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AS PREDICTORS OF ADOLESCENT RISK BEHAVIORS
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Abstract

Understanding the factors associated with adolescent risk behaviors is an important
research topic in Serbia. The aim of this study was to examine whether peer pressure and
academic achievement predict adolescent risk behaviours such as cigarette smoking,
drinking alcohol, marijuana use and unprotected sex. The data was collected from 181
(68% female) second-grade students of two secondary schools. The questionnaire for
assessing peer pressure, risk behaviors, as well as socio-demographic variables was
applied. Logistic regression analysis revealed that the perceived peer pressure and
academic achievement both predict various types of risky behaviors among adolescents.
The findings of this study can have implications for improving the prevention of risk-
taking behaviors in adolescence.

Key words: risk taking, adolescents, peer influence, peer pressure, academic
achievement.

BPIIIbAYKHU ITPUTUCAK U AKAJEMCKO
HOCTUT'HYRE KAO IPEJUKTOPHU PUSUYHOI'
IHOHAIIAKBA AJOJIECHHEHATA

AncTpakT

PazymeBame (hakTopa KOjH Cy MOBE3aHM ca PH3MYHUM IOHAIIAUMA aJI0JIecIieHaTa
TIPEZCTaBIba BOXKHY MCTpakuBauky TeMy y Cpouju. Llusbs oBor pajga 6no je ucrutrBarme
Jia JIM BPIIHAauKH NPUTHCAK W aKaJeMCKO IIOCTHrHyhe mpencraBibajy NpeIuKkTope pu-
3UYHUX MOHAIIAMka /I0JIECLIEHATa, Kao ILITO Cy MyIIeHke, KOH3YMUPAE aJIKOX0JIa, KOH3Y-
MHUpame MapHXyaHe U CTylame y HesamTuheHe cekcyanHe oxHoce. Ilogamu cy npukyn-
JheHH Ha y30pKy o 181 (68% >keHcKor 1mona) ydeHnKa IpyTor pa3pe/a JIBe CPeImhe KO-
1ne. TIprMereH je yIUTHUK HaMEHeH HCITUTHBARY BPIIHAuKOT IPUTHCKA M PUSUYHHX T10-
Halllarba a/I0JIeCIeHaTa, Kao 1 coruoaeMorpadckux Bapujadim. JIOTUCTHYKA perpecHoHa
aHaJIM3a MOKa3alia je Jia OMaKeH! BPIIEbaYKH MIPUTHCAK U aKaJeMCKO MocTUrHyhe npensu-
bajy mojenune oOnmke pU3HMUHMX TOHAIIama aJ0JNeCLEHaTa. Pe3ynTaru HCTpaxuBamba
MMajy UMIUTHKAIFje 3a yHarpelerbe NpeBeHIrje pu3HiHNX HOHAIIaka Y aI0JIeCLEeHIIH)H.
KibyuHe peun: pH3UKOBame, aJOJICCLCHTH, YTUIA] BPIIHaKa, BPIIKHAYKU IIPUTHCAK,

aKaJieMcKo rocturayhe.
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INTRODUCTION

The results of the empirical research have demonstrated that
adolescence is a period of a heightened propensity toward risk taking that
may endanger the health and well-being of the individual and those in his
or her environment (Duell et al., 2018). For this reason, various strategies
have been developed to prevent adolescent risk behaviors. Numerous
prevention programs have been focused on providing information to
adolescents about the harmful effects of certain behaviors (Steinberg,
2008). However, scientists have found that adolescents are capable of
assessing the risks of their behavior (Smith, Chein, & Steinberg, 2014).
What sets adolescents apart from adults are rapid developmental changes,
rebellion, need for autonomy and freedom (Luthar & Ansary, 2005) and
the unique susceptibility to peer influences (Albert & Steinberg, 2011).

Epidemiological and experimental studies have indicated that
adolescents are more inclined to take risks when they are in the presence
of their peers than when they are alone (Gardner & Steinberg, 2005) or in
the presence of the adults (Smith et al., 2015). This phenomenon known
as peer effect has not been noticed among adults (Albert, Chein, &
Steinberg, 2013). The presence of peers increases adolescents’ propensity
to engage in risk behaviors and the likelihood of supporting risky choices
in hypothetical decision-making scenarios (Gardner & Steinberg, 2005).

Academic achievement has been identified as a protective factor
that contributes to the positive social development of children and young
people (Maguin & Loeber, 1996). Numerous empirical studies show that
there is a negative correlation between school achievement and risky
behavior (McEvoy & Welker, 2000; Santor, Messervey, & Kusumakar,
2000). However, given that there is generally a decline in academic
motivation in adolescence (Gnambs & Hanfstingl, 2016), there is a need
to explore the relationship between high school students’ academic
performance and risk behavior.

ADOLESCENT RISK BEHAVIORS

Risk behaviors increase the likelihood of a specific adverse
outcome, and have potentially negative consequences on the person who
manifests such behaviour and his or her environment (Ricijas, Krajcer, &
Bouillet, 2010). In epidemiological studies, risk taking is widely
conceptualized as engaging in behaviors that may compromise the health
or well-being of the individual and those in the environment (Hawley,
2011). Unlike the risk taking propensity, which is usually examined by
the use of laboratory tasks that minimize contextual influences, real risk
taking is usually measured by self-reported surveys. Real-world risk taking is
influenced by cultural norms that increase or decrease the chances for
adolescents to engage in risky activities (Duell et al., 2018).
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The results of empirical research have not supported stereotypes
about adolescents’ irrationality. There is evidence that the logical reasoning
ability of 15-year-olds is comparable to the logical reasoning ability of
adults (Reyna & Farley, 2006). This means that adolescents perceive risk
and their own vulnerability at the same level as adults. In addition,
adolescents report a level of risk discomfort comparable to level of risk
discomfort reported by adults (Steinberg, 2008). These findings suggest
that risky decision making of adolescents is not caused by their lack of
cognitive competencies.

The dual system model provides the insights that are important for
understanding adolescents’ propensity to engage in risk behaviors (Botdorf,
Rosenbaum, Patrianakos, Steinberg, & Chein, 2017; Steinberg, 2008).
This model postulates that adolescents’ increased participation in risk
behaviors is due to the imbalanced maturation of the cognitive-control
system and the socio-emotional system that regulates rewards, emotions,
and social cognition. Unlike logical reasoning ability, which is mainly
developed by the age of 15 or 16, psychosocial capacities that enhance
decision making, such as impulse control, emotional regulation, resilience
to peer influence, continue to develop. Therefore, adolescents sometimes
manifest poor decision-making competence, despite the fact that they are
able to understand the costs and benefits of their choices (Albert &
Steiberg, 2011).

In addition, adolescents are often confronted with stress resulting
from the many developmental tasks that they face. Adolescents are expected
to be responsible and make some important decisions, but they still have
to admit that they are not equal to the adults (Toledo-Rodriguez & Sandi,
2011). Also, in order to show independence and to distance themselves
from parental control and other adults, adolescents are prone to rebelliousness
that manifests itself through different types of risky behavior (Luthar &
Ansary, 2005). Thus, although adolescents have information about the
harms of certain behaviors and cognitive decision-making maturity, they
are not as capable as adults of making the right decisions about risky
behavior.

PEER PRESSURE AND ACADEMIC ACHIEVEMENT
AS PREDICTORS OF ADOLESCENT RISK BEHAVIORS

Social relationships are a powerful context of socialization and
identity formation during adolescence. Peer groups influence social
behavior in adolescence by allowing young people to explore individual
interests while having a sense of belonging to a group of friends (Forko &
Lotar, 2012). Although peers can encourage prosocial behaviors (Van
Hoorn, Van Dijk, Meuwese, Rieffe, & Crone, 2015), for many young people,
substance use, delinquency, and sexual activity may represent efforts to
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conform the group norms and to demonstrate commitment and loyalty to
other group members (Santor et al., 2000). It is well known that association
with peers who exhibit delinquent behavior, drink alcohol or use drugs can
lead to deviant behavior in adolescents (Monahan, Steinberg, & Cauffman,
2009). In addition, adolescents are at greater risk of being involved in a car
accident while driving with peers (Albert et al., 2013).

Peer influence is not a unique phenomenon and it can take on
many different forms. The most common type of peer influence is the
modeling of attitudes or behaviors, where adolescents observe and adapt
social norms from the valued group of peers. Another recognized form of
influence is hostile behavior, which includes teasing, mocking, intimidation,
disparagement, and even threats and physical aggression. Behavioral
empowerment is also a form of peer influence, where peers reward, praise, or
reinforce certain risk behaviors. Another form of influence is the creation
of opportunities, which does not imply direct encouragement but the creation
of an environment conducive to some forms of risk taking (Forko &
Lotar, 2012).

Peer pressure can be defined as “subjective experience of feeling
pressured, urged, or dared by others to do certain things” (Santor et al.,
2000, p. 166). The susceptibility of young people to peer pressure depends on
various factors, such as the degree of encouragement of child’s autonomy in
the family, maternal support, the degree of social skills development, and
the level of social popularity of their close firends (Allen, Chango, Szwedo,
Schad, & Marston, 2012).

Recent research has shown that displaying risk behaviors in the
presence of peers is conditioned by adolescents’ social and affective
sensitivity (Steinberg, 2008). The presence of peers makes adolescents
responsive to rewards, increasing the subjective value of the immediate
benefits of risky choices over long-term safe alternatives. Adolescents are
more willing to inhibit their impulses in neutral conditions than in situations
characterized by emotional arousal. Emotional arousal can compromise or
overcome an under-mature control system, leading to risk behaviors
(Botdorf et al., 2016).

Although school achievement in adolescence is important for
future educational success, adolescence is often associated with a trend of
decreased academic motivation and success in school (Wang & Fredricks,
2014). Negative school-related experiences are a factor that contributes to
risk behaviors (Hawkins, Catalano, & Miller, 1992; Petraitis, Flay, & Miller,
1995). Wang and Fredricks (2014) have found longitudinal bidirectional
relations between behavioral and emotional engagement with school and
adolescent delinquency and substance use. Frequent use of marijuana is
associated with lower average grades, school dissatisfaction, negative
attitudes toward school, and other risk behaviors in the school environment
(Bergen, Martin, Roeger, & Allison, 2005).
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Numerious studies have demonstrated that academic motivation is
an important protective factor against engagement in problem behaviours
(Wheeler, 2010). One of the mechanisms that mediates the relationship
between school achievement and adolescent misbehaviors is school
attachment (Hoffmann, Erickson, & Spence, 2013). The social bond theory
(Hirschi, 1969) postulates that, when young people are committed to
school and engaged in conventional school activities, they will less likely
manifest risky behaviors. Strong attachment to school develops motivation to
adopt prosocial values, norms and goals that are affirmed in the school
environment. Commitment to school responsibilities has a positive impact
not only on the students’ behavior, but also on their future academic
achievement.

METHODS
Aims of Research

According to our knowledge, the relationship between peer pressure,
academic achievement, and adolescent risk behaviors has not been
investigated in Serbia so far. Therefore, this research had two main
objectives:

1. to explore the rates of the various types of risky behaviors of

adolescents.

2. to examine the relationship between gender, school type,

academic achievement and the perceptions of peer pressure, on
the one hand, and adolescent risk behaviors, on the other.

Sample

Data were gathered from 181 second-grade vocational (N = 104,
57%) and gymnasium (N = 77, 43%) students. The sample included 58
(32%) male and 123 (68%) female students. Out of the total humber of
respondents, 56 (31%) live in the village or town, while 125 (69%) live in
the city. The structure of respondents according to family completeness is
as follows: 154 (85%) of respondents are from complete, while 27 (15%)
of respondents come from incomplete families. In 93 (51%) of the
respondents, the father has completed secondary education, while in 88
(49%) the father has higher education. When it comes to the education of
mothers, 79 (44%) of respondents have secondary education, and in 102
(56%) of them the mother has higher education. Out of the total number
of respondents, 73 (40%) have excellent success, 74 (41%) are very good,
9 (16%) are good, none (0%) is sufficient and 5 (3%) have poor succes.
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Procedure

The survey was conducted in one high school of economics and
one gymnasium in Novi Sad, in May and June 2018. One of the authors
of the paper, after obtaining the approval of the school management,
realized the data collection using a standard paper-and-pencil procedure.
Data collection was anonymous and all respondents voluntarily participated
in the survey.

Instruments

Data on the sociodemographic characteristics of the respondents
were collected through the use of a questionnaire that included questions
about the students’ gender, place of residence, type of school they attend,
academic achievement, family structure, and parental education. The
students’ academic achievement was operationalized as the grade point
average at the end of the first semester of the 2017/2018 school year.

Percieved peer preasure was measured using the scale developed
by Santor et al. (2000). This instrument assumes that peer pressure is a
unidimensional construct. Participants responded using a five-point Likert
scale ranging from strongly disagree (1) to strongly agree (5). The reliability
of the scale in this study was adequate (Cronbach’s alpha coefficient
was .77).

Adolescent risk behaviors were assessed using a questionnaire that
contained questions about cigarette smoking, drinking alcohol, marijuana
consumption and unprotected sexual intercourse. These risk behaviors
were chosen because of the assumed relevance of peer pressure for them.
Consistent with previous research (Cornell & Huang, 2016), the items
related to adolescent risk behaviors have been dichotomized in such a
way that a value of 1 indicates a particular risk behavior. This gave an
insight into whether the respondents were involved in particular risk
activities in the last six months.

Data Analysis

The obtained data were analyzed using IBM SPSS (version 23)
software. The data analysis included descriptive statistical analysis, as
well as the application of binary logistic regression.

RESULTS

Our first research question was to examine the rates of different
types of adolescent risk behaviors (Figure 1). Frequency analysis showed
that drinking alcohol was the most common risk behavior (N = 160),
followed by cigarette smoking (N = 67), unprotected sex (N = 17), and
marijuana use (N = 17).
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Figure 1. The percentage of adolescents engaged in risk behaviors

In the first logistic regression, the variables gender, school type,
academic achievement, and perceived peer pressure were introduced as
the predictors, while the criterion variable was cigarette smoking. The whole
model was statistically significant, y*(4, N = 181) = 41.10, p < .001, and
the percentage of explained variance was 27.7. Based on the partial
regression coefficients shown in Table 1, it can be concluded that
academic achievement decreases the probability of cigarette smoking. On
the other hand, the perception of peer pressure was a positive predictor of
this type of risky behavior.

Table 1. Logistic regression results for cigarettes smoking

Predictors B Wald p Exp(B) 95% confidence intervals
Sex 057 213 .145 177 0.82 3.83
Type of school -0.64 234 .126 053 0.24 1.20
Academic achievement -0.54 4.60 .032 0.58 0.36 0.96
Peer pressure 0.15 2247 .000 1.16 1.09 1.23

The model that contained drinking alcohol as a criterion variable
was also statistically significant, y> (4, N = 181) = 13.59, p < .0l
However, none of the analyzed predictors had a statistically significant
contribution (Table 2). This result may be due to the fact that the type of
school variable achieved a marginally significant effect (p = .052).

Table 2. Logistic regression results for drinking alcohol

Predictors B Wald p  Exp 95% confidence intervals
(B)

Sex 042 071 .399 152 0.57 4.03

Type of school -1.20 378 .052 0.30 0.09 1.01

Academic achievement -0.60 1.24 .266 0.55 0.19 1.58

Peer pressure 0.03 0.64 .425 1.03 0.96 1.11
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In the following binary logistic regression, marijuana consumption
was introduced as a criterion variable (Table 3). This analysis indicated
the overall model was significant, »* (4, N = 181) = 15.49, p < .01, and
explained a substantial amount of the variance in marijuana use. Perceieved
peer pressure was a significant predictor of marijuana use.

Table 3. Logistic regression results for using marijuana

Predictors B Wald p Exp(B) 95% confidence intervals
Sex -0.92  2.72 .099 0.40 0.13 1.19
Type of school 032 023 636 137 .37 5.08
Academic achievement -0.49 1.89 .169 0.61 0.31 1.23
Peer pressure 0.11 10.88 .001 1.11 1.05 1.19

When predicting unprotected sexual intercourse as a criterion
variable, a statistically significant model was obtained, y*(4, N = 181) =
15.34, p < .01, and the proportion of explained variance was 17%. As
shown in Table 4, based on the negative sign of the partial regression
coefficient for the sex variable, it can be concluded that adolescent girls
were less prone having unprotected sex. The partial logistic regression
coefficients for academic achievement and peer pressure were statistically
significant. With increasing academic achievement, the probability of
engaging in risk sexual behaviors decreases. On the other hand, the
perception of peer pressure significantly increases the likelihood of engaging
in unprotected sex.

Table 4. Logistic regression results for unprotected sex

Predictors B Wald p Exp(B) 95% confidence interval

Sex -1.49 7.20 .007 0.23 0.08 0.67

Type of school 0.39 0.36 .549 148 0.41 5.40

Academic achievement -0.74 484 .028 0.48 0.25 0.92

Peer pressure 0.07 456 .033 1.07 1.01 1.14
DISCUSSION

Adolescents’ risky behavior has been long recognized as a major
public health concern worldwide (Duell et al., 2018). Knowing the factors
that influence adolescent risk taking is an important prerequisite for
creating successful prevention programs. Thus, the main objective of this
research was to better understand the relationship between academic
achievement, perceived peer pressure, and adolescent risk behaviors.

In line with previous studies (Mari¢, 2011; Spremo, Leti¢ i Markovic-
Basara, 2016) this study showed that drinking alcohol is the most
common risk behavior among adolescents. It is quite likely that young
people consider this behavior less dangerous than unprotected sexual
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intercourse or using marijuana and other psychoactive substances. Also,
this result can be linked to the cultural context of Serbia which is
characterized by the availability and social acceptance of alcohol.
Nevertheless, it should be noted that risk behaviours are linked (Wheeler,
2010) and thus drinking alcohol can be associated with other forms of
risk taking among adolescents.

It is important to consider the relationship between peer pressure
and adolescent risk behaviors. In line with previous studies (Monahan et
al., 2009; Santor et al, 2000), the results of this study showed that peer
pressure is a significant predictor of cigarette smoking, marijuana use,
and risky sexual behavior. Santor et al. (2000) have demonstrated that the
perception of peer pressure contributes to alcohol, drug and cigarette
consumption, as well as poorer academic achievement. Recent empirical
findings indicate that the mere presence of peers increases the adolescents’
need to take risks (Gardner & Steinberg, 2005). One possible explanation
for this result is the relationship between peer relationships and adolescent
social behavior. Peer pressure can have direct forms, such as persuasion,
verbal encouragement, or teasing (Forko & Lotar, 2012). Additionally,
peer pressure can be subtler in nature, such as encouraging oneself to
engage in risky activities and thus conforming to peer’s norms to gain
social approval and avoid rejection (Kiuru, Burk, Laursen, Salmela-Aro,
& Nurmi, 2010). This means that risk taking can only be associated with
popularity and high social status when social norms of the peer group
support such behaviors.

The results of this study demonstrated that academic achievement
had effects on the probability of cigarettes smoking and engaging in risky
sexual intercorses. Previous research (Wang & Fredricks, 2014) has
found that disengagement from school is actually a risk factor that can
lead to adolescents’ involvement in problem behaviours. It is also
possible that low school achievement and risky behaviour have some
common causes (Hoffmann et al., 2013). Some of the factors that may be
associated with poor academic performance and risk taking are poverty,
negative peer influence and dysfunctional parent-child relationships.

In this study gender did not have a significant effect on the likelihood
of smoking cigarettes, drinking alcohol, and marijuana use. This result
appeared to be in line with some previous studies that suggest that drinking
patterns are less differentiated by gender in adolescence compared to
adulthood (Ahlstrom & Osterberg, 2004) and that there are no significant
gender differences regarding adolescent smoking (Piko & Balazs, 2012).
Nevertheless, it was found that adolescent girls are less prone to having
sexual intercourse without protection. This is consistent with previous
findings that have indicated that adolescent females tend to worry more about
unplanned pregnancy compared to males (Dir, Coskunpinar, & Cyders,
2014).
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This research raises several new questions that may be the focus of
future research. First of all, in addition to academic performance and peer
pressure, other potential predictors of adolescent risk behaviors need to be
examined. Also, in order to improve the external validity of research
findings, it would be useful to examine the determinants of youth risky
behavior on a larger sample. Finally, it should be emphasized that this study
used instruments based solely on adolescents’ self-assessments. In this
regard, it would be desirable that future studies include alternative measures
of the inclination of young people in Serbia to participate in risky behaviors.

CONCLUSION

During adolescence, peers inevitably play a significant role in a
young person’s life. Peer friendships give young people a lot of positive
opportunities despite the negative connotations. Peer relationships are
really important for healthy development and are essential for young
people to grow into a healthy adult. Yet, peer relationships also have the
potential to encourage risky behavior. The results of the research once again
confirmed the association between peer pressure and academic achievement
with adolescent risk behavior. Given the fact that peer influence (and
pressure) cannot be avoided, it is important to focus preventative efforts on
peer groups.

