and it included eight
primary schools and three faculties of the University of Nis.

Instruments

The Work Climate Questionnaire (WCQ) (Deci & Ryan, 2002)
was used for the investigation of the perception of employees on the
extent to which their managers support their basic need for autonomy,
competence, and relatedness. In this paper, we used the longer version of
this questionnaire, which includes 15 items with the proposed 7-point
response scale (1 — strongly disagree; 4 — neutral; 7 — strongly agree). The
total score is obtained as the arithmetic mean of the responses to all
individual claims. The examples of these items are: “The manager gives
me the ability to choose”, “The manager has confidence in my capabilities to
successfully do my job”, or “I am accepted by my manager”. A higher score
indicates the perception of the employee that the manager provides a
higher degree of support to his/her autonomy, competence, and relatedness,
i.e. that the work context is optimal for the satisfaction of psychological
needs. The reliability of measurements with this scale is high, which has been
reported in numerous papers, some of which involved research of the
teaching population in Serbia (Pigi¢ & Stojiljkovi¢, 2011). In this research,
we also determined a high internal consistency of the scale on the sample
of both primary school teachers and university professors (Cronbach’s
alpha coefficient was 0.96 and 0.97, Tables 1 and 3).
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The Basic Need Satisfaction Scale at Work (BNSSW) (Deci & Ryan,
2000) consists of 21 items, which are used to assess the satisfaction of three
psychological needs at work: autonomy (7 items), competence (6), and
relatedness (8). The response scales are Likert-type seven-point scales (1 —
not at all true; 7 — very true). The examples of the items are: “I feel that I
can decide how to do my job on my own” (autonomy); “People at work
tell me that I am good at what I do” (competence), and “I get along with
people at work very well” (relatedness). The reliability of subscales,
expressed by the alpha coefficient, ranged from 0.68 to 0.71, which is
considered to be satisfactory for research purposes.

The Teacher Burnout Scale (TBS) (Richmond, Wrench & Gorham,
2001) is used to measure the degree of burnout of teachers at work. It consists
of 20 items and a five-point Likert scale for responses (1 — strongly disagree;
5 — strongly agree). The examples of the items are the following: “I feel sick
to my stomach when I think about work” and “My job does not excite me
anymore”. The authors constructed the scale in order to also obtain the
scores on three intentional measuring items: emotional exhaustion,
depersonalisation, and low self-efficacy, in addition to the general burnout
score. However, the application of the scale on similar samples of teachers in
our country showed that TBS can be considered a one-dimensional
instrument (Kasi¢ and Stojiljkovi¢, 2009). The reliability of the measurement
was high in both sub-samples of respondents.

Hypotheses

In accordance with the reference framework of this research, there

are two basic hypotheses:

1) It is expected that there should be a mediating effect of certain
basic psychological needs in the relationship between work
climate and burnout of employees in the two levels of education;

2) It is expected that certain psychological needs should be the
mediating variable between work climate and burnout at work
in both sub-samples of respondents.

Data Processing

Data processing had several steps. In order to determine the
relationship between work climate and burnout syndrome, with the basic
psychological needs as possible intermediary variables of this relationship,
the Pearson’s correlation coefficients between the variables were calculated
first. In order for a variable to be the mediator, it is necessary that the
predictor significantly predict the criterion, that the predictor significantly
predict the mediating variables, and that the mediating variables significantly
predict the criterion but after the statistical removal of the predictor
variable effects on the criterion, respectively (Baron & Kenny, 1986).
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Accordingly, in order to determine the potential mediating role of the
basic psychological needs in the relationship between work climate and
burnout, the hierarchical regression analysis was applied. A total of six
separate hierarchical regression analyses were conducted (three for each
sub-sample). In both sets of analyses, the sequence of predictor insertion
was the same. In the first step, the predictor was the work climate, and in
the second step the basic psychological needs were added (one per analysis)
in order to determine the role in the prediction of burnout after the statistical
removal of the effect of the first predictor variable, i.e. work climate. Burnout
was the criterion variable. After establishing the justification of the
investigation of the mediating role of psychological needs, their mediating
effect on the relationship between work climate and burnout was investigated
by using the procedure for multiple mediation testing, proposed by
Preacher and Hayes (2008). The full mediation occurs when the direct
effect of the predictor on the criterion is missing after the introduction of the
mediating variable, and the indirect effect remains significant. However,
when both the direct and indirect effects of the predictor on the criterion
are significant, it is an instance of partial mediation (Preacher & Hayes,
2004). The authors believe that mediation is a special case of the indirect
effect: when there is significant mediation, as well as the total effect of the
predictor on the criterion. In contrast, the indirect effect does not
necessarily include a statistically significant total effect — a variable can
have a significant direct effect even though the total effect of that variable
is not statistically significant. Finally, in order to examine the similarities in
the effects of work climate and psychological needs on burnout, and taking
the teaching position into account, the general linear model was applied.

