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Abstract

The paper explores the role of education in preventing social exclusion in the Western
Balkan countries. Given that education is considered as one of the factors of social
exclusion, the paper tests the hypothesis that access to education and training determines
the process of inclusion of individuals in social activities. In this regard, we investigate the
importance of the level of education for individuals’ perceptions of social exclusion, their
participation in the activities of community organizations, and the intensity of their civic
and political engagement. Statistical analysis of empirical data (analysis of variance, post
hoc analysis) from the Third European Quality of Life Survey confirms that there is a
statistically significant impact of education level on the processes of social inclusion. In
particular, for all forms of social activities there are statistically significant differences in
mean indicator values between individuals with primary, secondary, and tertiary education.
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OBPA3OBAILE U IPYIITBEHA UCK/BYYEHOCT
Y 3EMJ/bAMA 3AITAJTHOI" BAJIKAHA

AncTpakT

IIpemmer nctpakuBama OBOT paja je yaora oOpa3oBama y MPEBEHIMjH JPYILTBEHE
WCKJBYYCHOCTH Yy 3eMibaMa 3amamHor bankana. C o03uMpoM Ha TO Ja ce 00pa3oBame
cMarpa jeaHuM oOf (akTopa JpYIITBEHE HCKJBYYEHOCTH, Yy pajy ce IpoBepaBa
HPETINOCTaBKa Ja MPUCTYN o0pa3oBamy M ycaBpllIaBawy ojpelyje mpouec ykbyurBama
NojeMHala y JAPYIUTBEHE aKTMBHOCTH. Y TOM CMHCIY, HCIIUTYje C€ 3Ha4yaj HHBOA
o0pa3oBama 3a IepIerIyje MojeInHala O IPYIITBEHO] NCKIbYIEHOCTH, IbHXOBO yuemnthe
y aKTHBHOCTHUMA APYIITBEHHX OpraHM3allMja M HMHTE3UTET HHXOBOT TpahaHCKOr u

2 Paper prepared within the project “Improving Competitiveness of Public and Private
Sector by Networking Competences in the European Integration Process of Serbia“,
No. 179066, financed by the Ministry of Education, Science and Technological
Development of Republic of Serbia.
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MOJINTHYKOT aHTaXoBama. CTaTMCTHYKA aHaIM3a EMIMPHjCKHX IToJaTaka (aHaam3a
Bapujance, post hoc amammsza) Tpeher McnuruBama KBamuTeTa KMBOTa y EBpomu
MOTBphyje Aa MOCTOjU CTAaTUCTHYKH 3HAa4ajaH YTHIa] HUBOA 0Opa3oBama Ha Mpolece
JPYIITBEHOT YKJbydnBama. KOHKpETHO, KoJ CBHX OONHKA APYLITBEHHX AKTUBHOCTU
MOCTOje CTATUCTHYKU 3HAYajHe pasiMKe Yy IPOCEYHHM IOKa3aTeJbHMa aKTHBHOCTH
n3Mel)y nojeanHama ca OCHOBHHM, CPEFbUM M BUCOKHM 00Pa30BambeM.

Kibyune peun: oOpa3oBame, ApyIITBEHA HCKJBYYE€HOCT, APYIITBEHA AP TULIMIIALIN],
3anmagau bankan

INTRODUCTION

Social exclusion is a complex and multidimensional phenomenon
that occurs as a result of interrelated and mutually conditioned processes
of deprivation in the key segments of life of individuals and social groups,
which prevent them from full participation in basic political economic and
social activities (Bellani & D’Ambrosio, 2011). We can identify social
exclusion as a kind of a vicious circle, where the lack of resources, inability
to use appropriate rights, scarcity of goods and services, and inability to
participate in normal social relationships and activities available to the
majority in a society aggravate economic situation and quality of life of
individuals, leaving them with few opportunities to improve their position.
People who live in poor material conditions, attend inferior schools, or are
unable to finance their own education, face a higher risk of unemployment or
employment on precarious and hence poorly paid jobs. Such individuals have
negligible political power and few social contacts.

Social exclusion is determined by numerous factors, whose effects
are often intertwined, so it is difficult to determine which factor has the
primary role. It is believed that education plays a key role in preventing
social exclusion.