Risky behaviors have become widespread among adolescents
in Serbia (see Mari¢, 2011). Prevention strategies that aim to provide
information through lectures are not enough since they have usually failed to
change youth behavior (Steinberg, 2008). Given the findings of this study, we
believe that more attention should be paid to prevention programs within peer
environments. Peer education is a promising prevention approach since risky
behaviors may be related to young people’s efforts to achieve high status in
the peer group. Adolescents are more likely to hear and personalize
messages, and thus change their attitudes and behaviors if they believe that
the one sending the message is similar to them and faces the same concerns
and pressures.

In addition to peer influence, low academic achievement is a
significant risk factor. The implications of the present research are related
to the prevention of adolescent risky behaviors, which includes promoting
academic performance and school attachment. The results presented above
suggest that low academic achievement is a significant predictor of
different types of risk behaviors. On the other hand, high academic
achievement and a positive attitude towards the school, as well as support
from the school, parents and peers, are significant protective factors. The
challenge for researchers, as well as for all those involved in the prevention
and promotion of healthy outcomes for young people, is how to design
programs that best target these risks and protective factors.
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BPIIIbAYKHU ITPUTUCAK U AKAJEMCKO
HOCTUT'HYRE KAO IPEJJUKTOPHU PUBUYHOI'
INOHAINABA AJOJIECHHEHATA

OumBepa KnexxeBuh ®@iopuh, Anexcannpa Ilapiaosuh, Credan Hunkouh
VYuusepsuret y Hosom Cany, ®unozodceku pakynrer, Hopu Can, Pemy6nuka Cpbuja

Pe3ume

Bynyhn na HaydHm mokasw mokasyjy na Cy aoJIECHEHTH CIIOCOOHM 3a MPOLEHY
pH3HKa KOje HOCH HbUXOBO NOHAIIAE, HCTPAKHBAYH CY MOYENH Ja TPAKE alTepHATHBHA
o0janImemha pUSHIHNX W300pa MiTaux. Bpiimadky ofHOCH NpeCcTaBibajy jeHy o1 Je-
TEPMUHAHTH COLMjAJIHOT TIOHAIIAkA a0JIeClieHaTa. AIONIECLIEHTH He caMo J1a JkeJle 1a ce
Jpy’Ke ca BpIIbalMa CINYHUX WHTEPECOBarba HETO BPIIF-AYKH OJHOCH IPEICTaBIbajy
yTHIIajaH areHc corjamianyje. Mel)yTim, Bpimany Mory IMaTi U HeraTHBaH yTHIaj Ha
CTaBOBE, OJUTKE M IOHAIIAkhEe A[0JIeCIIeHaTa. 3a HeKe MiIajie JbyJie, YoTpeda ICHXoaK-
THBHHX CYIICTaHI[H, JSJMHKBEHIIMja ¥ CEKCyalHa aKTHBHOCT MOT'y TIPEe/ICTaBJbaTH HaIope
Jla ce YCKIIaae ca HopMama rpyIe U Jia IEMOHCTPHPajy mocBeheHOCT | JIOjaTHOCT APYTHM
YIaHOBMMa Tpyre. IIpeTxoaHa MCTpaKKBaba UICHTU(UKOBANA Cy HEraTHBHA IIKOJCKA
HCKyCTBa Kao (paxtop koju noehasa BepoBaTHONY HCIIOJbaBarba PU3HYHHUX MOHANIAKA. Y
TOM CMHCITy, HOJICTHIIAFE aKaJJeMCKOT MOCTUTHYha je rosia3Ha OCHOBa OpOjHHX NpEeBEH-
TUBHUX Inporpama. Mimajyhn y BUIy N1a y amoiecieHIMj | I0J1a3H JI0 CMamberha aKkaJIeMCKe
MOTHBAIMje, OCTOj! TOTpeda 3a UCTPAKHUBAHEM OJTHOCA aKaJeMCKe YCIIEITHOCTH U pH-
3UYHOT NOHAIIAka CPEIHOIIKOIIALIA.

ITwsb oBOT pazna GO je NCIUTHBAE OJJHOCA BPIIEA4YKOT PUTHCKA, aKaJEMCKOT M0-
crurHyha ¥ pu3HYHHX MOHAIIAkA aJioNeclieHaTa. ICTpaKHBambe je CIPOBEICHO Ha Y30PKY
ox 181 yuenuka (68% >XEHCKOT 1ona) JIPyTor paspena cpeamux mkoma. Ilogamy cy npu-
KyIUbSHH NPUMEHOM YIHTHHKA HAMEH-CHOT HCIHMTUBAY BPLIBHAYKOT NMPUTHCKA U PU-
3UYHMX TTOHAIIAka aJI0JIECIICHATa, Ka0 U COLMoeMOorpadcKrX BapHjadi. AKaleMCKO Mo-
crurHyhe je onepanroHaIN30BaHO Kao MPOCEYHA MPOLIeHa Ha KPajy MPBOT HOTyTOJMILTa
npyror paspena. JloOMjeHH pe3ynTaTH MOKasyjy Ja je KOH3yMHPAmhe alKOXOJa HajIpH-
CYTHHjU OOJIMK PU3HYHOT MOHAIIamka ajoliecieHara. JIOTuCTuIKa perpecioHa aHam3a je
TOKa3aa Jia BPIIKBadKy MPUTUCAK U aKaJIeMCKO TocTurHyhe octaBapyjy edekre Ha Bepo-
BaTHONY HCTIOJbaBarba MOjeANHIX BHIOBA PU3UYHOT MOHAIIAMka aJloJIeclieHaTa. Pesyraru
CMPOBEICHOT HCTPKUBA-Aa MOTY UMATH UMILTMKALMje 3a YHarpelherme mporpamMa npeBeH-
LIHje PU3MYHKX MOHAIIAka Y aJI0JICCLEHIIH)H.


https://doi.org/10.1111/jora.12173
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Abstract

Based on the tenets of the theory of cultural capital (P. Bourdieu) and the results of
studies on the social dimension of education, the paper analyzes the connection between
the social origin and educational orientation of the student population of the University of
Nis. It also focuses on family socio-economic status and cultural-educational status as
socially differentiated factors of educational orientation (choice of program of study).

The paper presents the results of the study carried out from April until June 2019. The
sample included 374 students from 13 faculties of the University of Ni§. A comparative
analysis of the social origin of the students (operationalized through the educational and
socio-professional status of their parents and the financial status of their families)
represented the starting point for the study of the social determination of their educational
orientation. The findings indicate that children of agricultural workers and farm laborers
more often choose the Faculty of Agriculture, Faculty of Pedagogy and Faculty of
Economics, while children of business professionals and professionals with a non-business
background more often choose the Faculty of Science and Mathematics, Faculty of Arts
and the Faculty of Law, compared to the students with origins from other socio-
professional groups. Since the research has confirmed the existence of social differentiation
in educational orientation, it is necessary to design and realize adequate educational policy
measures to overcome social inequality in education.

Key words: social origin, educational capital, students, university education, social
inequality in education.

@ The paper was written as part of the project A step towards the professionalization of
sociology 2: an analysis of the needs for the profession, carried out by the Department
of Sociology of the Faculty of Philosophy, University of Nis.
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COLUJAJIHO ITOPEKJIO CTYJAEHTCKE OMJIA/IMHE
N U360P CTYANJCKUX ITPOT'PAMA ®AKYJITETA
YHUBEP3UTETA Y HUIIIY

AncrpakT

INonazehn ox ocHOBHMX mocTaBKH Teopuje KynrypHor kanutana (I1. Bypauje), xao n
pe3ynTara OpOjHHX COLMOJOIIKMX HCTpakKHMBama COLMjalHE JUMEH3Uje 00pasoBama, y
pany ce ykasyje Ha Be3y m3Mel)y COLUMjaTHOT MOpeKia M 00pa30BHHUX OpHjeHTalHja CTY-
JeHTCKe omnaauHe. Y (OKycy paja Cy APYLITBEHO-CKOHOMCKH IOJIOXKaj U KyJTYpPHO-
00pa3oBHH CTaTyC MOPOAMIE, Kao COIMjanHO AudepeHurpajyhn dnHuomy oOpa3soBHUX
opHjeHTaImja cTyieHara (M300p CTyAUjCKHX IPOrpama).

Pan ce TeMessH Ha pe3yiTaTHMa EMITHPHjCKOT HCTPAKUBAKA CIIPOBEICHOT Y MIEPHOTY
anpun—jyH 2019. Ha y30opky ox 374 crymenrta 13 dakynrera YHuBepsurera y Humry.
Pesynratu uctpaxiBama oMoryhaBajy KOMIapaTHBHY aHAIU3y CIEHU(HIHOCTH COLHjall-
HOT TTOpEKJIa CTyAEHAaTa MOojeJMHNUX (PaKynTeTa (ONepalioHAIIN30BaHOT IPEKO 0OPA30BHOT
U COIMONPO(ECHOHATHOT CTaTyca POANTe/ba M MATEPHjATHOT CTaTyca MOPOAUIIE), TAKO
JIa TIPEe/ICTaBJbajy IMOJA3MINTE 3a pa3Marpame MpobiieMa COLHjanHe NCTEPMHUHHCAHOCTH
n30opa cryauja. EMmipujcku Hanasn ykasyjy Ha TO Ja jelia oJbOIPHUBPEAHNKA U CeJba-
Ka-paguuka y Behoj Mepu Oupajy Ilossonpuspenuu dakyinrer, I[lenaromxu daxynrer u
ExoHoMcku dakyirer, IOK Cy Jielia CTpydbaka y NPUBPEU U CTPyUaka BaH NPHBpE/Ie
BHIIIE 3aCTyIUbeHa Ha [IpupoaHo-MaTeMaTHikoM (axynreTy, YMETHUUKOM (aKylTery u
ITpaBHOM (haKy:ITETy y OJHOCY Ha CTYJEHTE IOPEKIOM U3 APYTHX COLHMONPOGECHOHATHUX
rpyna. C 0031upoM Ha TO Ja je UCTPAKUBAKEC HOTBPIMIIO MIOCTOjarke COLMjanHe AudepeH-
upaHocTH u3bopa (akynrera, ayTopKe yKa3yjy Ha HEOIXOJHOCT KOHIMIIMPAma U CIIPO-
Bol)erba a/IeKBaTHUX Mepa 00pa30BHE MOJMUTUKE Paay IPEBIafaBama nocTojehnx commjai-
HHX HEjeJTHAKOCTH y 00pa3oBamy.

KibyuHe peus: COLMjaHO TIOPEKIIO, CTYACHTCKA OMIIauHA, (akyareT, YHHBEp3UTET
y Humy, conmjanse HejeqHakocTn y 00pa3oBamy.

INTRODUCTION

That education supports the development of society, and accompanies
socio-economic progress and the expansion of scientific-technological
knowledge, is becoming an increasingly more prevalent opinion. Education
is no longer understood only as a process of acquiring knowledge in order to
adapt to the existing reality, but as a process through which people realize
their potential based on their various experiences. In a time of transition,
economic crisis, and intense social upheaval, the social dynamics and
economic status in the Serbian society do not sufficiently promote the level
of education of individual citizens (Mihailovi¢ et al. 2004; Kokovi¢, 2009;
Tomanovi¢ et al., 2012; Moji¢, 2013; Tomanovi¢ and Stanojevi¢, 2015). S.
Miladinovi¢ points to the weakened role of education as a social structuring
factor, even though it has, on the other hand, contributed to the deepening of
social stratification and the increase in social inequality. He states that, based
on the findings on vertical mobility in our country, it is not necessary to
prove that Serbian society has a closed structure of vertical mobility.
Education, especially higher education, has proven to be a channel which
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closes off social structure, favoring children whose parents have a higher
social standing and educational status. In that respect, education should be
considered an exceptionally significant channel of social promotion, but at
the same time a very significant mechanism of preserving class inequality. As
a channel, education is not equally used by all classes and social strata, which
has been noted in some of the earliest studies on the issue (V. Mili¢, 1960),
and on vertical mobility in our country (for more details see: Miladinovic,
2007, p. 88; 2014, p. 204). In addition, the spreading of elite education
(both state and private-run) is becoming more and more socially reserved,
so that certain forms of education are less available to certain social strata
(Lynch and O'riordan, 1998; Marks, 2005; Markovi¢ Krsti¢ and MiloSevi¢
Radulovi¢, 2016). Some of its forms are being increasingly more
commercialized and thus maintain the social hierarchy and strengthen social
inequality in its most intense form — educational inequality.

The emergent forms and effects of inequality in contemporary
education are more often prone to change and have more significant
social consequences. Social change in post-social societies points out that
the achievements of young people and their future social status are
conditioned by their starting positions in life, that is, their social origin. In
an attempt to realize their desired social promotion, young people most
frequently rely on family resources, that is, on the opportunities or limitations
of their social class (Ilisin, 2008). Social differences regarding the level of
education do exist, especially when it comes to the prevalence of certain
social groups in higher education. In that sense, more privileged groups
which do not have a working-class background most often attend the
Faculty of Philosophy, Faculty of Law and other related faculties, while
groups with a working-class background most often attend the Faculty of
Technology and Faculty of Science and Mathematics (Flere, 1976). P.
Georgievski’s (T'eopruescku, 1972) initial hypothesis is that social origin
has a significant impact on the choice of high school. After elementary
school, students whose parents are manual laborers mostly opt for schools
closest to the social status of their parents — schools for qualified workers.
On the other hand, students from groups with more privileged origins
(whose parents are highly educated or are managers) as a rule choose
schools which not only lead to higher education, but are also the key to
social and business roles and positions — technical schools, and especially
grammar schools. Students with a working-class background, as a rule, do
not intend to, or are prevented from furthering their education, while students
without a working-class background, especially those belonging to highly
educated and management-oriented groups are usually focused on furthering
their education (I'eopruescku, 1972). Both Z. Pavié¢ and K. Vukeli¢ (2009)
have indicated the existence of social differentiation in educational
orientation, which points to educational inequality, that is, a suspension of
the principle of equality of opportunity in education. The choice of which
faculty to attend is tied to the level of education of the students’ parents,
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and this influence is mainly realized through the previously made choice
of high school (i.e. grammar school). Therefore, irrespective of just how
strong an influence socio-economic development has had on the changes
in social structure, the effect of differences in terms of social stratification
in the education system have not been overcome. The relations in which
members of a particular social stratum to a great extent tend to reproduce
themselves have been maintained (Ivanovié¢, 2006, p. 50). Research into
education inequality and the social origin! of young people as the
determinants for their choice of school/university and their academic success,
both in our country and the world, indicates that, even though formally equal
conditions for enrollment and further achievements in any department/
program of study do exist, a division based on the social origin of students
can in a certain sense still be found (Katsillis and Rubinson, 1990; Lynch
and O'riordan, 1998; Bowles and Gintis, 2002; Moji¢, 2012; Markovi¢
Kirsti¢, 2014). One of the elements of social status — the parents’ level of
education — is a significant determinant in the decision-making process when
it comes to continued education (Dzuverovi¢, 1991; Gerber, 2000; Pavic,
Vukeli¢, 2009). We could say that candidates for enrollment in university are
already, based on their social origin and their parents’ level of education, a
highly select group. In addition, within such a group, there is a further
selection based on the members’ enrollment in a particular university/
community college, which could lead to homogenization (Berkovi¢, 1990;
Markovi¢ Krsti¢, 2014). The parents’ social status separates young people
into those who can choose and those who cannot, thus influencing their
choice of high school/university. In effect, it influences their decision-making
process and how they evaluate their possibilities — both job-related and
academic ones. That is why the theoretical and empirical considerations of
problems of social inequality in education indicate the necessity of equality
of opportunity in education, and of ensuring a quality education for everyone.

There are questions which refer to the role of education in the
contemporary world we live in, primarily those which refer to how education
helps an individual prepare for the job market, and for achieving significant
results in a particular activity. There are also questions of how education
helps in discovering new forms of behavior, new activities, initiatives,
and in the selection of cultural and life orientations. As a result, today, the

! The indicators of the social origin of young people include: their parents' level of
education (degree), their profession (the professional role that they perform), their
economic status (the amount of material means they have at their disposal), residential
status (place of residence), their parents' social power (their ability to actually take
part in the decision making process) and their social reputation (respect or honnor due
to them based on their social roles) (Popovi¢ et al. 1977, 1991). In this study, the
social origin of the students is seen through three indicators: the parents' educational
level, the profession/socio-professional status of the mother and father, and the
economic status of the family (the overall monthly income of the family).
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dependence of lifestyle on one’s level of education and the various forms of
practice which help an individual find their place in a shifting reality are
getting more attention than the influence of education on the processes of
structuring society (Sorokina, 2004).

The influence that social structure has on the lifestyle of an individual,
and especially on the processes of socialization and education, can be studied
from a variety of theoretical perspectives (functionalist, radical, educational
capital, cultural deprivation, positional, interactional and Marxist). Social
inequality in education, and more specifically the socially differentiated
factors which influence the educational possibilities of the individual, are
increasingly more often the subject of study in social sciences (Mili¢, 1960;
I'eopruescku, 1972; Flere, 1976; Katsillis and Rubinson 1990; Dzuverovic,
1991; Lynch and O'riordan, 1998; Gerber, 2000; Bowles and Gintis, 2002;
Archer, Hutchings and Ross, 2003; Marks, 2005; IliSin, 2008; Pavi¢ and
Vukeli¢, 2009; Moji¢, 2012; Markovi¢ Krsti¢, 2014; Miladinovi¢, 2007,
2014; Xu and Hampden-Thompson, 2012; Siraj and Mayo, 2014; Jeger and
Karlson, 2018).

In this paper we rely on the basic tenets of the theory of cultural and
educational capital, which provide the original account of the role of
education in society, in particular of the social mechanisms which are
active within the educational system and which enable the reproduction of
social inequality through education (Bourdieu and Passeron, 1977). Based
on the empirical research done in the field of higher education, Bourdieu
and Passeron indicate that “educational barriers” are not only of a social
and economic nature. If that were the case, then the few students from the
lower social strata who attend higher education institutions would be
equated with students who originate from higher (more privileged) social
classes. The authors point out that social origin determines the success of
the students and their choice of specialized field of study, and in order to
better understand this phenomenon it is necessary to introduce the concept
of “educational privilege” which they later refer to as “educational capital”.
Thus, in addition to social and economic privileges, there is also educational
capital, as well as certain “attitudes” and types of “behavior” towards school
and culture which differ among different social groups, and which are
transferred from one generation to another (Haralambos and Holborn, 2002,
p. 837-838). Educational capital consists of heuristic and ideological
elements. Namely, children from more privileged classes come to school
equipped with elements of ‘free education’ which are made up of educational
resources (knowledge and an awareness of cultural creativity). They can
directly be applied in school, even though their content does not include
subjects and material taught in school. This provides individuals with a
general predisposition for learning, and represents a kind of practice
which is acquired outside of school, but has a considerable effect on
academic success. Possessing the ability to interpret and understand
ideational and cultural products is not the result of education but a permanent
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communication with these products. Various social groups have different
experiences and opportunities in life, adopt various values and types of
behavior. In other words, their respective habitus differ. The habitus of
certain social groups, meaning their way of life, system of values, their
tendencies and expectations, influence their future activities. Individuals
react to certain events, many of which are new to them, in accordance
with the behavior which they consider 'rational’ and the values which they
have already adopted as part of their living circumstances (family, class,
subculture). Bourdieu points out the importance of cultural and educational
capital which is built into the social position of individuals and groups
through educational institutions, in which selection is made during their
entire education process, providing legitimacy to social inequality. He
explains the continued elimination of the members of the lower classes from
higher education due to the influence of various cultural capital that every
family transfers as its 'ethos' (internalized system of values), and which
depends on the parents' cultural and educational level, their status and place
of residence. This affects access to education and choice of school (a high
school or a vocational school). In that way the ‘class ethos’ determines the
attitude towards education and the understanding of the future regarding
education (for more detail, see: Bourdieu, 1994, 2004).

Children from privileged social classes consider university education a
natural continuation of their education, just like children from non-privileged
social classes consider it natural to attend elementary school. However, for
children from non-privileged social classes (such as children of agricultural
workers and industrial workers) higher education represents a conscious
choice made after a prolonged period of overcoming challenges and
difficulties, and is experienced as an instance of individual success. Class
differences are a significant factor in the increase in the educational
opportunities of privileged children on the one hand, and on the other, an
essential and invisible barrier for the non-privileged. Since they feel that the
educational content is familiar to them, which is the characteristic of students
from privileged families, they do not apply themselves as much during their
education due to a sense of security. This perceived security enables the
privileged to choose a program of study based on their personal desires and
abilities. They choose either new or uncommon fields of specialized study,
“aristocratic” studies, and not those which lead to direct employment. Thus, it
is possible for them to have an occupation with a high social status
(Markovi¢ Krsti¢ and Milosevi¢ Radulovi¢, 2016, p. 34-43).

