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NHAUBUAYAJIN3ALIUJA HACTABE
INPUMEHOM OBPA30BHOI' CO®TBEPA -
METOJUYKA PEAJIM3ALINJA

|30paH CTaHKOBI/Ih|

VYuusepsuret y Hunry, ®unozodeku dakynrer, Hum, Cpouja
zoran.stankovic@filfak.ni.ac.rs

AncrpakT

OBaj panx m3paljeH je ca TeXHOM OCMHIILIbaBakha CABPEMEHOT MPHCTYIa HACTABHOM
TIpoLIecy, ca IUbeM yHamnpehuBama 1 ocaBpeMembUBamka mocrojehe Teopuje u mpaxce, Te
jey pyHKImMju Hy)He pedopMe HETOKYITHOT IIKOJICTBA.

VYonmreHo mocMarpaso, pajx je nocBeheH MeToIMIKOoj KOHIEIN] X HOBOT IPeJyIo-
JKEHOT MOJIela HACTaBHOT pajia, HACTAJIOr y OKBHPY MOJM(HKaLHMje M METOIMYKe
anmanTanyje Hekagammer Majeposor (Meyer-Willner, G.) kubepHeTHIKOr Mozena yue-
Ba Y MHIMBHAYaIM30BaHO] HacTaBM. Ha OCHOBY HaydHMX [MIAKTHYKHX Ca3Hama,
KOHCTPYHUCAH jé HHOBaTHBHU METOANYKY MOJIEN — MYJITUMEINjCKa HACTaBHA CTpaTerHja,
3aCHOBaHA HA HWHTETPAlUji WHAWBHIYATH3AIHjCKUX MOJeTa y oOpa3oBHH CO(TBEp.
Taxobe, y pasy cy NpeacTaB/beHN HEKU KJbYYHH CETMEHTH, NMIUITHKALHje, Ka0 U MEeTO-
JIMYKH TOCTYTIAK IIPUIPEME 1 pealn3alije HOMEHyTe MyJITHMEIHjCKE CTpaTeruje.

KibyuHe peun: MeTonvKa, MHAMBUIyalIH3allija HACTAaBe, AUJAKTHKA MEH]a,
KOMIIjyTepcKa HacTaBa, 00pa30BHHU CO(TBED.

INDIVIDUALIZATION MODELS OF TEACHING
USING EDUCATIONAL SOFTWARE —
METHODOLOGICAL REALIZATION

Abstract

This paper was developed with the motivation to design a contemporary approach to
the teaching process, as well as to improve and modernize the existing theories and
practices, and it is in the function of the necessary reforms of the entire educational system.

Generally speaking, the paper is devoted to the methodical concept of the newly
proposed model of teaching, which was created within the modification and methodical
adaptation of the G. Mayer’s former cybernetic model of learning in individualized
teaching. Based on the scientific didactic knowledge, an innovative methodological model
was constructed — a multimedia teaching strategy, based on the integration of
individualization models in educational software. In this paper, certain key segments and
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implications are presented, as well as the methodical procedure for the preparation and
realization of the multimedia strategy that was mentioned.

Key words: methodology, individualisation of teaching, media didactics,
computer teaching, educational software.

VBOJ

Ceenoud cMO I0jaBe Jla Halll BaCIIMTHOOOPA30BHH CUCTEM TPIH
OTpOMHE YHYTpalllkhe TIOTPece Y CYKoOy Tpaaullhje U HOBUX HJeja, Kao U
Jla je HEOIXOHO M3HAAXEHe HajOOJBHX peliemka 3a moctojehe mpoodie-
Me KOjH Cy pe3yiaraT yOp3aHoT pa3BHTKa HayKe M TCXHHUKE, HATOMIIaBa-
Ba 1 YMHOXaBama nHpopMmalja. 300r Tora ce onpaBaaHo HaMmehy nuTa-
wma: Kaxo npenemu cee me macomunane uurbenuye yyenuyuma?; ¥ xom
006UMYy Cy OHU CHOCOOHU 0d 2a ACUMUIUPA]Y U UCKOPUCHE ) C8AKOOHES-
HoM drcugomy? MUILJbEHa CMO J1a Cy, Ha OCHOBY T€OPHUjCKUX TOCTUTHYha
nejaroruje, AWJAKTHKE, TICUXOJIOTHje, YIpaBO METOAMKA HACTaBEe U ca-
BpeMeHa 00pa30BHA TEXHOJOTHja 00JaCTH KOje MOTY ITOHYIUTH IIparmMa-
TUYHA pelliena 3a ocTojehe 1 HoBOHAcCTasIe mpodieMe.

TEOPHUJCKO IIOJIA3HLIITE

HHTenureHTHH cO(TBEPCKH CHCTEMH, Y HajIIMPEM CMHCIY peuH,
Mory ce rpy0o neduHHCaTH M Kao pauyyHapcKH MPOrpaMH KOjH KOPHCTE
3HaWe Aa Ou pemvm onapeheHn npodaem, 1a OM MOMOTIIM KOPUCHHKY Y
JOHOIICHY aJICKBaTHHUX OJUTYKa, OMOTYhIITH JbyIiMa 1a yde WK J1a CaMu
NPUXBaTajy HOBA 3Hama. [IpeMa ToMe, OCHOBHHU NTOjMOBH PEJIEBAHTHU 3a
TEOPHjCKY OICEPBAINjy ¥ UCTPAKUBAKE Cy 3HaE, pellaBame npodieMa
U y4eHe.

Cnenehe kipyyHo muTame koje ce Hamehe je: 3awmo baw unou-
sudyanuzayuja?. Y Tom cmuciy, bykuh (Pukic, 1995, ctp. 89) uctuue na:

»---FI3 TEOPHJCKUX OCHOBa CHCTEMa NpOrpaMHpaHe, U HacTaBe Y3
nomoh KoMnjyTepa, MpoOJeMCKe HACTaBe M HACTABE IyTeM OTKPH-
ha, mpom3smiaze OUTHE POMEHE y 3HAUCHY I0jMa HAcTaBHE Me-
tone. HactaBHe cTpareruje, HU30BU HHCTPYKIH]ja, aITOPUTAMCKH
OITMCH M TIPOIIUCH CarjieiaBajy ce Kao MOIENH AU(epeHIHPaHOT
CTPYKTYpHpamha METOJUYKUX elIeMeHaTa KOjH Cy paHHje Ouiu caap-
KaHW y TPaJULHOHAIHAM HACTABHUM METOJaMa W/WII y OIIITOj
METOAUIIN BAaCIUTHOT paja, LITO ce y IPaKCH M3paxxaBa Kpo3 ICH-
XOJIOIIKO W JMIAKTHYKUA 3aCHOBAHO M CBPCHCXOIHO YTEMEJHCHHC
WHIMBHyalIU3all1je BaCITUTHO-00PAa30BHOT Mpolieca y HeauHu .

Kaxo ucrude Kamyp (Kapur, 2011), oarosapajyhu omabup meroma
U IUJAKTHIKIX MEINja KOPUCTH CE 3 MOCTH3amke ITOCTaB/EHUX [UJHEBA
¥ 3aBHCH O]l aHAIN3E YCTUPHU KOHCTAHTE: UHMEHYUOHATHOCT, meme (ca-
Oparcaj), memooe u ypehaju. Ha 0OCHOBY OBUX KOHCTaHTH, HACTABHUK MO-
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pa I1a 3Ha IITa JKeJX JAa MOCTHTHE U KaKo, TaKO J1a Ipesia3d Ha 00JIacT olI-
JdyduBama. MeToarKa ¥ BbeHH MOJCIN MOpajy NPaTUTH WHOBALMje U MO-
pajy ce npunarohaBatu cBakoj oJl BUX. LlHJb cBakor Mojena je HajBUIIH
Moryhy KBaJWTeT 3HaWma yUeHHKa. MoIenu MHTepakimja moMohy pady-
Hapa y KOjuMa ce orjie/iajy oAroBapajyhu meaaromko-rnciuxoaomKy U u-
JAKTHIKO-METOJMYKH 3aXTCBH (WJIH JIOTWKA THX 3aXTEBa) HA3UBAjy ce pa-
YyHApCKe HACmAgHe cmpamezuje.

Jocanammy HUBO HAYYHUX Ca3Hamba HEJBOCMIECICHO yKasdyje Ha
YHHCHUILY J1a je aKTyeJIHa OpraHu3aliyja HacTaBHOT Mpolieca, ca JOMHUHH-
pajyhuMm (poHTATHUM HAYMHOM paja, MPOCTO HEOAPKHBA, Ma je 3aTo
HYXXHO peierHICcambe MeTO/Ia, CpeIcTaBa 1 obirka pana. O Tome cBelo-
Ye ¥ MHOTOOPOjHM pajioBH PENEBAHTHUX JoMahuX M CTpaHHX ayTopa
(Pordevi¢, 2009; Bukic, 2003; Gschopf, 2009; Paradies et al., 2012). Ta-
xole, ¥ Ha MTOJBbY caBpeMeHe 00pa30BHE TEXHOJIOTHje CKOpO Aa HHje OMIIo
3HA4YajHUjUX MEIArolIKUX ayTopa KOjU Y CBOjUM PaJOBHUMa HHUCY yKasu-
BaJIM Ha 3HA4aj, MOTpeOy M HYKHOCT OCaBpeMeBUBakba HACTABHOT TPOIIe-
ca u yBohema aupaktnukux nHoBarwmja (Mandi¢, 2003; Novkovi¢ Cvetkovic
& Stanojevié, 2018; Vilotijevi¢, 2008; Vlahovi¢, 2001; 2004), myntumenuja
(Blazi¢ & Rondevié, 2009), oGpasornx codreepa’ (Nadrljanski i
Nadrljanski, 2008), nacraBuux crpareruja (Alomyan & Au, 2004; Marzano
et al., 2006; Matijevi¢, 2002, Stankovi¢ & Dimi¢, 2016) utn.

NuauBumyanuszanuja, ocliomeHa Ha CaBpeMeHy 00Opa30BHY TEXHO-
JIOTH]y, TIPEJICTaBJba jelaH OJ Mojelia pellerma u3jacka u3 moctojehe
Kpu3e 00pa3oBHOT cuctema. OHa M3KUCKYje UHIUBHyaTHE KOHTAKTE, YBa-
*aBajyhu cBe cerMeHTe MHIMBUIYATHUX PA3IHKa, jep Y BEHO] MPUMEHH
HE TIOCTOje TOTOBHM MAOJOHW W pelenTH, OyAyhw &la je CBakd ydYeHHK
uHIUBHIYa 3a cebe. IIpuMemyje ce oHAa Kajaa je paj npuiaaroheH moje-
JUHILY WIH KaJla ce IpuMemyje 00K paja KojH je mpuiaroheH aa oaro-
Bapa moTpedama, )KeJjbaMa U HauuHy MUIIUBbEHA M0jeIUHAIA KOJH Y BeMy
yuaecTByjy (Stankovié, 2005).

C nmpyre cTpaHe, Hy)XHO je peaeduHucame U HACTaBHUX Ca/piKaja,
uMmajyhu y BUAY BHUXOBY aKTyeITHOCT, aId M KOHIICIHjy TOcTojehnx
ynoenuka (nmpunaroheHy ,,IpOCEYHOM” yUEHHKY), 0e3 003upa Ha OYHM-
TNIeIHE MHAUBUyallHe pa3nuke Mely yuenuruma. To roBopu na cy u na-
Jbe cJ1abo TPUCYTHA HACTOjama Koja he mhu y mpuiior y4eHMKOBOM Oca-

! ojam o6pasosnoe pauynapckoe copmeepa (OPC) osnavasa unmenekmyany me-
XHon02ujy, Koja o0yxBaTa padyHapcKe Hporpame, KOju Ce MOTYy KOPHCTHUTH y Ha-
CTaBHOM IIPOLIECY, NporpaMe KOjH MOMaXy M yCMepaBajy Ha HHIMBHIYAIHO YYCHE.
Takohe, OPC ,,00yxBara u mporpamcke jesuke, copTBepcke anare, ogpeleHy opranu-
3allMjy HACTaBe U y4eHha, U CaJpKH PasiIMYnuTe HACTABHE IIPOrpaMe HaMEHhEHE yUCHH-
[MMa pa3MYUTHX y3pacra, Oasupanux Ha sornuu u nenarormju’” (Nadrljanski i
Nadrljanski, 2008, str. 169).
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MOCTaJbHBaEhy U BIACTUTOM OCIOCO0JbaBalhy 3a MPOLEC aKTHBHOI CTH-
Hamka U IPUMEHEe 3Hama.