RESULTS
Initial Analyses of the Sub-sample of Primary School Teachers

The overview of descriptive data in the sub-sample of primary
school teachers (Table 1) shows a moderate degree of agreement with the
scale statements, which indicates that teachers assess their work climate
as satisfactory and their psychological needs as relatively well satisfied.
In addition, the respondents reported a low level of agreement with the
statements related to the occupational burnout syndrome. What supports
the value deviations from the normal distribution on three scales (work
climate, autonomy, and burnout) are the data related to skewness and
kurtosis (+ - > 1) as well as the significance of the Kolmogorov-Smirnov
test.
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Table 1. The descriptive data and metric characteristics of the
instruments used in the sub-sample of primary school teachers (N=105)

Variables Range AM SD Sk Ku K-S o

Work climate  1.53-7.00 5.26 1.30 -1.01 g5 15%* 96

Autonomy 3.00-6.57 496 .76 -1.01 -26 .11** .69

Competence 3.33-6.67 516 .76 .003 -74 .08 .70

Relatedness 3.38-7.00 510 .75 .030 -38 .09 .68

Burnout 1.00-2.75 146 .48 134 1.08 .17** .90
**n<.01; K-S: Kolmogorov—-Smirnov test

By using the Pearson’s correlation coefficient, it was determined that
work climate is a moderate positive correlate of autonomy and relatedness
and a moderate negative correlate of burnout (Table 2). Autonomy
moderately and positively correlates with competence and relatedness,
whereas the relationship between competence and relatedness is missing.
Burnout is in a negative moderate correlation with autonomy and in a
negative low correlation with competence and relatedness.

Table 2. Intercorrelations of research variables in the sub-sample of
primary school teachers (N=105)

Variables Work climate Autonomy Competence Relatedness Burnout

Work climate —

Autonomy 307 -

Competence  -.04 AT -

Relatedness 397 A4 19 -

Burnout -327 -46" -25" -.25 —
**p<.01

Initial analyses of the sub-sample of university professors

As was the case with the sub-sample of primary school teachers,
professors working at faculties also show a relatively moderate level of
agreement with the statements that represent the indicators of work
climate and fulfilment of psychological needs. The level of agreement
with the items that are used for the assessment of burnout is low, as well.
Although the results of the Kolmogorov-Smirnov test indicate the
deviation of values from the normal allocation to four scales, only the
skewness and kurtosis values on the burnout syndrome scale go outside
the scope of normal distribution values (+ - > 1).

Table 3. The descriptive data and metric characteristics of the
instruments used in the sub-sample of university professors (N=95)

Variables Range AM SD Sk Ku K-S a

Work climate  1.40-7.67 4.97 153 -60 -47 0% .97
Autonomy 257-7.00 488 .93 -29 -11 .08 .68
Competence 250-7.00 556 .87 -74 1.08 A0 71
Relatedness 2.13-6.63 5.07 .93 -74 A7 11** .68
Burnout 1.00-3.15 140 .39 154 3.55 .16** .87
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An insight into the results of intercorrelation of research variables in
the sub-sample of faculty professors shows that work climate is in a positive
correlation with two psychological needs (autonomy and relatedness),
whereas it is in a negative correlation with burnout. Furthermore, autonomy
is in a positive correlation with the other two needs, and in a negative
correlation with burnout. Competence represents a positive correlate of
relatedness and a negative correlate of burnout. The need for relatedness
negatively correlates with burnout (Table 4). Thus, both work climate and all
three psychological needs represent negative correlates of the burnout
syndrome, as was the case with primary school teachers, the only difference
being the intensity of correlation.