The findings of J. Xu and G. Hampden-Thompson (2012) indicate
that the cultural resources of a family can have various effects in different
regimes and that the model of cultural reproduction dominates liberal
regimes. In addition, they point out that there is a connection between
cultural capital and educational outcome, that is, that cultural capital
mediates between the parents’ socio-economic status and the academic
success of their children. Significant findings were also obtained by L.
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Archer, M. Hutchings and A. Ross (2003). The authors indicate a lower
prevalence of children from working-class backgrounds in higher education,
irrespective of the fact that recent decades have seen increased enrollment
in higher education, and have chosen to study the underlying factors —
various types of access to information, an evaluation of higher education,
material costs, a tendency towards furthering one’s education, as well as
gender and ethnic origin.

The connection between the social origin of students and their
choice of the level of education is an important subject of study and a
complex issue which requires an adequate response (both from the social
sciences and social practice). As a result, the study of the basic determinants
of the social and financial conditions of the student population is of
considerable importance, due to the extent to which they influence the
students’ educational orientation, and the (non)existence of social inequality
in education.

The basic research question is the following one — is there a
connection between social origin and educational orientation among the
students attending the University of Nis. Our initial assumption was that there
is a connection between the social origin of the students (viewed through
their parents’ educational, socio-professional status and their family’s
material status) and the students’ choice of program of study. This paper
presents the results of an empirical study titled “The social origin of the
student population, success in education and choice of university program of
study” realized from April to June 2019, which included 13 faculties of the
University of Ni§ and a sample of 374 students.

THE METHOD

The subject matter of the research is the connection between the
social origin of students and their choice of program of study at the various
faculties of the University of Nis. Social origin was established based on
the following indicators: the parents’ level of education (the educational
background of their mothers and fathers), the parents’ socio-professional
status (their occupations, their fathers’ and mothers’ jobs) and the economic
status of the families (the overall monthly income of the family).

In order to determine the connection between social origin and
educational orientation, three groups of tasks were set. The first group of
tasks determined: 1) the parents’ educational status (their level of education);
2) the parents’ socio-professional status (their occupation, their current jobs);
and 3) the economic status of the students’ families (their overall monthly
income). The second group of tasks focused on the influence of the
aforementioned indicators of social origin on the choice of program of
study. The third group of tasks focused on the comparative analysis and
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interpretation of the research results which refer to the differences between
students attending certain faculties.

Beginning with the basic assumptions of the theory of cultural
capital and the results of previous studies, the hypothesis was that the
students’ social origin influences their choice of program of study. The
studied population consisted of undergraduate students enrolled in 13
programs of study at the various faculties of the University of Nis (the
Faculty of Medicine, Faculty of Arts, Faculty of Science and Mathematics,
Faculty of Economics, Faculty of Occupational Safety, Faculty of Sport
and Physical Education, Faculty of Law, Faculty of Pedagogy, Faculty of
Mechanical Engineering, Faculty of Electronic Engineering, Faculty of
Civil Engineering and Architecture, Faculty of Agriculture and the Faculty
of Philosophy). The students of the University of Nis represent an important
research population since their territorial origin is very diverse. They come
from the villages and towns of South-East Serbia, which are currently
eclipsed by a process of depopulation and the aging of the population, and
their choices regarding education could in part be an indicator of the
possibilities for development of this devastated area of the Republic of
Serbia. Despite the very favorable geo-political position and wealth of
natural resources, South-East Serbia is characterized by a very high rate of
unemployment, a low standard of living, as well as the aforementioned
depopulation and the aging of the population as a result of constant
emigration and the decreasing number of young people living in the area.
Most of the municipalities lining the borders of South-East Serbia have for
decades belonged to the group of the poorest municipalities in Serbia (Report
on the regional development of Serbia, 2013). “The processes of intense post-
war migration from the country to the cities, from agricultural work to
industrial work, as well as the effects of senilization and depopulation of the
rural population in South-East Serbia have left this region a devastated area,
where long-term economic development will not easily be secured, a weak
and vulnerable area in terms of security, especially in the municipalities
located along the border regions” (Mitrovi¢, 2012, p. 12, authors' translation).
Poverty, unemployment, economic uncertainty, couples deciding to get
married increasingly later in life and an increasingly smaller number of
children being born have become the basic characteristics of this area. “That
is why one of the basic tasks for future policy of regional development
should be quicker solutions for economic and developmental problems. [...]
Through economic development it is possible to increase the employment
rate of the workforce and improve the living standard of the locals which
would render the region more appealing for people to live in, and this
would end the basic reasons for immigration” (Bozi¢ and Golubovi¢, 2012,
p. 51, 54, authors' translation).
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The sample includes all the faculties of the University of Nis2,
Students of all years of study were randomly selected. The total number of
students is 374 (36.4% males and 63.6% females). The percentage of
students from each of the faculties is the following: the Faculty of Medicine
(8,3%), Faculty of Arts (7%), Faculty of Science and Mathematics (8,8%),
Faculty of Economics (7,5%), Faculty of Occupational Safety (7,5%),
Faculty of Sport and Physical Education (4,8%), Faculty of Law (8%),
Faculty of Pedagogy (8%), Faculty of Mechanical Engineering (8%), Faculty
of Electronic Engineering (8%), Faculty of Civil Engineering and
Architecture (8%), Faculty of Agriculture (8%) and the Faculty of
Philosophy (8%). The data were accumulated using a survey questionnaire
from April to June 2019.

RESEARCH RESULTS AND DISCUSSION

Unequal resources (social, economic, cultural) determined by
social origin provide different opportunities for the student population
during their education. In that sense, the socio-economic and cultural
elements of family life can be studied as a form of social, economic and
cultural capital. Research indicates that the concept of social origin can
be used to understand the differences between the members of various
socio-professional groups (strata) when choosing a program of study.

The connection between the students’ social origin and their choice of
program of study was viewed through three levels of analysis which mutually
intertwine and complement one another: 1) the social origin of the students of
the University of Ni§ (their parents’ level of education, their occupational
status, and the economic status of the students' families); 2) the connection
between the aforementioned indicators of social origin and the students’
choice of study program; and 3) a comparative analysis of the differences
among the students of the University of Ni§ in terms of their social origin.

In the paper, we began with the assumption that unequal resources
(social, economic, cultural and educational), determined by social origin,
offer different possibilities in terms of educational orientation. The
concept of social origin is suitable for the study of the basic features of
the social structure of the student population. It is also a helpful means of
understanding the differences between members of various socio-
professional groups (strata) when it comes to selecting a program of study
offered by some of the faculties of the University of Nis.

In the context of the study of the social origin of the students and
their choice of program of study, it was necessary to take into consideration

2 Initially, the plan had been to include all the faculties of the University of NiS in the
study (14), but due to the incomplete data that we received from the Faculty of
Technology, the research results include data compiled from 13 faculties.
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the role of the parents’ educational status in these choices. The theory of
cultural capital and family educational resources explain the importance
of social origin for educational orientation and educational success. Thus,
this research focuses on the educational status of the students’ families, as
well as on the connection between the educational status of the families
and the students’ choice of program of study. The research results which
refer to the first dimension of social origin — the educational status of the
students’ parents (graph 1) indicate the dominant presence of parents with
a high school education (62,4% of the fathers and 63,3% of the mothers).

MA/NSc, PhD, specialization 5.1 =census results 2011

I—_ 10.6 mother
university education

m father
community college education

high school education

elementary school education | 3.0
0

incomplete elementary school education | 0.6

Graph 1. The level of education of the fathers and mothers

of the students of the University of Nis§
(Source: The educational structure of the population of the Republic of Serbia, SORS, 2011)

The second most prevalent level of education of the students’
fathers and mothers is a university education, then a community college
education, and finally a postgraduate degree — master's degree, doctoral
degree, specialization®.

Some findings are of particular importance for the initial hypothesis of
the research. Compared to an elementary school education, a higher
education is almost five times more frequent among the students’ parents, as
is community college education. If we were to compare the prevalence of
parents with a lower level of education (an incomplete elementary school
education or elementary school education) and a higher level of education
(community college education, university education, graduate studies) we
can note more significant differences. It was determined that 3,3% of the
students’ fathers and 3,6% of the mothers have a lower level of education,

3 In Volume 3, Level of education, literacy and computer literacy, SORS (2013), no data
were provided for postgraduate studies — master's degree, doctoral degree, specialization,
while the category "unavailable’ does exist, with a recorded value of 0,40, p. 18.
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while 34,3% of the students’ fathers and 33,2% of the mothers have a higher
(high) level of education. Thus, higher levels of education are ten times (in
the case of the fathers) and nine times (in the case of the mothers) more
frequent among the students’ parents. If the parents’ levels of education were
to be compared to the level of education of the population of Serbia over the
age of 15 (SORS, 2013, p. 18), we could note significant differences: a
smaller percentage of parents without an education and with an incomplete
elementary education (0,5:13,7), or an elementary education (3,0:20,8), and a
significantly greater percentage of parents with a high school (62,9:48,9),
high (13,9:5,7) and higher education (14,5:10,6).

One of the aims of the research was to determine if there were any
significant differences between students attending certain programs of
study at the University of Nis in terms of their parents’ level of education
(table 1). The assumption that the parents’ educational status leads to
inequality in education is of a quantitative, but also qualitative character
(choice of program of study). It was evaluated empirically, and the
findings indicate the existence of a connection between the parents’ level
of education and the students’ choice of program of study.

The research findings confirm the hypothesis that significant
differences exist among the students based on the connection between their
fathers’ level of education and the students’ educational orientation. By
calculating %> and the contingency coefficient (after the data regarding level
of education was collapsed into three categories: 1) no education, an
incomplete elementary education, and an elementary education, 2) high
school education and grammar school education, and 3) college education,
university degree, master’s degree and doctoral degree), a statistically
significant connection among these variables was confirmed (Pearson Chi-
Square=47,63; df=24; sig.=0,00; Contingency Coefficient=0,34; sig.=0,00).
When we compare this choice to the level of education of the students’
fathers, we get a characteristic image which indicates the prevalence of
students whose fathers have a high school education (four years of study) and
differences in terms of the students’ educational orientation. Students whose
fathers have an incomplete elementary education or who only finished
elementary school are enrolled to a much smaller extent at the Faculty of
Pedagogy, Faculty of Agriculture, Faculty of Occupational Safety, Faculty of
Mechanical Engineering, and the Faculty of Electronic Engineering. Students
whose fathers have a community college education most frequently attend
the Faculty of Science and Mathematics, Faculty of Sport and Physical
Education and the Faculty of Law (13,2% each), while students whose
fathers have a university education mostly attend the Faculty of Electronic
Engineering (20,8%) and the Faculty of Medicine (15,1%). Students whose
fathers have a master’s degree mostly attend the Faculty of Civil Engineering
and Architecture (25,0%) and the Faculty of Arts (15,0%), and those whose
fathers have a doctoral degree mostly attend the Faculty of Electronic
Engineering (100%).
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Table 1. The level of education of the students’ fathers and mothers

and their choice of university program of study
The type of school completed by the students’ father/mother

Incomplete  Elementary ~ Three and Grammar ~ Community ~ MA/MSc Total
Faculty elementary school four-year school collegeand  and PhD
school education  vocational high university
education school
F M F M F M F M F M F M F M
Medicine 1 16 18 : ) 12 11 2 1 30 31
91 74 8,7 113 106 95 53 81 84
Arts 13 11 2 1 8 9 3 5 26 26
6,0 53 125 36 75 87 143 263 70 70
Science and 1 20 20 5 11 6 2 1 33 3
Mathematics : T91 93 97 © 179 104 58 95 53 89 89
Economics 3 21 15 : 1 5 9 2 ) 28 28
273 98 72 36 47 87 95 76 75
Occupationa 1 1 17 14 3 9 7 1 27 26
| Safety ) To91 91 79 6,8 107 85 67 ) 53 73 70
ﬁﬁ;gf;d 1 6 7 3 3 9 7 18 18
Education 91 28 34 188 107 85 67 49 49
e 1 _ 13 14 3 3 12 11 1 2 30 30
91 6,0 68 188 107 113 106 48 105 81 81
Pedagogy 4 2 22 17 1 2 1 9 2 3 30 30
364 182 102 82 62 71 09 87 95 81 81
Mechanical 1 1 17 18 2 3 9 8 29 30
Engineering © 91 91 79 87 125 107 85 77 - 78 81
Electronic 1 1 1 9 14 2 2 15 9 2 4 30 30
Engineering 100 50 91 ) 42 6,8 125 71 142 87 95 211 81 81
Civil

Engineering 17 17 2 3 5 5 5 4 29 29
and ) ) ) ) 79 82 125 107 47 48 238 211 78 78

Architecture
Agriculture 1 3 1 23 24 1 4 3 30 30
50 273 91 107 116 36 38 29 81 81
. 21 18 1 1 6 10 2 1 30 30
il E25 811 98 87 62 36 57 96 95 53 81 81
Total 1 2 11 11 215 207 16 28 106 104 21 19 370 371

100% 100% 100% 100% 100% 100% 100% 100% 100% 100% 100% 100% 100% 100%

Once the educational level of the students’ mothers is analyzed, there
is a noticeable dominant presence of mothers with a vocational high school
education (4 years), but also differences in terms of the students’ educational
orientation. Young people whose mothers have an incomplete elementary
education or only have an elementary school education mostly study at the
Faculty of Economics, Faculty of Pedagogy, Faculty of Agriculture, Faculty
of Mechanical Engineering, Faculty of Occupational Safety, Faculty of
Medicine, Faculty of Electronic Engineering, Faculty of Sport and Physical
Education, and the Faculty of Science and Mathematics. On the other hand,
students whose mothers have a community college education are mostly
students of the Faculty of Pedagogy (16%) and Faculty of Philosophy (14%),
while students whose mothers have a university education mostly attend the
Faculty of Law (16,7%), Faculty of Economics (13%), Faculty of
Mechanical Engineering (13%) and the Faculty of Medicine (11,1%). When
it comes to a postgraduate education, students whose mothers have a master’s
degree more often attend the Faculty of Arts (35,7%), Faculty of Electronic
Engineering (28,6%) and the Faculty of Civil Engineering and Architecture
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(14,3%), while students whose mothers have a doctoral degree study are
more often enrolled in the Faculty of Civil Engineering and Architecture
(40%), Faculty of Medicine, Faculty of Occupational Safety, and the Faculty
of Law (20% each).

Thus, children whose parents have a lower level of education (an
incomplete elementary education and elementary education) mostly
choose the Faculty of Pedagogy, Faculty of Agriculture and Faculty of
Mechanical Engineering. In the case of the Faculty of Pedagogy, these
results are not surprising, considering that doctors and teachers are highly
regarded in rural areas, and that research results indicate (Ivkovi¢, 2004,
p. 211-220) that rural youth whose parents have a lower level of
education and who originate from families with a more moderate
financial background more frequently opt for the profession of a teacher.
The choice of these three faculties in part can be explained by lower material
costs, higher enrollment rates, shorter duration of the program of study, but
also the desire to achieve an educational status higher than that of their
parents. Students whose parents have a higher education more frequently
attend the Faculty of Medicine; students whose fathers have a higher
education attend the Faculty of Electronic Engineering; and students whose
mothers have a high education attend the Faculty of Law and Faculty of
Economics. This could be explained by the effects of the cultural and
educational capital of the family, as well as parental expectations that higher
education would help their children preserve their social positions and their
acquired social reputation. Children whose parents have a master’s or
doctoral degree mostly attend the Faculty of Civil Engineering and
Architecture, Faculty of Art, and the Faculty of Electronic Engineering,
which is in accordance with the tenets of the theory of cultural and
educational capital, i.e. their way of life, personal desires and abilities.

The second dimension of the students’ social origin was viewed
through the analysis of their parents’ socio-professional status?, that is,
their parents’ occupations (graph 2).

4 The classification was devised in accordance with the social stratification proposed by S.
Cveji¢ (Cveji¢, 2000, p. 293-306), with certain necessary adaptations so that certain
occupations provided for the mothers and fathers could be incorporated into the existing
categories. The modified and extended social stratification includes the following: 1) high-
ranking leadership positions (high-ranking and mid-ranking politicians, high-ranking
managers and high-ranking entrepreneurs), 2) low-ranking leadership positions (mid-
ranking politicians, mid and low-ranking managers and mid-ranking entrepreneurs); 3)
mid-level business owners (smaller entrepreneurs and self-employed individuals); 4) mid-
ranking professionals (professionals and low-level managers, bosses); 5) transitional
positions (foremen, clerks and technicians); 6) upper lower level positions (highly skilled
workers, agricultural workers who work their own land); 7) lower level positions (skilled
workers, semi-skilled workers, and non-skilled workers, agricultural workers who work
other people's land), 8) security service workers, 9) others. The category of other mostly
refers to the unemployed, pensioners and housewives. Since it is not possible to determine
their socio-professional classification, this category was excluded from further analysis.
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Graph 2. The socio-professional status of the students’ parents

The analysis of the research results indicates a social differentiation of
the student population included in the study, but also a certain characteristic
distribution of their parents’ generation based on their socio-professional
groups (strata). The greatest prevalence is that of students whose fathers are
clerks®, then students whose fathers are miners, industrial workers and
construction workers. The distribution of the students’ mothers based on
socio-professional groups (strata) differs significantly from the distribution of
their fathers. The greatest prevalence is that of students whose mothers are
clerks, and to a lesser extent we find students whose mothers are traffic
control operators, retail sales workers and service industry workers. When
the prevalence of the students' parents is compared to the prevalence of
certain professions in the overall population of Serbia®, we can note a
significantly smaller prevalence of farmers (5,5:11,8), and a greater
prevalence of parents who are clerks (21,4:7,3) and professionals (15,6:14,8).

When we compare the socio-professional structure of the students’
parents, we can note significant differences among certain socio-
professional groups, especially among traffic control operators, retail
sales workers and service industry workers (twice as many of the mothers
perform these jobs than do the fathers — 20,3:10,1), followed by miners,
industrial workers and construction workers (twice as many of the fathers
perform these jobs — 16,8:8,1) and professionals with a non-business

5 Because of the overlap between the variables of socio-professional status and
university education, it was necessary to collapse the differentiated scale of parental
occupation so that this socio-professional group would also include the occupations of
nurse and medicial technician.

6 A more detailed comparison is not possible due to the more detailed classification of
occupations in the Census of 2011 (SORS, 2014, p. 15).
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background (where we find almost twice as many of the mothers —
13,6:7,6). These differences confirm that a traditional division between
professions into “male” and “female” still exists, and that mothers are
more often employed in the service industry than the fathers, and that the
fathers are more often industrial or construction workers. There is a greater
prevalence of mothers among professionals with a non-business background,
which can be explained by the fact that this socio-professional group includes
teachers, elementary and high school teachers, which are traditionally more
often women. Namely, the research results indicate that the profession of a
teacher, especially of the elementary school teacher, has become engulfed by
a strong feminization (Ivkovi¢, 2004, p. 214). Even though the fathers and
mothers were predominantly not state and political leaders, there were still
twice as many fathers in those professions than mothers (2,2:1,2). There are
also four many times as many fathers in managerial positions (4,1:1,2), which
indicates that the traditional pattern of men more often occupying managerial
positions and more significant positions in society has not been overcome,
and where the role of the women/mothers is more often tied to the family.

In the study of the connection between the socio-professional status of
the students’ parents and their educational orientation, the hypothesis was
that students tend to choose those programs of study which are closest to the
social status of their parents, while exhibiting pronounced aspirations for
moving up on the social ladder (Markovi¢ Krsti¢, 2014). This tendency of
movement towards higher social positions can be realized through a higher
level of education and employment, in accordance with the acquired level of
knowledge, and through jobs which provide a better socioeconomic status
than that of their parents (both in terms of income and reputation). Thus, we
studied the connection between two variables, the first an independent one —
the socio-professional (strata) status of the parents (the father), and the other a
dependent one — the choice of a particular program of study (table 2).