Combatting poverty and social exclusion is an integral part of the
European Union social agenda and a very important component of social
policies of member states. The EU has clearly expressed its attitude towards
education in the new Europe 2020 strategy, where education is emphasized
as an engine of sustainable growth and one of the most effective ways of
fighting inequality and poverty (European Commission, 2010). Special
emphasis is given to the prevention of early departure from the education
system, as a way of preventing exclusion from the labor market and social
exclusion. Fighting against social exclusion and poverty is of particular
importance for Western Balkans countries, since alleviation of poverty and
social exclusion is one of the key challenges these countries deal with in the
process of joining the EU. The challenge is even greater considering that
Western Balkan countries have gone through significant socio-economic
changes during the last two decades: the disintegration of former Yugoslavia,
transition, institution building, wars and destruction, ethnic wars, refugees,
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economic decline, and impoverishment of the population (Matkovié,
2006). Absolute poverty is still a major problem in almost all Western
Balkan countries. Vulnerable groups that are excluded from economic and
social life are unemployed, dependents, and are less educated. Thus, the
priority in these countries is to provide a balanced and sustainable
economic development, while improving the position of vulnerable groups.
Almost all Western Balkan countries have stressed in their national plans
and programs that employment growth and job creation are important steps
on the way out of the vicious circle of poverty. Another priority is higher
education coverage and improvement of the quality of education. In
addition, mitigating social exclusion and poverty also means securing
adequate housing and a health care system, improving social safety nets,
securing participation of wvulnerable groups in decision-making, and
respecting human rights.

The aim of this paper is to determine to what extent education
levels determine social exclusion. For this purpose, we will examine the
relationship between education levels on the one hand and indicators of
social exclusion — perceptions of individuals about the extent of their
social exclusion, participation in activities of social organizations, and
intensity of civic and political engagement — on the other hand.

EDUCATION AS A DETERMINANT OF SOCIAL EXCLUSION —
LITERATURE REVIEW

Relationship between initial conditions, education, and social
exclusion was the subject of many theoretical and empirical studies in recent
decades. Those studies progressed in two directions. One segment of the
research efforts was focused on the investigation of influence of living
conditions during childhood on the quality of life in adulthood, with special
emphasis on educational achievements. Studies have shown that children that
grow up in poverty experience worse health and emotional problems, and
exhibit problematic behavior and poor educational achievements in
adulthood (Bolger, Patterson, Thompson & Kupersmidt, 1995; Haveman &
Wolfe, 1995). It is believed that education is the most important transmission
mechanism that enables accumulation of deprivation through generations.
Children who grow up in poor conditions have poorer results in school and
a lower level of education compared to children living in better conditions,
which increases the risk of social exclusion. Using data from the UK
National Child Development Study (NCDS) from 1958, one group of
authors (Gregg & Machin, 1997; Feinstein, 1998) identified poor results in
the field of education as a key mechanism of turning deprivation from the
childhood into poor social and economic achievements in the later period.
Results of their study proved that education upgrade can help mitigate the
transmission of social exclusion throughout the lifecycle.
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Another line of research refers to the short-term and long-term effects
of education on social exclusion. Research of the European Commission
indicated the existence of a strong relationship between academic education
and social exclusion (European Commission, 2010). Poor educational
outcomes increase the risk of unemployment, particularly long-term
unemployment, as well as lower earnings, thus contributing to social
exclusion (OECD, 2010; Walker & Walker, 1997). Unemployment increases
the risk of social exclusion, but the impact of unemployment goes well
beyond the framework of financial deprivation. Although unemployment,
especially long-term, can result in social exclusion, employment does not
automatically lead to social inclusion (Atkinson & Hills, 1998). This means
that there are other important determinants of social exclusion that may or
may not be associated with the labor market.

In the research of the link between education and social exclusion
emphasis has been placed on compulsory education for a relatively long
period. Considering the growing importance of lifelong learning and the
fact that social exclusion can occur at different stages of the lifecycle, the
role of education as a determinant of social exclusion goes beyond the
framework of compulsory education. When we refer to education in the
context of social exclusion, we think not only of formal education but also
of further training in the context of the labor market, as well as informal
learning.

The role of education in social exclusion is still insufficiently
explored. The dominant approach in the analysis of education as a
determinant of social exclusion is based on the concept of human capital.
From this perspective, education or training increase the productivity of
individuals through the acquisition of various knowledge and skills. As
higher levels of productivity lead to higher wages and participation in the
labor market, education creates a basis for increased social mobility,
especially for the poor. People become poor because they lack education,
training, skills, and the like (Jennings, 1999). People with lower levels of
education, limited work experience, and unstable relationships in the labor
market are more likely to be socially excluded and poor. That is why
education and human capital development create the basis for reducing social
exclusion.

Burchardt, Le Grand, & Piachaud (1998) identified the following
key dimensions of social participation: production, consumption, wealth,
political activity, and social life. The majority of papers that examine the
relationship between education and social exclusion are focused on the
relationship between education and participation in the production sphere.
From this perspective, better educational achievements provide faster and
easier employment, continuation of learning, and upgrade of skills, creating
the basis for the increase of consumption and wealth. Focus on the link
between education and production is justified on the grounds that poverty
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is the central component of social exclusion, which is associated with limited
opportunities of finding a job. Long-term exclusion from the labor market is
an important indicator of potential social exclusion of young people.