Table 4. Intercorrelations of research variables in the sub-sample of
university professors (N=95)

Variables Work climate Autonomy Competence Relatedness Burnout
Work climate -

Autonomy 26 -

Competence 10 43”7 -

Relatedness 24 56" 397 -

Burnout -357 -49” -.24" -40" —

**p<.01; *p<.05

The relationship between work climate, psychological needs, and burnout
in the sub-sample of primary school teachers

The results of hierarchical regression analysis conducted on a sub-
sample of primary school teachers (Tables 6, 7, and 8) show that in all three
sets of analyses work climate is a significant predictor of burnout. The
direction of the Beta coefficient indicates the following: the better the work
atmosphere, the lower the probability of the development of the burnout
syndrome. The introduction of autonomy in the next step of the analysis
increases the percentage of the explanation of the burnout variance (from
10.2% to 24.9%), but it decreases the independent contribution of work
climate in the prediction of burnout, whereby the autonomy is also a
significant predictor. This presumes the potential mediating role of
autonomy in the relationship between work climate and burnout.

Table 6. Work climate and autonomy as predictors of burnout in the sub-
sample of primary school teachers (N=105)

Model R R ChangeinR° B p
Step | .319** 102** /
Work climate -.319** .001
Step |1 A499** 249**  148**
Work climate -.210* .020
Autonomy -.399** .000

**p<01
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By adding competence in the second step of the second analysis
set, the predictive power of work climate is increased; at the same time,
competence is also a significant predictor of burnout. This leads to
conclusions on the possible moderating role of competence in the relationship
between work climate and burnout syndrome.

Table 7. Work climate and competence as predictors of burnout in the
sub-sample of primary school teachers (N=105)

Model R R ChangeinR* B p
Step | .319*%* | 102** /
Work climate -.319** ,001
Step Il A415%*  173**  071**
Work climate -.329** ,000
Competence -.266** .004

Finally, the last set of the analysis shows that the introduction of
relatedness decreases the B coefficient of work climate, so this psychological
need is not a significant predictor of burnout. Therefore, one of the basic
conditions for the possible existence of mediation is not met — a significant
relationship between the variable that is supposed to be the mediator and the
criterion, after the control of the effect of the predictor variable (work
climate) on the criterion.

Table 8. Work climate and relatedness as predictors of burnout in the
sub-sample of primary school teachers (N=105)

Model R R° ChangeinR° B p
Step | 319**  102** /
Work climate -.319** 001
Step Il 346**  120** .018
Work climate -.261* 011
Relatedness -.147 .149

The relationship between work climate, psychological needs, and burnout
in the sub-sample of university professors

When university professors are considered, the hierarchical regression
analysis showed in its first step that work climate is a statistically significant
predictor of burnout. The introduction of autonomy reduces the predictive
value of work climate, whereby the work climate itself is a significant
predictor of burnout (Table 9). The same can be observed for the remaining
two sets of analyses, that is, for the investigation of the possible mediating
role of competence and relatedness in the relationship between work
climate and burnout (Tables 10 and 11).
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Table 9. Work climate and autonomy as predictors of burnout in the sub-
sample of university professors (N=95)

Model R R? ChangeinR®> B p
Step | .345**  119** /

Work climate -.345*%* 001
Step Il 539** [ 291** 172%*

Work climate -.232* 013
Autonomy -.430** .000

Table 10. Work climate and competence as predictors of burnout in the
sub-sample of university professors (N=95)

Model R R° ChangeinR° B p
Step | 345%*  119** /

Work climate -.345** 001
Step |1 A401**  161** .042*

Work climate -.324** 001

Competence -.205* .035

Table 11. Work climate and relatedness as predictors of burnout in the
sub-sample of university professors (N=95)

Model R R°  ChangeinR° B p
Step | 345%*  119** /

Work climate -.345** 001
Step Il AT4%*  225%* .106**

Work climate -.263** 007

Relatedness -.336** 001

Testing of the effects of mediation of psychological needs on the
relationship between work climate and burnout in the sub-sample of
primary school teachers