The research results presented in Table 2 indicate that there are
students originating from various socio-professional groups attending the
selected faculties. Children of agricultural workers more often study at the
Faculty of Agriculture than at other faculties (26,3%) and at the Faculty of
Law (15,8%), while the children of farm laborers more often study at the
Faculty of Agriculture (35,7%) and the Faculty of Sport and Physical
Education (14,3%). Students whose fathers are craftsmen predominantly
attend the Faculty of Pedagogy (16,7%), Faculty of Agriculture, and the
Faculty of Economics (13,9% each), while the children of entrepreneurs
attend the Faculty of Economics (13,2%), Faculty of Science and
Mathematics, Faculty of Agriculture, and the Faculty of Civil Engineering
and Architecture (11,3% each). The children of miners, industry workers and
construction workers mostly attend the Faculty of Philosophy (19,4%), and
Faculty of Occupational Safety (16,1%), while the children of traffic control
operators, retail sales workers and service industry workers mostly attend the
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Table 2. Socio-professional status and choice of program of study

Socio-professional status (the father's occupation’) of the students

38 g
= =9 - @ 3
h s 8= s 2 . o
o = 3 @ s 3 a 2e <3 T
Faculty 2 8 E 5§ B85 EE ¢ § =3 & £ 3
5 = & g =883 & 5 £ g ©§ &
E E B8 £ g2 22 © g =8 g8 £ F
g & ©° § £8 %% £ 55 3 %
> o < »n ‘G S 2 @
g S s8¢ 22 = g
S of o D o
o 2
£% °
': a
. 2 0 38 3 3 3 10 2 2 0 2 3
Medicine 05 0 83 57 48 81 132 100 71 0 250 82
Arts $1 1 3 3 2 1 6 3 4 1 1 2
53 71 83 57 32 27 79 150 143 67 125 71
Science and 1 1 2 6 7 4 5 4 3 0 0 33
Mathematics 53 71 56 113 113 108 66 20 107 0 0 90
. 2 1 s 7 3 3 4 1 1 o0 0 27
Economics 105 71 139 132 48 81 53 50 36 0 0 73
. 1 1 1 2 10 1 7 1 1 0 1 2
Occupational Safety 553 77 ;8 38 161 27 92 50 36 0 125 71
Sport and Physical 0 2 2 4 3 0 5 0 1 0 1 18
Education 0 143 56 75 48 0 66 0 36 0 125 49
- 3 1 1 4 3 2 9 1 6 0 0 30
158 71 28 75 48 54 118 50 214 0 0 82
2 1 6 4 8 5 1 0 2 0 1 30
Pedagogy 105 71 167 75 129 135 13 0 71 0 125 82
Mechanical 0 1 2 2 4 6 6 2 0 6 0 29
Engineering 0 7,1 56 38 6,5 162 79 10,0 0 40,0 0 79
o 1 0 3 3 0 2 9 2 4 5 1 30
Electronic Engineering 5 (g3 57 o 54 118 100 143 33 125 82
Civil Engineeringand 1 0 2 6 4 2 8 3 2 1 0 29
SRR 53 0 56 113 65 54 105 150 71 67 0 79
. 5 5 5 6 3 3 2 0 0 0 1 30
Agriculture 263 357 139 113 48 81 26 0 0 0 125 82
: 0o o 1 3 12 5 4 1 2 2 0 30
Philosophy 0 0 28 57 194 135 53 50 71 133 0 82
Total 19 14 3 53 62 37 76 20 28 15 8 368

100% 100% 100% 100% 100% 100% 100% 100% 100% 100% 100% 100%

Faculty of Mechanical Engineering (16,2%), Faculty of Pedagogy, and the
Faculty of Philosophy (13,5% each). Children of clerks are mostly students
of the Faculty of Medicine® (13,2%), Faculty of Law, and Faculty of

7 The results which refer to the socio-professional status of the fathers are presented in
detail, since the results which refer to fathers are more complete than the results which
refer to the mothers of the students (4,8% of the students did not answer this question,
which can in part be interpreted by a higher unemployment rate of the students’ mothers).

8 The prevalence of children of clerks (including the occupation of a nurse and medical
technician) at the Faculty of Medicine can in part be explained by the hereditary nature of
the occupation. This includes the frequency of transferring an occupation from one
generation to another, i.e. the preparation of younger people (their education) to perform
the same activities and have the same occupations as their parents. Even though based on
the results we cannot make any direct conclusions regarding the hereditary nature of the
occupation as part of the father — child (student) relationship, considering that students are
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Electronic Engineering (11,8% each). At the Faculty of Science and
Mathematics (20%), Faculty of Arts (15%) and the Faculty of Civil
Engineering and Architecture (15%) we mostly find children of business
professionals, while the Faculty of Law (21,4%), Faculty of Arts (14,3%) and
Faculty of Electronic Engineering (14,3%) are more frequently attended by
children of professionals with a non-business background. Students who are
children of business managers are more often students of the Faculty of
Mechanical Engineering (40%) and the Faculty of Electronic Engineering
(33,3), while the children of state and political leaders mostly attend the
Faculty of Medicine (25%). Based on the analysis of the prevalence of
students from certain socio-professional groups at the faculties of the
University of Ni§, we can note a social differentiation in terms of their
educational orientation. It can be explained by socialization which from early
childhood includes the acceptance of a certain socio-professional model and
way of life, but also any attempts at obtaining a university education
(acquiring the necessary qualifications and gaining employment) which
would provide the child with a social position higher than that of their
parents. In that sense, it is understandable that the children of agricultural
workers and farm laborers most frequently opt for the Faculty of Agriculture,
the children of entrepreneurs the Faculty of Economics, the children of
miners, industrial and construction workers the Faculty of Occupational
Safety, the children of traffic control operators, retail sales workers and
service industry workers choose the Faculty of Mechanical Engineering, and
the children of clerks the Faculty of Medicine.

When analyzing the social origin of the students and their educational
orientation, another dimension was taken into consideration — the economic
status of the students’ families. The parents’ economic status is in part
transferred onto the children in the form of unequal opportunities for
acquiring an education. The advantage of children originating from families
with a higher economic status is not reflected only in the financial
preconditions needed for their continued education, but also in the greater
opportunities for choosing a program of study in accordance with their
wishes, interests and aspirations. Unlike them, young people from poor
environments, low-income families, must adapt their desires regarding
programs of study to the financial situation of their families, the physical
availability of the schools, and the cost of studying (Dzuverovi¢, 1991;
Ivkovié, 2003; Markovi¢ Krsti¢, 2014).

When it comes to the overall monthly income of the students’
families, groups of income were formed ranging from — no income to — in
excess of 300000 dinars (the difference between the categories was 20000
dinars). Based on the research results, the most prevalent category was —

taking part in the educational process/preparations for taking up a certain profession, it is
still possible to note certain tendencies at this level of analysis.
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80000-100000 dinars (13,4%). An overall income of 61000-80000
dinars was reported by 9,9% of the students, and an income of 41000—
60000 dinars was reported by 7,5% of the students, the same as those who
reported an income of 21000-40000 dinars. One family has no income,
and three families have an income of up to 10000 dinars. In order to
determine any differences in the students’ educational orientation in
relation to their overall family income, the categories were collapsed into
low, average and higher family income. Considering that the average
monthly income of households in Serbia in 2019 was 66880 dinars
(SORS, 2020, p. 1), the benchmark for the average total monthly income
was the 60000-80000 dinars category. The distribution of students based
on these categories was: no income and up to 60000 dinars — low income
(18,7%), 61000-80000 dinars — average income (9,9%), and 81000—
300000 dinars and more — higher income (34,5%). More than one third of
the students (36,6%) did not provide their family’s overall monthly
income, which could in part be explained by the fact that the students did
not want to present any data on the (low) financial status of their family.
There are almost twice as many students whose parents have a higher
income than those whose parents have a low income (18,7:34,5), which
confirms the justification of the thesis on the better material status of the
families of students included in the research, compared to the overall
income of families in Serbia in general (Dzuverovi¢, 1991; Marks, 2005).

Even though the chi-square test indicates that there is no difference
in terms of educational orientation, considering the prevalence of certain
categories of income (Pearson Chi-Square=26,34; df=24; sig.=0,34;
Contingency Coefficient=0,32; sig.=0,34), it can be noted that higher
overall monthly incomes were noted for the families of students attending
the Faculty of Law, Faculty of Occupational Safety, Faculty of Sport and
Physical Education, of Electronic Engineering, and of the Faculty of Civil
Engineering and Architecture. A low family income was determined for
the families of students attending the Faculty of Agriculture and Faculty
of Medicine.

In the context of analyzing the impact of the economic status of the
family on the students’ educational orientation, we could ask the following
question — is economic status transferred from the parents onto their
offspring, that is, is there any intergenerational transfer of income (do rich
parents have rich children)? The economic status of the family directly
determines the financial status of the children — at the starting point in
life. However, this initial financial position which is transferred from the
parents to their children only at first glance appears to be initial. It lasts
until the children acquire their own financial and social position, which is
the result of their role (primary occupation) in the social distribution of
labor. If young members of the family actively take part in the work
process, in addition to the successful completion of a higher education
program, this could lead to a change in their inherited financial status.
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However, some economic studies have indicated that the contribution of
education to later economic success can only in part be explained by the
cognitive skills acquired in school (Bowles and Gintis, 2002, p. 1-18). Thus,
linear movement in the sphere of transfer of family financial status can only
be justified in part, since at the same time this movement can (to an extent) be
quickened and focused upward mostly thanks to individual cognitive
engagement and activities (level of education and success in education).

Table 3. The financial status of the students' families
and choice of program of study

Overall monthly income of the family

Faculty Low Average Higher Total
.. 7 1 7 15
bitalil: 467 6,7 467 100
6 2 6 14
Arts 42,9 143 42,9 100
. . 7 3 15 25
Science and Mathematics 28,0 12,0 60,0 100,0
Economics 5 é ! 14
35,7 14,3 50,0 100,0
. 3 1 9 13
Occupational Safety 231 77 69.2 100,0
Sport and Physical 2 2 8 12
Education 16,7 16,7 66,7 100,0
Lan 1 1 14 16
6,2 6,2 87,5 100,0
6 4 10 20
Pedagogy 30,0 20,0 500  100,0
. . . 7 3 11 21
Mechanical Engineering 333 143 524 100,0
Electronic Engineering 4 3 13 21
20,0 15,0 65,0 100,0
Civil Engineering and 2 5 11 18
Architecture 11,1 27,8 61,1 100,0
Agriculture 12 5 ! 24
g 50,0 208  292%  100,0
. 8 5 11 24
“ilezopliy 33,3 208 458  100,0
Total 70 37 129 236
29,7 15,7 54,7 100,0%

The results of studies carried out in Serbia indicate that young people
with more economic, cultural and social (personal and family) capital are
more likely to quickly and successfully transition into the job market (Moji¢,
2012, p. 126). Higher education brings a more widespread social network (of
the parents and children) and enables one to find a job more easily. Due to
the strengthening of regional inequality and the centralization of the economy
in Serbia, the areas around the nation’s capital are becoming more privileged
compared to other regions (Tomanovi¢ and Stanojevi¢, 2015, p. 24). The
research findings indicate that there is a great flexibility in work strategies —
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deprofessionalization (accepting work irrespective of one’s qualification,
accepting jobs which require lower qualifications than a young person has
acquired during their education). This flexibilization is the consequence of
the inequality between the system of education and the job market. When it
comes to employment, or the evaluation of factors which enable one to
obtain work (the importance that young people ascribe to education and
professionalism as factors necessary for employment), research shows that
the young think that political ties (political capital) are the most important
factor of employment, followed by social capital (acquaintances, friends),
and only then by professionalism and level of education (Tomanovi¢ and
Stanojevic, 2015, p. 37).

CONCLUSION

The research on the social origin of the students of the University of
Nis, that is, the social dimension of educational orientation, was realized with
the aim of viewing and analyzing the hypothesis regarding the social
determination of the choice of program of study. The social origin of the
students was analyzed through three dimensions: the first dimension consists
of the parents’ educational level of the parents; the second dimension of the
parents’ socio-professional status; and the third dimension of the financial
position of the family (the overall monthly income of the family).

The research results indicate a social differentiation among the
students of the University of Nis, which is manifested in two of the three
studied dimensions. The first, the dimension of education, indicates that
the parents’ educational status is of great significance for the students’
educational orientation. There are differences among the students in terms
of their choice of program of study based on whether their parents have a
lower or higher level of (educational) capital, that is, whether they live in
poorer or richer cultural environments. The differences are manifested in
the form of students whose parents have a university education attending
certain faculties (the Faculty of Electronic Engineering, the Faculty of
Medicine) and those whose parents have lower levels of education
attending others (the Faculty of Pedagogy, the Faculty of Agriculture).

When it comes to the second dimension — the parents’ occupational
status (socio-professional status), we can note a specific distribution of the
students’ parents based on their socio-professional groups/strata (a prevalence
of the ‘transitory” and middle-class strata) and significant differences in terms
of educational orientation. The research results have confirmed that there is
social differentiation in terms of educational orientation. The basic findings
of the research indicate that the children of agricultural workers and farm
laborers mostly attend the Faculty of Agriculture, the children of craftsmen
attend the Faculty of Pedagogy, the children of entrepreneurs attend the
Faculty of Economics, and that the children of miners, industrial and



1157

construction workers the Faculty of Philosophy. The children of traffic
control operators, retail sales workers and service industry workers, and
children of business managers, most commonly attend the Faculty of
Mechanical Engineering, while the children of clerks and children of state
and political leaders are mostly to be found at the Faculty of Medicine.
The Faculty of Science and Mathematics is mostly attended by the
children of business professionals, and at the Faculty of Law by the
children of professionals with a non-business background.

The third studied dimension — the connection between the family’s
financial status and the students’ educational orientation has not indicated
any significant differences among the students of the University of Nis.
Most of the students reported an average financial status and there was no
significant differentiation among students attending different faculties.
However, the research results did indicate a greater prevalence of higher
income families compared to low income families among students attending
all the faculties, except that of the Faculty of Agriculture and the Faculty of
Medicine. In that sense, in addition to cultural capital, the financial income of
the family (economic capital) can also in part be considered an important
determinant of continuing one’s education and educational orientation.

The research results of the social dimension of the educational
orientation of the students of the University of Ni$ have confirmed the impact
of the parents’ educational status and professional activities on the choice of
university program of study and the necessary preparation needed to perform
certain socio-professional roles (occupations). That is why studying at the
university level should provide young people with the possibility of
performing more complex socio-professional roles (occupations) and
achieving a higher position on the social ladder, that is, a social position
higher than that of their parents. At the same time, the confirmed hypothesis
regarding the social differentiation in educational orientation indicates the
need for conceptualizing and realizing adequate educational policy measures
in order to overcome the existing social inequality in education.

The results on the social differentiation in educational orientation
confirm the ongoing problem of the possible inclusion of young people who
originate from various social strata in higher education. Education to a great
extent depends on family resources and includes significant material
investment. Certain systemic measures of support in terms of education are
more readily available to young people with greater cultural capital. D. Moji¢
indicates that young people with higher economic and cultural capital
(inherited from their families) are more likely to gain access to institutional
mechanisms of support during their education (student loans and
scholarships), which perpetuates inequality based on inherited family
resources. Relying on family resources in a way has become a part of the
national strategy in education, where all the shortcomings of the education
system are made up for precisely by using family resources (all types of
capital — economic, cultural and social). He believes that when it comes to
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education in Serbia, we can speak of a combination of a subordinating
(familistic) and post-socialist regime (social order) of the transition of young
people, but with an excessive reliance on family resources (Moji¢, 2012, p.
95-109). Accordingly, “a broader social community should build a legal
regulation which would broaden the activities of the job market so that it
could recognize the quality and ability of individuals independently of their
families’ social and cultural capital. The community at large should also
create an infrastructure which would ease education to the highest level for
children from poor families, that is, provide them with the necessary
conditions for affordable housing, a proper diet, and conditions for
learning during their studies. Employers should recognize the interest and
need to recruit, during their education, young and talented people through
scholarships and internship programs for students of various ages”
(Miladinovi¢, 2014, p. 205, authors’ translation).

In addition to confirming the current nature of the problem, the
aforementioned results indicate the necessity of a social intervention in the
sphere of educational policy. They also point to the social responsibility that
higher education institutions have to recognize their role in the reproduction
of social inequality with the aim of overcoming it, and to enable a more just
distribution of social resources. In that way, education would, as one of the
channels of social mobility, and as a means of social promotion, be
provided with an appropriate position on the scale of social valuation.
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COLUJAJIHO ITOPEKJIO CTYJAEHTCKE OMJIA/IMHE
N U360P CTYANJCKUX ITPOT'PAMA ®AKYJITETA
YHUBEP3UTETA Y HUIIIY

Cy3ana Mapkosuh Kpcruh, Jlenra Muaomesuh Panynosuh
Vuusepsurer y Huiy, ®unosodceku dakynrer, Hum, Peny6nuka Cpouja

Pe3ume

V HameM JpyIITBY C€ yo4aBajy pasiuKe y COLMOGKOHOMCKOM IOJIOXKAjy MIIaJnX
JbyH KOje UMajy BOKHY YJIOTY Y BbUXOBOM IIKOJIOBaKY, OCEOHO MPHIIMKOM H300pa CTy-
mja. VctpakuBame COIMjaTHOT MOpEKIa CTyIeHaTa je Ol BEIMKOT 3Hadaja, jep yKasyje
Ha OCHOBHA cOIWjayiHa o0elnexja MIaHX Jbyau Koju OHMpajy cTyaujcKe Iporpame oape-
hennx Qakynrera u omoryhaBajy HBHXOBO OCaMOCTJBHBAE-E M CTHIAME a/IeKBATHOT
JPYLITBEHOT MOJIOKaja.

EMrmpujcko BCTpaknBarme CIpOBEICHO je y nepuony anpui—jyH 2019. roquee, Ha
y30pKy o 374 crynenra 13 ¢axynrera YHuBepsurera y Humry. Menmrano je conpjanHo
TIOPEKJIO CTy[IeHaTa, Kao 3Ha4ajHa JeTepMHUHAHTA H300pa CTYAM]CKUX Mporpama (akysre-
Ta, KOje ce ONepalMoHAIN3Yje KPOo3 TP AUMEH3H]je (0Opa30BHU CTATyC — HIKOJICKA CIIpeMa
poauTesba, COLMONPO(GECHOHATIHU CTaTyC POAUTEIbA — 3aHUMakE / PAJIHO MECTO U Mare-
PYjaJIHU CTaTyC HOPOAULIE — YKYIIaH MECEUHH MIPUXO/I TOPOIULIE).

VY ¢dokycy pama cy nmurama KakBO je COLHjaTHO NMOPEKIIO CTY/ACHATa ¥ Ja JIK (M KaKo)
COILMjAJTHO MOPEKIIO IETePMUHUIIIE N300p CTYAM]CKUX Iporpama rojerHux daxynrera. Y
TOM CMHCILy, paj je CTPYKTypUCaH TaKko Ja NpPBH /€O YHHU TEOPHjCKO-METOOJOIIKA
OCHOBA HCTPAXMBAMa, Y K0jOj Cy IPE/CTaBbeHa HeKa O] TEOPHJCKUX CTAHOBHINTA y MPO-
y4JaBamy COLMjATHUX HEjeTHAKOCTH y 00pa3oBamy, a Y IPYroM Jedy Cy MpeACTaBJbeHH
Ppe3yJITaTH UCTPKHBakba COLMjATTHOT TIOpEeKIIa CTyieHaTa Y HuBep3uteTa y Humry, kao ne-
TepMHHAHTE N300pa CTyIUjCKUX Mporpama (axyrera.