The effects of education on participation in other spheres of life,
primarily participation in political and social life of the community, are
far less examined (Sparkes, 1999). One such study, conducted by Parsons
and Bynner (2002), showed that people with lower educational achievements
and skills are characterized by lower level of citizen participation. In addition
to reduced interest for politics and lower voter turnout in the elections, this
population segment has a lower rate of participation in social organizations
and associations. Employment is very important for individuals, not only
because it provides income, but also because labor market is an important
area where social interactions take place. Therefore, exclusion from the labor
market can easily encourage other forms of social exclusion — poverty and
exclusion from political and social life. Parsons and Bynner established a
strong link between poor results in compulsory education and exclusion of
people from the labor market at an early working age, a higher risk of
unemployment, and lower wages. Modest educational achievements are
associated with other features of social exclusion — poorer general health,
depression, and lower voter turnout.

Awvailable studies show that many factors affect results that individuals
achieve in the field of formal qualifications and generic skills, such as
family, community, labor market, and economic policy. Therefore, when
considering social exclusion we must be aware of the interaction between
individuals and their responsibilities, on the one hand, and the role of social
factors in determining the living conditions of individuals, on the other hand.
We emphasize this because individualistic explanations of social exclusion,
in their extreme variants, raise the question of personal responsibility, as
social exclusion may result from individuals’ decision. They can decide to
leave school, quit their jobs, and become economically inactive. In this case,
the concept of social exclusion is used as a smokescreen to disguise extreme
poverty and to label the poor and socially excluded as being solely
responsible for their situation.

METHODOLOGICAL FRAMEWORK OF THE RESEARCH

Assuming that education is one of the causes of social exclusion,
this paper tests the hypothesis that access to education and training
determines the process of inclusion of individuals in social activities. As
members of various social groups have unequal access to quality
education, this significantly influences the development of their careers
and forms of inclusion in social life. Although quality education is not the
only condition for social success, it can be assumed that the combination
of low levels of education and limited access to opportunities for further
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education contribute to social exclusion and result in various forms of
deprivation and poverty.

In order to study the relationship between education and different
forms of social exclusion in the Western Balkans, we shall use empirical
data from the Third European Quality of Life Survey.! The survey was
conducted by means of a multi-staged stratified random sample. Each
country in the survey was divided into sections, and in each section
homogeneous units of households was formed. A random sample of
households from each unit was drawn and in each household one person
aged 18 or more was selected for the interview.

We analyze indicators of perceived social exclusion, social
participation, and political engagement in the Western Balkans in order to
assess the impact of the level of education on the level and intensity of the
aforementioned forms of social activities. The analysis is based on the
responses from 39,525 interviewees, of which 4,471 completed primary,
25,554 secondary, and 9,247 completed tertiary education. Assessment of
the impact of education on the level of social exclusion includes:

a) An overview of data on the level of perceived social exclusion,
social participation, and different forms of political engagement in
selected countries of the Western Balkans (including comparisons
with the average values of these indicators in the European
Union);

b) An analysis of these data by education level of respondents;

¢) Testing of the significance of differences between the indicators of
social exclusion and participation between groups with different
levels of education, using the statistical method Analysis of
Variance (ANOVA).

RESULTS AND DISCUSSION

The starting point for determining the level of social exclusion is to
analyze the individuals’ perceptions of their social connectedness and
acceptance in society. An index constructed on the basis of individuals’
subjective evaluations of their social status, feeling of social cohesion,

! European Quality of Life Survey is a representative survey conducted by the
European Foundation for the Improvement of Living and Working Conditions
(hereinafter Eurofound), and it represents a rich source of information on living
conditions, housing, local environment, health, public services, social cohesion, and
quality of life, as well as subjective well-being. This survey has been conducted in all
EU member states, as well as seven of the nine countries involved in the enlargement
process (Croatia, FYR Macedonia, Iceland, Kosovo, Montenegro, Serbia, and
Turkey).
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and recognition by the community is used as an indicator of perceived
social exclusion (Table 1).

Table 1. Index of perceived social exclusion

Country | feel Lifehas  Value of what People look Index of

leftout becomeso  Idois not downon  perceived
of  complicated recognized by me because  social

society others of myjob exclusion
Croatia 1.97 2.64 2.48 2.37 2.36
Montenegro 1.97 2.72 2.40 2.16 231
FYR Macedonia 2.19 2.67 2.66 2.17 2.42
Serbia 2.33 2.78 2.58 2.33 2.50
EU27 1.95 2.43 2.41 211 2.22

Source: Third Quality of Life Survey

The index of perceived social exclusion is used for the purpose of
comparing the perceptions of social exclusion among different social
groups or countries, and it is calculated as the arithmetic mean of the
values of respondents’ attitudes (1-5) towards the statements presented in
Table 1 (a value of 1 indicates the highest level of integration in society,
expressed by the response “Strongly disagree”, while the value of 5 is
assigned to the response “Strongly agree”, reflecting the highest level of
exclusion). The Cronbach’s Alpha is 0.75, which implies an acceptable
level of index reliability.?