The results of the application of procedures for multiple mediation
testing, or the indirect effects on the sub-sample of primary school teachers
(Table 12), show that the relationship between work climate and burnout is
mediated by autonomy, whereas competence and relatedness are not
prominent as mediating variables. Bearing in mind that it is also a
statistically significant direct effect of the work climate on burnout when
autonomy is kept under control (¢’), and that the indirect effect is also
significant (ab), we can speak of partial mediation. Therefore, a part of the
work climate effect on burnout is realised directly and a part is realised
indirectly through autonomy. The better the work climate and the higher
the satisfaction of the need for autonomy, the lower is the level of burnout.
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Table 12. The effects of work climate on burnout mediated by
psychological needs in the sub-sample of primary school teachers

(N=105)
. Total
Predictor Mediators b c c' ab indirect
and effects
effect
Work  Autonomy  .07** -.64** -.05*
climate Competence -.009 -.21 -16** -11*  .002 -.04
Relatedness .12** .02 .003

Note: a = the effect of the predictor on the mediator, b = the effect of the mediator on
the criterion, ¢ = the total effect of the predictor on the criterion, ¢’ = the direct effect
of the predictor on the criterion when the assumed mediators are kept under control,
ab =the indirect effect, i.e. the effect of the mediator in the relationship between the
predictor and the criterion
**p<.01;, *p<.05

Testing of the effects of mediation of psychological needs on the
relationship between work climate and burnout in the sub-sample of
university professors

In the case of university professors, out of all psychological needs,
only autonomy stands out as a variable that mediates in the effect of the
work climate on burnout. This is also partial mediation. The more optimal
the work climate and the higher the satisfaction for the autonomy at work,
the more it leads to the reduction of burnout at work.

Table 13. The effects of work climate on burnout mediated by
psychological needs in the sub-sample of university professors (N=95)

. Mediators , . thal
Predictor and effects b c c ab indirect
effect
Work  Autonomy  .07*  -41** -.03*
climate Competence .02 -.02 -12** - 07*  -.0004 -.04*
Relatedness .08* -.16 -.012

Testing of the effects of interaction between the teacher’s work position
and work climate/psychological needs on burnout

In order to compare the two sub-samples of teachers, we conducted
the analysis of testing the effects of interaction between the teacher’s
work position, on the one hand, and work climate and psychological
needs, on the other hand, on the occurrence of burnout. The analysis was
performed with the help of the general linear model, in which the factor is
one of the teaching positions (primary school or faculty), the predictor
variables are work climate and psychological needs, whereas the criterion
is the burnout syndrome. The findings indicate the importance of work
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climate (Fq) = 11.29; p <.001) and autonomy (F ) = 19.99; p < .001) as
the predictors of burnout, regardless of the teacher’s work position. As
previously mentioned, work climate and autonomy represent negative and
moderate correlates of burnout, in the sample of both primary school
teachers and university professors (see Tables 2 and 4). Work position did
not turn out to be a significant variable for the prediction of teacher
burnout (F) = .161; p = .206), as well as for the satisfaction of the need
for competence (F1y = .787; p = .376) and relatedness (F) = .439; p =
.508). There are not any significant effects of the interaction between the
work position and work climate (Fq) = .545; p = .461) or of the interaction
between the work position and psychological needs (autonomy: F;)=.929, p
= .336; competence: Fqy = .576, p = .449; relatedness: F(;) = .843, p = .360).
The obtained results show that the teachers working in primary schools and
faculties have common characteristics, which is primarily related to
belonging to the same profession.

DISCUSSION AND CONCLUSION

The main goal of this paper was to investigate the relationship
between work climate, satisfaction of basic psychological needs at work,
and burnout in teachers who work in primary and higher education, as
well as to investigate the particularities of these relations depending on
the educational level. The main goal was broken down into several specific
and narrower goals: first to determine the intercorrelations of variables in
primary school teachers and university professors, and then to investigate
whether there is a potential mediating effect of basic psychological needs in
the relationship between work climate and burnout. Finally, the goal was also
to investigate, by using the mediation test, if certain psychological needs have
a mediating effect on the relationship between work climate and burnout.