Mosxe ce pehin 1a HUjeaaH HAYMH U MOJIENT IPUMEHE 00pa3oBHE Te-
XHOJIOTHje HUje CaBpIIeH 3a IPEHOICHE CBAKOT Ca/IpKaja, 33 OCTBapHBa-
e CBUX IIUJBbEBA, a HU 32 CBE y3pacTe YUCHUKA, IBUXOBE Pa3IHUYHUTE CIIO-
COOHOCTH, Ka0 U HauKHe yuema. [[oceOHO BakHA MUTaka MPUITUKOM YII0-
Tpebe MyJNTHME/IWja ¥ MHTEPHETA 33 yYeHe U MOy4aBarmbe jecy MHUTama
KpUTEpHjyMa 3a H300p TUIAKTHIKOT MOJIeNa, Kao U TUIAKTHIKUX CTpaTte-
ruja Koje cy yrpahene y mynarumenyj. Jlakie, CylTuHa MyJITHMEIHjaTHO-
CTH je WHTEPaKTHBHOCT Kao TJIaBHO obOenexje Menauja. Kama ce to mpe-
HEce Ha [10JbE HACTABHE CHUTYAaIlHje, OHla MOKeMO pehr Ja mpuMeHa MyJi-
TUME/Hja Y HACTaBU IPEACTaBJba EMUTOBAILE, Tj. MPHKA3 MEAATOIIKUX —
00pa30BHUX — HACTABHUX CaJipkaja myTeM Mel)ycoOHO moBe3aHuX WHTEp-
aKTHBHUX MeIuja, Te oMoryhapa pa3jH4uTe METOE U OOJIHKE YUCHA.

Memoouuxa xonyenyuja unousuoyanuzayuje nacmase npumerom OPC-a

VY 0BOM Jiefly pajia mpeiCTaB/beHa j& METOANYKA KOHIICTIIN]a u3pa-
Ie u ynorpebe o0pa3oBHOT copTBepa y HacTaBHOM mporecy. OOpa3oBHH
codtBep ,,YoBek — A€o mpupoie” OCMUILIbEH je 1 u3paleH nomohy arm-
katuBHOT nporpama WBTEXpress, koju craja y KaTeropujy T3B. TECT-Te-
HepaTop mporpama, HaMeHCHHX HMPBEHCTBEHO 33 M3PaAy EIEKTPOHCKUX
(e-learning) Tectora 3Hama. MeljyTum, ¢ 063UpOM Ha TO 1a CAIPKU Be-
oMa Oorary majeTy rOTOBHX ajlaTa 3a KpeHpame CTPaHWIA, yIoTPeOIbeH
je 3a u3pally KOMIUIETHOT 00pa3oBHOT padyHapcKor codTeepa (y mabeM
tekcty: OPC). Huje peu o roroBom oGpasosHOM codTBepy, Beh camo o
Iporpamy Koju CBOjUM TEXHWYKHM HepopmaHcama omoryhasa penaTus-
HO JIAKO KpPEHpame CTPaHHIA, ¥ KOje HACTaBHHK MOXE CaMOCTAJIHO Ia
YBPCTH HAacTaBHE caapikaje (ca TEeCTOBHMA 3Hama), ¥ TO HE OTpaHNuaBajy-
hu ce camo Ha eneMeHTapHU yiIOeHuK, Beh Ha BumecTpyko Behu 6poj uz-
BOpa M MH(OpPMAIFja BE3aHUX 3a MPOyYaBaHy HACTABHY MaTepHjy. Y 3a-
BHUCHOCTH OJ] METOIMYKE CTPYYHOCTH U KPEATHBHOCTH HACTABHHKA, MOTY-
he je mporpamuparu KOMIJYTEpCKO yuewme y (PyHKUMjU HHIUBHUIYyaNU-
3aIyje M0 Pa3IMuUTHM BapHjaHTaMa — METOAWYKHM MOJENMMa HacTaBe
(er3emMIiapHe, mporpaMupane, MogaIuTeTHMa Au(epeHIPaHe, IPOOIeM-
CKe, HacTaBe MmyTeM oTkpuha), mTo je nckopumrheHo 3a m3panxy OPC-a 3a
noTpede AMIAKTHYKOT eKclepuMeHTa ([0 MojenuMa MporpaMHpaHe u
npoOJIeMCKe HACTaBe).

CodtBep je y GyHKIMJH MHIUBUIYANIN30BAHOT yueHa, alldl Bajba
HAIIOMEHYTH M TO Ja CE Paayl O ICIUMIYHO) HHINBHIYAIN3alHjH, jep 1Io-
Ipa3yMeBa CTUIa¢ 3HAaMka M PElIaBamke 3aJaTaka MOCPEACTBOM KOjUX
CBU YUYCHUIM Yy pa3pedy Tpeba na NoOHjy UCTOBETHO (WM MPUOIMKHO
HCTOBETHO) 3HaWmE y MOTJIey Caapikaja, ajlii Ta CBAKO CTHYE CAMOCTAITHO
W TIpeMa CBOjUM HHJIWBUAyaIN30BaHUM ocobeHocTtuMa. Takole, mokpusa
U CErMEHTE y TOMEHY HHIMBHIYAN30BaHOT TEMIIA U CTUIIA YUCHa, Kao U
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ouemuBama. [lopen 3Ha4ajHO HOOPHUX pe3ynTara y OBOM €KCIIEPUMEHTY,
KOjU Cy OCTBapeHH IPHMEHOM IPOTPaMHPAHOT M MPOOIEMCKOr MOAena
HacraBe mytemM OPC-a (Stankovi¢ & Blazi¢, 2015), noctoju moryhHoct
HHTETpalyje u Mojena audepeHIupane HacTaBe, HIIP. HACTaBe Ha BHUILE
HUBOa cioxenocTu (Stankovi¢, 2005), Ha OCHOBY KOje HACTaBHHK MOXKE
W3BPIIXATH jOII NPEIU3HUjy Kilacudukanujy ydeHuka. Ha Taj HaumH ce
3HATHO MOTY MPOIIUPUTH MOTYNHOCTH W CTENECH WHAWBUAyATH3alHje Y
HACTaBH, OJIHOCHO MOXE C€ TPACHPATH IyT Ka NOTIYHO) MHIMBHIYaIN3a-
IIMj1 IPUMEHOM KOMIIjyTepCKE HACTaBE U yUeHma.

Kao mro ce n y cBakoJHEBHOM XHBOTY 00aBJba HEKa CI0KEHA Jie-
JATHOCT IO YHANpen YTBpHEHOM IUIaHy paja, CBaKako Tpeba HallpaBUTH
U opraHusanyjy uspage u npumene OPC-a y nHactaBHOM mporecy. Ha
OCHOBY COIICTBEHHX, Ka0 M MPOIMCAHHX IUIAHOBa W TocTymaka (prema
Muzi¢, 1987), pan Tpeba noaenutu y Tpu MehycoOHO IOBe3aHE U YCIIOB-
JbeHe (hase, u To:

v [ledaeowko (OUOGKMUUKO-MemMoOuyKo) npospamuparse — u300p ca-
IOpkaja, onpehuBame IWJbEBA M 3a/aTaka, Te MPOrPaMHpPAE
Marepujania;

»  Ungopmamuuro npoepamuparse — oOCMUNIBaBamke U m3paga OPC-a
(omeparmonanu3anja (oy)IporpaMUpaHor MaTepHjaia);

*  Bpeonosarbe u edenmyanna pesusuja npozspama — IpuMeHa uspabe-
Hor OPC-a y HacTaBHOM IpoIIecy.

Kao mro u cama mporpaMupaHa HactaBa UMa CBOjy MPOLEIYPY H
KOpake, Tako U ayTop Tpeba jaa oapenu (M3rpaju) CONCTBEHU alrOpHTaM
pana, jep he My TO mpyxutud MOTyhHOCT J1a YBEK MMa YBHUI Y MUHYJIH H
TPEHYTHH pajl, Kao U IPUIPEMY 3a HapeIHe Kopake. AITOpUTaM pajaa mo-
JIpa3yMeBa HEKOJIHMKO eTara: 00abup npeomema; uzoop Hacmaene meme u
HACMAasHUX jeOuHuya, oopehusare yumesa u 3a0amaxa; NPUKYNbarbe
mamepujana (HacTaBHe rpale); npoepamuparee npuKynwverHoz mamepuja-
aa; komnjymepcko npoepamuparse (m3paga OPC-a); npumena OPC-a y Ha-
cmagu (cTaBibabe y QYHKLW]Y MHAWBUIYAIU3aLH]je); ymephuearse epekama
uspahernoe cogpmeepa u modena HacmasHoe paoa (Kpo3 eJIEKTPOHCKO
OLICHLMBAIhE YUCHIUKHX TIOCTHTHYhA).

OCHOBHHM [IUJb j& OCMUIIUBABAGE M M3pajia IporpaMa Ha 4ujeM Te-
MeJby he ce y HapenHoj ¢da3u u3paauTu nporpam 3a pauyHap. [lomazehu
ol mpeaBuheHUX caapiKaja W MPETHOCTaBKH O YYCHUIIMMA, Hajupe ce
onpelhyjy miib M 3a7a1M KOjU ce JKeJle OCTBApUTH MporpamoM (Mopajy ce
JneuHUCATH KOHKPETHO M OTIEPAaTHBHO). Y TECHO] BE3U ca HUXOBHUM Jie-
(uHUCamEeM je W HM3paJa KPUTEPUjYMCKHX HWHCTPpyMEHATa KOjU MOpPajy
6utu y QpyHKIMjU Mepema cTeleHa BIXOBE peallu3alyje.

Hapennu kopak je NeTajbHa aHalv3a cajpikaja KOjuMa YYeHUIIH
Tpeba 1a OBNaaajy, a OHJIa U JeUHUCAkE METOJIa U O0JIMKa pajia MyTeM
Kojux he ce TO M oCTBapuTH y mpakcH. Y OBOM CIy4ajy, IPHUMCHCHA je
WHIUBHIyaTn3alija MyTeM MPOrPaMHUPAHOT MOEIa HACTaBe MPUMEHOM
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obpazoBHOT copTBepa y |1V paspeny oCHOBHE HIKOJE, Y OKBHPY HacTaB-
Hor nipeamerta [Ipupoaa u apymTBo. OBaj U300 3aBUCH O CHEIUPHUIHO-
CTH HacTaBHe Tpalje, y3pacta 1 ocoOMHa yYeHHKa KOjiMa je IporpaM Ha-
MeHCH, Ka0 U 011 MOTYNHOCTH caMHX padyHapa (XapaBepcke U copTBep-
CKe KOMIIOHEeHTe) moMohy kojux he ce n3BoAUTH HacTaBa.