Compared to the EU average, Serbia and countries in the region
exhibit higher values of the index of perceived exclusion. The study
reveals that within the EU residents of Denmark (1.6), Germany (1.8),
and Auwustria (1.9) consider themselves the least excluded, while the highest
perceived exclusion was measured in Cyprus (3.0), Bulgaria (2.7), and
Greece (2.5).

The index of perceived social exclusion varies considerably if it is
observed at the level of different social groups. The data in Table 2 indicate
that the highly educated individuals feel the least excluded from social
activities. The value of the index of perceived social exclusion decreases
with the increasing levels of education in all of the countries. It should be
stressed that there is a large gap between the absolute values of the index
for the groups with the lowest level of education in the Western Balkans
and the value of the index for the corresponding group in the EU. For
example, the value of the index of perceived exclusion for respondents
with primary education in Serbia and Macedonia is 3.0, while in the EU
the value of the index for the same group is 2.3. The level of perceived

2 The Index values are taken from the Third European Quality of Life Survey and are
not the result of authors’ calculations.
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social exclusion of groups of respondents with secondary and tertiary
education is uniform within the region, but definitely higher than in the
corresponding groups in the EU countries.

Table 2. Index of perceived social exclusion by the level of education

Croatia Montenegro FYR Serbia EU27

Macedonia
Index of 2.36 231 2.42 250 222
perceived social
exclusion
Primary 2.6 2.6 3.0 30 23
Education level Secondary 2.4 2.4 2.4 25 22
Tertiary 2.2 2.2 2.4 2.3 2.0

Source: Third Quality of Life Survey

A detailed overview of individual indicators that are included in the
index of perceived social exclusion confirms the importance of education
for social exclusion (Table 3). The index of perceived social exclusion
decreases with the increase of the education level in all observed cases.
Individuals with higher education have fewer problems with regard to their
social status, recognition by the community, and the attitudes of other
people about their work, and they rarely feel excluded from society.

Table 3 Education and decomposed index of perceived social exclusion
Croatia Montenegro FYR Serbia EU27

Macedonia
Education  2.36 2.31 242 250 222
| feel left out of Primary 2.27 2.28 2.76 298 215
society Secqndary 1.94 2.00 2.16 236 199
Tertiary 1.77 1.85 2.16 213 1.73
Life has Primary 294 2.92 3.48 327 272
become so Secondary  2.65 2.80 2.66 286 249
complicated  Tertiary 2.26 2.48 257 238 211
Not recognized Primary 2.71 2.50 3.00 316 2.60
by others Secqndary 2.47 244 2.66 260 244
Tertiary 2.29 2.29 2.59 240 224
People look Primary 2.44 2.56 2.93 249 214
down on me Secqndary 2.37 221 2.14 236 215
Tertiary 2.27 2.00 2.13 221 196

Source: Third Quality of Life Survey

In order to determine whether there are statistically significant
differences in the mean values of the index of perceived social exclusion
between groups with different levels of education, a One-way ANOVA
method is applied. The results indicate that the level of education affects
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the mean value of the Index of perceived exclusion (realized significance
is 0.009).

In order to further explore the differences between the mean values of
the index, we applied a post hoc analysis, where the significance of mean
differences of the index is tested by the least significant difference (LSD test).
Results of multiple comparisons are presented in Table 4, indicating that
there is a statistically significant difference in mean values of the index of
perceived social exclusion between groups with primary and secondary
education, as well as between groups with primary and tertiary education.
The differences in the perceived social exclusion between respondents with
secondary and tertiary education are not statistically significant.

Table 4. Post hoc test: multiple comparisons of the mean values of the
index between groups with different levels of education

Levels of Mean difference  Standard error Significance
education
1-2 .32* .029
1-3 48* .12858 .003
2-3 .16 237

*Theoretical level of significance is 0.05.
(Numbers 1, 2, and 3 stand for the groups
with primary, secondary, and tertiary education, respectively.)