The results of descriptive statistics are in favour of the moderate
agreement with the items that are the manifestations of work climate and
satisfaction with the three basic psychological needs in teachers of both
educational levels. The level of agreement with the items that are the
indicators of burnout indicates low burnout of both primary school teachers
and university professors. These findings show that the context in which
these two categories of teachers work is moderately optimal, which also
provides a moderate satisfaction of the need for autonomy, competence,
and relatedness to others. It can therefore be understood why burnout is not
expressed. In other words, the work climate at the aforementioned
educational institutions provides relatively adequate conditions, which
enable teachers to feel autonomous, as well as to have a positive feedback
on the successful completion of their work. In addition, there are also
certain challenging requirements that enable the realisation of teachers’
potential and the sense of competence. A moderate satisfaction of the
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need for relatedness can be explained with the feeling of belonging to
one’s immediate work environment and with relatively good relations
with colleagues and pupils or students. In accordance with such a work
context, there are no reasons for teachers to suffer from the excessive
burnout syndrome. However, these findings should be taken with some
caution because for the used instruments there are no norms for the
population of teachers in Serbia, so the question is what kind of context
this is really about — optimal or not so adequate. Furthermore, the data are
based on self-assessments, so we should be more reserved towards the
obtained results. It can be concluded from the results thus obtained that
there certainly is some space for improvement of the teachers’ work
climate, and thus for a higher level of satisfaction of the basic needs for
personal growth and personality development. The practical implications of
the findings would certainly follow that direction.

After examining the intercorrelations between work climate, basic
psychological needs, and burnout, which was the focus of this paper, we
noticed a relatively similar connection pattern on the investigated sub-
samples of teachers, which is confirmed by the analyses conducted by
means of the general linear model. On both sub-samples, work climate is
a positive correlate of autonomy and competence and a negative correlate
of burnout, whereas the correlation with relatedness was not found. In other
words, an adequate work climate has a positive effect on the satisfaction of
primarily two psychological needs and a negative effect on burnout, which
is certainly a finding that supports one of the basic assumptions of SDT —
satisfaction of the basic psychological needs is in the function of the work
context, and therefore in the function of the increase/decrease of the well-
being of employees (burnout) (Ryan & Deci, 2000). The absence of the
relationship between work climate and the need for relatedness with
others can indicate that the work context both at the primary schools and
at faculties is such that there is not much emphasis on the quality of
interpersonal relationships and the sense of belonging. It is possible that the
relations between employees in both educational levels are based more on
cooperation for the sake of interest, that is, to get the job done, and less on
interpersonal relations that provide a sense of relatedness and belonging.

Burnout is in a negative relation with all three basic psychological
needs on both sub-samples, which confirms the importance of the
satisfaction of these needs in order to prevent the development of the
burnout syndrome. Since some of the scale items for the assessment of the
burnout syndrome in teachers include metapathological states, such as
apathy, alienation, etc., we believe that this is in favour of the humanistic
orientation of SDT. Namely, if we draw a parallel between Maslow’s
theory of needs (Maslow, 1982) and SDT (Deci & Ryan, 2002), it becomes
clear that the basic psychological needs are the needs of a Being and that
their dissatisfaction leads to metapathological states (e.g. malice, cynicism,
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sarcasm, alienation, apathy, etc.). In that way, the negative association
between psychological needs and burnout is expected and explicable.

The positive intercorrelations between the basic psychological
needs on both sub-samples suggest that these are the needs whose
satisfaction leads to the same development goal — optimal development
and maturity of personality. Thus, these are not mutually opposing needs
in the sense of hierarchical order in strength and satisfaction. Therefore,
the obtained results are expected and they support the basic provisions of
SDT.

After reviewing the results of the hierarchical regression analysis,
it was determined that in the sub-sample of primary school teachers work
climate was consistently a negative correlate of burnout, that the
introduction of autonomy reduced the independent predictor contribution
of work climate, and that autonomy was also a significant negative
predictor of burnout. The insertion of competition even increased the
independent predictor contribution, and it was itself a significant negative
correlate of burnout. Regarding the need for relatedness, it did not have
an effect on the independent contribution of work climate, since it was
not a statistically significant predictor of burnout. Consequently, it can be
concluded that in the sub-sample of primary school teachers autonomy
can be regarded as a potential mediator variable, competence as a
possible moderator variable, whereas relatedness cannot be considered as
relevant for any of the abovementioned relationships. Further data
analysis, which included the application of the procedure for the
examination of the mediation effects, determined that autonomy was the
only mediator variable, i.e. the variable that mediated in the relationship
between work climate and burnout. Specifically, work climate on one
hand directly produced an effect on burnout of primary school teachers,
and on the other hand it had an indirect effect through satisfaction of the
need for autonomy.