OnHo mTO cMaTpamo J1a Tpeba nocebHo uctahu jecte YMHEHUIIA J1a
OPC mpencraBiba Benmuky 0a3y (0aHKy) nojataka. OBO CBOJCTBO MOXE Ce
HCKOPHUCTUTH JIa, TOPE]T OHOT'a IITO je YTBP)EHO HACTABHUM IIPOTPaMOM H
yIOEHUKOM, HAJ0TpaJu 0OUIBEM JIOJaTHOT MaTepHjajia y OKBUpY u3abpa-
He TeMe (TeKCTOBHMA M CKEHHPAHUM CIIMKaMa M3 Pa3HUX CHIMKIIOEeaH]ja,
aJICKBaTHUM ayJuo W BHJEO 3almcuMa ca mocrojehnx codTBepa, HHTEp-
HeTa UTH.). Y TOME ce Oriefia jeiHa oA HajBehux M HajIO3UTHBHUjUX
IPEAHOCTH HaJ KIACHYHUM YLIOCHHKOM M JAWAAKTUYKAM MaTephjannMa.
HapagHo, ¢ apyre cTpane, Ty OrpOMHY KOJIWYHHY HHPOPMAIHja je HeMO-
ryhe, HEOMpaBIaHO U KOHTPAMPOAYKTUBHO Y KOMIUIETY ,,AU3HETH Mpe
YUeHHKA. YTIPaBO 3aTO KapaKTEPHUCTHKE IMPOTpaMUpaHe HACTABE U YICHa
omoryhaBajy neraspHy pasrpagmy, a OPC u padynHap (kao mammHa 3a
yuemhe) MOMaxy Ja Ce jeIHUM OpPraHW30BaHUM, CHUCTEMATHIHUM (O
JETHOCTABHOT Ka CJIOKEHH]jEM) M YIIPABJHAUYKUM MPOIIECOM (aJlTOPUTMOM)
YCIIEIIHO OCTBAPE MOCTABJHEHH UJHEBU U 3aJalld HACTABE.

C 003upoM Ha TO Jja TeJaronika ¥ MCUXOJIOINIKA HayKa yKa3yjy Ha
TO J1a Ce JI0 HANpeTKa U yCleXa y HaCTaBHOM IIPOIIeCy MOXe Johu Kope-
JAMjOM M HHTErpalfjoM HAyYHUX (TEOPHUjCKHX M TMPAKTUYHHX) JI0-
crurayha, y ToM AyXy je U OCMHUILBEH HPEATI0KEHH MOJET HACTAaBHOT
pamga. Mako y cebu caapku eleMEHTe HajpeleBaHTHUjUX MCHXOIOIIKUX
TeopHja yuema (OMXeBHOpH3aM, acOIMjaTUBHO YYCHE, KOHCTPYKTHBH-
3aM, eTanHo (OPMHUPABE YMHUX Paiibu, GOpMUpame HaAyYHHX MMOjMOBA,
MOJICTHIIAE ,,30HE HAPEIHOT Pa3BUTKA™ UT/I.), OBaj MOJIEI je MIPBEHCTBE-
HO 3aCHOBaH Ha JOCTHTHyhnMa KHOEpHeTHUKE IMIAKTHKE, TUIAKTHKE
(MynTr)Menuja, uHGOpMAaTHKE W MOrao OW ce IeHHUCATH Kao Mooel
unousudyanuzayuje kubepnemuykoe cmepa. llpema Ilenaromxkom gexcu-
kony (Pedagoski leksikon, 1996, ctp. 228), ,,kubepnemuuku mooen Hacma-
6e ce 3aCHUBA Ha KHOCPHETHIIN KA0 HAYIH O 3aKOHUTOCTHMA PEryIIICama 1
KOHTpOJIE TOKa HH(OPMalIja, ILITO je 3Ha4ajHO 3a u3rpahjuBame caBpeMeHe
HACTaBHE, OJHOCHO OOpa30BHE TEXHOJOTHWje, MOCEOHO Yy er3aKkTHHjeM
peryicamy U OCTBapUBaky HH(POPMATUBHOT 3a]aTKa HacTaBe”.

OBako KOHIMIHMPaHA WHAUBHIyaau3alfja HacTaBe (MPUMEHOM
OPC-a) mpencraBba Memoouuxku mMooes”, KOju yMeCTo MPEeHoCca rOTOBUX

2 Mogen — y30p, IPOTOTHII, IPSUIOXKAK; y HAJIIHPEM 3HAUCEY MOJEN j IPHKA3 KOju
oJlpakaBa MJIM HA HEKH HAYHMH OJCIHKaBA M WIYCTPYje CTPYKTYpY OJHOCA 3a Koje ce
3Ha WM IPETIOCTaBba [a MOCTOje Y CTBApHOCTH; Y y)KEM 3HAa4CHy jaBJbajy ce ABE
OCHOBHE BapHjaHTe MOJENA: MOJEIH KOjU BHUILE WIN Mambe I0jeHOCTAB/bEHO KOIIH-
pajy WIM MMHUTHPAjy CTBApHOCT, KOPUCTE C€ y CHUTyaldjamMa y KOjUMa je BaKHO
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3HaWa HyAu (MyITHMEIHjaTHUM I[IPUCTYIIOM) HeonxojiaH (oua uHdop-
Maluja, koje omoryhaBajy ma ce J0 OCTajux J10jla3d OPTraHU30BaHUM W
YIIPaBJBUBUM IPOIIECOM, CAMOCTATHUM PaJOM M MHCAOHOM aKTHBH3AIU-
joMm ydenmka. To je cTparerja Koja MOTHCKYje PEIPOIYKIHM]Y Y KOPHUCT
KpPEaTUBHOCTH jep je NOCalallllbll CHCTEM W3BOhCHa HACTaBe OIUTPao
CBOJjY YJIOTY, UCIPIIEO CBE MOTYNHOCTH M Kao TaKkaB HHjE BHUIIIE OJPIKUB,
He Moxe epukacHo QyHKIHOHUcaTH. MehyTuMm, HU HajcaBpeMeHHja Te-
XHOJIONIKA JOCTHrHyha He Mory e(uKacHO OATOBOPHTH Ha 3axTeBe ca-
BpPEMEHOT' 00pa30Bama yKOJIMKO HUCY 3aCHOBaHa Ha MOJCPHO] MeIaroi-
KOj ¥ TICUXOJIOIIKO] HAYIIH.

CaM TOK peanu3alvje WHAMBUIYaIH3alMjCKHX MOJENia HACTaBe
npumeHoM OPC-a cxematcku je npeacTaBibeH Ha cieaehn HauuH:

BJIOK HACTABA

1. 4AC H 2.4AC

® A 3 E YA C A

ITPUTTPEMHA | OIIEPATHBHA BEPHOHKATHBHA

Cauxa 1. Cmpykmypua cxema cnposohersa
unousudyanuzayuje nacmage npumernom OPC-a

Jlata cxema MpeCTaB/ba METOJMYKY MOJU(DUKALIM]Y U aJanTali]jy
Hekafarmer I'. Majeposor (Meyer-Willner, 1979) kuGepueruukor Moje-
7a y4uewa Y WHAMBH/yall30BaHO] HacTaBu. ['opmu (TabenapHu) Jeo cxe-
Me OJIHOCH Ce Ha OpraHu3allijy W CTPYKTypy HACTaBHOI 4aca, TAe je
YOUBHMBO CIIpoBOheme OBOT Mozena y ,,0;10k-HactaBu”. OBa mpenopyka
3aCHOBaHA je Ha J[Ba YIIOPHIITA:

NPUKa3aTH CTPYKTYPHO-(GYHKIMOHAIHA CBOjCTBA Ca/ipKaja Ha KOjH Ce OJHOCE, U XH-
MOTETCKH MOJIENH, KOjU Ca)XXeTO IPUKa3yjy KOHLENTYalHy CTPYKTYpYy HEKE XHIIOTE3e
WM YUTaBe TEOpHje U WIYyCTPYjy JIOTHKY TyMadema H o0jallmaBama MojaBa Ha Koje
ce ogHoce. Pasmunre BpcTe Moziesla KOPHCTE Ce Kao CPEACTBO y HACTaBH, yUCHY U
Bacruramy (yriename Ha y3op, unean) (Pedagoski leksikon, 1996, str. 295).
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= [Ipso (meopujcko) ynopuwime 3aCHOBaHO je Ha cyrectujama [1.
Manguha (Mandié, 1988, ctp. 125), koju y cBoM pajy (y pa3ma-
TpamUMa YMHWIAIA 32 yHarpehuBame 00pa3oBHE TEXHOJIOTH]E,
MOAM3arkha KBAIUTETa HACTaBE M CMeENHjer yBohema WHOBalHja)
UCTHUYE Ja: ,.ye0ferbem npozpamupane Hacmaese, npooremcke Ha-
cmage, KabuHemcke Hacmaege, Hacmaege Koja ce u3go0uU Ha Npun-
yuny 6nok/[-Juacoea, caMoHacTaBe, HACTaBE KOja C€ M3BOMH IO
MPOjEKT-METOJIM M HACTaBe Y KOjOj Ce MPETEXKHO YU peliaBa-
BEM IpoliieMa U OTKpUBaWmEM, IUHAMU3UPA]y CE€ TOKOBH U
HCXOJU Toy4YaBama, Op)ke MpeBa3mwia3e OrpaHnICHOCTH pa3pen-
HO-YaCOBHOT' CHUCTEMa, MIPOIIHpPYje ce U OOraTu meaaromka GpyH-
KIIMja 1IKoJIe, 33/I0B0JbaBajy MoTpede, HHTepecOBamba MIaIuX H
oIlpaciiiX W Jaje IaHca 3a CBECTpaH pa3BOj W HCIIOJhABAHC
JIMYHOCTH

= 3a dpyeo (MemoOuuKo-npaKmuyHo) ynopuwime TMOCIYXUIH CY
MpBY ONICAHH (MTPOOHM) YaCOBH OJPIKaHW y IHJbY WHUIIH]jal-
HOT' TEeCTHpama YYCHHUYKUX Ipen3Hama u u3pahenor OPC-a.
CrpoBenieHH Cy TIPBO y IIUJbY OBJIaJaBama PyKOBAmbEM padyHa-
poM u mporpamom nomohy kora he ce crunatu 3Hama (jep ce
YUEHHIHN MPBU IMyT cycpehy ca OBHMM HAYHHOM pana) H, IpyTo,
300T MpeBa3uiiaxemha OYEKUBAHOT ,,Tajlaca oyeTHe eydopuje”
0]l CTpaHe yuYeHHKa, IITO OM CBAKAaKO PEMETHJIO Yac W IITO OH
OITHENIO J0CTa BpeMeHa Ha dacy oOpaxe. Ha oBum gacoBmma
yodeHa je MOryhHOCT peanmu3ainuje OBOI MOJeNa y OKBHPHMA
4A5-MUHYTHOT Yaca U J1a je u3BecHo na he yunnak 6utu nosehan
u 3amoBoJbaBajyhu. Mehytum, y Texmu ocTBapuBama Beher
HHUBOA YYMHKA U (ICKCUOWIHOCTH Y Paay U BpeMeHy Koje Tpe-
0a MOHYIUTH yueHHIIMMA (TTOCeOHO OHUMA KOjH CY ,,ACIOTIPO-
CeYHH” WM ,,CIOpHjH~), peajHa je OWila MPEeTIIoCTaBKa Ja
,OJIOK-HacTaBa” yIpaBO MOXE MPYKUTH TpakeHy (ieKcuOni-
HOCT U YCJIOBE IITO Belier cTeneHa NHANBHIyaIu3aluje.

ITpeTxoaHO M3HETA HCKYCTBA MMILTHIMPA]Y N1a Y OKBHPY IIPBOT Ya-
ca Tpeba CIpoBeCTH IPHUIIPEMHY (MHCTPYKIHjCKY) U ONEepaTuBHY (paaHy)
a3y y OKBHPY MOTIyHE MHAMBUAyalu3aluje pana. Y OKBUpUMA APYrOr
yaca, rpaHulle He Tpeba ga Oyay puruane (Mcnpexuaane nuHuje Ha Ciu-
i 1 o3HayaBajy (UIEKCUOWIHY KapaKTEPUCTHKY U OKBHUPHY BPEMEHCKY
OopHWjeHTalujy ynacka y BepuukaTuBHY (asy, Koja je pe3epBHcaHa 3a
MPOBEPY W BPEIHOBAKE YCBOJEHUX 3HaWa, T YMjH he MouyeTak CBaKd
YUEHHUK CaMOCTAIHO OJIPEINTH).