The second group of data that can be used to evaluate the impact of
education on the involvement of individuals in society relates to the
individuals’ participation in social activities of clubs and associations, i.e.
the inclusion of individuals in social networks. Table 5 presents data on
the frequency of participation of the citizens of the Western Balkans in
various community organizations. The intensity of social participation in
these countries can be characterized as low, given that, on average, only
14.5% of respondents participate in social activities at least once a month.
In comparison with EU countries, where on average every fourth citizen
(25.1%) participates in some form of social activity at least once a month,
the low level of social participation in the Western Balkan countries is
obvious. The most intensive participation in social activity was measured
in Croatia, where the average values of the indicators are not significantly
different from the European average (22.7%). The relative share of
respondents who never participate in social activities is the highest in
Serbia and Macedonia (72.1% and 73.2%).
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Table 5. Participation in social activities in Western Balkan countries (in %)

Country Everydayor Atleast Onetothree Less  Never
almost every once a week times a month often
day
Croatia 4.1 9.7 6.9 14.2 65.1
Montenegro 19 4.8 4.3 22.1 66.9
FYR Macedonia 14 4.4 6.9 14.1 73.2
Serbia 3.0 5.7 6.0 14.1 71.2
EU 27 2.5 12.4 10.3 15.0 59.8

Source: Third Quality of Life Survey

In order to determine whether frequency counts concerning
participation in social activities are equally distributed across different
countries, a Chi-square test of homogeneity is applied. Results of the test
indicate that there is a statistically significant difference between the
analyzed countries in all the observed cases. The calculated values of Chi-
square statistics and their statistical significance are presented in Table 6.

Table 6. Test of homogeneity of participation percentages between countries

Every day or Atleastonce Onetothree  Less  Never
almosteveryday aweek  timesamonth often

Chi-square 17.47 134.73 71.25 3451 58.30

Significance 0.0016 0.0001 0.0001 0.0001 0.0001

To demonstrate the impact of the respondents’ education level on
the intensity of social participation, Table 7 presents the percentages of
participation of respondents with different levels of education. The
percentages of highly educated respondents who participate in the activities
of community organizations are higher compared to groups of respondents
with primary and tertiary education. Likewise, highly educated individuals
are underrepresented among the respondents who say they never participate
in the activities of community organizations. It should be noted that the
observed levels of participation not only reflect individual attitudes towards
social participation, but may also be an indicator of poor infrastructure,
limited access to social networks or associations, as well as the lack of
material resources or time to participate in community organizations.

Bearing in mind the unbalanced frequencies of the respondents
across the categories of participation (very low frequencies for categories:
“Every day or almost every day”, “At least once a week” and “One to
three times a month”), the frequencies of these three modalities have been
grouped into one category, named “Once a month or more”. Further analysis
will include the following three categories of participation in social activities:
“Once a month or more”, “Less often”, and ‘“Never”. Testing of the
significance of differences in the participation of citizens in community
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organizations shows that there are statistically significant differences
between groups with different levels of education for all frequencies (Table
8). According to the results of a post hoc test (Table 9), the differences in
the average percentages of participation are statistically significant between
all educational groups, for all frequencies.

Table 7. Participation in social activities, by level of education (in %)

Croatia Montenegro FYR Macedonia Serbia EU27

Every day Primary 0.6 3.8 0 0 2.0
oralmost  Secondary 4.5 1.3 0.6 24 2.3
everyday Tertiary 6.2 3.3 3.5 5.4 3.6
At least Primary 2.9 0 0 21 6.4
once a week Seco_ndary 9.2 4.0 3.1 4.7 113
Tertiary 19.4 7.3 8.1 9.6 184
One to three Primary 5.8 0 0 0 4.6
times a Secondary 7.8 4.0 4.6 5.4 9.6
month Tertiary 4.4 55 13.1 9.2 151
Primary 6.4 3.8 4.0 6.4 7.7
Less often  Secondary  14.0 21.8 11.2 128 147
Tertiary 23.1 24.8 22.6 19.2 1938
Primary 84.4 92.3 96.0 915 794
Never Secondary  64.4 68.9 80.4 748 62.1
Tertiary 46.9 59.1 52.7 56.5 43.0

Source: Third Quality of Life Survey

Table 8. ANOVA results for the mean differences of participation
percentages between groups with different levels of education

Sum of df Mean square F Sig.
squares
Once a month or more
Between groups 798.047 2 399.023 18.81  .0002
Within groups 254.510 12 21.209
Total 1052.557 14
Less often
Between groups 663.525 2 331.763 39.783  .000
Within groups 100.072 12 8.339
Total 763.597 14
Never
Between groups 3437.328 2 1718.664  35.395 .000
Within groups 582.688 12 48.557

Total 4020.016 14
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Table 9. Post hoc test: multiple comparisons of participation
percentages between groups with different levels of education

Levels of Mean difference Standard error Significance
education
Once a month or more
1-2 -9.10* .039
1-3 -19.95* 3.760 .000
2-3 -10.85* .018
Less often
1-2 -9.24* .000
1-3 -16.24* 1.8264 .000
2-3 -7.00* .002
Never
1-2 18.60* .001
1-3 37.08* 4.4071 .000
2-3 18.48* .001

*Theoretical level of significance is 0.05.
(Numbers 1, 2, and 3 stand for the groups
with primary, secondary, and tertiary education, respectively.)