In the sub-sample of university professors, the results of the
hierarchical regression analysis are somewhat different. Namely, in
addition to the fact that work climate was consistently a negative correlate
of burnout, the individual addition of psychological needs into the model
showed that all three needs were potential mediators in the relationship
between work climate and burnout. However, the findings of the
mediation test confirmed only the mediating effect of autonomy, as was
the case with the sub-sample of primary school teachers. There were
grounds for the assumption that some of the obtained differences in the
association between the investigated variables can be placed in a direct
relationship with the particularities of the work in different educational
levels. This also justifies that fact that the draft of this research required
that separate data analyses of the sub-samples were performed first,
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followed by the analysis of similarities of obtained results in the two
groups of teachers, which makes this paper even more complex.

The results obtained by using the general linear model indicate that
teachers working at different levels of education constitute a unique
profession and that (in spite of some differences) they represent a
relatively homogenous professional group. They are determined by
psychological characteristics more than by the institution in which they
work, and there is a lot of theoretical and empirical argumentation in
favour of the idea that teachers, as well as other members of the so-called
service sector professions, have similarities regarding the basic structure
of personality (Stojiljkovi¢, 2014). As previously stated, the results of
comparison of the two sub-samples show that, regardless of the work
position, only work climate and need for autonomy stand out as
individual negative correlates of burnout at work. This shows the
significance of the sense of autonomy and an adequate work climate for
the mental health of teachers working in both primary schools and
faculties. In addition, work position does not moderate the relationship
between work climate and psychological needs on the one hand and
burnout on the other hand, and this is a significant finding since it
supports the homogeneity of the teaching population and the desirability
of adequate work conditions for their optimal functioning.

From everything stated above, it can be concluded that there is
only partial justification and confirmation of one of the basic assumptions
of SDT, which is related to the idea that the social (work) context,
through the satisfaction of the basic psychological needs, has an effect on
the development and health of people. Hence, a part of the truth lies in the
relationship pattern between the context, needs, and health of teachers,
and no explanation for the other part is offered by SDT. One possible
clarification can be sought in other domains of personality. Since needs
belong to the conative part of personality, the findings of this research
suggest the expansion of the list of predictor variables to the dispositional
and cognitive domain of personality. In that way, a broader picture would
be offered for understanding the effects of the work environment on the
development and psychological and physical health of the people
employed in educational institutions.

This paper has not determined the mediating effect of relatedness and
competence, but with the lack of previous empirical findings from our
environment, there is not enough justification to conclude that these
psychological needs are not significant in the context of the work
environment and their effect on the health of employees. Therefore, an effort
should be made to further develop this issue and to investigate broader
teaching populations with the inclusion of other relevant variables (e.g.
personality traits, attitudes, values, organisational commitment, etc.).
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Finally, it seems there are reasons to conclude that it is necessary
to offer an extended version of SDT in order to offer a more inclusive and
adequate explanation of the phenomena significant for the understanding
not only of the teaching population, but also of other service sector
professions and domains of life.
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PATHA KIIMMA, BABUYHE IICUXOJIOWKE INIOTPEBE
N NU3I'APAIBE HACTABHUKA OCHOBHUX IIKOJIA 1
DOAKYJTETA

Kpucruna Panhenosuh, Cue:xkana Crojubkosuh
Vuusepsurer y Huiry, ®uno3odceku dakynrer, Jenaprvan 3a ncuxonorujy, Hur,
CpOuja

Pe3ume

HacraBHuk Huje camo mpeHocunan 3Hama Beh nMa u OpojHe apyre npodecroHaaHe
yJore, Be3aHe 3a IOJICTHIAhe Pa3Boja JITYHOCTH yYEHHUKA M OCTBAPUBALE Capajibe ca
HETIOCPETHAM OKPYXKEHEM U ca IMIMPOM APYLITBEHOM 3ajenHunoM. HacraBHuuKa mpo-
(ecuja je, mpema HOBHjUM HCTPaKMBABHMA, CTPECOTeHa 300T KOMIUIEKCHOCTH Mpode-
CHOHAJIHUX yJIOTa M BEJIMKE COLMjaJIHE OArOBOPHOCTH. Jlomm MelhysbyIcKH OJHOCH U
HECTHMYJATHBHA pajiHa KJIMMa Takohe cy YMHMOIM Koju noBehaBajy npodecnonamsn
cTpec. JlyroTpajHa M3JI0)KEHOCT CTpeCcy MOXKe JOBECTH JI0 CHHIpPOMA M3rapama, KOoju
KapaKkTepuIle eMOUMOHAIHA HCIPIUBEHOCT, ACHEepPCOHANM3aMja U ONalame paaHe
epuxacHocTH. Teopuja camoonpehema Hyau jeaHo ox Moryhumx oOjammema Me-
XaHH3Ma pa3Boja U OJIpJKama CHHAPOMA H3raparmba KoJl HACTaBHUKA.