VY nomeM Jeny cxeMe IpeACTaB/beHa je COPTBEpCKa U XapBepcKa
KOMIIOHEHTA, Ka0 U BbUXOB MHTEPAKIIM]CKH OJTHOC, YKJbYuyjyhu u akTepe
HacTaBHOT Tporieca. Moxe ce yountu na OPC ocTBapyje TBOCTYKY yJiI0-
Ty: Caip>Ku y ceOM HACTaBHO TPaHBO, a 3aTUM M KOMYHUIIMPA Ca YYCHHU-
KOM, ycMepaBa BbEeroB paj, BpeIHyje ra U Aaje My HOBpaTHEe HH(pOpMaII-
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je, YuMe TIpey3uMa | IpYTry HacTaBHHUYKY (GyHKIM]jy. Takole, ounrienHo
je Ja je HempeKUHO MPUCYTaH y CBUM (Qa3ama 4aca, a U y JUPEKTHO] je
WHTEPAKIIMjCKO] BE3W KaKO ca padyHapoM (Koju je Takole HermpecTtaHo
3aCTYIUBCH U IMa YJIOTY MAIIIHE 32 YU€HE) TaKO M ca CaMIM aKTepuMa —
MIPBEHCTBEHO Ca YYCHUIIMMA, aJH U Ca HACTABHUKOM, KOjU je M EErOB
ayrtop. [lo3unyja yueHnka je Takohe y cBuM ¢azama 3acTyIUbCHA U cyOje-
Kamcka, TOK je HacmasHuK aKTHBAaH caMo y MPHUIPEMHO] (a3u, MoK Jaje
HWHCTPYKIUje U o0jalimerha (yHa JIMHKjA), @ KACHHje Tpey3uMa UCKIbY-
YUBO NOCPEOHUYKY, N0 nompebu uHmepeeHmuy yiocy (ACTIpeKuaaHe Ju-
HUje), TITO HCITyHhaBa 3aXTeBE TpaXKeHe pedopme HaCTaBHOT Iporieca.

Tpumep uz npaxce — npoepamupanu moden nacmase npumerom OPC-a

Ilpunpemna ¢paza daca noppasyMeBa aKTHBHO ydelihie CBHX yue-
CHHKA Y HACTaBH M Pe3epBUCaHa je 32 HACTAaBHUKOBO Kpahie yBOIHO H3Ja-
rame (jennHu Jeo (ppoHTATHOr paja), y KOME Jaje YIyTCTBa U CaBeTe
YYEHUIIMa TIPBEHCTBEHO O HOBOM Ha4yMHYy y4ewa U paaa (Cnuka 2). Ta
VIyTCTBa HE MOpajy OMTH MPEBHINE JIeTaJbHA jep Cy MPEIH3HO HaBeICHA
y caMOM COTBEpPY, KOjU Y AaJbeM TOKY Ipey3uMa U HACTABHUKOBY YIJIOTY
1 1oMolly OCMHIIJBEHOT alropUTMa ¥ MHTEPAKTUBHOT OJTHOCA Ca YYEHU-
KOM yIpaBJjba NPOLECOM HACTaBe U yuera. OBO HACTAaBHUKOBO oOpahiarbe
j€ HeOIXOTHO KajJa ce YUCHHUIIH MPBH ITyT CPETHY Ca HOBHM HAUYHMHOM pa-
Ja, jep kana Beh oBnagajy mpeaBuheHUM METOJUUYKUM IOCTYIKOM Ha
cienehnm yacoBrMa, Tasa yBOJHO M3Jarame Tpeda ycMepuTu Ha ojpele-
He crnenn(pUIHOCTH HacTaBHE Tpale kojy Tpeda oOpauTh U YCBOJHUTH.
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Hapennu kopax je ynmyhuBame yueHHKa Ha aKTHBHPAE porpama
U MIKJBUBO NPOyYaBame JajblX YIIyTCTaBa 3a paj, Koja IIPe3eHTyje u3pa-
henu co¢prBep. YueHHIEMa Cy eTajbHO H3JIOKEHH: HAa3WB HACTaBHE
jenuHHMIe, TpeaABrheHH UJb W 3aJIallH, Kao U JIeTaJbHHjE YITyTCTBO 3a Pajl
y mporpaMy (ca Ha3Ha4YeHWM BapHjaHTaMa JaBama OJroBOpa Ha MHUTama
Koja uM Oyay noctaBsbeHa). Takole, y OBOM NMPHjaTHOM PaJHOM OKpYXKe-
By JaTe cy MoBpeMeHo U pa3He anuMarje (138. [ Md-oBH, npey3eru ca
WHTEpHETa: 3ByYHHK KOjU €MHTYje 3ByYHE Tajace, yUuTesb KOjH IpPCTOM
ckpehie naxxmby Ha BakaH TEKCT, YUCHUK KOjH MapJbHBO Paju 3a padyyHa-
POM UTI.), KOjH caMo JOJJATHO CTBapajy OMYIITEHH]y aTMochepy 3a paj.
HapasHo, u Ty TpeOa moBecTH padyHa, jep NpEeBHIIe YecTa M BUIIECTPyKa
ynorpeba aHMMalyja MOXKE JOAATHO CKpeTaTH MaXky YYeHHKa ca Ha-
CTaBHOT TpajKBa. 3ByYHA aHWUMaIlMja je TOTOBO CBYJA 3acCTYIUbCHA, jep
O3HAauaBa Jla ce KOMIUIETaH CaJpXaj MoXe IMoMoNy CIyIIalnia YyTH U
yCBajaTH Ha MaTepmeM je3uky. OBa MoryhHocT u gyHKIMja 00pa3oBHOT
codTBepa je on moceOHEe BAXXHOCTH y CIPOBOhEHY yuera KOJI yUeHHKA
omrehenor Buna (Grbovi¢ & Vucini¢, 2018).

HakoH neraspHOT npoydaBama yryTcTaBa Of CTpaHe Y4eHHKa, Ipe-
Ja3u ce Ha onepamusHy ¢aszy pama nomohy ,,Boauda-HaBUraTopa’ aKTH-
BUpameM CTPENHUNA, Koje Cy Takohe MPHCyTHE Ha CBAKOj CTPAHWIHM IPO-
rpaMa (Hajuemrhe cy y JHY €KpaHa), YUMeE OTIOYMILE MPOLEC ydeHma Ha-
craBHor rpaauBa (Cruka 3).
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Cauxa 3. /leo uz OPC-a — npsa ungopmayuja

IIpBa uHOpMaIHja je BeoMa KpaTka, IITO je ¥ MPEIOPYWHUBO Y
nporpaMupanoj Hactasu. OBO je BeoMa BakaH JeTab ca MOTHBALUOHOT
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CTaHOBHINTA jep Ce MPETIOCTaBJba Ja OBAKBOM MH(YOPMAIHjOM CBH yUe-
HUIIX MOTy ¢ Jakohom oBnagatu (YCIOBHO PEYEHO ,,ciaabuju’, ,,0056H",
,»JaPOBHTH”, ,,cTIOPUjU”, ,,0pkH”...). Y CyIIPOTHOM, YKOJIMKO OH IMOjeTnHe
KaTeropHje YIeHUKa OTIIOYETKa HAWIIIe Ha HEMPEMOCTHBY IPETPEKY, TO
Ou TOBEJIO IO TPEHYTHOT Iajia MOTHBAIMje U T'yONTKa BOJbE 32 OBUM Ha-
YIHOM paja.

IToxespHO je ma oBe kpahe nHpopMalyje Oyay MOTKPENJbeHE U O
roBapajyhoM CIMKOM WM YaK U BUAEO-3aIMCOM, KOjU ce mokpehe akTu-
BUPABkEM aHHMaIlKje IPEKO MaJIOT MPOjeKTopa (IITO O3HAYaBa MPUCYTHOCT
BHJIC0-3aIIKca, KOjU MOpa YBeK OWTH y QYHKIHjH nate uHopmarmje). Y
OBOM CITy4ajy, akTUBHpameM IpojekTopa nokpehe ce Buaeo-3amuc o IBa-
JieceTak CEKyHIH, KOjH TPOJUMEH3NOHATHUM POTHPajyhuM mpHuKazoM mpy-
’Ka MOT'YhHOCT yYeHHKY J]a PeaHO U JI0 JieTajha OCMOTPH Ca CBUX CTpaHa
usries Jpyackor cpia (Cruka 4).
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Cauxa 4. /leo uz OPC-a — mpooumesuonaniu pomupajyhu eudeo npuxa3s
406eK0602 cpya

HakoH onrnenaHor Buieo-3amnuca, y4eHUK ce IOMONy HaBHUTaTopa
Bpaha Ha mo4eTHy HHGOPMAIH]y, KOjy je IMOXKE/bHO JAa jOII jeIHOM
NaXJbUBO MPOYUTA, & OHJA aKTUBHPAEM JIECHE CTPEJIHUIE Tpea3u Ha
npeasuljeny npBy BexOy (Cirka 5).
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Cnuka 5. /leo uz OPC-a — npea eedicba

[Mpukasana BexxOa mpeacTaB/ba MEPHH HHCTPYMEHT KOjUM CE PETH-
CTpyje ycBojeHoct nate unpopmanuje. Beh cy y ynyTcTBy Ha3HaueHe Ba-
pHYjaHTe oAroBOpa. Y OBOM CIy4ajy, paJid ce O HajiaKIIeM HUBOY Ipero-
3HaBama W MPOCTe PENpoAyKiHje (IocMaTpaHO ca acleKkTa HacTaBe ca
BUINIC HUBOA CI0XXEHOCTH), IITO je y CKIAaAy U ca OOMMOM H ,,TeKHHOM
came nHpopManrje. YUeHHK 03HadaBa (0OerexaBa) OMIHjy KOjy cMaTpa
HCIIPAaBHOM, IITO MOXKE OJMax MPOBEPUTH MPHUTHUCKOM Ha Tactep ,,OK”,
HaKoH 4era he My ucToBpeMeHO OMTH Tpy’keHa MoBpaTHa HH(popMaIija o
TAa9HOCTH H-ETOBOT OJTOBOPA.

[MoBpatHa mH(pOpMaLHja 3aCHOBAaHA je HA 3aXTEBUMA U MPUHIIHITH-
Ma IporpaMupaHe HacTaBe, T€ je Y CKJIaJy ca THM M U3BPIISHO Iporpa-
MUpame caMor copTBepa: YKOJIHMKO je OJAroBOp HCIpaBaH, mojaBuhe ce
JOJaTHH Mpo3opuuh y KOMe ce TO TEeKCTYallHO CAoIITaBa, a MapayeiHo
ca TUM MOXE Ce YyTH M ayJHo-3aluc, KOju MOXXe OUTH Yy CKIaay ca
TEKCTOM, ajJli M Yy JpyTUM BapujaHtama: ,.bpapo!”; ,,Ommuno!”; ,,Camo
HacTaBu Tako!”. [lojenHN ayaHo-3amMCH CHUMJBCHU CYy JICYjHUM TJIACOM
TAKO J]a YYCHHUK MMa ITOHEKa] M YTUCAK JIa y CTBApH pa3roBapa ca CBOjUM
BPIIEKHAKOM, a HE ca padyHapoM. VICKycTBa cy rmokasaja Jia ¥ OB€ ,,CHTHH-
1e” y WHTEPAaKTUBHO] KOMYHHKAIIMjH 3HAYajHO JONpPHHOCE M NoBehamy
MoTtuBanuje u ocehajy yueHnka na ce urpa Ha padyHapy Kao u kKon kyhe,
MaKo Kpajie 030MIbHO 0Opaljyje u caBianaBa HacTaBHO rpaauBo. [Tomohy
ciymanuna m3beraBa ce cBaka MOTYNHOCT oMeTama paga CycemHOr yde-
HUKA, Ka0 U OCTAINX YYCHUKA.