Based on the analysis of the data on the participation of the
respondents from the Western Balkans, it can be argued that the level of
education affects the intensity of participation in community organizations.
We particularly emphasize that respondents with tertiary education, as a
rule, are characterized by higher levels of participation compared to the less
educated ones.

A specific form of social participation relates to the engagement of
individuals in civic and political activities, such as attending protests or
demonstrations, attending the meetings of trade unions, political parties,
or groups for political action, signing petitions, or contacting politicians
or public officials. Overview of the data on the intensity of civic and
political engagement of citizens in the Western Balkans (Table 10)
indicates that the most represented forms of political activities are signing
petitions and participation in the activities of political parties and trade
unions. It reveals that engagement in political parties and trade unions in
the countries of the Western Balkans is more intensive compared to the
average engagement of EU citizens in this form of political activities.
Analysis of the data on civic and political participation from the aspect of
the education levels of respondents indicates that highly educated
individuals are several times more active in participating in the meetings
of trade unions and political parties and in signing petitions compared to
those with primary education.

Further examination of the impact of education level on participation
in civic and political activities involves the testing of the significance of
differences in mean percentages of participation between groups with
different levels of education. Analysis of variance (Table 11) confirms the
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presence of statistically significant differences in participation in political
activities between respondents with primary, secondary, and higher

education.

Table 10. Forms of civic and political engagement

in the previous 12 months (in %)

Croatia Montenegro FYR Serbia EU27
Macedonia

Primary 2.3 4.0 2.0 2.3 1.9

oﬁ“g;ﬂ%?] POt Secondary 5.1 8.8 6.6 27 42
Tertiary 5.6 5.3 11.5 5.1 8.1

Contacted a Primary 0 0 0 4.5 2.6
politician or Secondary 5.4 2.6 6.8 2.3 5.6
public official Tertiary 11.8 3.4 14.9 25 134
Attended a Primary 2.3 0 0 45 2.2
meeting of a trade Secondary 8.4 4.7 10.7 9.1 6.7
union/pol. party  Tertiary 16.2 10.6 15.8 18.3 133
Primary 8.7 4.0 0 6.8 3.3

Signed a petition Secondary 24.6 8.5 4.2 108 116
Tertiary 36.9 13.7 14.2 184  26.8

Source: Third Quality of Life Survey

Table 11. ANOVA results for the mean differences of political participation

percentages between groups with different levels of education

Sum of df  Mean square F Sig.
squares
Attended a protest or
demonstration
Between groups 54.857 2 27.429 6.031 .015
Within groups 54576 12 4.548
Total 109.433 14
Contacted a politician or
public official
Between groups 153.297 2 76.649 5.472 .020
Within groups 168.100 12 14.008
Total 321397 14
Attended a meeting of a
trade union/pol. party
Between groups 425637 2 212.819 36.235 .000
Within groups 70.480 12 5.873
Total 496.117 14
Signed a petition
Between groups 766.369 2 383.185 6.904 .010
Within groups 666.024 12 55.502
Total 1432.393 14
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The second step in exploring the differences in political engagement
on the basis of different levels of education is testing of the significance of
mean differences using the LSD test. Results of multiple comparisons
presented in Table 12 show that in the cases of protest or demonstration
attendance there are statistically significant differences between groups
with primary and secondary education, as well as between groups with
primary and tertiary education. For this form of political engagement, the
differences between respondents with secondary and tertiary education do
not affect the intensity of political activity. Likewise, in the case of
contacting a politician/public official and signing a petition, multiple
comparisons imply that the mean percentages of engagement statistically
significantly differ only between groups with the primary and tertiary
education. Finally, differences in education levels cause statistically
significant differences in all observed cases for participation in the
activities of political parties or trade unions.

Table 12. Post hoc test: multiple comparisons of political participation
percentages between groups with different levels of education

Levels of Mean difference Standard error Significance
education
Attended a protest or demonstration
1-2 -2.98* .047
1-3 -4.62* 1.3488 .005
2-3 -1.64 247
Contacted a politician or public official
1-2 -3.12 212
1-3 -7.78* 2.3671 .006
2-3 -4.66 .073
Attended a meeting of a trade union/pol. party
1-2 -6.12* .002
1-3 -13.04* 1.5327 .000
2-3 -6.92* .001
Signed a petition
1-2 -7.38 143
1-3 -17.44* 47117 .003
2-3 -10.06 .054

*Theoretical level of significance of mean differences is 0.05.
(Numbers 1, 2, and 3 stand for the groups with
primary, secondary, and tertiary education, respectively.)