Emmmpujcku Hanasu ¢y TOTBPAMIIH [a TIOCTOj€ 3HAYajHE PasJIiKe Y MOTJIey COLHjal-
HOT TIOpEeKJIa CTy/IeHaTa pasiMuuTHX (akyirera. YTBpheHo je fa mocToju couujaiHa au-
(epeHmpaHocT u3bopa (akynrera, a 3HavajHE JCTEPMUHAHTe M300pa (Qakynrera cy
00pa3oBHU U COIMONPO(ECHOHATIHY CTaTyc poauTesba. ColpjanHa IeTepMUHUCAHOCT 13-
Oopa daxynrera ucnosbaBa ce y BUIy Behe 3acTyrubeHOCTH (Y OQHOCY Ha Jpyre dakyire-
Te) CTyJcHATa YMjH POIUTEIHH MMajy BUCOKO 00Opa3oBame Ha MequiHCKoM (akynrery u
EnexrpoHckoM ¢akynrery, Te uenther onpeaesbemha CTyIeHaTa Yiji pOAUTEIbH UMajy HH-
Ky HIKOJICKy crpeMy 3a Ilemaromku ¢axynrer u IlossonpuBpenau ¢akynreT. YTHIaj
Jpyre QUMEH3Hje COLMjaTHOT TIOpeKa CTyAeHaTa (COUHONPO(ECHOHATHOT CTaTyca POJIH-
TeJba) OIJIe/Ia Ce y TIOCTOjamby 3HAYajHUX pa3iiika Mel)y CTyJeHTHMA Kaja je u3oop hakyi-
Tera y nuTamy. CormjanHa TudepeHIMpaHoCT CTyIeHaTa MOTBpleHa je HajyJdecTaTujiuM
u36opom IlosponpuBpeHor dakynTeTa oJ1 CTpaHe JIele cejbaka, Kao U JIele cesbaka-pajl-
HUKa, JIOK Jiella 3aHaTiuja Hajuenthe Oupajy Ilemaromku ¢akynrer, fema npeay3eTHUKa
ExoHOMCKH (aKynTeT, a ena pagHiKa y pyaapcTBy, HHAyCTpHju U TpaljeBuHapcTBy Du-
no3odckn dakynrer. Jemna pamHuka y caoOpahajy, TProBHHH W YrOCTUTEIBCTBY M J€Ia
TIPUBPEIHUX PYKOBOJMNIANA Hajuemhe Onpajy MammHCcKH (akynTeT, JOK Jena ciyxoe-
HHKa 1 JeTia IpKaBHUX U MOJUTHYKHUX pyKOBOAWIana Hajuenthe Oupajy MeaummHcku da-
kynrer. Hajuerrhu m36op nene crpyumaka y npuspenu je [IpuponHo-matemaTnuku da-
KyJITET, a Jielie CTpy4maka BaH npuspene [IpaBau dakyinrer.
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C 0031poM Ha TO Ja Cy pe3yJ]TaTH UCTPAKMBaHa CTy/ieHaTa YHuBep3utera y Humry
MOTBP/IAJIM TIPETIIOCTABKE Ja j& COLMjaJIHO MOPEKIIO, TOCMATPaHO KPo3 MpH3My 00pa3oB-
HOT' U COLMONPO(ECHOHANHOT CTaTyca POAWTEsbA, 3HAYajHA JeTepMHUHAHTa U30opa CTy-
JIMjCKHX TporpamMa (akyJiTera, HeOXO/JHA je MHTEPBEHLIMja APYIITBA y BULY CIIPOBOhemba
onrosapajyhux mepa u akiuja y cdepu 00pazoBHE HOIUTUKE, Pay IIPEBIaJaBakba IOCTO-
jehnx HejenHakocTH y 00pa3oBamy U IIpaBeIHHUje IpepacIiofesnie 00pa3oBHUX pecypcea.
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MY3UYKU YKYC U CUMBOJIMYKO PABI'PAHUYABAIBE
Y APYIITBY CPBUJE

Muianna PecanoBnh

Yuusepauret y beorpany, ®unozodeku daxynrer,
HHcTHTyT 32 COIMONIONIKA HCTpakuBamka, beorpan, Pemyommka Cpouja
* milica.resanovic@f.bg.ac.rs rs

Ancrpakr

OBaj pan je mocehen anamm3m oxHoca m3mely npymTBeHe crpatudukanmje u
MYy3HYKHX YKyca y naHammoj Cpouju. Hakon pasmarpama Byprmujeose koHmenTyammsa-
1LiMje yKyca U CaBpeMEHUX TEOPUjCKUX M HCTPAKMBAYKUX MPUCTYIIA KYJITYPHHM HpaKcama
y KojuMa ce pexabmiuryje OypaujeoBcko Hacnele, ayTopka HCIUTYje MOCTOjake XOMOIIO-
ruje u3Mely OpYIITBEHMX MONOXaja M My3HMUKHX yKyca y apymrtBy CpOuje. Ha ocHOBY
MPUKYIJBEHOT EMIIMPHJCKOT MaTepHjaja IyTeM HMHTEPBjya, HCHUTYje ce Aa JM My3HKa
MPE/ICTaB/ha CUMOOITITIKO CPENICTBO ITyTEeM KOjer HCIUTaHUIIM cede CMeITajy y onpeheHy
JPYLITBEHY TPyITy HoBiadehn cnMOoMuKe rpaHuIie pemMa ApyTrHM Ipyrama Koje JI0BoJe
y Be3y ca JIpyTuM yKycuMma. AHaIn3a IoKasyje Ja I0CToje pa3iiKe y My3HIKHM yKyCHMa
n3Meljy MCTIMTaHHKa Y 3aBHCHOCTH OJI FbHXOBOT TI0JI0Kaja Ha CTPaTH(HKAI]CKO]j JIECTBHU-
1M1, KOj€ C€ MCTO0JbaBajy y M300prMa 1 HauMHIMA CITyIlamka ofpeheHe Mys3uke, Kao u TO J1a
ce MEXaHH3MH KIIACU()HKOBara KPHjy Y TOBOPY O My3HYKHM YKyCHMa.

KibyuHe peun: My3HYKH YKYC, CHMOOJIMYKE TPaHHLIE, IMCTUHKIIH]A, KyJITypHE IpakKce,
JIPYIITBEHE HEjeTHAKOCTH.

MUSICAL TASTE AND SYMBOLIC BOUNDARY-WORK
IN SERBIAN SOCIETY

Abstract

This paper is devoted to the analysis of the relationship between social stratification
and musical taste in present-day Serbia. Following a discussion about Bourdieu’s
conceptualization of taste and contemporary theoretical approaches that rehabilitate
Bourdieusian heritage, the presence of homology between social positions and musical
tastes is tested in Serbian society. On the basis of collected qualitative material via
interview, the author examines whether music serves as a symbolic mean that is used by
the interviewees to place themselves in certain social groups by drawing symbolic
boundaries between them and other social groups that are associated with other musical
tastes. The analysis showed that there are differences in musical tastes among respondents
based on their position on the stratification scale, manifested in choices and ways of
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listening to music, as well as that mechanisms of classification are hidden in speech about
musical tastesy.

Key words: musical taste, symbolic boundaries, distinctions, cultural practices,
social inequality.

VBOJ

JenHa on mEHTpaHUX HCTPaXMBAUYKHX TeMa y 00JacTH COLUOIIO-
THje KyITYpHHX ITIpaKCH THYe ce HCHHWTHBama Be3e uiMmehy ykyca u
JPYIITBEHE CTpaTH(HUKAIK]je. JeIHO O] HajCHAKHUUX YIIOPHINTA 3a Mpo-
yuaBame Beze m3Mely yKyca m OpymITBeHHMX Kilaca MOXe ce mpoHahm y
Bypnujeooj (Pierre Bourdieu) Teopuju o ctpykTypHOj XoMonoruju. byp-
auje je y cryauju Juemunkyuja — Opyuwimeena Kpumuka cyoa' Ha TeMeby
EMITUPHjCKUX ToaTaka GopMyIrcao Te3y Ja ¢y oOpaciy KyJITypHE Io-
TPOLIE JIPYIITBEHO CTPYKTYPHCAaHH U Ja Bplie (QYHKIMjy O3HaYaBamba
JIpYIITBEHUX pasinka. CBe KyNTypHE Ipakce, oJf yKyca IpH o1abupy
YMETHHYKHUX JIeNa, IPeKO HAuWHa Ha KOjH MOjeANHAIl TOBOPH, I1a CBE JI0
CTHJIa FHEroBOT 00Jlauera, n3bopa mpexpaMOeHHX HaMUpPHHIA M CHOPT-
CKMX aKTHBHOCTH — TeMeJb€ Ce Ha KJIACHUM pasjiiKaMa U y CIIyKOu cy
CTpaTerdja TUCTHHTBHpama. CBH KyINTYpHH CHMOOJHM M TIpaKce HUMajy
yiory y ysehaBamy IpylmITBeHUX pasnuka uaMely rpymna (Swartz, 1997),
LITO je O IIEHTPAJIHE BAXXHOCTH 32 M3TPaJliby HICHTHTETA U YCIIOCTaBIba-
e YHYTApPrpyIHe KOXe3uje jep ce ,, APYIMTBCHH WICHTUTET Ne(hUHUIIC U
apupmumie y pazmmnu” (Bypamje, 2013, 180). Mehytum, mako nejcree-
HUIM KOPUCTE IIMPOK CIIEKTap KYJTYPHHX MpaKcH U npedepeHnynja y Ha-
CTOjamuMa J1a oJipKe pasnuky u3Mely cede (cBoje Tpyre) u aApyrux, byp-
Jije TIoceOHO HarjialaBa 3Hayaj My3HUYKOT yKyca cMarpajyhu na adhuHu-
TETH y AOMEHY MYy3HKE HajBUIIE U HajOYy3[aHU]je KIaCU(PUKY]y OHOT KO-
ju xnacudukyje (bypauje, 2013, 23).

[oncrakayTn OypAMjEOBCKAM TIPHCTYIIOM, HCTPAKUBAUN KyITYp-
HUX NPaKCcH MPOLEHkY]y CaJalliby aKTyeHOCT U BaJIMIHOCT CTAHOBHUILTA
0 XOMOJIOTHjH JAPYIITBEHHUX MOJ0XKaja W YKyca Y IPYTUM JPYIITBEHUM
koHTekcTMa. CaBpeMeHu ayTopu HepeTko ce orpal)yjy oa BypmujeoBor
CTaBa Jla Cy MY3WYKH YKYCH H3Pa3UTO KJIACHO AETCPMUHHCAHH, TOCEOHO
oIl yBHJA Jia ,,cHOOM3aM™ mpejacTaBjba 00elexje BUCOKOT cTaryca, ajid
HEJBOCMHUCIICHO MTOTBPl)Yjy OCHOBHY Te3y Jla My3WYKH YKYCH UMajy COIIH-
jamae ocHoBe (Bennett et al. 2009, Atkinson 2011, Jarness 2015, Lizardo,
2008, 2012, 2015, Rimmer, 2012). Penenuja My3uke, npedepeHiuje, Hadu-
HU JIOKHBJbaBama, Ka0 M KPUTEPUjyMH Ha KOjHMa CE 3aCHHMBa eBajlyaldja
Pa3IMYUTHX BPCTa My3HUKHX JIea — He TIPE/ICTaBIbajy HHANBUIYIN30BaHE
npakce, Beh ofpakaBajy KapaKTCpHUCTHKE IPYIITBEHE CTpaTHU(HKaLHje.

! Crynwja je mpeu myt uzzmara 1979. romune y INapusy Ha (paHIycKOM je3HKY, a U3IAHe
Ha EHIJIECKOM jE3UKY j€ YCIIeIIO TIeT TOANHA KacHHje, 0MHOCHO 1984. romuHe.
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Ynotpeba KBaTUTAaTHBHUX MeTO/a 00e30eAMIa je HOBE YBHIC O pa3jinKa-
Ma u3Meljy My3HUKHX yKyca KOjU ce He OJIHOCE CaMo Ha pasjiMKe y mpe-
(depeHnmjamMa U 3HamBUMa 0 My3unH Beh m pasnmke y 3HauewmHMa Koja
JbyIIU TIpUAajy pasnumautuM My3ukama (Hmp. Atkinson 2011, Bellavance,
2008, Jarness, 2015).

Texer koju creu UMa 3a AJb Ja AaHATIM3KUPA OJIHOC M3Mel)y IpyIITBe-
He cTpaTi(HKaIpje 1 My3HYKHX yKyca y qaHammoj Cporju. Y TekcTy ce Ha
OCHOBY TIPUKYIUBCHOT KBAIUTATHBHOT EMITMPUJCKOT MaTepujana UCIUTYje
Jla JIU ce MY3HUKU YKYCH, IIPAKCe U BPEAHOBAbA PA3IMUYUTHX BPCTA MYy3HKE
Pa3IHKYjy Y 3aBHCHOCTU OJ TOJNIOXaja MOje/IMHIIA HA CTPATU(UKAIN]CKO]
nectBuim. [lopen Tora, aHanu3upa ce Ja Jud My3HKa IPE/CTaB/ba CUMOO-
JIMYKO CPENICTBO ITyTEM KOjer WCIUTAHHIM cebe cMmelTajy y onpehery
JPYIITBEHY IPyIy moBiavehnt mpuToM CHMOOIIMYKE TPAHUIIE IPEMa IPYTHM
rpynama Koje 0BojIe y Be3y ca IPYTHM yKyCHMa.

MY3UYKN YKYC V BYPIUJEOBOJ [IPAKCEOJIOI U

Bypauje ce My3udKUM yKycoM 0aBHO y CKJIOIY CBOje KJIAacHE Te-
opuje. IlokymaBajyhu a moMupu MapKCHCTHYKH W BeOCPHjaHCKH TIPH-
cryn (Brubaker, 1985, 747), Bypauje je 3aroBapao uiejy 1a ce KiIacHe
nojiesie Koje Mpou3ase U3 pa3iiika y YKYITHOj KOJIHYUHA U Cpa3MepH pa-
3JIMYUTUX BPCTA KamuTana’? y CBaKOJAHEBHOM XKMBOTY HCIIOJbABA]y MyTEM
KyATypHUX cuMmboia u npakcu (Cnacuh, 2013, 32). UnaHoBH jenHe Kia-
ce, npenu3Huje, ppaxyje jeqHe Kiace, Ha CIMYaH HAYUH C€ OJTHOCE Tpe-
Ma MUCTHM O0jeKTHMa M TojaBama u3 cdepe kyarype. [lojenuHie koju ce
Hajla3e Ha CIIMYHOM MECTYy Ha CTpaTH()HKAINjCKOj JIECTBUIM KapaKTepH-
Iy CJIWYHE KYJITypHE MpaKkce jep Cy TOKOM TMpolleca COIMjaau3aluje
YCBOjWJIM CIIMYHE 00paciie MUIIJbEea U JeNarba, Kao U IeMe TepLeliije
U BPEIHOBama, OTHOCHO, KapakTepuile WX ciudaH xabumyc. Ilocie-
JIUYHO, OHU JIeJie M UCTU YKYyC, ipedepupajy nena jenHe oapeheHe kiace
KkJacu(puKoBaHUX U Kinacupukyjyhux objexarta mmu mpakcu. Mcrospeme-
HO ocehajyhu onmOojHOCT, ,,raljeme”, mpema APyruM JeiuMa U rpakcama,
a TIOCIIEMYHO | IOjeIMHIIMMA U TpyIama, KOju ce JOBOJE y Be3y ca HH-
Ma (bypauje, 2013).

My3HYKH YKyC UMa U3Pa3UTO KIIACH(HKATOPCKY TIPUPOY jep je CTH-
[ae 3Hafba U BENITHHA 3HAYajHHUX 32 (POPMUPAE ,,JISTUTUMHOI My3HIKOT
yKyca IyroTpajHHje ¥ TeXe, M3UCKyje Behr eKOHOMCKH KalHTal, CHOKHH]E
j& OOJIMKOBAaHO KYJITYPHHUM KaITUTAIOM TOPOJHIIE TMTOPEKIIa HEro IITo j& TO
CITy4aj ca pa3BOjeM JIETUTUMHOT YKyca Y IPYTUM YMETHHYKHM ITOTIIOJEIMA
(Bypmwuje, 2013, 12, 23). Bypauje ,,pazmahujaBa” npupody ykyca mokasyjyhu

2 Kamuran mpeacTaBiba 100pa — MaTepujaina, Kao U CHMOOIMYKA, KOja Ce TIPHKA3yjy
Kao peTKa M JIOCTOjHA J1a UM €€ TEXH Y IaTOM APYLITBEHOM KOHTEKCTY.
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KaKo He I0CToje ,,ypolheHe criocoOHOCTH J1a ce Tpero3Ha Jierno”’, Beh ma je mo
Cpemy TIOCTOjarke y3pOdHe Bese m3Mel)y, ¢ jelHe cTpaHe, MPUBHIICTOBAHUX
yCIIOBA COIMjaIM3aIlNje U BEIUKE KOJIMINHE KyATYPHOT ¥ €KOHOMCKOT KaIlH-
Taja KOjiM Ce pacIIoyiaxe, a ca Ipyre, CHCTEMaTCKUX u300pa Jeia u3 1oMe-
Ha ,JierutuMEe” KynTypeS, Bypamje cBoj CTaB MOTKPEIUbyje MoJauma IpH-
KYIUbEHUM Y UCKYCTBEHO] CTYIMjH MpeMa KOjruMa TPEICTAaBHUIM BHUIIIE KJIa-
ce, MOCeOHO TPEACTABHUIM OHE (pakimje Koja pacrmoiaxe Behum oonMoM
KYJITYpHOT KaruTana, Oupajy Jiefia HajBUILeT CTEIeHa JIETUTUMHUTETa, Kao U
MYy3HYKe KaHPOBE Y TIpoliecy JieruTuMu3anmje, monyt 1eza (bypmauje, 2013,
20). McroBpemeHo, BHIIE KIace HaraniaBajy 0A00jHOCT IpeMa CBEMY OHO-
M€ IIITO je ,,JTaK0”, jeIHOCTABHOj My3HIIM Wi 0e3 myosper cmucia (bypauje,
2013, 500-503). Onu koju ce Hamase Ha JPYroM TONy CTpaTH(HUKAITI]CKE
JIECTBHIIE, HIDKE KJlace JIMIIEeHe KyJITypHOT KaluTana, ocyhere cy Ha ,,ui300p
HY’KHOI"” — HEKBAJIUTETHE, HEJIETUTUMHE KYJIType U ,,[IpOCTHX Jefia MOITy-
napue mysuke (Bypmuje, 2013, 21)%

MehyTumM, u3y3eB OBUX 3alakamba U3HETUX Yy ,, JlUCTHHKIM K™,
Bypauje He mpyka KOMIUIEKCHUjH TPUKA3 ,,IPYIITBESHOT )KUBOTa My3UKe”
(Prior, 2011, 126). Manu 6poj muTama 0 My3WYKHM IpedepeHnrjama u
3HamMMa Y YIUTHUKY O KUBOTHHM CTUJIOBMMA®, YIJIABHOM 3aTBOPEHOT
TUNa, HUje 00e30eA10 MOBOJFHO MOJaTaka Ha OCHOBY KOjUX O ce My-
3WYKe Tpakce U npedepeHIyje Mperu3Huje Manupanie 1 noApoOHuje omu-
canme. CaBpeMeHH ayTOpH HCTUYY MOTpedy 32 METOJOJNOIIKAM ILTypa-
JTU3MOM TIPUIIUKOM HCTPaXKHMBaa KYJATYPHUX MPAKCH M HOBHX (GopMU
muctuaknrja (Friedman et al. 2015). Onu ce cBe Bumie okpehy ka KBajm-
TaTUBHUM HCTPaXHBambUMa Kako OM 00e30enuinu yBUIE y JIMYHE U WH-
CTUTYIIMOHAJIM30BAaHE JUCKYpCEe KPO3 KOj€ MOjeAMHIN 1ajy CMHCa0 CBO-
JUM MYy3UUYKUM H300pHMa U IIpakcama.

[oToMm, pasnuka m3Mely JeruTiMHE W TOIMyIapHe KyaType, IpeHa-
rnaieHa y bypanjeoBoj colronoruju, TeCHO je y Be3U ca eMITUPHjCKUM KOH-
TEKCTOM Y KOME je CIIpOBOHEHO HCTpakuBambe, (ppaHIlyCKUM IpYLITBOM
me3neceTx rogauHa 20. BeKa, Y KOMe je TpaHuia u3Mel)y Brcoke u normynap-
He KynType Oruia BpJio KpyTa B CHaXHa. VcTHIiame IeHTpaTHOCTH AUCTHH-
kuuje uaMel)y ,JIeruTUMHE” ¥ TIOMyJIapHe MY3UKe 32 Pe3yTaT je UMaJio Ofl-
CYCTBO MHTEpPECOBAba 33 JKAaHPOBCKE PA3NIMKEe Y JOMEHY IIOITyJIapHe MYy3HKe,

3 JleruTumHa” KynTypa je yHHBEp3aIHO MpuxBaheHa Kao BPEIHOCT HIIM KAHOH y OJI-
peljeHOM IpYIITBY M MHCTHTYLIHOHAIM30BaHa y 00pa30BHOM CHCTEMY.

4 Kaja npumnaiHUIM HIOKUX KJaca 6upajy Jiena BUCOKe KyNType, OH/[a Cy TO OHE KOM-
MO3HULje KOje Cy KpO3 KyJITYpHY MHIYCTpHjy CBEIEHe Ha HMBO jpocerke (Hmp. ,,Ha
nernoM maBoM ynasy”) (Bypanje, 2013, 21).

5 Bypauje je IpeBacXoaHO NPUKYIMO eMIUPHjcKy rpally Ha OCHOBY KOj€ je Hacrana
,»IUCTHHKIIMja” MyTeM aHKETHOT HCTpaKMBama CrpoBeneHor 1963. roamne, npemuaa
je Jieo moaTaKka MPUKYIUbEH M Ha OCHOBY TyOMHCKUX WHTEPBjya H €THOTPad)CKOT T0-
cMmaTpama. TBpAmBE O KIACHOj 3aCHOBAaHOCTH MY3MYKHX yKyca bypauje u3Boau Ha
OCHOBY aHanu3e KBanTuTatuBHUX nonaraka (Bypauje, 2013, 517).
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Kao u pasnuke umel)y myoinrka pazmmautux xaaposa (Fowler, 1997, 1011,
Prior, 2011, 126). 3nauaj pasnuke uzmely JETHTUMHOT | TIOIYJIAPHOT YKyca
BapHpa y pa3IMIuTAM KOHTEKCTUMA, a HE 3ay3UMa HYXKHO IIEHTPAITHO MECTO
y CcTparermjama pa3imkoBama BUmmX kiaca (Lamont, 1992, Bennet et al.
2009, Atkinson 2011, Jarness 2015). JIpyraunja Teoprjcka CTAaHOBHIIITA, 1O~
myT TeopHje omHuBOpa (Richard Peterson), ocriopaBajy uaejy na je ,,cHOOU-
3aM” CBOJCTBO Ha TeMeJby KOjer ce TPEACTABHHUIIM BUIIMX KIlaca Pas3ivKyjy,
Beh cMarpajy na ce Ti1aBHa pasivka u3Mely My3W4KHX yKyca BUIIUX W HU-
KHUX KJaca OIJIela Y PasHOBPCHOCTH FHUXOBHX MY3WYKHX TIpe(hepeHIH)a.
Jlok mpencTaBHUKE BUINKX Kiaca KapaKTepHIlle CKIOHOCT Ka u3bopy Beher
Opoja My3HUYKHX JKaHpoBa (OMHHBOPE), OHH KOjU Cy HIDKE TO3UITMOHUPAHU
Ha CTpaTU(HKAIM]CKO] JISCTBUIM OMpajy jelaH MY3WYKU KaHp (YHUBODE)
(Peterson, Simkus, 1992).