IIpema 0B0j TeopHju, KOHTEKCT y KOME KUBUMO U PaJUMO YTHYE Ha 3370BOJHEHHC
OCHOBHHUX ICHXOJIONIKMX MOTpeda, a OHEe 3aTHM OCTBapyjy edekaT Ha 37paBibe U JO-
Opobut nojeauHna. Cako JpyAcko Ouhe uMa Tpu OCHOBHE, Ypol)eHe IICUXOJIONIKE T10-
Tpebe: ayTOHOMH]Y, KOMIIETCHIIN]Y U TOBE3aHOCT ca npyruma. Teopuja camoonpehe-
Ba MPETIIOCTaBJba J1a je 3aJ0BOJbEHEe Oa3MYHUX IICUXOJIOLIKHX IOTpeda MpeIuKTop
pa3Boja, MHTETPUTETA, ONTUMAIHE MOTHBAILUje, 31paBjba U CyOjeKTHBHE NOOpoOuTH
nojenunna. Crora he HacTaBHUIM, IIpeMa OBOj TEOPHjH, BEPOBATHO HCHOJBHTH OITH-
MaJTHH YYMHAK U J0OpO 3ApaBibe Y PaHO] CPEAUHH KOja MOJICTHYE U HETYje HBHXOBE
WHXEpeHTHe TeHaeHnuje. Kana je y nuramy MOTHBAIIMja HACTABHUKA U YOIILTE 3a110-
CJICHNX, OBA TEOpHja HE CaMo Jia Pa3iIuKyje pa3IMuuTe HUBOE MOTHBAIHUje (0] aMOTH-
Balyje 10 MoTuBanuje), Beh mpasu pa3nuky u u3Mel)y kBanutera MoTHBaIHje (a JIx
je ocoba KOHTpoIICcaHa O/ CTpaHe OPYTUX WM caMmoneTepMuHucana). Kaksa he Outn
MOTHBAIIFja 3aIl0CICHUX jeIHUM JIeJIOM 3aBHCH O PYKOBOAMOIA KOjU Kpeupa oape-
henu xBanuTer KimMe. PamHa kimMMa Moxe, ¢ jefHe CTpaHe, Ja ce 3acCHHMBA Ha IO-
JPIIIHA PYKOBOJMOIA CaMOJICTEPMHUHALIN]H 3aIIOCICHUX — KPO3 MOJPIIKY HUXOBOM
JIOYKHBJBAjJy CI000/1e, MHUIMjaTHBE U YCIICIIHOCTH, MTO 00e30ehyje 3a10B0bemhEe Mo~
Tpeba 3a ayTOHOMHjOM, KOMIIeTeHTHOIIhy u mose3aHomthy. HacympoT Tome, pamHa
KJIMMa Ce MOJKE 3aCHUBATH Ha KOHTPOJIH OJ] CTPaHEe PYKOBOJHOLA — KPO3 TIPUTHCAK HA
3aIoclieHe Jia mpuxBare oapeheHn HaYMH MUIUBbEHha U MOHAIlamka, YuMe ce ocyjehyje
3aJI0BOJbCH-E IBUXOBHX OCHOBHHUX ITOTpe0a.