Results of data analysis on the intensity of civic and political
engagement in the countries of the Western Balkans show that education
levels of individuals have a statistically significant influence on participation
in these activities; this especially applies to the highly educated individuals,
who engage in the most intensive participation in all analyzed types of
activities.
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CONCLUDING REMARKS

Among many factors that determine social exclusion, our aim was
to study the influence of education on the perceptions of individuals about
social exclusion, their participation in the activities of community
organizations, and the intensity of their civic and political engagement.
The study of the relationship between education and social exclusion, as
well as mechanisms through which education could determine the
position of individuals in society, has received significant academic
attention in the last few decades. Most often, the inadequate conditions of
growing up are linked to poor education achievements of children from
materially deprived families, which in most cases increase the risk of
unemployment, a key factor of social exclusion. Consequently, almost
every strategy for fighting against unemployment, poverty, and social
exclusion highlights the importance of education as the basic lever for
alleviating the aforementioned socio-economic problems. It should be
borne in mind that, besides education, there are numerous different
factors of social exclusion with interfering influences, whose individual
impacts are not easy to delineate. There is also a line of research that
indicates that the influence of education on social exclusion is limited and
that it is manifested only as the basis for estimation of individual abilities
of people by employers on the labor market.

With the assumption that both formal and informal education and
its upgrade over a lifetime can alleviate the extent of exclusion of
individuals from social interactions, from the labor market, as well as
from other areas of participation (political engagement, participation in
community organizations), this paper explored to what extent the
education level of individuals affects the process of their inclusion in
social activities. Specifically, the paper explored the relation between
education level and the perceptions of individuals about social exclusion,
their participation in the activities of community organizations, and the
intensity of their civic and political engagement.

Results of statistical analysis of empirical data of the Third
European Quality of Life Survey on the perceived social exclusion,
participation in community organizations, and political engagement in the
Western Balkans confirmed a statistically significant influence of education
level on social inclusion. The perceptions of social exclusion are the
strongest in the lowest educated segment of the population. The study of
the effects of education on the intensity of social participation showed that
highly educated people, as a rule, express higher levels of participation
compared to lower educated groups. Finally, the study of the effect of
education level on participation in civic and political activities confirmed
the presence of significant differences between the respondents with
different levels of education. As regards these forms of social activities,
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highly educated individuals are prevalently involved in participation in
comparison to others.

Since social inclusion is not possible without adequate education
of individuals in the form of appropriate knowledge and skills, reducing
the risk of social exclusion involves harmonization of the education
policy with the needs of the society and the labor market demand. Since
individuals who do not possess adequate qualifications and competence
have less job opportunities and are at higher risk of social exclusion,
equal attention should be paid to the early stages of education, where
social inequalities actually begin, and to lifelong learning, the
encouragement of which is a precondition for employability and
sustainability in the labor market.

This study, conducted on the sample of Western Balkans countries,
showed that very important dimensions of social exclusion are
determined by educational achievement. The question is how strong this
influence is in relation to gender and age of the individuals, household
characteristics, or place of living. Furthermore, bearing in mind that
education is one of the factors that contribute to the transmission of social
exclusion, it is necessary to examine the extent to which individuals can
increase their wages and employment prospects, and how they can reduce
the risk of social exclusion through upgrading their education. These are
possible directions for further research of the link between education and
social exclusion.
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OBPA3OBAILE U IPYIITBEHA HCK/BYYEHOCT
Y 3EMJ/bAMA 3AITAJTHOT BAJIKAHA

Mapuja Ilynuh, Hatama I'onry6oBuh, Becua Jankopuh-Muuh
Yuusepsurer y Humry, Exonomckn ¢akynrer, Hum, Cpbuja

Pe3ume

JlpyluTBeHa HMCKJbYYSHOCT je BHIICAMMEH3HOHAIHM (EHOMEH KOjU HacTaje
Kao mnociexuna MehycoOHO NOBE3aHMX M YCIOBJBEHHX IIpolLieca IeNpUBalyje Y
KJbYYHHM CErMEHTHMa JKHUBOTA IOje[MHAala U APYIITBEHHUX TPy, IITO UX OHEMOTY-
haBa &a mapTUUMOMPajy Y OCHOBHUM IOJUTHYKUM, CKOHOMCKMM H APYIITBEHHM
aKTHBHOCTUMA. Ha IpymTBEeHY HCKIBYUEHOCT YyTUYY OpojHH (haKTOPH, YHje je ejCTBO
YEeCTO UCIPEIUIETAHO W HHj€ JIAKO YCTAHOBUTHU KOjU O THX (paKTOpa MMa MPHMapHY
ynory. CMatpa ce 1a 00pa3oBame Urpa jeqHy ol KIbyJHHX YyJIoTa y IPEBEHIHU]H IpY-
MITBEHE NCKJbYUCHOCTH. bopba mpoTHB IpymTBEHEe HCKIBYUYSCHOCTH U CHPOMAIITBA O
noceOHe je BaXXHOCTH 3a 3eMsbe 3ananHor bankaHa, jep yOnaxaBame CHPOMAIITBA U
JPYIITBEHE HCKJbYYSHOCTH MPEJICTaBIba je[jaH O KJbYYHUX M3a30Ba ca KOjUMa ce OBe
3eMJbe cycpehy y mporiecy npuapyxuBama EY.