YKOIUKO je 0roBop morpeina, copTeep je mporpamMupaH, Kao MITo
U CAM MOJIEJI 3aXTeBa, ]a YICHHKA OIMaxX BPaTH HA MOHOBHO IIPOYYaBAE
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uHpOpMAaITHje, OJHOCHO padyHap IOHOBO MpHKazyje HMH(opMalMjy Koja
HUje KopekTHO ycBojeHa (Cruka 3). Ko ucnpaBHOT 0roBopa yueHuKy he
ouTH, mopen HHPOpMaIHje O YCIICITHOCTH, OMOTYNEHO Jla aKTUBUpA JASCHY
crpenuny u npehe Ha Hapenny mHpopManujy (Cmuka 6). Tume codTBep
oMmoryhaBa HCITymbhaBame OCHOBHOI' 3aXTeBa IPOrpaMHpaHe HacTaBe Jia ce
y4H TIOCTYITHO, KOPAK 110 KOPaK, WIaHaK 10 WiaHaK | Jia ce He Moxke npehu
HA HOBHU WIAHAK YKOJUKO IMPETXOHU HHjE YCIEIIHO YCBOjeH.
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Cnuka 6. /leo uz OPC-a — ungpopmayuja 2.

Y HHM3y IpeqHOCTH Koje 00pa3oBHU codTBep MMa (Kao U Mporpam y
koMe je m3paljeH), moceOHO je 3HauajHa Ta IITO Naje TauyaH Iperiien U He-
IpecTaH yBU/ Y HAIIPaBJbEHU ajropuraM. To ce MOXKe yOUHTH Ha CIMKaMa,
Ha JIEBO] CTPaHU NPUKA3aHOT €KpaHa y I[PBEHOM MOJby. Y OBOM CIIydajy
OYUIJICIHO je JIa je HACTaBHO TPaIUBO 300I OOMMHOCTH palldIambeHO Ha
ocaM MH(popMalHja, y OKBHPY KOjuX je npeasul)eHo aa 0 HOTITYHOT OBJIa-
JlaBama y4eHHUK mpole Kpo3 15 KpaTko KOHIMIHMPAHUX HAMEHCKHUX BEKOU.
Cnenehe mro ce Moxke mpuMeTuTH je na oapehenu Opoj uHpopmanmja ca-
Ipxu ¥ Behn Opoj BEKOM, IMTO je IUPEKTHO YCIOBJBECHO CaMHM OOMMOM
KOHKpeTHe HH(popManuje. Ha mpumep, mpukasaHa uHdopmanuja 6p. 2
oOMMHHja je y OJJHOCY Ha MPETXOJHY, 300T yera je u MmoTpedHo ,,nmpohu”
KpO3 IIBe BexkOe 1a Ou ce OUTHU eleMeHTH rpalje yCBOjHITH.

Hapenuu OuTaH cerMeHT je aa nprKasaHa CXeMma aJll'OpuTMa Jaje
CTaJIHY €BUJCHIIM]Y KOJIMKO C€ OJIMAKJIO Y pajy, Kao M KOJHKH je MyT
IIPeocTao /10 3aBpIIeTka pana. bena nospa (Koukuile) 03HauaBajy AENOBe
KOjU Cy TpeocTanu Ja ce obpazae (Hucy ,,nocehuBanun’), 10K OHE KOjU Cy
YCIIENTHO CaBJIaJlaHy MPOrpaM perucTpyje miaBom 6ojom. [Ipoctop uzme-
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hy cycennux mHpopMmalmja Koju je npeasuheH 3a BexOe Takole ce eBH-
JICHTHpA 3€JICHUM ,,ueK-oApeaauiama’. Ha oBaj HaUMH y4eHUK, a U caM
HACTAaBHUK y TOKY oOMIIacKa — OOHMjajy Y CBaKOM TPEHYTKY YBHI Y CTe-
IIeH ¥ JuHAMEKY pana. [lo oBoM obpacily ce ycBaja KOMIUIETHA TIPEIBU-
hena HacraBHa rpaha cBe 10 MOMEHTa JOK M MOCHemba HHPOpMAIHja U
BexkOa He OyIy yCHelHo yCBojeHe. Y CiIy4ajy ycBajama nH(popMaIije u3
Behier Opoja mokyaja, crajahe dekupan upsenu ,,X (kpcruh), mro Ha-
CTaBHUKY omoryhaBa Ja perucTpyje OHe NeNIOBE I'paaiBa KOjH CBAKOM
YUCHMKY NpeJICTaBIbajy MOryhy Temkohy u 1a UX y HEKOM KacHHUjeM Tpe-
HYTKY (IpUINKOM yTBphHBama Wi CHCTEMATH3aIlHje) TIOHOBO MIPOBEPH.

Jom jenna npeproct OPC-a jecte na 300r cBoje Oorate 6asze moja-
TaKka MOXe€ YCIEIIHO MPeJCTaBUTH U HH(popMaIlije Koje HUCy mpeapule-
HE KIIACMYHUM YIIOCHHKOM. YKOIJIMKO Cy OHE y Be3u ca oOpahuBaHOM Te-
MaTHKOM M HACTaBHUK IMPOICHU Ja Cy IPUMEPCHE y3pacTy yUCHHKa ca
KOjrMa ce paji, MOKe UX YKIJbYUHTH y HacTaBHY Tpal)y. Y 3aBUCHOCTH O]
00MMa TIPOITUCAHOT IPajiBa, MOKE YBPCTHTU U MHOTO Behn Opoj 1oaaTHuX
uHpopMarmja (umajyhu y Buay aa je 3a oOpaay HacTaBHE TeMe OOMYHO
npensuhen Behu Opoj yacoBa), IWTO AUPEKTHO ymyhyje Ha 3akibydak Ja
OPC u Te Kako MOXe UMaTH MO3UTHUBHU YTHUIIA] HA oBehame KBaHTHTETA
U KBaJINTETAa 3HAMa YUCHUKA, IITO Y KPajib0j MEPH JUPEKTHO yTHYE Ha
MOCTICIINBAKE aKIeTIepalHje U MHTEICKTYAHN Pa3B0j YUCHUKA.

Haxon ycnemrHor cnpoBolema n mocieame mpenBuhene Bexoe,
TpeNasu ce Ha gepuguxamusHy ¢pazy pana, Koja ce CIIPOBOIH e1eKmMpOH-
cxom esanyayujom. Kao mro ce Ha mpukaszanoj cxemu (Crnuka 1) moxe
BUJICTH, TOUYETaK OBe (ase je (uekcuOmmaH, jep CBaKM YUCHUK y IbY
yJIa3H y 3aBUCHOCTH O] CBOjUX MOTYNHOCTH U TeMIIa pajia, a OKBUPHO je
npeasuljeH y TepMUHY TOYeTKa APYror vaca ,,00K-HacTaBe”.

34K/bYVHYAK

CaBpeMeHa 00pa30BHA TEXHOJIOTHja MOKE OHTH HHCTPYMEHT IpO-
meHa. OHJla KaJla MPOCBETHH PaJHULM PUXBATE U OTBOPE CBOjE TOIJIe/ie
Ka TIOTeHIMjajuMa 00pa3oBHE TexHouyoruje, uzahu he u3 HenmpaBWITHOT,
3acTapenor Kpyra IpenaBame—ydeme—TIpeaBame. bp3 TeMno mpoMeHa
Ha nospy MKT, paznuunTocT u MmupuHa JOCTYIHOT 3Haba — IPUMOPABajy
eIyKaTope J1a HaCTaBe ca yUeHheM U jJa Oyay y CKIaxy ca BpEMEHOM, IITO
MMa TO3UTHBAH YTHIId] KaKO Ha y4eHHKe Tako U Ha mux came. [locroje
OTIPaBJaHHU PA3JI03H 3a TO jep HaM je HH(pOpMAIIMOHA TEXHOJIOTH]a CBE He-
OIIXOJTHH]ja 32 yUeHe.

OO0pa30oBHU COTBEPH Ha EKCILIMIMTAH HA4WH IIPE/ICTaBIbajy pa3He
CTpaTeryje U TeXHHUKE MOJydaBama Koje AeHuHuIle aytop u omoryhasajy
HBHUXOBY KOHTPOJIUCAaHY MTPUMEHY Y IIHJbY €HUKACHHjET YCBajamba caapxaja
KOje YYeHUK TpeOa jJa Hayd Kpo3 Kopuiiheme cucteMa. TakBUM MPHCTY-
nom ce oMmoryhaBa caBnajiaBarme IpajyBa IpemMa MojeliiHaYHIM 0COOMHA-
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Ma YYeHHKa, Tj. CBAKM yYCHHK MO)KE Ha HauWH npuiaroheH cebm ma ca-
BJIaJIa U YCBOjH IpeBHI)EHO 3HAE (T3B. IEPCOHANN3ALN]A YICHa).
[IpencraBibeHn MOJIEN — MYJITUMEAMjCKA CTPATErnja — caMo je jen-
HO 0 MOTyhHX METOJMYKHX pellemha Koja Cy eMIHPHjCKH MPOBEPEHN Y
mpakcu (Stankovi¢, 2005; Stankovi¢ & Blazi¢, 2015). Hamepa je ma, 1o-
pen ymo3HaBama IeJaronike jaBHOCTH, YTHIEMO U Ha pa3Oujame IMOTeH-
[UjaTHUX TIpelpacyaa Ja ¢y o0pa3oBHU cO(TBEepH MPOU3BOJ MCIbYINBO
T3B. MPOTPaMEPCKUX KajapoBa. HampoTws, 3a m3pamy KOPEKTHOT IHIIAK-
THYKOT coTBepa OBOJbHA Cy eleMeHTapHa MH(pOpPMATHYKa M JUJAK-
THUYKa 3Hama, KA0 U METOJAWYKE BEIITHHE U KPEATHBHOCT, IITO Y KPajiboj
MepH NpEeACTaB/ba OCHOBHM HHUBO KOMIIETEHIIMjA KOje MOpa IOCeI0BaTH
caBpeMeHHN HacTaBHUK. Kana ce Ha To moja u MOryhHOCT THMCKOT paga
(yapyxuBame HACTaBHHKA), moOmia OM ce pa3peldHa W/WiIHM MpeAMETHA
co(TBepCcKa MOKPUBCHOCT HACTABHUX CAAPIKaja, MITO HAlaJhe HMILTHINPA
U pealHy MOTyhHOCT mpuMeHe Ha CBHM HHMBOHMMa oOpa3oBama. Tume ce
CTHYY YCJIOBH Jia C€ M Halll IIKOJICKH CUCTEM TIPHIPYKU CBETCKOM TPEH-
Iy HamyIlTama M0jeIUHAYHAX METOJCKHX MPUCTYIIA, Te yBOohewy caBpe-
MEHHX HACTAaBHHX CTpaTerdja, Kao HY)KHOT IIPEeIycioBa 3a OpxKy U
YCIIEIIHU]Y MOACPHU3AIH]Y U peOpMy HaIleT HACTABHOT IIPOIIeca.
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INDIVIDUALIZATION MODELS OF TEACHING USING
EDUCATIONAL SOFTWARE - METHODOLOGICAL
REALIZATION

Zoran Stankovid|

University of Ni§, Faculty of Philosophy, Ni§, Serbia

Summary

In the second half of the 20th century, there was a real expansion of theoretical
analyses, recommendations and requirements for intensifying the modernization of the
teaching process. What persisted as the focus of innovation were the individualization of
teaching and learning with their modalities, and with the coming of the IT era, there was
also the use of modern educational technology achievements.
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This paper, which falls into the field of didactic-methodical innovations, was
developed with the tendency of designing a new approach and model of teaching, with
the aim of improving and modernizing the existing theory and practice.

The main intention and goal of this paper is to point out to a wider pedagogical
public, through positive methodological experiences and examples from the classroom
practice, one of the valid methodical solutions for overcoming certain weaknesses of
traditional teaching. This is a modern methodical model — a teaching strategy that is
reflected in the integration of the teaching models into the educational computer
software, and the possibilities of its implementation into the teaching practice.