Kputuim je momBpruyT u bypaujeoB omHOC mpeMa MOMyJIapHO]
KyJATypH, Oyayhu na je ayrop carienaBa UCKJBYYHBO Yy KOHTEKCTY HhCHE
yIIore y penpoaykiuuju nocrojehnx ognoca nomuHanuje. Ctynuje Kyirty-
pe pa3BHjeHe Y OKBHPY BUPMUHIEMCKOT IeHTpa adupMucaie Cy Apyra-
YHjU MPUCTYI Y UCTPAXKHUBAKY MOMYJIAPHE KYJITYpe, Y KOME j& HCTPaKH-
BaYKO TESKHUIITEC CTaB/LCHO HA IPOyYABam¢ HAUWHA HA KOJH je KOH3Y-
MEHTH JIeJa U3 JOMEHA TIOIyJIapHe KyAType TyMade. YMeCTo akTepa Impe-
nonpeheHrux CBOjUM XaOUTYCOM Ja KyNTYpHE calpikaje MepLUNnupajy u
TyMade Ha jeJlaH HauHH, J0JIa3e aKTepu KOjH JieNia IMOIyJapHe KYIType
JEKOIMPajy W TIPUIajy UM COTICTBEHA 3HAuUeHa, KOja HE MOpajy HYKHO
OWuTH y CKIIay ca 3HauemhUMa Koja Cy UM IOJeJheHa PIITMKOM HacTaHKa
JATOT KyJITypHOT 00jekTa (akTuBHA mybmuka) (Xom, 2009).

HanocneTky, KoHIeNTyamm3amnmja My3U9KoT YKyca y OKBHPY Kia-
CHE TeopHje y OYpIrjeOBCKOM MPUCTYITY TIOBJIAYX ca COOOM M M3a30B Te-
OpHjCKE MPHUPOJAE V BUIY CHAXKHOT JCTCPMHUHUCTUYKOT MPHU3BYKA KOjU
KoHIlenT xabutyca ca codom mosnauun (Jenkins, 1992, Alexander, 1995,
Fowler, 1997). EraucTeHnyjanan yCJIOBH y KOjuMa je TojequHar pohen
onpelhyjy meros xabutyc. Xabutyc oapeljyje u yKyc MmojeIuHIIa, OHO MITO
JIOXKHBJbABA KA0 JINYHU M300p ycCarjalieHo je ca OHUM IITO JPYTH MPH-
nagHuIN ucTe Kiace Oupajy (Cmacuh, 2006, 145-146, Fowler, 1997).
Kputnka ycmepena y mpasuy bypaumjeoBor cxBarama xaOuTyca perne-
BaHTHA j€ U 32 HCTPAKHUBAhEC MY3HIKHX YKyca, jep OHa HEMHHOBHO ca CO-
00OM TOBJaYM JIBa MOBE3aHA MUTAKa KOja ce THUY H300pa U TyMaderma
3HauYeHha pa3IMIUTHX BpcTa My3uke. [lutame m3bopa THue ce MoryhHo-
CTH TIOjeIMHIIA Ja W3rPajy BIACTHTH MY3WYKH YKyC KOjU Hehe OWTH
HCTOBETaH MY3WYKOM YKYCY IPYTHX JbYIOH KOJH UMajy CIMYHO KIACHO
nopekno. JIpyro nurame OIHOCH Ce Ha AWIEMY Ja JIU je TyMadyewe KyJ-
TypHUX O0OjekaTa (KJ1acHO) mpenoapel)eHo WiH Cy MOjeluHI 00aapeHH
peIEeKCHBHAM KalaluTeTHMa Ha TeMeJby KOjUX MPOMHILBAjy U Ha pa-
3IIMYMTE HAYMHE MOTY Jla HHTEPIIPETUPajy oapel)eHe KyaTypHe objeKTe.

Wnaxk, caBpeMeHH MOCTOYPANjEOBCKH OPHjEHTHCAHU UCTPAKUBAYU
KYJNTYpHHAX MPaKCH OCTajy IOCICTHH HIESjH Aa je MPUINKOM HCTPaKHBa-
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Bba MY3HUYKHX YKyca MOTPEOHO YCMEPHUTH MaXiy HA MCIHUTHBAME IIPY-
ITBEHO-CTPaTU(UKANMJCKUX OCHOBA MYy3WYKHX yKyca. Kako Ou mpea-
3UIUTH OTpaHUYCH-a UMAHEHTHA Byp/ujeoBoj MpakceoIoruju, yBoae us-
BECHE TeOpHjCcKe MOAN(HKAIIHje M METOJONIONIKE HHOBAIHje, OuTydyjyhu
ce 3a (aekcubuanujy npumeny BypmujeoBux mojmoBa (bourdieu-lite
analysis) (Prior, 2011, 128) u nprMeHy KBaIUTaTUBHE MeTog0I0THje. DOKyC
Ce ca MCTPKHUBAYKOL TUTama ,,[[Ima CBe Jbyau NPAKTUKY]y U KOH3yMHpPa-
Jy?” mpebartyje Ha nuTame ,,Kaxo Jbyau onpel)yjy u prcBajajy pa3iniuTa
KyaTypHa go6pa?” (Atkinson 2011, Jarness 2015, Bellavance, 2008).

HOCTBFYPIUJEOBCKE CTYJIHJE MY3UYKUX YKYCA U ITPAKCU

HoBuja wucTpakuBama >XMBOTHUX cTwioBa (Bennet et al. 2009,
Atkinson 2011, Jarness 2015, Bellavance, 2008, Lizardo, 2008) oroBprasajy
pa3IMYUTEe KOHIICTITYTU3alHje UACHTHTETa Y OKBUPY TIOCTMOJICPHE TEOPHjE
Koje cy npensubhaie ma he ce KUBOTHH CTHJIOBH KOHCTUTYHCATH HA OCHOBY
coboaHux u3bopa U3 KyntypHor m3oousba’ (Giddens, 1991, Featherstone,
1991). Ympkoc mpoMeHama HacTaIUM Yy APYLITBHMAa TI03HE MOJIEPHOCTH,
KyJITYpHH U300pH HUCY TIOTITYHO CJIOOOHH, Beh YCIOB/BEHH COITHUOIOITKIM
BapHjabiama, Kako KJIACHHM ITOJI0ajeM TaKo U POJIOM, TeHEPALIHjoM, PacoM
U y JAHAIIKBUM ApYITBHMA. Hacympot Te3u o ,,JeMOKpaTu3aiuju (My3mud-
kor) ykyca” (van Eijck, Knulst, 2005), caBpemene mocTOypanjeoBCKe CTy-
JIvje TTOKa3yjy Jia My3HUKa 1 JlaJbe MPECTaBIba IM0Jbe Y KOjeM Bllasiajy qyOoKe
noziesie Koje OJpakaBajy KapaKTepUCTUKE IpPYIITBEHE CTpaTH(UKaluje.
COLMOIOIIKK PeJIeBAHTHE Pa3jidKe y YKYyCHMa H Jajbe MOCTOje, allk Ce He
WCII0JbaBajy CaMo TPWIIMKOM BpETHOBaKA JKAaHPOBA W onabupa n3Bohaua u
nena, Beh ce pasnuke KpHjy U 'y HCTUM U300pHMa, Kao pas3iiuKe y TUIIOBUMa
CIyIlarka, HAYMHAMA KOMOMHOBama mpedeprpannx xKaHpoBa, GpyHKIMjaMa
Koje ciymame onpeljeHe My3uke UMa 3a HEKOT 1y 3HauekhHUMa Koja pasiu-
YHUTU JbYW IPUJIA]Y MY3HIIH.

Pasnuka usmel)y JIErHTUMHOT W TIOMYJIAPHOT YKyca HHje CaCBUM
WIIYe3Na, aju je mojaena u3Melhy JeruTuMHe 1 noryJiapae Kynrype ¢Giek-
cubunHuja. Hacynmpot mmpoko pacrpocTpamkeHOM yBeperwy Jia CIyIlame
KJIaCUYHE MY3HUKE MPE/ICTaB/ba MAMHCKH YKYC HHTENIEKTyajala, oau
MOKa3yjy Jia je KJIacHYHa My3WKa IIMPOKO NMpuxBaheH My3WYKH >KaHD.
Krnacuuna my3suka ce derlie ciylia TaCMBHO HETO aKTHBHO Kao MO3a/IUH-
CKa My3WKa TOKOM penakcaiuje ¥ yuema. CaMo OHM UCITUTAHUIM KOjU aK-
THBHO CITyIIajy KJIaCHYHY MY3HKY, TIOCEOHO OHHU KOjH OJyla3e Ha KOHIIEPTE
KJIACHYHE MY3HKE, CBOjE ,JISTHTUMHE” My3UUKe MpaKce U 0Jabupe KOpUcTe
Kao crpatermje pasnukoBaba (Bennet et al. 2009, 84, 92). Tlopen nmuHuMje

6 3ajennuuxa uaeja je aa cy y APYIUTBUMA MO3HE MOJEPHOCTH SKMBOTHH CTUJIOBH
(parmerucany, KyATypHe Mpakce MOjeAnHana He TBope cTabmimHe oOpasie, Beh cy
MoJIOKHe cTanHuM npomeHama (Featherstone, 1991, 65-78).
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TozieNTe Koja Je BUCOKH M HUCKH YKYC, HICHTA(PHUKOBAHE Cy U MOJIEIe Koje
Ce 3aCHMBAjy W Ha OCHOBY JMMEH3Hja JIOKAJTHO—TJI00AHO M CTapO—HOBO, a
BUXOB UHTEH3UTET KOHTEKCTyamHo Bapupa (Bellavance, 2008).

My3uuku ykyc u Kynmypno nosuyuonuparse y Cpouju

Jocananima ueTpaxkuBama cripoBesieHa y CpOuju MOTBprIIa Cy Te3y
0 TIOCTajarby Bese M3Mel)y My3MYKHX YKyca W JPYIITBEHE CTpaTH(HKAIII]je
(UBetnuanun, 2007, 52, LIsernyanud, Munankos, 2011). ¥V npymrey Cpou-
je TeHTpaliHa JeMapKaloHa JIMHUja n3Mel)y KyJaTypHHUX OpHjeHTaImja pa-
3TMYUTUX JPYIITBEHHX TPyIia HHje OHA KOja IS Ha JISTUTUMHY U TOITyJIap-
HY KyNnTypy, Beh OHa Koja Jenu KynTypHe Ipakce U CHMOOJIe Ha OHE KOjU
MpUMNaJajy I100aTHOM U OHE KOjU MpUMNajajy JOoKatHOM Mubey (LBermua-
HuH, 2007, 67, Cacuh, 2013, 231). Mako je smaMja nozene mmely gomaher
Y CTPAHOT HACHTU()HUKOBAHA U Y UCTPAKUBAKBUMA CIIPOBEACHHUM y JIPYIITBH-
Mma 3amaza (Bennett et al. 2009, Bellavance, 2008), y cprickom apyIiTsy je,
ycIIel BeroBOr MOoTyTepruepHjCKOT T0JI0XKaja, OBO Haj3HAYajHHjA JIMHH]A
Toyiesie y CMMOOJINYKOM TIPOCTOPY.

Hajumupe npuxsahenu sxaHpoBu Mel)y CBUM CTapOCHUM, POJHHM,
npodecHoHaTHUM M 00pa3oBHUM rpynama y CpOuju cy craporpaicka
My3HKa, 3a0aBHa My3WKa ¥ W3BOpHa HapoAHA My3uka. POk, mom, HOBO-
KOMITOHOBaHAa U KJIACHYHA My3HKa UMajy HM3jeTHauYeHEe TIO3UTHBHE U HeTa-
THBHE OIICHE, a OIPEICIHCHH-E IIPEMa OBUM JKaHPOBHMA CHCTEMCKH BapHpa
CIIpaM COIMOJIOITKMX KapaKTePHUCTHKA UCTINTaHuKa. HajMame npuxsahe-
HU JKaHPOBH Cy OIlepa, XaycC, XUI-XOII, XapJ-POK, XCBU-METal, MaHK, pe-
re, 1e3 u Typoo-ponk (LUpernuanun, 2007, Cnacuh, 2013, 233). Kana ce
y 003up y3Me cTerieH 00pa3oBama, WICHTH(PHUKOBAHA je TO3UTHBHA KOpe-
Jlanuja ca CKIOHOIINy Ka poKy, OrepH, ie3y, YaK U CTPaHo] HOIyJIapHOj
my3uny. Ca apyre cTpaHe, Kopenanuja usMehy oOpazoBama U Clyllama
I'pana nponykumje (TypOo-onka) HeratusHa je. [lopen Bese nsmel)y Hu-
Boa 00pa3oBama M THIIA MY3WYKOT yKyca, yTBpheHO je 1a My3ndKe mpax-
ce Bapupajy y OZHOCY Ha pox M y3pacT. Hama3 na 3HaTHO MO3UTHBHUjU
CTaB TpeMa JISTHTUMHO] MY3HUIH (KJIACHYHO] MY3HUITH ¥ OTICpH ) HMa]y JKe-
He y omHocy Ha mytikapiie (IlBetrmuanun, 2007, 184) y cknany je ca mo-
JanuMa JoOMjeHUM y pa3iiMyuTUM KOHTeKcTuMa. MneHtudukoBaHa je u
Beha CKJIOHOCT MJIaIuX Ka TIOIyJIApHOj HEero Ka enuTHOj My3unu (L[Betu-
yanuH, 2007, 183), kao u Beha ydecTanocT ciyiama My3uKe KOJI MITaIuX
Hero koJ crapujux (L[Betnuanun, 2007, 92).

YV nomahoj nuTepaTypu MOCTOjU KOHCEH3YC Jla OTpelesbehe peMa
OMIJBCHIM JKaHPOBHMA CHCTEMCKH Bapupa CIpaM COLMOJOMIKIX KapakKTe-
pHcTHKa HCcTTUTaHHKa. MelyTiM, ocTaje OTBOPEHO NUTambe Jia JIU Cy U Y KO-
jOj MepH pasivKe Yy My3W4KHM yKyCHMa PeJIeBaHTHE 3a IpaKce CUMOOJIMIKOT
TIPOICHH-HBaba U ICKJBYUHBaha KOjIMa Ce OIpKaBajy Ha CHAa3W U JICTHTHAMH-
3yjy ApYLITBEHE HEjeJHAKOCTH. KBanuTaTMBHUM HCTpa’kHBambeM Moryhe je
npoayOouTH mocTojehe ncTpaskuBauke yBUAE MOAAIMMA O ToMe: 1) ko Kako
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CIIyIIIa KOjy MY3HKY, 2) uima Koja My3HKa 3a KOra 3Hauu ¥ 3) Jia JI1 OCTOju
My3udky pyrd. OBH NOJAIM CY O] BEMKE BAXKHOCTH KAaKO OM €€ OTKPUIIO
JIa JTU ce Yy HauMHy Ha KOjH ce Y naHanmoj CpOuju TOBOPH 0 MY3HUKOM YKY-
CYy ¥ My3WUKHM TpaKcama KpHjy CTpaTerdje pa3inKoBamba.

METOLOJIOLLKH OKBUP HCTPA’KUBAIbA

Merton nmpuKyIUbama MojJaTaka Koju je KopulheH y OBOM HCTpa-
KUBAKY je MHINBUIYATHNA NOJXYCTPYKTYpPHCAHH WHTEPBjy. KBamuraTus-
HU Tojiaiim oMoryhapajy Mamupame Be3a u3Mmel)y THIHUX UCTOpHja U Tpe-
HYTHHX KynTypHHX osmabupa u mpakcu (Lizardo, Skiles, 2012, Rimmer,
2012). YkynaH y3opak 4uHH 16 ucnuraHuka, § mpencTaBHUKA paJHUYKE
KJ1ace U § mpeACTaBHUKA CPeibe Kiace, y3pacta on 35 no 50 ronuna mza-
Opanux metozoM rpyase cHera (snow-ball). ¥V osom pany cy omabGpanu
W/ICATHOTUIICKY NPEICTaBHUIIM KJlaca, IIyTeM JIBa KpuTepujyma: a) oopa-
30Bame M 0) 3aHuMame ucrmranuka’. [Ipsu kputepujym (oOpasoBame)
omabpat je mo y3opy Ha BypaujeoBy Teopujy, a Apyru KpuTepujyMm (3aHu-
Mambe) 1Mo y30py Ha pamoBe amepwykux conumosora (Dimaggio, Useem,
1978). Ilpunukom n300pa MpeAcTaBHUKA pajHUYKe Kiace, ofadpaHu cy
OHM TI0j€ANHIIN KOjU MMajy 3aBpILIeHy OCHOBHY IIKOJY WJIH TPOTOAUIIELY
Cpeamy CTPYYHY IIKONy W 00aBJbajy MaHyellHE IIOCIIOBE, a O IPEICTaB-
HUKa cpelbe Kiace omabpaHu cy BECOKOOOPa30BaHU CTpydman. Mcerpa-
JKUBamE je CIpoBelleHo Ha TepuTopuju beorpaga y majy 2016. roaune.

Wmajyhu y Buay omabup MeTOI0JIONMIKOT MOCTYTIKa, Ka0 U BETUYH-
HY y30paKa, jacHO je Jia HCTpaXMBambe He MPEeTeH/Iyje Ha perpe3cHTATHR-
HOCT, Beh OHO TIpyka TMOJIPOOHHjH ONMHC MY3WYKHX TpedepeHmnHja u
MPaKkCH M TyMademe 3Hauyemha Koja WCIUTAHWLM NPHIAjy CBOJUM My-
3UYKUM M300pUMa, Kao U u300puMa Ipyrux Jbyau. Hamepa je na ce Tema
ynoTpede My3HUKHX yKyca y TIporiecy CUMOOINYKIX O0pOW HAYMHU BUI-
JEUBOM, T€ JIa pa3MOTPU MOI'YNHOCT MHTEpPIPETATUBHOT HCTPAXKUBAha Yy
00JIaCTH COIMOJIOTHj€ KyJITYPHUX MPAKCH.

1IPUKA3 U HHTEPIIPETALIUJA PE3YJITATA HCTPA)KHUBAHA
My3zuuke npeghpepenyuje

CBHU HCIUTAaHUIN MY3HWKY CMaTpajy Ba)KHUM €JIEMEHTOM CBOT KH-
BOTa, CBAKOJHEBHO je CNIYINAjy W Hajuelrhe Clylmiame My3HUKe OBOJC Y
Be3y ca omymrameM. llomaTak Aa MCHUTAHWIM CBaKOAHEBHO CIYINAjy

7 IpBu xputepujym (06pasoBare) 0fabpaH je 1o y3opy Ha BypaujeoBy TeopHjy, a Apyru
KpuTepujyM (3aHMMarb€) 10 y30py Ha pajioBe amepuukux comuosora (Dimaggio, Useem,
1978). ¥ momahum nctpakuBamuMa je Takole yTBpheHo ma KydaTypHe mpakce rpabhana
CpOuje y pBOM pefy CTpyKTYpHILE lbUXOB HUBO 00pa3oBama M THIT 3aHnMama (L[Betu-
yauud, 2007).
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My3uKy HHje m3HeHalhyjyhu, Oynyhn na u paHuje crpoBepeHa UCTpaXku-
Bama ynyhyjy Ha TO Ja ciymame My3UKe MPeICTaBiba jeJlaH Ol OMUIbE-
HUjUX Ha4YMHA IpoBohema ciobomHor BpeMena rpahana Cpouje (LiBetu-
yanuH, 2007, 45). Jlok npunagHuLy pagHUYKe Kilace HaBOJE J1a y HHXO-
BOM >KHBOTY My3HKa 3HAU{ OIYIITamkEe U 3a0aBy, y HCKa3uMa IpUIIaIHH-
Ka Cpefme Kilace My3HKa ce MpeACTaBba Kao MpaTHial pasInduTux pa-
CIIOJIOKEha U EMOTUBHHX CTamba, KAKO MIO3UTUBHUX TAKO W HETATUBHUX.