IIpenmer oBor HcTpakuBamba je NCIUTHBAKE peNaluja u3Mely pagne kimme, 6a-
3MYHMX MCHUXOJIOMIKHX MOTpeOa U M3rapama Ha II0CIy KOJ HACTaBHUKA. Y30paK YHHE
HaCTaBHHUIM OCHOBHHX IuKonia (105) u HacTaBHMIM ¢akynTera (95) na Ou ncrnuranu
Jla JTK TI0CTOj€ Pa3lIuKe y penairjama MOMEHYTHX Bapujabiii 3aBUCHO OJ HUBOA 00pa-
30Bama. HTEepecoBano Hac je, Takolje, /a JiM MCUXOJOIIKE MoTpede uMajy Menuja-
TOPCKH edekaT y OJHOCY pajHe KIMMEe U u3rapama HacTaBHHKA. KOHIENTyanHH OK-
BUp pazna je Teopuja camoonpelerma, Koja IpeTocTaBsba 1a YOBEK WUMa TPH WHXeE-
PEHTHE TCHUXOJIOIIKe NOTpebe — ayTOHOMHja, KOMIIETCHIIMja U MOBE3aHOCT ca Jpy-
ruma. CariacHo mpoOJieMy, IPUMEEHHU ¢y clienehs MHCTpYMEHTH: YIUTHHK pajiHe
kume, Ckaja 3aJ0BoJbeba 0a3MYHNX MCHXOJIOMIKKX MoTpeba Ha pany, Ckana cuH-
JpOMa M3rapama KOJ HaCTaBHHKa. Pe3ynTaT mokasyjy aa HaCTaBHHIM HPOLCHY]y Ja
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je pamHa KJIMMa 3a/10BoJbaBajyha, yMepeHa je 3aJ0BOJEEHOCT IICHXOJIOMIKHX 1T0Tpeda,
a u3rapame je HUCKo. PajHa KinMa je Mo3nTHBaH KopenaT noTpede 3a ayTOHOMHjOM H
KOMIIETCHIIjOM, a HeTaTUBaH KOpeJaT u3rapama. AyTOHOMHja je jenHa MeAujaTop
Bapujabia u mocpenyje y OIHOCY pajHe KIUME U U3rapama, U KOJ OCHOBHOIIKOJICKUX
U KOJI YHUBEP3UTETCKUX HACTaBHUKA. M3 cBera ce Moke 3aKJbYUHTH Jla TOCTOJH CaMO
JeTMMHIYHA OIPaBIaHOCT U MOTBPAA jeJJHE O OCHOBHHUX IIpeTrocTaBku Teopuje ca-
Moojpehema, Koja ce 0JJHOCH Ha TO Ja COLMjalHH (paJHH) KOHTEKCT MPEKO 3aJ0BO-
Jbema 0a3UYHUX MCUXOJIOMIKUX MOTpeda ocTBapyje edekaT Ha pa3Boj U 3ApaBIbE JbY-
1u. Jlakie, 1eo UCTHHE JISKH Y TaKBOM 0oOpacily MOBE3aHOCTH KOHTEKCTa, MoTpeda 1
3/[paBJba HACTaBHUKA, a 3a APYTH HUje NMoHyheHo objammemne y okBHpY Teopuje ca-
Moogpehema. JenHo o Moryhux objammemha MOKe ce HOTPaKUTH Y APYTUM JOMEHH-
Ma nyHocTH. Hanme, kako motpebe npunanajy KOHATHBHOM JEIy JUYHOCTH, UCTpa-
JKUBAYKH Halla3d U3 OBOT pajia CYTEepHIIy MPOIIUpPEHe BapHjadiid Ha JUCIIO3HIIN]CKH
Y KOTHUTHBHH JIOMEH JTMYHOCTU. Ha Taj HauuH Owia Ou moHyljeHa mmpa ciimka y pa-
3yMeBamy edexara paJHOr OKpyXKema INPEeKO LEJIOKyIHE JIMYHOCTU Ha pa3Boj U
31paBibe 3anociaeHnx. Ha xpajy Moxe ce 3aK/bydHTH Jja TIOCTOjU moTpeda 3a yBolhe-
BHEM H3BECHOT mpomupema Teopuje camooapehema kako 6u ce omoryhmino o0yxBa-
THHUjEe UCTPaKUBAKE PEIEBAaHTHUX BapujabiHM U aJeKBaTHHjE 00jallbelhe 3HAYajHUX
(eHOMEHa, HE caMO y OKBHPY HacTaBHUYKE IoIyJanuje Beh U Apyrux mpodecuja u
JIOMEHa YKUBOTHOT (pyHKIIMOHHCAHA.