Basically, the paper presents an innovative methodical model, in which some of the
key determinants are incorporated, and they are particularly insisted on in the process of
implementing the necessary reforms of the educational process. These are, above all,
contemporary teaching systems, put into the function of individualisation of teaching, as
well as educational software and its application through appropriate teaching strategies,
which are the integral segments of contemporary educational technology and media
didactics.
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Abstract

Teachers of English as a foreign language (EFL) are among the instructors responsible
for the development of intercultural communicative competence (ICC) in learners.
Preparing students to interact in a global, multilingual and multicultural world is not an
easy task, as ICC is a complex concept and teachers need both training and instruction to
firstly develop it themselves and then apply it in their teaching. The paper explores whether
pre-service EFL teachers show an awareness of ICC elements, and whether their ICC and
intercultural sensitivity can be seen in their coursework. The qualitative research into final
essays of 30 students who attended an elective course Intercultural Communicative
Competence, at the University of Ni§, from three cohorts (from 2014 to 2017) aims at
answering the following questions: what topics the students chose for their final project,
what attitudes they showed, whether they knew and used the ICC-related terminology after
a semester-long course. Results have shown that the students tended to use topics they feel
comfortable with, such as stereotypes; showed a good grasp on the terminology especially
in relation to culture models; and showed positive attitudes towards ICC issues, however,
mostly remaining in Bennett’s Minimization stage.

Key words: pre-service English language teachers’ education, Intercultural
communicative competence, intercultural sensitivity.
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HUHTEPKYJITYPHU NNOI'JIE]I HA CBET:
HUHTEPKYJITYPHA KOMYHUKATHUBHA
KOMITIETEHHHUJA BY IYRUX HACTABHUKA
EHTIJIECKOI JE3UKA

AncrpakT

HacTaBHHIIM €HIJIECKOT Ka0 CTPAaHOr je3UKa jeIHH CY O] OJrOBOPHUX HACTABHHKA 32
pa3BHjame HMHTEPKYIATYpHE KOMYHHKATUBHE KOMIICTCHIjE KOJ YdYEHHKA. 3amaTak
TIpHIIpEMarba YIeHHKA 32 HHTEPAKIH]jy Y ITI00aJIHOM, MYJITH]€3UMIKOM H MYJITHKYITYpPHOM
CBETy HHMje JIaK jep j€ HHTepPKYJITypHa KOMYHHMKAaTHBHA KOMIICTCHIMja CIOXKEHa H
HACTAaBHUIIM MOpajy [1a MMajy ¥ 3Hama U BEIUTHHE Kako OW MpBO KoJ cebe pa3BWIN OBY
KOMITETEHIIjY ¥ Kako OM je KacHHje MPUMEHWIN y HacTaBH. Y pajy ce HCTpaxKyje Aa Jin
CTYZEHTH AHIIUCTUKE, Oyayin HAacTaBHHMIM €HIJIECKOT je3MKa, HMajy CBECT O
HHTEPKYITYPHAM €JIEMEHTHMA M [a JI CE HHXOBA MHTEPKYITYPHA CE3UTHBHOCT MOXKE
BHUJIETH y paiy Ha Kypcy MHTepKynaTypHa KOMyHHKaTHBHA KoMIeTeHuja. KBanmuratueHo
HCTpaxuBame ypaeHO Ha 3aBpIIHMM CEeMUHAapcKuM panoBuma 30 cTyneHata TpH
reHepaije Koju cy noxahami wu30opHM Kypc MHTepKynTypHa KOMYHHKATHBHA
KoMmriereHnja Ha YHusepsurery y Humy on 2014. nmo 2017. akameMmcke TopuHe —
onropapa Ha ciencha muTama: Koje TeMe CTYIACHTH OMpajy 3a 3aBIIHE MPOjeKTe, Koje
CTaBOBE TOKa3yjy, Z1a JIM 3HA]y M KOPUCTE TEPMHUHOJIOTH]Y BE3aHY 3a MHTEPKYITYpPHY
KOMIICTEHIIMjy HAKOH 3aBPLICHOT jeIHOCEMECTpalIHOr Kypca. Pesynratu mokasyjy na
CTyJIeHTH Oupajy TeMe Koje ¢y uM Beh mo3Hare, Kao IITO Cy CTEPEOTHUIIN, KOPUCTE U 3HAjy
TEPMHUHOJIOTHjY KOja je TIPBEHCTBEHO BE3aHA 332 MOJENE KyAType W /14 UMajy MO3UTHUBHE
CTaBOBE IpeMa HHTEPKYITYpHHM IHTamHMa, MaKO CE HAa OCHOBY OATOBOpa MOTY
CMECTHTH Y a3y MUHUMH3aLMje, 10 beHeToBoM Moeny.

KibyuHe peyn: WHHIHjaTHO 00pa30Bamk-e HACTABHHUKA, CHITIECKH KA0 CTPAHHU je3HK,
HHTEPKYJITYpHAa KOMyHHKAaTUBHA KOMIICTEHIIM]ja, MHTEPKYJITypHA
CEH3UTHUBHOCT.

INTRODUCTION

It seems that “teachers of English [...] constitute the natural avant-
garde among those developing intercultural competence in Europe”
(Strugielska & Piatkowska, 2016). There has always been a recognition that
there is a relationship between culture and language and that a language
classroom is instrumental for culture learning. Culture has been one among
key principles in many methods and approaches to language teaching. Still,
the development of intercultural communicative competence (ICC) is a
strenuous task, especially in a monolingual and monocultural environment,
and it does not come easy for language teachers.

With a mismatch between the laws on education, standards of
achievement for elementary and high-school students and outcomes of
English language teacher education, ICC development for pre-service
teachers requires more research and attention. While there has been
research into how teachers include intercultural (IC) elements in their
teaching (Deardorff, 2006; Feng, Byram, & Fleming, 2009), there is still
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a lot of room to strengthen the IC curriculum, teaching practice and
professional development.

INTERCULTURAL COMMUNICATIVE COMPETENCE

Intercultural communicative competence has been defined and
redefined over the last three decades, for different purposes and different
fields (more in Spitzberg & Changnon, 2009). The differences in
interpretation and the scope stem from the primary interests of particular
fields — for those where language and communication are primary (Byram,
1997; Martin & Nakayama, 1997) communicative competence is an
important factor in ICC. On the other hand, where adaptation, development,
cultural perceptions and orientations take precedent (Bennett, 2013;
Gudykunst & Kim, 1992; Paige, 2003), intercultural competence is defined.

For the language learning context, we believe the Common
European Framework of Reference for Languages (CEFR, 2001),
following Byram’s 5-part model, provides a comprehensive definition:
that ICC includes intercultural awareness, practical skills and know-how,
intercultural skills and know-how, intercultural attitudes and beliefs, and
the ability to learn (p. 103-106). More recent considerations of
intercultural (and pluricultural) competence state that it is

the ability to experience otherness and cultural diversity, to
analyse that experience and to derive benefit from it [...] to
understand otherness, establish cognitive and affective links
between past and new experiences of otherness, mediate between
members of two (or more) social groups and their cultures, and
question the assumptions of one’s own cultural group and
environment (Beacco et al., 2016, p. 10).

Many definitions (Byram, 1997; Chen & Starosta, 1996; Deardorff,
2006; Lustig & Koester, 2012; Seelye, 1997) point out that ICC is a
combination of three domains: attitudes, behaviours and knowledge that
jointly provide the basis for successful intercultural encounters. In addition to
the three domains, researchers stress the appropriateness of communication
for the context and participants — as “the appropriate and effective
management of interaction between people who, to some degree or another,
represent different or divergent affective, cognitive, and behavioural
orientations to the world” (Spitzberg & Chagnon, 2009, p. 7) will be more
successful.

Byram (1997) shows that the cognitive domain is necessary for the
successful development of ICC, but not as the only element. Knowing about
cultures helps learners position themselves in relation to their own and other
cultures, as these three domains, cognitive, affective, and behavioural,
reinforce each other in intercultural learning. Learners should be motivated to
learn and interact, be open and confident enough to try to “decentre” (Byram,
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Gribkova, & Starkey, 2002, p. 12) and see IC encounters from a different
perspective — that of ‘the other’. Critical cultural awareness is the central skill
for ICC (Byram, 2012) where learners can show their understanding and
critical stance toward practices and products from both domestic and foreign
cultures. ICC precludes motivation to communicate (Byram et al., 2002), to
engage in demanding intercultural encounters, and, at the same time the
awareness that one’s own operational framework need not be the ‘right’ one,
nor the only one (Trompenaars & Hampden-Turner, 1998; Hofstede, 1991).
Therefore, IC education should provide learners with the raised critical
awareness and developed critical thinking, so that they can challenge cultural
stereotypes and prejudice and mediate in situations of cultural conflict
(Grefersen-Hermans, 2017), providing “a foundation for being a global
citizen” (Barrett et al., 2014, p. 21).

IC competent learners will empathise with people of different
cultural affiliation, in addition to being curious about and open to other
cultures. Their knowledge will help them understand the influence of
their own language and will be the basis for communicative awareness of
the fact that other peoples’ languages may express shared ideas in a
unique way or express unique ideas difficult to access through one’s own
language(s) (Barrett et al., 2014). Finally, skills should incorporate
practices and behaviours that are based on previous two domains —
learners will empathise, be flexible and have linguistic, sociolinguistic
and discourse skills appropriate to the setting (Barrett et al., 2014).

For language teachers in particular, who prepare learners for a
global, interconnected world, these skills and IC sensitivity will be crucial
as language teachers have been recognised as important socializing agents
(Sercu, 2005). They are the ones who will, based on students’ interests,
develop empathy and practice deep analysis as opposed to the tourist-like
view of culture (Byram et al., 1994). Teachers are important in this
process on two levels — as models and as sources of information, even
though teachers sometimes refrain from including IC aspects to their
language teaching, referring to the lack of personal experience with a
particular culture. However, the very act of “passing from one language
to another necessarily involves passing from one culture to another”
(North & Piccardo, 2016, p. 13) and future language teachers should be
therefore equipped with both knowledge and attitudes to help students
navigate ICC situations (Byram et al., 1994).

Not even study-abroad programs, as the most immediate way of
including the intercultural component into teacher education, without the
direct training and instruction of IC factors, lead to the development of
positive attitudes and an increased IC sensitivity (Cots et al., 2016). Still,
positive results of study abroad programmes have been reported (Saricoban
& Oz, 2014; Ward & Ward, 2003), in terms of personal growth, changed or
broadened world view and increased professional competence.
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Research has shown that mere knowledge about cultures does not
add to one’s intercultural competence (Bennett, 2004), as this usually
includes only surface culture (Hall, 1976). Interculturally sensitive
individuals are more person-centred and take different cultural perspectives
in their communication; their increased sensitivity is a basis for increased
intercultural competence and they understand the deeper level of culture —
core values and beliefs (Hall, 1976). Teachers who are thus equipped will
be more sensitive to differences in their own classrooms, but should also be
able to guide their own students to ethnorelative worldviews.

Finally, ICC is also important within what is commonly considered
to be a single national culture, as is the case with the Serbian culture.
Intercultural communication need not exclusively mean communication
between different nationalities or ethnicities which is important for the
context of our pre-service teachers. They need to recognise different
identities that learners bring into the classroom, as well as their cultural
differences (Singer, 1998) — be they social, gender, learner style, etc. In a
society where many of these identity markers are beginning to be recognised
and where ethnocentrism might seem on the rise (Stupar, 2018), ICC is a
crucial competence for successful interpersonal relationships.

ICC in Language Teacher Education in Serbia

With a steady shift in required competencies in language learners,
the requirements of language teachers should also be reconsidered. As we
can follow a move from linguistic competence to communicative and then
intercultural communicative competence (Larsen-Freeman, 2000), we should
expect the teacher education to mirror the trend and give at least some
emphasis to ICC in the curriculum. However, the English language
programmes at Serbian universities train students to become mainly
traditional philologists, as all programs have courses that can be grouped into
three fields: linguistics, cultural studies, and literature.