,»KaJI Jietia mycre ja Kao ClylliaM, a ja He IyCTHM jep MU je yMpJiia Maj-
Ka Tpe JiBa Mecela. A paHuje decTo, cBaku jaH. He Basba ce caj, a 1
HHjE My3HKa 32 TO KaJ| CH JIOIIE PACTIOIOKeH.” (YucTavuiia, 47)

VY nornexy 6poja >kaHPOBA KOjU CIYIIAjy, CTPYUHAIM YIJIAaBHOM
KOMOWHYjy TpW WIHM YETHPH JKaHpa, IOK PaJHUIM MaK He HaBOJE JKaHPO-
Be, Beh HaBoje na ciymajy ,,Jtjomahy” wWim ,Hamy” My3uky. Hajmmpe
npuxsaheHnu xaHp Mel)y cBUM HUCIHTAHUIMMA je JoMaha momynapHa My-
3MKa, ¢ TUM mTo Behu Opoj pagHMKa HaBOJIM Ja BOJIM OBY MY3HKY, HETO
IITO je CITydaj KOJ MPHIAJHUKA cpeambe kiaace. Jlo HCTor 3aKibydka — 11a
nomahyl MMON TMpeJAcTaBba jellaH O] JKaHpPOBa Ca HAjIIMPOM IIOIyJap-
Houthy — nomu cy u Liernuanus u Cnacuh y ucTpaxuBambuMa Koje cy
cnpoenn (Ipernyanun, 2007, 193, Cnacuh, 2013, 233-235). Mako no-
CTOjW IIMPOKA TOIyJIapHOCT JoMaher Imorma, eMITUPHJCKU oIl yKa3yjy
Ha TO J]a UCTINTAHWIM OBaj )KaHP ITOBE3Y]y Ca Pa3NINYUTUM IIeBadlMa, Iie-
BauyuIilamMa U 6eHnoBuMa. JIok pagauny npedeprpajy My3uky y uzBohemy
Xapuja Mara Xapwuja, Jluna Mepaura u Onusepa [Iparojesuha, nmpuman-
HUIU Cpe/ibe Kiace moJ JoMahuM monoM Koju BoJjie MoJipa3yMeBajy jyro-
CJIOBEHCKE TOM-poK OeHaoBe nonyt JV epyne, Ilaprnoe sawsxa u Hoona.
Hakre, pagHunMa 0Ba My3HKa IIPEICTaBIba jelaH O] OMUJBCHUJUX KaH-
POBa KOjU c€ HAMEHCKH ITyIITa Y Pa3IMYUTHM NpPUIHKaMa, 0K 3a CTpyd-
aKe JIPyrux je TO MaK My3HKa Koja ce CIIyIla IIOBPEMEeHO Kao M03ajnH-
cka My3uKa. Hekolimko mpunaaHuKka cpelbe Kilace KOjH Taje CHMIaTHje
npema jomahem mony cBojy Jby0aB mpema IoIy J0BOAM y Bedy ca ceha-
BbUMa Ha BIACTUTY MJIAAOCT. ,,0eHOMEH HocTalruje” y My3HuuKuM u300-
puMa UIEeHTH(UKOBAH je U Y APYTHM HCTPaXMBAmbHMa Kajla Cy HCIHUTA-
HUITM HABOJIWIIM JIa BoJie MY3UKY onpeheHnx u3Bohada, 3a Kojy cMmarpajy
Jla ce )KaHPOBCKH HE YKJIala y HHXOBE Caalllibe YKyce, CamMo 3aTO LITO
M OyaH yCIIOMeHe Ha BiacTuTy Mianoct (Atkinson, 2011, 177).

CpenmokiiacHe OMHHUBOpE IMHpoKonpuxBahenn mon (momahu u
CTpaHH) KOMOMHYjy uemihe ca pokoM, (JaHKOM M COJIOM, E€JIEKTPOHCKOM
MY3UKOM H ,,aNTEpHATUBOM”, a craluje ca KiIacudHoM My3ukoM. Hajmpu-
xBaheHHju kaHp Mel)y cpemmOKIIaCHIM OMHHBOpama je CTpaHa IOI My-
3MKa, TO je My3HKa KOjy CIIyIajy YIIIaBHOM CBaKOJHEBHO, Hajuemhe npexko
UHTEPHET pajarja Wi TeneBusmjckor kanana BX1. Melhytum, oBy Mysuky
CITyIIajy pelaTHBHO MACHBHO, HE 3HAjy MMeEHa W3Bohaua, HE JIoJTa3e Ha
KOHIIepTe, Beh yIiIaBHOM OBa My3MKa MpeCTaBba npatehu caapikaj TOKOM
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BOXIbE, 32 BpeMe o0aBhbama KyhHHX mocioBa y noMaliMHCTBY WM Ha
paaHoM Mecty. CpeamOKIacHH JbYOUTEIbH POKa HEPETKO CY KOHTPacTHpa-
7Y 3HaYeHa W HA4YMH Clyllama (ITACHBHO/aKTUBHO) POK M IION MY3HKE.
®upr (Simon Firth) Takohe youaBa ma npencTaBHAIM JOMHHAHTHAX KIaca
POK JIOXKHBJbaBajy Kao My3HKYy IyHy 3HaueHa, HHOBATHBHY M IIOCTCKY,
CYIPOTHO OJ1 JICHC ¥ MOII My3HKe, KOje MepILHITHPajy Kao Ipa3He, KOMepIIu-
jammHe n 6ecmucnene sxanpose (Firth, 2007, y Atkinson, 2011, 177).

,»KaJl caM movnmbana jour y OCHOBHOj Jia CIIyIlIaM My3HKY, POK M€ je
MPUBYKAO U Ta My3HKa U 1[e0 CTHJI KOjH UJe y3 TO. [IpBH KOHIIEPT Ha
KOMe caM Owiia y KHBOTYy je Omo koHuept [lapmubpejkepca. Kop
poKa je cBe MOCceOHO, W PUTaM U Pedd, IPOCTO jeJHA IecMa BHUIINE
CTBapH KayKe HEro TeeceT ToM recama Koje ce Bpre Ha MTB-y.”
(MornekytapHa GHOJIOIIKHHA, 35)

Tpu ucnuTanuie HABOJE [a, OPEJ KAHPOBA U3 JIOMEHA MOIyJiap-
HE MY3HUKe, CIYIIajy U KIacH4Hy My3uKy. CBe TpH JbyOuTEIbKe KIaCH4HE
My3HKE HABOJIC Ja KJIACHYHY MY3HKY CIyIIajy MacUBHO Kao TMOMAJIOTY 3a
YMHH paji, ald He OfJIa3e Ha KOHIepTe KiacuuHe Mmy3uke. [lomyr Ban
EjkoBuX ,,oMHHBOpa CTpy4maka 3a cBe” (enri. multiple experts omnivo-
res), oBe MCIUTAHUIIC OMpajy U MOMyJapHy U KIACHYHY MY3UKY, H IOCe-
Ilyjy M3BECHA 3Hama U 0 jeaHoj u o npyroj mysuim (Eijck, Knulst, 2005,
Eijck, 2009, u Lizardo, Skiles, 2012, 276).

OpbanuBame KJIacMYHE My3HKe TI0jaBUJIO CE caMo Yy jelHOM Hapa-
THBY Ca MCIIMTAHHUKOM M3 CpeJlthe Kilace, a Taj OTKJIOH MpeMa OBOj My3H-
[ UCITUTAHUK j€ I0BEO y Be3y ca BIACTUTHM CEH3UOMIUTETOM. Y Hapa-
TUBMMAa HEKOJHMKO MPEJCTABHHUKA PaTHUYKE KJIACe CIYIIAe KIaCHYHE
MY3HKe, a TI0ceOHO OJIaciii Ha KOHIEpTe, NMPEACTaB/ba CHAXKHO MapKH-
paHe npakce koje ynyhyjy Ha ,,0oraror apyror”.

,OIepy TO He MOTY HHKAaKo, Ma HH KJIACHKY, 3HAIll MEHU je TO HeKa-
KO, JIa ICKpeHa OyieM 1ocaHo.” (MOJIeKyiapHa OMOJIONIKHbA, 35)
,»KJIacH4Hy My3HKy ¥ OIlepy UCTO (HE TIOIHOCUM), TO j€ CUI'YpHO Oari
cMapaukd. (...)To criyiiajy, He 3HaM, TIojMa HeMaM, BajbJia OoraT Ma-
TOPLIH, KJIAJIMM CE€ JIa U FHX CMapa, CaMo Oy M CEJie TaMo Ja Ce MOo-
Kaxy.” (ByIkaHuzep, 35)

Panuuim He npencTaBbajy WAEATHO TUIICKE YHHBOPE Koje Tpedepu-
Pajy ,,camo jeman xanp” (Peterson, Simkus, 1992, 170), Beh onu npucrajy Ha
pasnuuuTe My3uUKe KaHpoBe (JoMaliu or, cTapa U HOBa HApOJHA MY3HKa)
CBE JIOK Cy OHM OKpEHYTH Ka fomMaheM KylTypHOM Kpyry. OBo uje y mpuiior
HoJlalMa JI0 KOjuX Ce JOULIO Y MPETXOAHUM HCTPaKMBAaHHMa J1a ce Kao
CpeIMIIIba Oca KOja JIeNMH KYyNTypHE OpHjeHTallje y AaHammoj CpOmju
ucrospaBa auMmensuja crpano—nomahe (Cmacuh, 2013, Ieruganus, 2007).
Cgera JiBojHIla UCTIUTAaHWKA HABOJIE Jia CIYIAjy CTpaHy MY3HWKY, O] TOra je
jenaH macHOHUPaHHU POKeEp, & IPYTH JbyouTesb goMahier U CTpaHOr Tomna, U
o0ojuIia moka3syjy of00jHOCT MpeMa HOBHM HapO IrhalliMa.
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»Jlomaly, Ma mociie TH Kaku 1ITa craja y nomahe, He pasyMeM ce ja
y Taj cimcak.” (ByJKaHu3ep, 35)

Behuna pagnuka naeHTH(OUKYje HENO3HABAKHE CTPAHOT je3UKa Kao
MpernpeKy 3a Cy/eliOBambe Yy TOKOBHUMa III00aHE My3WYKe HHIYCTPH]jE.
[lo3naBame cTpaHOT je3uKa je KilacHa MpUBHIIerHja, Oyayhn fa ce crpau
JE3UK Y4H y Ip)KaBHHM IIIKOJaMa, y KOjiuMa ycIeX AeTeTa OUTHO 3aBUCH
O]l TIOYETHE JTUCTIO3UIIMje (00MMa M cacTaBa KalMTana y TOPOJUIIN), Kao
Y Y IPUBATHUM IIKOJIaMa je3WKa U Ha IyTOBAbHUMA, IITO Cy MaK aKTUBHO-
CTH KOje Cy JIOCTYIIHE CaMo IpeJICTaBHUIMMA IOMHHAHTHHX KJlaca ¥ BH-
X0BOj ner. ,,CTpaHa” My3WKa je OBUM HCIUTAHWUIIUMA OJ00jHA, jep ce
oHHM ocehajy HECTTOCOOHHM J1a CXBaTe 3HAYCHE TEKCTA.

,»CTpaHy HUKaKo, ja TO KaJ| He pa3yMeM ja To HU He ciymaM. Kako ja
TO Jia CIIyIlIaM Kaj peur He pasyMeM?” (uucraumiia, 47)

Y 0BOM CTaBy M3paXkeH je W crenuduyaH HauuH y)KHBamba U pasy-
MeBamba My3UKe, a U IIUpe IPYTUX YMETHUYKHX JeJia, KapaKTepHUCTHIaH
3a paganuky kiacy. [lomyt BypamjeoBux mcnnTaHuKa W3 HIDKHAX Kilaca
KOjU BpeIHOCT (oTorpaduje Mepe y OTHOCY Ha MOPYKY KOjy MPEHOCH,
TaKO W PaJHUIN Y OBOM HCTPAXKUBAIhy BPETHOCT MY3HUKE Mepe Y OHOCY
Ha YUTJEUBOCT 3Hauewma necama (bypmuje, 2013, 47). Onu najy npumar
cajpxkajy, y OBOM Cllydajy TeKcTy mecama Hajx (opmoMm. OBaj HauuH
BpEIHOBaba My3HKE je Y KOHTPAcTy ca OHUM KOjH NPUMEbYjy TpeCTaB-
HUIM Cpelm-e Kiace, KOju Kao KPUTEPHjyMe BPEIHOBAma HEKE MY3HKE
HaBOJIE pUTaM, MeJIO/INjy, ECTETHKY Koja MpaTH oApeheHu >xaHp W CTHI
XKHUBOTA KOjU Ce Be3yje 3a MyOIMKy TOT JKaHpa.

JloK je y OBOM OJIeJbKY BHIIIE peUH OHJIO O TOME KOjy MYy3HKY HCITATA-
HUIIM BOJIe, KAKO KOMOWHY]Y pa3iH4HTE JKaHPOBE, Y HapeIHOM Jieiry Ounhe
BHIIIE PEYH O TOME KOjy MY3UKY MCIIMTaHHIH HE BOJIE, KOra BUJIE Kao ITy0iu-
Ky THX JKaHPOBa MY3HKE M KaKo Ipajie TUCTHHKTUBHE AUCKYpP3UBHE CTpaTe-
ruje.

Lucmunkmuene ouckyp3ugre npaxce y 2080py o My3uyu

VYKYITHO MOCMaTpaHo, My3HKa jecTe CHMOOJIMYKO CPEICTBO MyTeM
KOjer HCITMTaHHUIIN ceOe CMeITajy y oapeleHy npymTBeHy rpymy, mopia-
yehu rpaHuIle nIpeMa APyruM YKyCHMa M rpynaMa Koje I0BOje y Besy ca
wuma. Kao mro u bypamje npumehyje, onn koju 3ay3umajy 60JpH MOJIO-
’Kaj Ha CTpaTH(UKAIU]CKO] JIECTBUIM ToKa3yjy Behu ,,ocehaj aucTHH-
kuuje”. icnuTaHuIm U3 cpefilbe Kiace jeMHOrIacHo ondailyjy ,,HOBE Ha-
poamake” U MPUIIMKOM OIKCa OBE MYy3HKE U ICHE MyONHKe KOPUCTE Iie-
JOKYITHA WHCTPYMEHTApHUjyM KyITypHE TUCTHHKIHje. MHOTH HCTIHTaHH-
U U3 Cpedrbe Kilace 3ampaBo MOTY 1a CIyIIajy ,,cB€ OCHM HapoiHe”, Je-
¢uHMIIyhH Ha Taj HAYMH BIACTUTH APYIITBEHM II0JIOKA] KPO3 Pa3NIUKy
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npeMa ,,HapoAEmadkoM’ JPyroM, Koje CHMOOIHM3yje CBE ,,Ce/bauko’®,
,»TIPOCTAYKO”, ,,MPUMUTUBHO” U ,,HEMOPAITHO”. VICIUTaHUIN Y CBOjUM Ha-
patuBUMa penponyKyjy ciuky mnozpeibeHe CpOuje m3mely sehumncke
,»pBe” CpOuje — ,,HAIlMOHANNCTHYKE”, ,,ayTOpUTapHe” U ,,IPUMUTHBHE”,
¥ MambUHCKE ,,Apyre”, ,,AHTeIeKTyalnHe”, ,,rpahancke” u ,,aubdepanHe”.

,»1a My3uKa ce BpTU Ha ToM [funky, KOjH He TIenamo, U THM [ paHn
napagama, Koje He Ciymamo, Taj [[uuk, Tia HUIITa He OUCMO CBH
n3ryouu kaj To He 6u umaim. Cse je katactpoda Tamo, 1 HHpopMa-
THBHE eMHCHje 1 3a0aBHE, He CaMO My3HKa, ¥ TH JbY/IH Ha IIITa JTU4e U
mTa npuyajy. Mene 64 MHOTO My4uiIM Kaj Ou Me 3aTBOpWIH Yy he-
njy v mymrrand [Tunk. (...) To renajy jbym koju racajy 3a Byuauha,
nMajy UCIIpaHe MO3roBe, mmycre [Iumx, can cy 3aokpyxum CHC, u
jot Mucie ia je 100po y apkaBu.” (BetepuHap, 49)

VY HapaTMBUMa HCIUTAaHUKA U3 CPEAmE Kilace NPUWIMKOM OIHca
,,HOBUX Hapojmaka” yOeIJbUBO je HAJIPUCYTHHja peu ,,IPUMUTUBHO”.
MelytaM, Ha TyOJIMKY HOBHX HapoJllhaka ce He Iiie/la MOHOJUTHO, Beh
ce cMarpa Ja By uuHe aBe rpynanuje. C jeqHe cTpaHe, MyOJuKy HOBHX
Hapojmaka uuHe ,,HoBM npumutuBuu’ (Cnacuh, 2006, 152), sbyau u3
JaBHOT >KMBOTA TIOMYT IOJIATHYApa M BIACHHKA HEKHX TEJIECBH3Hja, KOje
WCTIIMTAaHMIN U3 CPENIhe KJIace CMATpajy OATOBOPHHM 3a MPOoMagame Kyl-
Type, a ca Jpyre cIpaHe, Heyka BehuHa, koja ce J0XKUBJbaBa Kao XKpTBa
Mponagama KyJIType W ypyllaBama BPeTHOCHOT cucTeMa. [lomarmm ymry-
hyjy Ha TO J1a TOBOPHHIIN M3 CPEIEhE KIIace JKelle MPBEHCTBEHO J1a ce pa-
3JIUKYjy OX ClIoja ,,MONHUX NMPUMMTHBALA U3 JABHOT >KUBOTA”, a TEK IO-
TOM MAarJIOBHTO T'pajie AUCTAHIy Y OXHOCY Ha HeoOpa3oBaHe ,,00ndHe”
JbYJIC KOJU 3ay3MMa]jy HIXKE MOJI0KAje Ha CTPATH(PUKAIIN]CKO] JICCTBHUITH.

HWurepsjyep: Ko ciyiia HOBy HapoJHy My3HKy?

,,3ry0spenn Jpyau 6e3 mwiba. Hucy To camo miamu. Moxna y be-
orpazy Bue Miaaay, am no CpOuju kaa umam jenHy kadaHy y Me-
CTY, TO OH/IA CIIyILajy CBH. MUCIIM, HACY OHJIa TH JbYIN KPHUBH ILITO
CIyIuajy uctpasHe OJbYBOTHHE, Beh OHHM HOJIUTHYAPU KOjH HE pajic Ha
ToMe J1a oMoryhe apyraduje cajpikaje, bHUX TO POCTO YOIIIITE He 3a-
HUMa.” (punosomkuma, 35)

3a HCIIMTaHHUKE U3 Cpelibe Kiace (PMHATHU TI0Ka3aTelb ,,[IPOImacTu’”
kyntype CpOuje je yBepeme na yoeaprBa BehnHa MIaaux ciiymia u BOJIu
HOBE HapoImake W rieaa pujanutu-emucuje (enri. reality shows). Osa
CIIMKa MIIQJNX j€ TIpe M3pa3 He3aJ0BOJHCTBA KYITYPHOM M TOIHTHYKOM

8 ,Cemak” y KOJIOKBHjATHOM TOBOPY MPE/ICTaBIba KyJITYPHY KaTeropHjy, a He JAPYIITBEHy
IpyIy — CTAHOBHHKE CeNa/ToJbOIpPUBPEIHHUKE. ,,Cesbak (QYHKIHOHHUIIE Ka0 €THKETa Koja
ce y 3HAaTHO] MEpH OJBOjJIa Ol CBOT PEAJIHOT COLMOJOIIKOT pedepeHTa M TocTaia
,,cTI000aHONIEOnehr 03HAUUTEIE” KOjU ce MPUMERbyje Ha MHOIITBO HETIOKEJBHHX T10jaBa,
ocobuHa u nipakcu (Cracuh, 2006, 160).
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CIICHOM ¥ 00ja3HU Ja je KyJnTypa CYBHUILE Orpeslia y ,,IpUMHTUBU3aM” Y
naHanmboj CpOHjH, HETO OMHC MY3HUYKHX TMPAKCH MIIJUX KOJU TIPOU3IIa3H
U3 HEMOCPETHUX HCKYCTaBa HCIIUTAHHKA.