Ca jenHe ctpane, oOpa3oBame ce cMaTpa HajBOXHUjHM TPAHCMHUCHOHUM Me-
XaHU3MOM IIyT€M KOjer ce JelpuBandja akymylypa Kpo3 TeHepanuje. Jlema koja
0lIpacTajy y JIOIINM YCJIOBHUMa, OeJiexe cialuje pe3ynrare y IIKOJIH U UMajy HIDKU
HUBO 00pa3oBama y OJHOCY Ha Jelly Koja XHBe y O0JbMM YCIIOBHMA, IITO rnosehapa
PH3HK APYIITBEHE MUCKJbYydIeHOCTH. [IpyTH mpaBam MCTpakKMBama OJHOCH Ce Ha Kpa-
TKOpPOYHE M IyropouHe edekxre oOpa3zoBama Ha JAPYIITBEHY HCKJbydeHOCT. Jlomm
00pa3oBHM pe3yaraTH nosehaBajy pH3MK O] HE3aIOCICHOCTH, IOCEOHO AyropovHe
HE3aIoCICHOCTH, Ka0 ¥ MamuX 3apajia, IITO JONPHHOCH JPYIITBEHO] HCKJbYYEHOCTH.
YumeHnIa je a He3arnocaeHocT moBehaBa pu3nK of1 IPYIITBEHE HCKIbYYEHOCTH, PU
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YeMy yTHIa] HE3aroCIeHOCTH TpeBa3miIa3y okBHpe (GuHaHCHjcKe nenpuBanuje. Obpa-
30Bame Cce OBJe Je(HHUIIE Y MIHPEM CMHUCIY, Tako aa o0yxBaTra He caMo (hOpMajHO
00pa3oBame, HeTO U Jjajby 00YKY y KOHTEKCTY TPIKHIITA pajia ¥ HehOPMaHO yUembe.
Tlomazehm on mpermoctaBke na oOpa3oBame W Hajgorpaigma obOpa3oBama

TOKOM KHBOTA, (POPMAITHOT U HE(HPOPMATHOT, MOXKE Aa YOJIaXu CTeNeH UCKIbYYEHOCTH
MojeIHANA U3 APYIITBEHUX MHTEPAKIMja, KaKo Ha TPXKHUINTY paja, Tako U Y APYTUM
oOnacTuMa mapTulMnanyje (MOJUTUYKO aHTaKOBame, ydenrhe y APYIITBEHUM Opra-
HHU3alKjama), y pagy ce HCTpaxyje y Kojoj MepH cTereH o0pa3oBama IMojeinHana Mo-
JKe Jla yTH4e Ha TPOIieC IBUXOBOT YKJbYyUHBabha y APYIITBEHEe akTHBHOCTU. KoHKpeT-
HO, Y pajly ce ucnuTyje Be3a n3Mel)y HuBoa 00pazoBama 1 HepLeNniija MojeanHara o
CTEIeHYy HUXOBE JPYIITBEHE HCKIBYYEHOCTH, ydenmrha y aKTHUBHOCTHMA APYIITBEHUX
OpraHu3anyja ¥ MHTE3UTeTa BIXOBOT IPa)aHCKOT U MOJTUTHIKOT aHTa)KOBAIba.

Pesynratn cratuctuuke aHanm3e eMImUpHjcKuX monaraka Tpeher McmuruBama
KBAJINTETAa XMBOTA y EBpomHM 0 mepuunupaHoj APYMITBEHO] HCKIBYIE€HOCTH, aHTaK0-
Bamky Yy IPYIITBEHHM OpraHM3alMjamMa M IOJUTHYKOM aHTaKOBamy Yy 3eMJbama 3a-
nagHor bankana moTBplyjy cTaTHCTHYKY 3HAa4YajaH yTHIA] HUBOA 00pa3oBama Ha Ipo-
Iece IpyNITBEHOT YKIJbyunBama. Ko cBHX 00nmKa IpyIITBEHNX aKTHBHOCTH ITOCTOje
CTaTHCTUYKHU 3HAYajHE Pa3IMKe y MPOCEYHNM MOKa3aTeJbuMa aKTUBHOCTH M3Mel)y mo-
jeauHaIa ca OCHOBHUM, CPEIHIM U BHCOKHM 00pa30BambEM.