Courses with the ICC content have been included in the Bachelor
level of studies, either as elective courses or as a module of applied
linguistics courses, while only at the Faculty of Philology, University of
Belgrade, are there master level ICC courses. While the study programs state
that students will be equipped with all the necessary knowledge and skills
required by the profession of an English language teacher, developing ICC is
never stated as one of the outcomes. If ICC is not part of the program it
becomes difficult for teachers to include such a complex concept later on in
their teaching (Byram, 1997). Consequently, if pressed to do so, teachers
might tend to discuss only the topics they already know, which would mainly
lead to the exploration of the cognitive domain (facts on different cultures,
literature: mostly high culture elements), leaving skills and IC sensitivity
under-represented and underdeveloped, which has been pointed out as
insufficient for developing ICC (Bennett, 2004), as this usually includes only
surface culture (Hall, 1976).
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However, if learners are expected to understand other cultures and
their own, and to show openness and understanding, providing them with
cultural knowledge only might not help them become more interculturally
sensitive. Teachers would need IC training to prepare them to “teach their
learners to deal with the complexities of intercultural communication”
(Willems, 2002, p. 7).

LEGAL FRAMEWORK

In difference to the curricula of the tertiary-level language teacher
education, in the past three years a set of laws and standards has been passed
for primary and secondary-level education that to some extent includes ICC
as the objective for language learning. The Law on the System of Education
(2017) states the importance of intercultural competence, and includes mainly
general guidelines that require learners’ openness. The overall aims in the
national curriculum for FL on the elementary level state that learners should
develop a positive attitude both towards other languages and cultures and
one’s own language and cultural heritage, appreciate differences, and be open
in communication. The Standards of achievement for elementary education
for foreign languages (2017) solely deal with knowledge about other cultures,
placing a rather heavy focus on the cognitive domain of ICC. However, the
Standards of achievement for secondary education for foreign languages
(2015) do not include any standards related to ICC. Further, in the Standards
of competencies for the teacher profession and professional development
(2011), ICC is not stated, but teachers are expected to understand the social
context of education, contribute to multicultural and inclusive education,
respect universal values and urge learners to internalise them, and to
understand social and cultural learner differences. Finally, in the Strategy for
Education Development in Serbia 2020 (2012), ICC is not mentioned as such
but can be recognised in the achievement standards as knowledge about other
cultures. Although there are many recommendations about inclusive
education and global human rights and values, these are not linked directly to
ICC. In Ogay and Edelmann’s words (2016, p. 389), these documents seem
to demonstrate “a lack of common understanding of what ‘taking culture
seriously’ [...] means in the field of education”. ICC is never defined clearly
in any of the laws but it is understood as a positive feeling and openness to
others.

With ICC stated in the legal requirements for language learners
(Law on the System of Education, Standards of achievement), there are
inconsistencies with teacher requirements in this respect, and even more so
with pre-service teacher education on ICC. The laws for all the levels of
education, curricula for teacher education and programs for professional
development do not incorporate the understanding of the importance of the
ICC concept which has been accepted for over two decades in the
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educational systems (Deardorff, 2009; Risager, 2006) with its insistence on
the development of cognitive, affective and behavioural domains.

PREVIOUS RESEARCH

When it comes to FL teaching, there is considerable research into
education and beliefs and attitudes of in-service pre-service teachers (Beacco
& Byram, 2003; Deardorff, 2006; Deardorff & Arasaranment, 2016; Fantini,
2000; Feng, Byram, & Fleming, 2009; Willems, 2002; Young & Sachdev,
2011), as it has been recognised that the IC component has not been
sufficiently prominent in their teaching.

However, compared to nursing, business and social work, a
relatively small number of studies focus on pre-service English language
teachers. This research has shown that students need to receive focused
instruction on ICC or they will only be aware of surface culture, without
gaining a full understanding of ICC (Olaya & Gomez, 2013). Instruction
helps students develop skills of interpreting and contextualizing cultural
practices through an awareness raising approach (Holguin, 2013).

An ICC project in which high school students from different cultures
(France and England) explored a similar topic and then exchanged the
material with their counterparts, while reflecting on particular words and
their usage (Morgan, 2001), showed several important findings. Firstly,
students had freedom to choose the material and prepare it, making it truly
authentic for the situation. Secondly, students had to decide on particular
key words which were then used for analysis and showed how different
contexts condition the usage of language. The important part of the
research was the reflection on material creation, where “students can
become aware of a deeper level of significance of things within in their
own culture, and in this way prepare themselves for understanding another
culture” (Morgan, 2001, p.18).

Another research was done with pre-service teachers, who were
asked to do word associations and explore evaluative adjectives (Williams,
2001), with the aim of raising “awareness of relative perceptions and
evaluations from the perspectives of different cultures” (p.118). The
research explored the evaluative phrases (terminology and loaded
expressions) used to describe behaviour in a culture or cultures, with the
results showing that students were aware of the dynamic nature of cultural
values and the influence of different practices on behaviour. The main
focus of the study was on awareness-raising so that future teachers became
explorers of both language and culture; therefore, Williams stressed the
importance of reflection and reflective teacher education.

In the Serbian context, recently there have been several studies that
looked into ICC in general education, without a specific focus on FL
teachers (Domovi¢ et al., 2013; Petrovi¢ & Joki¢, 2016). The present
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study can be seen as a follow-up study to Paunovi¢ (2011) who explored
cultural topics, culture components, and attitudes towards diversity in the
written work of students. The results showed that overt attitudes in
student work were positive toward intercultural communication, with a
negative stand towards discrimination and stereotyping.

RESEARCH BACKGROUND

The English language department at the University of Nis offers
courses in linguistics, literature and cultural studies. Consequently, students
should be familiar with the culture facts that would make up the cognitive
domain of ICC. In the elective ICC course, the students get acquainted with
the most important theoretical models (Bennett, 1993; Hall, 1966; Hofstede,
1991; Trompenaars & Hampden-Turner, 1997) of ICC and with IC
communication and different factors that influence it. As English language
majors, the students explore how language devices carry socio-culturally
loaded meanings. The outcome of the course should be the students’
developed practical skills for studying how culture is expressed in language,
understanding how culture influences communication in authentic situations,
developed IC communication skills and a socio-linguistic perspective of
culture. The students should develop empathy, ethnorelativism, and positive
attitudes towards different cultures. As their final projects, the students write
essays on topics that are linked to and based on the syllabus, but could go
further than that. The students are encouraged to apply the culture models to
current events, other cultures, films, TV series, book, or to explore other
aspects of ICC: stereotypes, ethnocentrism vs. ethnorelativism, use of culture
in language teaching, etc. By giving students a free choice on topics, it is
hoped that they would be able to show their raised awareness of ICC issues
and to independently analyse them.

In the discussed study, the researcher was at the same time the
instructor of student work and the coder, which could be seen as a
limitation to the study. However, this is the common circumstance in
classroom-related qualitative research, which needs to be counter-balanced
by well-defined methodological measures. In this study, the measures to
prevent any possible bias included the preset codes extracted from the
theory and the attitudes contained to loaded words.

RESEARCH METHODS

Aims. From the widely accepted understanding of the concept of ICC
(Byram, 1997), it follows that future language teachers should show their
understanding of ICC concepts, as well as promote and acknowledge positive
attitudes towards other culture, and finally, be able to perform analysis of
ICC topics so that they become more competent instructors, as “intercultural
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competence may not be acquired spontaneously by individuals [...] however,
intercultural competence can be enhanced through a range of intercultural
experiences, for which teachers are responsible” (Barrett et al., 2014, p.25).
Therefore, the study aimed at answering the following questions: what topics
the students choose for their final project, whether they know and use the
terminology, what language they use to show their attitudes, and finally,
using Byram’s and CEFR understanding of ICC, if they show their ICC after
a semester-long ICC course — awareness of their own bias, generalisations,
and whether they were able to apply higher order cognitive skills in
discussing the topics.

Participants. During four years 107 3"-year students took the
course. For the purposes of this study we will look into the work of 30
students who took the exam in the first available exam term. At the time
of taking the course, the students were 19 to 20 years old, with 1/6 of
them being male. However, for the analysis, gender differences were not
further explored.

Variables. As variables for the research, the keywords were chosen
on the basis of several criteria. Firstly, those terms that are important for the
application of a culture model were included, for example: ascribed status,
power distance, collectivism, etc. Then, the topic analysed during the
course (stereotypes, inequality, prejudice, subculture, social class, gender
roles, socializing agents, ethnocentrism, etc.) were recognised as keywords.
Also, understanding, respect and tolerance were also seen as important, as
it has been noticed that the students tend to minimize the differences
between cultures (Bennett, 2004), mistaking it for true IC sensitivity. Next,
the usage of loaded words was seen as telling of the students’ IC sensitivity
(the usage of the Gypsy instead of the Roma would be considered an
instance of this). Finally, phrases where different adverbs were used as
intensifiers (definitely, completely, totally) were seen as loaded and
analysed in the context in which they were used and included in the study if
the instances were related to ICC. All these are seen as a function of the
awareness-raising process that is the main objective of the course.
Consequently, emergent codes, in addition to the pre-set ones, were
important and taken into consideration, as they could provide the insight
into the thinking process and importance that the students place on the ICC
elements, since “[a]pproaching fieldwork without being constrained by
predetermined categories of analysis contributes to the depth, openness, and
detail of qualitative inquiry” (Patton, 2002: 14).

Instruments. As the main research objective was to show the
students’ understanding and the analysis of ICC topics, it was important to
systematically find the common topics and opinions that show that
understanding. In order to perform the content text analysis, the computer-
assisted qualitative data analysis software, Atlas.ti, was used.
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Procedures. As the aim of the research was to establish whether
students use the appropriate terminology and show empathy and raised
awareness, the methodology used was qualitative. The content analysis
(Patton, 2002) was performed on the final essays to identify core
consistencies in topics, terminology, and attitudes. The methodology used
included the text analysis with Atlas.ti program through which the key terms,
or initial codes, were found. In addition to the pre-set codes used as
sensitizing concepts (Patton, 2002) to orient the data, it was expected to have
a certain number of the emergent codes in order to “stay open to the data”
(Patton, 2002, p. 454), thus narrowing down the patterns that were the most
frequent. In order to see the usage of key terms in the corpus the frequency
analysis was performed on the codes, on the whole of the corpus, with the
indication when the frequency was only within one individual essay. The
frequency of the usage of key terms was important, but as the aim of the
qualitative research was to explore the topics the students found relevant
enough to be used, the frequency itself was not the sole key factor for the
analysis. The frequency of the key terms across essays —as the usage might be
conditioned by the topic itself or the writing style of the student, was seen as
a possible signal of the relative importance the students gave to particular
topics and terms.

Corpus. The corpus for the research consists of 30 student final
essays, with the total of 67,854 words. The essays, as the product of usual
coursework, were not an assigned task for students, and therefore used as
a text for the content analysis. Topics of these essays were not limited in
any way, students could freely decide on the topic, issues, and cultural
models to analyse as long as these were based on the material covered in
the course.

RESULTS AND DISCUSSION
Topics

The qualitative content analysis of the essay corpus showed that the
students chose topics where they showed their knowledge about cultures
and culture models, mostly Hofestede’s model, showing positive,
affirmative attitudes to the importance of intercultural understanding, while
mostly staying away from controversial topics, with essays dealing with
only two minority groupings, for example.

Out of the full number of students, seven stated ‘stereotypes’ or
‘prejudice’, while four students used ‘discrimination’ in their essay titles.
The stereotypes analysed were national, ethnic, religious and social group
stereotypes (gender and class), as well as different national stereotypes as
represented in TV series (‘Allo, ‘Allo, Mind Your Language). The students
explored the stereotypes that the Serbian people might hold towards the
British and American, but also stereotypes that are present in Serbia. The
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issues of discrimination were about Native Americans, Germans post
WWI, the LGBTQ community, and the representation of different
characters in Harry Potter.