JoK je MOTHB ,,lipomaiama KyAType’” IPUCYTaH y HapaTHBAMa TOTOBO
CBUX HCIMTAHHKA U3 CpEllibe Kiace, OH CE MPOBJAYM CAMO Y jeJHOM HH-
TEB]yy CIIPOBEACHOM Ca PaJHUKOM, aJld j& 3aTO MOTHB ,,l'yOUTKa BPSTHOCTH
MPUCYTaH U y ToBOpY Beher Opoja mcnuTaHWKa W3 pagHuuke kimace. Kom
WCIIMTAHUKA U3 CPEJlhe Kilace Y3pOK ypyllaBamba BPeIHOCHOT CHCTEMa BUIH
Ce y YHyTpaIlbUM APYLITBEHAM U KYJITYPHUM TOKOBUMA, & KOJ| UCIIUTAHHKA
U3 paJHUYKE KJIAce y CIOJBAIEHUM, YBE3CHUM KYJITYPHUM IIPOH3BOIMMA,
Kao IITO Cy XeBU-MeTall U Xap/i-pok. On00JHOCT MpeMa XeBU-MeTally U Xap/i-
POKy je moTBpheHa U y IpyruMa UCTpakuBamuMa, kako noMahum (Criacuh,
2013, 244, IlgetnyanuH, 2007, 238), Tako u crpanuM (Bryson, 1996). ¥
CBOM TekCTy ,,CBe ocum xeBu-Mertaia” [Anything But Heavy Metal], bpajcon
je (Bethany Bryson), ucniuryjyhu koja ce My3uka ombairyje, yCTaHOBHIA a
YaK U OHU KOjU M3pakaBajy BHUCOK CTENeH MY3WYKe TOJIepaHIyje oa0aIryjy
XEBH-MeTaJl, 3aT0 LITO CIyNIAole XeBU-MeTalla JIOBOJIE Y Be3y ca HajHIKUM
ciojeBuMa (Bryson, 1996, 893-894). MelyTium, y 0BOM HCTpakKUBamy WUCITH-
TaHMIIM HE IOBOJIC OBE JKaHPOBE y Be3y ca 00pa30BambeM M KIIACHOM MO3HIIU-
jOM EMXOBHX CIyIIaiara, Beh HCTIMTaHHI CMAaTPajy J1a OBH YKaHPOBH MPEI-
CTaBJbajJy ,,CTPaHE, yBe3eHe KYITypHE MPOHM3BOJIE, KOJH Cy Y HajOIITPH]O]
CYNPOTHOCTH Ca JIOKATHOM TPAJHIMjOM W CABPEMEHUM JIOKAIHUM CTBApa-
JIALITBOM, T€ OTyZa 0A00JHOCT KOjy Taje mpema muMa. Tu >KaHpOBH e J10-
JKMBJbABAjy Ka0 CTPaH M OMAcaH IPYTH, & KEerOBH CIYILIAOH Ka0 OTIAIHHIIN
W3 IPYIITBa KOJH TIPONIATHPajy ICBHjaHTaH CTHIT JKHBOTA.

Wurepsjyep: Ko ciaymra y CpOuju oHIa XeBU-MeTal U XapA-pok?
,11a, HapkoMaHH.” (qrcTagnma, 39)

Wnak, Tpeda pehu na u mehy pagHuIimMa OKpeHyTUM Ka qoMahem
KyJITYpPHOM KpYTy IIOCTOjH TeHJAEHIIMja Jia ce MOojeluHa Jiejla U3 JOMeHa
HOBE HapoIHE MY3HKE JOBEAY y Be3y ca ,,IPOTaIakeM CHCTEMa BPEIHO-
cti”. YTIIaBHOM j€ ped O OHMM IlecMama y KOjuMa je epOTHYHOCT MpeHa-
rjameHa 1 y KOjuMa ce I10jaBJbyjy MOTHMBHM KOH3yMHpama aJKoXxoja M
IpoTe WM CIICHE HACHJba, KaKo y TEKCTY Tako M y crotoBmMa. Takole,
MOHeKaJ| ce 0BOM ()pa3oM ONHKCYjy U OHE IecMe, OJTHOCHO OHH U3BOhauwy,
KOjH MPEBHIIIE eKCTIEPUMEHTHIY Y My3UYKOM U €CTETCKOM CMHCITY (HIIp.
peTNoBamke U IPSIOBH) U yJlajbaBajy ce 0J] OYeKHBaHE TypOo-(pOJIK MaTpH-
ne’. Kao u npunagHuim cpeame Kiace, Tako M PaaHUIM CMaTpajy aa Cy

9 Tlolal aHAM3MPAHU y OBOM pajy JTOOMjEHH Cy Y MCTPaKHMBAEY KOjE j& CIPOBEIEHO
2016. roaue, kaja je ,,ponk-Tper’” 6o y moBojy. Y Mel)yBpeMeHy IOIIo je 10 Harje mo-
MyJapr3alyje OBOT JKaHpa, Te je Moryhe Ja OTKIOH TpeMa OBOj BPCTH MY3HKE, OHAKaB
KaKBHM Ta je Halll UCIIUTaHUK apTUKYJIFCAo, Cllabuje MPHCYTaH JaHac y TOBOPY O OBOj
MY3HILH.
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MJIaIu o] HajBehiM PU3HUKOM O]l yCBajama ,,IorpenrHux’” o0pasamna u na
Ce YIpaBo OBa TOMyJalyja HajBUIIIe CIYIa My3UKY KOjy OHH HE BOJIC.

,»E, &Il MOpaM caMo J]a KayKeM Jia He MOTY OBOT PacTy na mogHeceM.
Knvamm ce jtoxe Ha TOr 9ymaBor KpeTeHa, Koju uma cp**e mecme... Ej Ope,
300T Bera JeBOjUYHIle YUe U MHUCIE Jla Tako Tpeda, OHO ,,MaJla BOJIH J0JIape,
MaJia BOJIM €Bpe”’, JICBOJUHIIe YUH Jia Oy Iy crioH3opyie.” (Mmonep, 38)

3a pa3ymeBame MopeTKa PaHroBa KOjU MPpaBe UCIIMTAHUIN Kaja To-
BOpE O MY3HUYKHM YKyCHMa, Tpeba HAIIOMEHYTH U €THKETy ypOaHOCTH. Yp-
0aHOCT, BepOaTM30BaHa Kao ,,yJHIa”, OJJHOCHO Kao ,,achant”’, XHOPHUIHH je
CHMOOJIMYKH Pecypc, HaCTao YKpIITakeM eTHKeTa ypOaHo U rpahaHcko, u
rmoJjpa3yMeBa aBep3ujy IpeMa CBeMy ,,CHpOBOM™, , IPUMHUTUBHOM”, ,,HEJIe-
MOKparckom”, ,,ayToputapaom”. OBaj CHMOOJIMUYKH PECypC je YKOPEHhEH Y
HCKYCTBO MCIIMTAHWKA U3 JICBEICCETHX TOIMHA MPOIILTOT BEKa, aTK U JIaHAC
MPENCTaBIba jEeMHy Ol CTpaTerdja pasrpaHuyaBarba KOjy UCHHTAHHIM KO-
pucre.

Wnrepsjyep: [a mu je My3uuku yKyC Balle NapTHEPKE CIIUYaH
Baem?

,»,He Hy>KHO, MOj YKYC jé MOj YKYC, HUKO HE MOXE Jia yTHYe Ha Hera.
Cmera My mito X cilyiia Hapo/bake, TO JeCTe YeCT HMpeMeT pacrpa-
BE, IOCEOHO KaJ| U3/1a3uMo. Ja caM OHaj KOjU UMa alTepHaTuBHy 592
ac(anT-TpoIuIocT, a OHa TO HEe MOXe Jia pazyme.” (TIPaBHHUK, 42)

VcrinTanuk y OBOM OATOBOPY HE HarjaimiaBa caMo BIAcTUTY ypOa-
HOCT ¥ rpahaHcky ompernesseHoCT, Beh M MHIMBHAYaidHOCT. Kao mro u
Bypnuje mnpumehyje, WcTHIake BIACTUTE HWHIUBUIYATHOCTH, JIMIHOT
CTHJIA TIPEJICTaBJba TUIIMYHO OYPKOacKy NUCKYp3UBHY CTpaTerHjy, Oymy-
hu na je y ummepartus Oyprkoacke uaeosoruje uasajame u3 mace (bypauje,
2013, 481-482).

Jakie, TOBOp O My3WYKHUM yKycHMMa MMa (yHKIH]y IOBJadyeHa
JPYIITBEHUX TPaHULA, IPU YeMY UCITUTAHHUIM MPUIAJHULN CPeIbe Kila-
ce, My3WJKe Tpakce U npedepeHiyje yemhe KopucTe ciry:xou apupmuca-
A BIIACTHUTE KYNTypHE CyliepuopHOocTH. Kama roBope o My3uIy, HCITUTA-
HUIM M3 OBOT' cioja Oe3 ycre3ama IOBJIa4ye IpaHuIe M3Mely HHXOBOT
CBETa M CBETA ,,[IPUMHUTHUBAIIA F3 jABHOT KUBOTA”, IPEMa YHjUM TIpaKcama
u ykycuma ocehajy raheme.

,»HHje My3nka KpuBa 3a OINITE APYIUTBEHE TOKOBE, IITaBHIIIE,
JPYIITBEHH TOKOBU Cy TH KOjH YCJIOBJbaBajy IMPOCTAKIYK M HEMOpal
CByIa, Tla ¥ y My3HIIU. 3aIpaBo, OHU HAjOJTOBOPHUJH 32 OBO APYIITBO Cy
U CaMHU TaKBM M TAaKBO JIPYIUTBO IIPaBe, a My3MKa j€ CaMO jeJ[Ha CTaBKa
KOja ce yKJiamna y ciuky.” (IpaBHUK, 42)

Jakie, My3UUKHd yKyC KOPHCTH CE€ Kao KPHUTEPUjyM y KOHCTPY-
ucamy CUMOOJIMYKUX TOJIeNa y APYITBY AaHaiime Cpouje, mpemaa yKyc
3a Jie7ia U3 IOMEHa JIETUTUMHE KyIType, cxBaheHa y OypAnjeoBCKOM AyXy
Kao KaHOHHM30BaHa Jiella BICOKE KYIType, HHje Hy»KHO MapKep IMyTeM KO-
Jer CTpydYmaIy HacToje J1a ce Pa3iuKyjy oX Ipyrux rpyma. CKIOHOCT Ka
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CTPaHO] MY3HUIIH, OTKJIOH MpeMa OHOM HApOAAYKOM KaJa je y MUTAmbY
nomaha My3uKa, HCTHIIAE BAKHOCTH HMHTEJIEKTYAIHOT IPHUCTYNa My3HU-
¥, OTBOPEHOCTH IIpeMa Pa3IMIUTHM XAHPOBUMA — IIOCTAjy KPUTEPHU)Y-
MH Y KOHCTPYHUCAhy CHMOOIHYKIX ITOJIENIA ITO/IeNa Y IPYIITBY.

MelhyTum, nako yKyc 3a geia u3 JOMEHa JETUTUMHE KyJIType HHUje
TOJIMKO CHa)XHA JUCTUHKTHBHA CTpaTeruja oOpa3oBaHHX CTPyUmaka Kao
mrTo je bypaujeoBuM HanasuMa, pa3IndynTa TyMadema ,,KaHOHA” MOTY ce
JIOBECTH y Be3y ca PasIMYUTUM COIHjaTHUM npodrnmmma. Ha murame
,»Ko0ja My3uka Tpeba ga Oyne yBpirheHa y MIKOJICKe iporpame?”’, HeKOJIH-
KO paJHMKa HAaBOJU J1a je MOTpeOHO JAa ce y IIKojJaMa Ha My3nudkoj Ky
TypH Cllylia KiacHuyHa My3uka. OBaj oma0Hp yka3yje Ha TO Ja je KO
OBHX HCIHMTaHHWKA IMPHCYTHA MEHTAJTHO-cUMOOIIIKa Be3a m3Mely mkod-
CKOT CHCTEMA H ,,JISTUHTUMHE MYy3HKe”, T Jla PaIHUIH ,,BUCOKY KyITypy”
JETUMUYIHO UHTEPHAIN3Y]Y Ka0 BPETHOCT.

»lla KIIACHKy, jep TO JeTe He MOXKE Ha JPYyroM MeCTy Jaa uyje.”
(ayTo-mexanuuap, 40)

Jlpyru MCTIUTaHUIM W3 paJHUYKE KJIAace HA OBO MMUTAE Cy OJIOBO-
pUIH 12 OJUTYKY O ToMe Koja he ce My3uka ciymmard y mkojama Tpeba 1a
JIOHECE ,,IpKaBa”, OMHOCHO ,,MuHHCTapcTBO X', Ka0 HaIEKHM aKTep 3a
(hopMUpare IKOJICKIX KypHKYIyMa H YBEPEHH CY JIa 3aII0CIICHH Y HaJJICK-
HUM OpraHhMa MOCeTyjy HeOITX0IHA 3Hamba 3a (POPMHUpAhE KYyPUKYITyMa.

Hcnuranuim u3 cpeime Kilace CMaTpajy Jia ce U 00pa30BHU CUCTEM
ypyllaBa, Te He Bepyjy [a Jela ycBajajy IIKOJICKa 3Hama, HATH Ja Ha-
CTaBHHMITM MOTY JIa YTUIy Ha KyJITypHE n300pe U mpakce rene. MoTus ,,zie-
BaJIBalMje oOpa3oBama’, TTOCEOHO TPHUCYTaH Yy HapaTHBAMa OHHX WCITH-
TaHWKa KOJU Cy JI0 CBOjUX TOJIOXKAja CTUTJIM YIpaBo 3axBasbyjyhu oOpa-
30Bamy, UACHTU(DHUKOBAH j¢ U Y JPYTMM HCTPAKHUBABAMA CUMOOIMYKIX
rpanuna crnposeaenux y Cpouju (Cmacuh, 2013: 46). Ctpyumanu ce He-
PeTKo 3anaxy 3a pedopMmy 0Opa3OBHOT cHUCTEMa y KOjoj OM yueme OuIio
KpPEaTHBHO U OMPUHOCWIO Pa3BOjy KPUTHUUKOT ayxa kop neire. Kama ro-
BOpE O TpEIMETY My3H4Ka KyJITypa, OHH CMaTpajy Jia je moTpeOHO CKopa-
YHUTH W3 ,,TPaIUIHOHATHOT TporpaMa’’, Koju (opcupa KIacHIHy MYy3HUKY U
YBECTH W JIpyre My3HUKe KaHPOBE Ha IIKOJCKU 4ac. JJUCTHHKTHBHA CTpa-
TeTHja Cpelibe Klace ce He Orjella y UCTHUIaky 3Hauaja HHCTUTYIHOHAIH-
3a1yje ,,BUCOKe” KYAType y IIKOJICKOM CHCTeMy, Beh y BU3HjU TOXKEJbHUX
HACTaBHUX MeETOJa U IMJbeBa 00pa3oBama KOjU IOTOAyjy pasBOjy HH-
TEIMTESHIIN]je, KPUTHYKOT TOTJIe]a Ha CBET W OTBOPEHOCTH IIpeMa IPYTUM
KynTypama. Mnean oOpa3oBHOT crcTeMa KOHCTpyHIIE ce M moMohy He-
raTHBHOT NPH3MBamka CaIallliber 00pa3oBHOI CUCTEMA Kao ,,TpaIHIIHOHAI-
HOT”, ,,ayTOPUTAPHOT”’, ,,AHAXPOHOT” U ,,HAIIMOHAIUCTUIKOT .

10 BepoBatHo ce Mucnn Ha MUHHCTapCTBO MPOCBETE, HAYKE W TEXHONOMIKOT Pa3Boja.
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Haxo ce manammme qpymTo CpOuje OUTHO pa3luKyje oJ1 APYIITBA
Opaniycke ImeszeceTHx TOAWHA IMPONDIOr Beka, bypamjeoBa Te3a o
CTPYKTYPHO] XOMOJIOTHjU je moTBpheHa, Oynyhu ma My3wdku nzbopu u
MpaKce Oj[pakaBajy KapaKTePUCTHUKE JPYIITBEHE CTpaTHduKamuje. AHa-
J¥3a KBATUTaTHBHOT MaTepHjalia yKas3aja je Ha TO Ja IMOCTOje BEJIHKE pa-
3nmuKe u3Mel)y cpemmOKIacHUX M PaJHUYKHX MY3WYKHX HpedepeHImja.
Yak 1 kKaja ce UCITUTAHUIIN OTIpe/ielby]y 3a HCTH KaHp, IIOCTOje 3HAYajHE
pasnuke u3Mely pajHUKa ¥ CTPYYHaka y HAauMHUMA Ha KOje JTOKUBIBAjy
MYy3HKY, 3HaUCHUMa Koja TPUIajy MY3HIH U ofabupuMa u3Bohada Koje
CMaTpajy KapaKTePUCTHYHHUM 32 JJATH JKaHP.

MehyTtum, na Ou ce yormire TOBOPHIIO O pa3jiikama m3Mel)y My3ud-
KHX yKyca cTaHoBHHKa CpOwuje, Ha caMOM TOYETKY OHJIO je MOTPeOHO -
CTaHIupaTu ce oa bypaujeoBor craBa jJa MPUITAJIHUNN BHUIIHX JPYIITBE-
HUX CII0jeBa CIylIajy Jiefia Koja Ccrajajy y JIOMEH ,,BUCOKe” KyNType, TOK
Cy NPUIMAJHUII HIDKUX CIojeBa ,,0cyl)eHn” Ha MoIyJapHy MYy3HKY MOILITO
HE TIoceMyjy KyJITYypHH KamuTajl. bypaujoBa Te3a Ja pajHuIM He Oupajy
My3WYKa Jlefla 3 JJOMEHa BUCOKE KYyJIType IOIMITO Cy JuIIeHn ymeha cum-
OOJIMYKOT OBJIaJlaBara KOJAOBUMA BHCOKE KYJTYpe je MOTBpheHa 'y OBOM
KOHTeKcTy. Pasnuka m3mel)y KiiaciyHe U MomyiapHe My3HUKe HHUje MOTITYHO
WIIIYe3N1a, allk y CPIICKOM JPYIITBY HE MPEACTaBIba MIIABHY JIEMapKaIUOHY
JIMHUjY Y My3H4KOM T10JbY, Beh je meHTpanHa pasirka oHa u3mely crpaHor
u momaher, HacTasa O yTHIIajeM cneumbnqﬂnx HCTOPHjCKUX H JIpyuITBE-
HHUX YCIIOBa, Kao W TMojdymnepudeprjcke mosunuje. JJok pamgHuIm cirymajy
»IoMahy” My3WKy, HCIHTaHUIN W3 CPEAl-e Kiace CIyIIajy Tpe cBera
,»CTPaHy”’ My3HUKY, TOJEepHITy noMahu 1or, au oa0aityjy ,,HOBy” HapOIHY
My3uKy. Tpeba HarjacuTH Jia HHje ped o TOMe Ja HUje[aH paJHuK He CIIy-
Ia CTpaHy MY3WKY, HUTH Jla HHje/laH NPeJICTaBHUK CPEe/Iibe Kilace He CIIy-
mra fomahy mMy3uky, Beh cy pasinke y My3U4KkuM yKycuMa TSHJICHIIU]CKe.

HecymmuBo, nCIUTaHAIIN MY3HKY Y JaHAIIBEM JPYIITBY KOPHCTE
Kao CHMOOJHMYKH pecypc y KyJITYpHOM IO3MLHOHMpamy. Cpeamu cloj
JKEJIM J1a Ce CBOjOM KYJITYPHOM ITOTPOLIEOM yIaJbH OJI IPYTHX CJI0jeBa, C
THM IITO j€ TMPEeACTaBHUIIIMA OBOT cJI0ja Ipe CBeTa IHJb Ja MOBYKY CHM-
0oJIMUKe TpaHWIle TpeMa ,,HOBUM (MONHWM) NMPUMHTHUBIUMA”, JTOK ce
YCTEXY MPIINKOM ITOBJIAYCH-a TPaHUIA TpeMa HIDKUM Kiiacama. He ko-
pHUCTE CBHM UCIUTAHUIM JUCTHHKTUBHE THCKYP3UBHE CTPATETH]E Y UCTO]
MepH, 0K je KOA HEKHX TOBOP O MY3HUIH MyH SKCIUTHIIUTHUX pas3rpaHH-
YaBama, KOIl IPYTruX cy oHA Oiena u Oxara. Y oBOM crielmu()UIHOM KOH-
TEKCTY, Y IepUoy TpaHcopMaIyje pyIITBa HA MOTyHnepudepHju, Ky-
TYPHO TO3UIMOHUPABE HE MOJPa3yMeBa HYKHO MOJU3alkhe CUMOOINIKIX
rpanuna mmehy Oypikoasuje m Hapomuux kiaca (bypmuje, 2013), Beh
OHO TIpeICTaBJba MOKYIIAj Ne(UHUCAA HICHTUTETA IMyTeM CHUMOOIIY-
KUX pecypca, y Koje Cliafia ¥ My3HKa, y YCIOBHMA Y KOjUMa J0JIa3u 10
PEKOHCTpYKIIMje mocTojehux cuMOOIMYKUX TI0/ieNia U UCIPTaBamba HOBUX
CUMOOJHYKIX TPaHUIA Y APYIITBCHOM MPOCTOPY.
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