Seven students decided to apply one of the culture models analysed in
the course, Hofstede’s model, to compare cultures — either in films or real life
situation. For example, Greek and American culture through the film My Big
Fat Greek Wedding, or a variety of cultures in the film Babel and in the novel
The Kite Runner. With Korean culture being quite present through pop
culture: music, films, and manga, some students compared it with Serbian
culture or analysed it through the model. One student compared Syrian and
Serbian culture prompted by the migrant crisis that was escalating at the time.
Finally, one student decided to use the model to explore Serbian culture on its
own. Even though the model is more suited to the business setting, the
dimensions that it offers are clearly defined, and the students can show their
understanding of different values in different cultures rather easily.

Three students applied Bennett’s model of intercultural sensitivity:
one to the Serbian people’s experience of living abroad, in Ireland, one on
Serbs’ general outlook towards in- groups and out-groups, and one as a way
of helping people raise awareness about others. Bennett’s model is different
from others, and especially from Hofstede’s, in the fact that it does not
explain cultures, but a potential growth of intercultural sensitivity in
individuals through heightened awareness. It, therefore, asks for a more
detailed analysis which might be the reason why students opted for it less.

The remaining seven essays could not be put into previous categories
based on their titles alone, however, they explored the topics of prejudice and
discrimination, as in the essays on the Roma community, Black Lives Matter
movement, and homophobia in Serbia, all ‘hot topics’ in the media at the
time. One student dealt with re-conceptualisation of culture, to include more
subcultures, while one tried to explain the fascination with the American
dream and its potential benefits in different settings. One student decided to
interview Americans on their own culture, while one essay dealt with the
Serbian culture exclusively, in terms of migration within Serbia and the
south-north divide.

Although the mere absence of particular topics need not suggest the
students were unaware of them, it still shows that they might still be at the
level of the comparison of different cultures rather than the level of critical
cultural competence. Given that they do not have an extensive experience
with different cultures, the students might not have felt comfortable enough
to ‘grapple’ with problematic issues of social inequality, subcultures,
linguistic varieties and the like. There was an apparent lack of topics that
explored the representation of minorities, social problems, gender roles and
expectations, or other identity-related issues in our culture.
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Keywords

The analysis of pre-set keywords showed that the students
competently used the terminology that was needed to explain and analyse
issues through the application of the particular culture models. The students
showed their knowledge of particular dimensions and successfully compared
them across cultures: they defined the dimensions correctly, and were able to
use appropriate illustration to show how dimensions are differently
manifested in different cultures. These keywords related directly to the
culture models (for example, ‘power distance’ appeared 33 times in nine
essays, ‘uncertainty avoidance’ was in eight essays 39 times) show high
frequency in the sample as expected, and the deep analysis shows these were
appropriately used. For example, the students explored what gave Korean
culture a rather high power distance index, or how high uncertainty
avoidance index of Greek culture was seen in its cinematic representation.
Similarly, different phases that describe one’s ethnocentrism were correctly
recognised in the experience of the people the students interviewed, though
the keyword was only used in three essays. We concluded that the students
mastered the knowledge domain of ICC, especially for the application of
culture models. On the other hand, the students did not use some of the key
terminology for topics outside of the models. Therefore, while appropriately
understanding and analysing culture models, the students did not use these
concepts for the analysis of other topics.

The analysis of loaded adverbs showed that the students tended not
to use them almost at all. Therefore, totally (used once) and definitely (used
twice) were used for intensifying one’s surprise and assurance of the fact
and not in the context of IC sensitivity or competence. Additionally, other
possible loaded words (troublesome, disheartening, horrifying, hopefully,
to fuel) were used only on several occasion (once or twice), and to show the
state of the affairs or as a part of a phrase (add fuel to the flame). In the
whole sample these do not represent a significant element to be further
analysed.

The students used empathy ten times in six essays, in two separate
contexts. The first one was in relation to Bennett’s model of IC sensitivity
(Bennett, 2004) — where empathy is a sign of acceptance and integration, in
the essays on an intercultural sensitivity development of a Serb in Ireland and
ethnocentrism in Serbia. The second context was the instances where the
students saw empathy as one of the ways in which to establish IC
understanding, in the essays on the American dream, gender stereotyping in
Hollywood, homophobia and culture as seen by Americans. While empathy
is one of the key objectives for ICC (Byram, 1997), the students did not
discuss problems of immigrants or other stereotyping situations in terms of
empathising with those who are in out-groups (Giles & Giles, 2013).

Human rights was one of the keywords explored but it turned out
that it did not appear in more than two essays, both on the LGBTQ
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communities, one in Serbia and the other as a minority community of the
US athletes, where the rights of the minority were seen and explained as
the basic human right, a right to equality. While other topics might not
have vouched for the usage of this particular phrase, it seems that the
students did not link gender inequality, migrant abuse or even the race
unrest to the universal human rights on which much of ICC relies.

When it comes to the terminology on the topic of stereotypes, the
students did not use any of the possible explanations for their emergence.
For example, only one student used scape-goating to explain why negative
feelings were prevalent in Germany prior to World War I1. In only one
other essay did a student use the term transfer of attitudes from one
generation to the next. Similarly, only in one instance did the essay contain
a reference to positive stereotypes. The stereotypes were correctly recognized
in different material that the students explored, but they did not deal with the
sources, and mainly focused on their existence and consequences, while
stressing the importance of fighting against them and refraining from using
them as a measure of one’s characters.

More can be deduced from the absence of particular terminology
than from the one the students used. Firstly, even though they never
explicitly stated national cultures, these were the frameworks within which
the students analysed elements of culture. Therefore, while they understand
the terminology, their context and the scope in which they use it is
somewhat limited. The students managed not to go into the effects of
globalization on particular minorities, subcultures or national cultures even,
with this term being mentioned only four times.

Discrimination, another keyword, appeared in 11 essays 56 times.
Interestingly, even when discussing the topics such as the position of
women in the Hollywood industry, or the Roma people in our society, the
students rarely used the terms discrimination — five times in the former and
only once in the latter example. Essays on racial discrimination and
LGBTQ community had a bit higher usage of discrimination, as well as the
ones on racial problems and pre-war Germany. Still, the qualitative analysis
showed that students did think in terms of potential negative feelings and
attitudes when they discussed different cultures, culture dimension and
stereotypes, as they insisted on ‘understand[ing] different cultures and
social classes’, as well as believing that ‘by being exposed to a different
culture [...] we become truly aware and stop believing in stereotypes.’

The results show that the students continued choosing the topics that
were seen as the most frequent by Paunovi¢ (2011) — stereotypes,
discrimination, and culture models. There has been a decline in the topics
that deal with regional dialects, culture shock, and globalisation. Similarly,
the analysis of the current local (or global) social issues was not included in
the final essays of the students.
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Finally, it seemed that it was still difficult for the students to use a
wider range of ICC terminology and to analyse one problem from several
perspectives. This was especially noticeable when there was not a particular
culture model which could determine particular terminology for students to
use.

Attitudes and Critical Competence

While awareness-raising has been one of the main aims for the ICC
course, it was surprising to see that many essays that explored or compared
cultures and analysed stereotypes did not comment on raised awareness — not
even of the characters in the films. ‘To raise awareness’ was used throughout
the essay on the position of the Roma people in Serbia and two more times,
in concluding paragraphs where the students stated that in general, people
should raise their awareness about stereotypes and other cultures, giving it 20
occurrences in the sample.

The analysis of how the students approached their topics was done by
close reading for keywords and for what might be recognised as a description
offered by Byram (1997) — openness towards novelty, willingness to explore,
ability to decentre from one’s usual perspective (Byram et al., 2002) and
show overall critical stance. The analysis showed that all students had a
strong positive stance towards the importance of ICC for better understanding
among different cultures.

Nine students explicitly and as many implicitly expressed attitudes
that Bennett (1993) categorised as characterising the stage of “minimization”
in intercultural sensitivity development. This is a stage of ethnocentrism
where the emphasis is on the similarity and the commonality of basic values,
with the tendency to explain them in ethnocentric terms. Individuals expect
others to be like them since essentially everyone is the same. The students
expressed this attitude in several instances, where they claimed “physical
universalism™: ‘we are all equal no matter the race’, ‘we are all human and
we all face problems in our lives, no matter the color or how rich or poor we
are’, or ‘One should treat others as he or she wants to be treated’. There were
also instances where the students claimed “‘transcendent universalism”, or the
assumed applicability of certain religious, economic or political concepts,
seen, for example, in these statements: ‘Serbia and Syria have enough
common cultural ground when it comes to respecting tradition, family,
loyalty and honor, thus making it quite easy to respect the same values of
other people’. The implicit minimization views could be seen in the
comments that it is only important to respect others, and to be open to
overcome misunderstandings and potential conflicts. While these statements
do represent an ethnocentric standpoint (Bennett, 1993), they at the same
time show that with more additional work, the students can move to more
ethnorelative stages.
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The students recognised that changes in perception of others were
needed, and here they stated that ‘you need to think for yourself®, ‘do not rely
on generalisations” over the call for the raised awareness and more tolerance,
to pointing out that socializing agents such as the media, family, friends, and
school are responsible for the perception of different groups. These results are
in keeping with Holguin (2013), Paunovi¢ (2011), Morgan (2001), and
Williams (2001) as they showed that the structured instruction equipped
students with the terminology with which to interpret cultural practices. This
is an important outcome, since as future teachers the students would
potentially be more sensitive to the topics they themselves explored and to
which they showed overwhelmingly positive attitudes, which can be seen in
the comments such as: ‘[t]he main point is that cultural differences should be
a positive thing’, ‘it is important to perceive cultural differences, and then to
understand them if we want to become culturally competent’, ‘[h]Jopefully
younger generations will be more ethnorelative and will have less prejudices
than we do now’.

What was still missing from the essays was more confidence on the
students’ part to use terminology and have a multidimensional analysis of
culture encounters, incidents, and issues. This would have shown that the
students had both cognitive and affective competencies to grapple deeper
culture. Still, as this was an introductory elective course, the results the
students showed were satisfactory.

CONCLUSION

The students proved quite capable of recognising the suitable topics
for exploration and were able to analyse them using appropriate terminology,
as all the culture models were appropriately used, and culture elements were
correctly termed. Looking at their projects in the light of their future
profession, we can conclude that they have gained enough knowledge.

Therefore, we can report that the application of theoretical models to
describe different cultures was appropriate. However, when it comes to
further exploration of underlying attitudes and deep culture elements (for
example, moving from just recognizing hospitality in one culture to
discussing ethical bearings, attitudes of belonging and accepting), the present
study showed that at times the students could not bring their analysis to a
compete resolution, and would resort to general attitudes of understanding.
Bearing in mind the current socio-economic context in Southern Serbia and
the students’ personal accounts, it would be safe to assume that most our
students possess little first-hand experience with other cultures, apart from
the second-hand knowledge obtained through the media, and the social
issues they encounter in their immediate social context. Finally, intercultural
topics can be taxing — both in terms of emotional engagement and the
overall critical awareness of a number of factors that play out in a culture.
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Therefore, it might be expected that the students will shy away from those
topics and more happily explore the already familiar ones (Paunovi¢, 2011).

Being a one-time analysis of a particular group of students and the
sample of their coursework, the study has its limitations. It was done in
one location, therefore, the results cannot be generalised for the whole
population of pre-service English language teachers: in different social
contexts across Serbia the results might show certain differences.

Finally, as it has been pointed out by different authors (Paunovic,
2011; Sercu, 2005), as well as by policy makers through laws and standards,
and, as advised by CEFR, future language teachers will have to be
interculturally competent and will also have to be trained to teach ICC. It
is only through focus and structured instruction that ICC will be fully
appreciated and competently incorporated into the teaching practice.
Through this and similar courses students should experience culture
teaching and be better prepared to include not only cognition, but also
feelings and attitudes in language teaching.

There are various implications for further research on pre-service
teacher ICC development. Different methodology might provide more data
on how students conceptualise of ICC elements, in think-aloud protocols or
interviews about their coursework, for example. The analysis of different
assignments during the course might show the development of saviors
(Byram, 1997) while working on material design with students could
show what elements they see important enough to be included in
language teaching and how they would work on affective and behaviour
domain development.
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